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ABSTRACT 

African Americans are grossly underrepresented in 

American higher education. Despite the removal of all legal 

barriers to full access and an increased rate of graduation 

from high school, college enrollment by African Americans 

remains below those of other ethnic groups in America and 

even showed a decline in the last decade. In 1993, African 

Americans constituted over 12 percent of the American 

population but only 10.20 percent of those enrolled in the 

country's colleges and universities. 

The purpose of this study was to develop a profile of 

African Americans enrolled in higher education in the West 

Texas region and determine how important each of eight 

selected factors was in the decision of an African American 

high school graduate to pursue higher education. The survey 

questionnaire method was used to obtain the information. 

Besides rating the importance of each of the eight factors 

in their personal decisions to pursue higher education, the 

study participants rated how important they believed each 

factor should be in the decision of other African American 

high school graduates to pursue higher education. 
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statistical routines available in the Statistical 

Package for the Social Sciences (SPSSX) were used to analyze 

the study results. The outcome of the study showed that the 

African American enrolled in college in the study area was 

probably a female between 18 and 24 years of age, had at 

least one parent who had above high school education and 

felt that all of the eight factors were important in varying 

degrees in her decision to pursue higher education. It was 

further found that a significant difference existed in all 

cases between how the study participants believed the 

different factors influenced their decision to pursue higher 

education and how the same factors should influence the 

decision of other African American high school graduates to 

pursue the same goal. The utilization of the findings of 

this study may help achieve an increase in the enrollment of 

African Americans in higher education not only in the study 

area but nationally. 
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CHAPTER I 

INTRODUCTION 

The decade of the 1960s marked a watershed in American 

history. In response to the Civil Rights Movement, 

increasing access to higher education was given to ethnic 

minorities as a solution to the problem of racial 

inequality. The decade witnessed a dramatic increase in the 

enrollment of African American students in institutions of 

higher learning. Supreme Court decisions and legislation 

ended legal segregation and threw open educational and 

public facilities to all (Harley, Middleton, & Stokes, 

1992). Colleges and universities that had been 

predominantly white embarked on active recruitment of 

African Americans and other minority students so that within 

ten years of the Civil Rights Act of 1964, the college 

enrollment of African Americans rose from 349,000 to 

948,000, an increase of over 63 percent (Garibaldi, 1992). 

Similar enrollment increases also took place in the nation's 

105 historically African American colleges and universities. 

In 1966 these institutions enrolled 129,444 students, but in 

1977, enrollment had increased by 60 percent to 212,574 
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(Black, Lambert, and Martin, 1978). This response by 

institutions of higher learning to the Civil Rights Movement 

was abetted by unusually favorable conditions within higher 

education; public support for higher education was high, and 

colleges and universities were experiencing a period of 

continual expansion (Allen, 1991). 

Today, thirty years later, many things have changed. 

There are persistent problems associated with downturns in 

the national economy. "Higher education generally has moved 

from a period of boundless expansion and optimism to one of 

retrenchment and financial constraint," (Allen, 1991, p.l). 

This has been reflected in a decreased concern shown by 

institutions of higher learning to the educational concerns 

of African Americans and other ethnic minorities. The 

proportion of college students who are African American 

decreased in the last decade from 9.4 percent in 1978 to 8.7 

percent in 1988 (U.S. Department of Education, National 

Center for Educational Statistics). This was short of 

anticipated goals and happened despite the fact that the 

number of African Americans graduating from high school 



during the same period was on the increase. Garibaldi 

(1991) noted: 

Between 1975 and 1980 the percentage of African 
American high school graduates going to college 
declined from 32 percent to 27.8 percent. This 
sharp decline was actually more serious in 
absolute numbers because' 2 9 percent more African 
American students had graduated from high school 
during this same period, (p. 98) 

Between 1972 and 1994 white high school graduates aged 

18-24 were more likely to be enrolled in college than were 

their black counterparts. Between 1992 and 1994 the average 

enrollment rate for whites was nine percentage points higher 

than that of blacks but high school graduation rates were 

virtually the same for both whites and blacks (The Condition 

of Education, 1996). 

The roots of non-participation in higher education may 

start long before the decision not to go to college is made. 

Trends in dropout rates among various ethnic and social 

groups show that African American students are remaining in 

school longer but they tend to accumulate fewer diploma 

credits than other groups during the same time period (Weis, 

Farrar & Petrie, 1989). Some studies of the African 

American schooling process have concluded that African 



American students commit themselves to a nonacademic, sports 

subculture that limits their academic participation. At the 

high school level, African American students try to create a 

sense of separateness in intergroup relations. Students who 

embrace the African American identity tend to disassociate 

themselves from both curricular and extracurricular 

activities they perceive as white but participate in 

activities such as athletics, perceived as the African 

American's domain (Solomon, 1992). Fordham and Ogbu (1986) 

came to a similar conclusion noting that in an effort to 

develop, express, and maintain an African American cultural 

identity, students engage in practices that are in conflict 

with school norms. 

To the African American youth, a good education is the 

key to a good employment. Astin (1982) found that among 

African American freshmen entering college in the fall of 

1980, 75 percent indicated that "to be able to get a good 

job" was one of the important reasons why they wanted to go 

to college. Borus (1983) pointed out that going to college 

increases one's chance of finding meaningful and rewarding 

jobs, and college graduates benefit society by supplying the 



skilled labor required for continued economic growth. For 

minorities, college attendance serves as a means of 

promoting equality of opportunity. As America enters the 

21st century, with greater technological advances, a 

well-educated work force becomes very important; for the 

individual, college attendance becomes a necessity. 

However, fewer African American high school graduates are 

enrolling in post-secondary educational institutions. 

Patterns of under participation in higher education by 

African American and other minorities begin early in the 

educational process. "Minority and poor high school 

students typically take fewer courses in science and 

mathematics and their achievement is often quite low in 

these subjects" (Weis, 1988, p. 104). Therefore, the 

differences in post-secondary education enrollment and 

choice of field of study among different ethnic groups 

appear to have their roots in pre-college education. The 

existence of discrepancies in higher education enrollment 

among various ethnic and economic groups suggests that 

schools have been less successful with some groups than 

others. Historically, white males and the wealthy have 



participated in college more than other groups in society. 

Borus (1983) enumerated some factors that influence the 

decision to attend college. These factors included various 

aspects of family background, such as parental education and 

family income, and certain individual characteristics such 

as ability, educational and occupational aspirations, and 

psychological makeup. High school factors found to 

influence the decision to go to college include the nature 

of the curriculum, i.e., whether vocational or college 

preparatory, graduation from high school and the presence of 

other minority students with college aspirations. College 

factors that were found to influence the enrollment of 

African American and other minority high school graduates 

included the presence of minority staff and faculty, the 

presence of other minority students, availability of 

financial aid and availability of on-campus employment. 

Purpose of the Study 

The purpose of this study was to profile the African 

American students enrolled in post-secondary educational 

institutions in the West Texas area. In addition, the study 

sought to identify various aspects of family background. 



characteristics of high schools attended, and college 

characteristics that influence a student's decision to go to 

a post-secondary educational institution and the type of 

institution of choice, i.e., two-year community college, 

proprietary institution, private college or state college 

and universities. It was anticipated that the results of 

this study could be used by high school counselors and 

college recruiters to identify African American young people 

who are potential candidates for college attendance and thus 

lead to a greater participation of African Americans in 

higher education. 

Significance of the Study 

The participation of African Americans in higher 

education has been on the decrease. Access to higher 

education is of the utmost importance in obtaining the 

skills and learning experiences a young person will need 

later in life to participate fully in society. Ethnic 

minority students have long experienced significant inequity 

in public education and the attainment of higher education 

degrees. To ensure that minority students have the 

opportunity for full and fair access, some post-secondary 
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institutions have made special efforts to recruit, admit, 

and retain members of disadvantaged minorities. "In some 

colleges, minority recruitment efforts sprang from mandates 

beginning with the Civil Rights cases that sprang in the 

1930s and 1940s over the exclusion of African Americans from 

higher education" (Ward & Cross, 1989, p. 14). 

Some public institutions of higher learning embarked on 

the recruitment of minorities because they believed that 

higher education needed a culturally diverse student body. 

There was the underlying assumption that desegregating 

higher education would not only upgrade the quality of the 

educational experience for minorities, but it would provide 

a multicultural exposure for all students (Hare, 1991) . 

Court decisions, legislation and recruiting efforts by 

institutions notwithstanding, minority enrollment remains 

low and below projections. For those African American and 

other minority high school graduates who enroll in 

post-secondary institutions, there must exist common 

personal, high school, and college factors which influenced 

their decisions. This study sought to identify these common 

factors in order to build a profile of the African American 
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high school graduate enrolled in a post-secondary 

educational institution in the study area. Factors that 

influenced students to enroll in different types of 

post-secondary institution were compared to determine 

differences and similarities and whether the differences 

warrant different recruitment approaches. The 

identification of the relevant factors that impact on the 

college enrollment of African American high school graduate 

will help high school teachers, counselors, college 

admissions Offices and other concerned with the education of 

African Americans to increase their enrollment and 

graduation rates. 

Statement of the Problem 

Given current demographic trends, the numbers and 

proportion of African American students enrolled in college 

today should be higher than they are. In 1978, 10.4 percent 

of persons 14 to 34 years of age enrolled in institutions of 

higher education were African American. By 1988 only 10.2 

percent of persons in the same age group enrolled in 

institutions of higher learning were African Americans. 

However, in 1980 African Americans comprised 11.8 percent of 



the population of U.S.; but by 1990, 12.4 percent of the 

population was African American (U.S. Department of 

Commerce, Bureau of the Census, 1992). While African 

American representation in the American population continues 

to increase, college participation by African American youth 

is on the decline. Among African American high school 

graduates who enroll in a post-secondary educational 

institution, the proprietary career school rather than 

college is increasingly becoming the institution of choice 

(Willie, Garibaldi & Reed, 1991). 

The focus of this study was to profile the 

characteristics of African American high school graduates 

who were enrolled in a post-high school institution of 

higher learning in West Texas. The determination of such 

characteristics led to a development of the profile of this 

group of students. The study sought to discover the 

important factors that influenced students to enroll in 

different institutions as perceived by the students 

themselves. 
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Theoretical Basis for the Study 

Graham (198 9) argued that much of the chronic school 

failure of African American children can be understood as 

reflecting problems in motivation. She noted that many 

minority children perform poorly in school not because they 

lack basic intellectual capacities or special learning 

skills but because they have low expectations, feel 

hopeless, lack interest, or give up in the face of potential 

failure. The achievement motive is a relatively stable 

feature of personality, reflecting the desire to do things 

well and to compete against a standard of excellence. 

Individuals who are high in the achievement motive appear to 

be interested in excellence for its own sake, rather than 

for the reward it brings (Berry & Asamen, 1989). Motivated 

students find tasks of moderate difficulty most attractive. 

They work hard to excel but may not elect the most advanced 

courses. 

The study of achievement motivation as a personality 

trait began in 193 8 when Henry Murray observed that 

individuals vary in their desire to accomplish difficult 

tasks. Motivation as an essential condition may be 
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psychological when a want, interest, or attitude is the 

driving force. For the high school graduate to aspire to 

attend and graduate from college, there should be a desire 

to acquire a higher degree or be admitted into a desired 

profession, or some other driving motive. 

However, many African American students who do poorly 

in school attribute poor performance not to a lack of 

motivation but to low ability. Such attribution has 

behavioral and psychological consequences. Astin (1982) 

concluded in a study that a minority student's perceived 

academic ability is a positive indicator of later academic 

achievement independent of any other measure of academic 

ability. 

Academic achievement constitutes one area of behavior 

that is assumed to be associated with global self-esteem 

(Purkey, 1970). Several investigators have found that the 

academic achievement problem of many minority children may 

be consequences of global self-concept. Self-concept 

involves interjection from others and expansion into 

interpersonal relationships. Branden (1969) pointed out 

that there is no value judgment more significant to a person 
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and more decisive in one's psychological development and 

motivation than the estimates that one poses on him or 

herself. Webster and Sobieszek (1974) emphasized that a 

person's self-concept is dependent on the reactions and 

opinions of others toward the' individual. They concluded 

that there is no meaningful way to speak of the existence of 

a person or his or her personality without the shaping 

effect of his or her contact with others. 

To search for factors that influence a student's 

aspirations, one ought to examine the situations where the 

student has been in contact with others. This study 

examined such situations that take place both in high school 

and beyond. In searching for explanations for the 

inadequate participation of African American and other 

minority high school graduates in higher education, an 

examination of both motivation and self-concept theories 

appears pertinent. African American high school graduates 

who enroll in post-high school institutions of learning 

appear to have greater motivation and a higher self-concept 

than those who do not (Webster & Sobieszek, 1974) . 
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Research Questions 

A review of the literature revealed that factors 

existing in the high school, the post-secondary educational 

institution, and family and personal factors combine to 

influence the decision of an African American high school 

graduate to attend a college, university, or other 

post-secondary institution of higher education. Personal or 

individual factors such as educational aspirations, 

self-concept, fear of failure, and a desire to get a good 

job or to pursue a particular profession influence an 

individual's decision to go to college. Family factors that 

influence a person's decision to go to college include 

family size, income and educational attainment of parents 

(Borus, 1983). Institutional factors influence not only the 

decision to go to college but what kind of school to attend 

and whether to attend full-time or part-time. At the high 

school level some of the factors that influence the decision 

to go to college are the presence of role models, support 

groups, ethnic culture and counseling services. At the 

college level, factors that influence a person's decision to 

go to college include nature of program offered. 
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availability of financial aid, availability of counseling, 

and job placement services. 

The answers to the following questions were the object 

of this research: 

1. What is the demographic description of the African 

American high school graduates enrolled in 

institutions of higher education in the West Texas 

Region with reference to age, gender, family 

status, and means of financing higher education? 

2. To what extent do the following factors influence 

the decision of an African American high school 

graduate to attend and institution of higher 

education: support groups, role models, ethnic 

culture and racial climate? 

3. To what extent do accessibility, financial support, 

counseling services, and programs offered influence 

the decision of an African American school graduate 

to enroll in an institution of higher education? 

4. To what extent do the following personal factors 

influence the decision of an African American high 

school graduate to enroll in an institution of 
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higher education: self-concept and fear of 

failure? 

5. Is there a significant difference between the 

perception of the participants of this study on how 

the various factors influenced their decision to go 

to college and how important they feel the same 

factors should be in the decision of other African 

American high school graduates to go to college? 

Assumptions 

The assumptions made in this study pertained to African 

American students enrolled in the West Texas higher 

education institutions in which the study was conducted. 

The following assumptions were made in carrying out the 

study: 

1. The students who participated in the study were not 

motivated to enroll in a post-secondary educational 

institution by other factors than those being 

investigated. 

2. The participants were able to rank accurately the 

importance of the influences of persons or factors 
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that motivated them to enroll in a post-secondary 

institution. 

3. Every African American student in a post-secondary 

institution in the study area was given the 

opportunity to participate in the study. 

4. The participants in the study were representative 

of African American students in the study area. 

5. Every African American student in the study area 

had the opportunity to evaluate different 

institutions before deciding to enroll in one based 

on its merits. 

Limitations 

The universal application of the conclusions reached in 

this study were limited by the following factors: 

1. The study will be carried out in West Texas. The 

predominant ethnic minority in this part of the 

country is not African American but Hispanic. 

Consequently, factors that influence the academic 

aspirations of African American high school 

graduates in this part of the country may be 

different from factors that influence the academic 
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aspirations of African American high school 

graduates in other parts of the country. 

2. The study subjects were African American high 

school graduates who enrolled in post-secondary 

education institutions. This may be a population 

with characteristics that distinguish them from 

African American high school graduates who chose 

not to go to college or those who did not complete 

high school. Any conclusions that were reached in 

this study, as a result, may not be valuable in 

efforts to encourage more African American young 

men and women to attend a post-high school 

institution of higher learning. 

3. Participation in the study was voluntary; this may 

be a source of bias in the conclusions reached in 

the study. 

4. One limitation to using data obtained from 

individuals ratings themselves and their actions or 

motives is its accuracy. The two main sources of 

possible error are probably carelessness in 

reporting and conscious distortion (Astin, 1965) . 
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These sources of error may limit the universal 

application of the findings of this study. 

Delimitati nns 

The scope of this study is constrained by the 

following: 

1. This study will be confined to post-secondary 

educational institutions in West Texas. 

2. The subjects will be African Americans enrolled in 

post-secondary institutions of higher learning. 

Definition of Terms 

For the purpose of this study, the following terms will 

be used as follows: 

1. Accessibility: Ease of admission through an open 

admission policy. 

2. Proximity: The nearer an institution is to an 

individual's home or place of residence, the easier 

it is for the individual to attend the institution. 

3. West Texas: All the counties in Texas that lie 

west of longitude 100 degrees. 
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4. Proprietary school: Any post-secondary educational 

institution that is career oriented and operated by 

a non-governmental agency for profit. 

5. Post-secondary institution: An institution of 

learning which requiires graduation from high school 

or equivalent diploma as a condition for admission. 

6. Significant others: This term refers to students, 

faculty and staff and other people a student comes 

in close contact to (Davis, 1991) . 

Summary of Chapter I 

This chapter introduced the importance of this study. 

It noted that while there has been an increase in the number 

of African Americans in this country graduating from high 

school, the under-representation of African Americans in 

post-high school educational institutions still persists. 

The purpose of the study and its significance were stated 

and the questions which the study sought to answer were 

stated. The study was limited to students enrolled in 

post-secondary educational institutions in West Texas. 

Because of this limited scope, the study did not attempt to 

produce a profile of African Americans enrolled in 
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post-secondary educational institutions in other parts of 

the state or country. 

The remainder of this study is divided into the 

following sections: 

Chapter II. This chapter presents a review of literature and 

research studies related to the topic of this study. 

Chapter III. Chapter III discusses how the results of the 

survey questionnaire will be analyzed. It will explain 

the type of statistical method that will be used to 

analyze part of the questionnaire instrument. 

Chapter IV. The demographic and research data collected from 

the survey participants will be presented in this 

chapter. 

Chapter V. This chapter will comprise the analysis of the 

data collected. It will discuss the extent to which the 

data answered the research questions of this study. 

From the analysis conclusions and recommendation for 

further research will be made. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE AND RESEARCH 

The educational attainment of African Americans lags 

behind expectations. Though African Americans constitute 

12.4 percent of the total population of the United States, 

they are under represented in the nation's institutions of 

higher learning (Statistical Abstracts of the U. S., 1991). 

The proportion of college students who were minorities rose 

between 1978 and 1988. In 1978, 16.3 percent of college 

students were minorities compared with 18.9 percent in 1988. 

However, much of the change can be attributed to sharply 

rising numbers of Hispanic and Asian students. The 

proportion of students who were African American fell from 

9.6 percent in 1978 to 8.9 percent in 1988. In 1991, 

African Americans made up 9 percent of enrolled students. 

But the proportion of African American male high school 

graduates who enroll in college has continued to decline. A 

report by the American Council on Education titled, 

"Minorities in Higher Education" (The Chronicle of Higher 

Education. March, 1994), noted that only 29.7 percent of 

African American males who graduated from high school in 
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1992 went to college compared with 32.2 percent in 1991 and 

34.4 percent in 1990. To fully understand the low 

participation in higher education by African Americans, one 

has to look at the history of education for African 

Americans. 

The history of education for African Americans has 

passed through four major stages. In the slavery period, 

schooling for African Americans was very unusual and was 

forbidden in most states. The period between the thirteenth 

constitutional Amendment in 1865 and the Brown case in 1954 

saw almost a century of segregated schooling. During this 

period of segregated schooling, most African Americans who 

aspired for higher education attended historically African 

American colleges and universities many of which were built 

at this time and located in the southern states of the 

United States. These institutions always lacked the 

professional personnel, financial resources, and other 

support systems to carry on upper-level graduate work at 

academically respectable standards (Smith, 1984). The Brown 

case of 1954 ended legal segregation. The early 

desegregation period witnessed a struggle to make 
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integration work through government mandates, inducements 

and sanctions. The present period is referred to as the era 

of realism over idealism. There is a recognition that 

integration is working slowly and poorly and many African 

American parents are choosing' to pursue the best available 

education for their children. 

African Americans have used public schools to their 

advantage. Their educational attainment rates have climbed 

greatly in the last thirty years from a 23 percent high 

school completion in 1950 to a 79 percent completion rate in 

1978 (Jones-Wilson, 1990). By 1991, high school completion 

rate for African Americans was 72.5 percent (The Condition 

of Education, 1993). This means that more African American 

youths are eligible to enter college. But they are not 

entering college in the expected numbers. Many studies have 

focussed on the inadequate participation of African 

Americans in higher education. Christler (1990) found that 

institutional discrimination signified by the absence of 

minority faculty and insufficient financial aid was a 

barrier to recruitment and retention of African American and 

other racial minorities in higher education. Ogbu (1978) 
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blamed the existence of a caste system in American society 

for the prolonged exclusion of African Americans from higher 

education. Weis et al. (1989) examined the issues, dilemmas 

and solutions to dropout from school. The existence of 

impediments notwithstanding, many African Americans and 

other racial minorities have excelled in higher education. 

This review will focus on those factors that have been found 

to have some effect on the enrollment and graduation from 

post-secondary educational institutions of African American 

high school graduates. 

Financial Concerns 

Financial considerations rank high among reasons people 

choose to or not to go to college because they believe 

graduation from college ensures a good job and an 

opportunity to make money. Astin (1980) found that among 

African Americans entering college in the fall of 1980, "to 

be able to make more money" ranked fifth among very 

important reasons for deciding to go to college. 

Availability of finances also influences who go to college 

and who do not among African American high school graduates. 

Philips (1985) reported that having adequate financial 
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support was a strong factor in the academic success of 

minority students. Borus (1983) noted that a large number 

of minority students drop out of school because of economic 

reasons. These economic reasons include financial 

difficulties and good job offers. 

In an effort to encourage minority and other 

financially handicapped individuals to go to college, state 

and federal governments established grant and loan programs. 

Astin (1982) pointed out that the states have frequently 

functioned as educational entrepreneurs, financiers and 

planners while the federal government has been primarily a 

purchaser of services and through its student aid programs 

has encouraged others to become consumers of higher 

education. The Basic Educational Opportunity Grant Program 

established in 1972 provides grants based on need and 

students can carry the grants to institutions of their 

choice. Mingle (1981) concluded that the Basic Educational 

Opportunity Grant Program has had an extraordinary impact on 

levels of African American enrollment in all colleges and 

universities. Boswell (1991) noted that educational polices 

which result in financial hardship endanger not only Africa 
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American students' higher education aspirations but also the 

continued survival of "Historically African American 

Colleges and Universities." Cross and Astin (1987) found 

that when governments extend financial help to students in 

the form of loans, the effect" may be to discourage 

persistence. Their research found that the larger the 

educational loans African Americans who come from families 

with low incomes receive, the more likely these students are 

to drop out. Help should be extended to students from 

families with low incomes in the form of non-refundable 

grants and "special needs scholarship." But the trend has 

been toward greater borrowing by students. 

Zook (1994) reported that many college campuses have 

registered big jumps in the number and size of federal 

student loans that they issue. At the same time, many are 

recording big drops in the volume of Pell Funds going to 

their students. Pell funds to students are non-refundable. 

Zook further noted that middle-class students seem happy to 

receive any form of aid and have come to expect ever-

increasing amounts of debt. A majority of studies concluded 

that government financial assistance plays an essential role 
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in enabling African American and other minority high school 

graduates to go to college. 

As a result of financial difficulties, many African 

American students hold part-time or full time jobs while 

attending college. Holding a' full time outside job while in 

college has unfavorable effects on minority students' 

education (Von Destinon, 1988). In an earlier study, Astin 

(1982) found that minority students who enter college 

expecting to work full time are much less likely to obtain a 

degree than those who enter college not expecting to work 

full time. To be able to hold a job while attending college 

seems important for many African American college students. 

In a study to find out the racial similarities and 

differences in the predictors of college student 

achievement. Nettle (1991) found that 66 percent of African 

American students work while attending college and that the 

largest percentage of those who do work, work on campus. 

Colleges and universities that afford students the 

opportunity to work on campus attract African American 

students. 
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Influence of Significant Others 

The educational experiences of African American 

students are influenced by how other actors in the 

educational setting relate to them. Students depend on 

significant others for socioemotional support and 

instructional support. Davis (1991) examined social support 

networks and undergraduate student academic-success-related 

outcomes of African American students on African American 

and White college campuses. He concluded that African 

American students enrolled in both "Historically African 

American Colleges," and those enrolled in predominantly 

white colleges had cordial relations with faculty and staff. 

Relations with faculty, however, was a better predictor of 

student outcomes for African American students on 

predominantly white college campuses. 

Seltzer (1989) wrote that what students do is greatly 

influenced by their peers. He noted that even in the high 

school, student actions are motivated by self-interest but 

mediated by peer response. In an earlier study. Seltzer 

(1982) concluded that adolescents move toward the reference 

group or figure considered to be most relevant or have most 
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information or views perceived as most pertinent to the 

issue in question. Young (1981) said that arranging for 

successful African Americans in such fields as science to 

visit classes would expand the network of minority role 

models and expose African American students to diverse 

career options. Arthur Ashe (1993), a successful African 

American athlete, observed that the concept of role models 

is a valid concept in African American culture where failure 

is so much a part of life that any one who succeeds is 

scrutinized for his or her secrets to success. Boschini 

(198 9) noted that the number of significant experiences that 

a student has within a group helps to determine the degree 

of the student's satisfaction both with the group and the 

overall campus environment. In a study to determine what 

environmental factors influenced the persistence of African 

American students in the University of Tennessee at 

Chattanooga, Provost (1989) found that the presence of other 

African American students, more African American faculty and 

year-round events with African American speakers were 

important factors. 
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Schools and colleges provide counseling services to 

provide students with guidance and support. When the 

National Defense Education Act was enacted into law in 1958 

provision was made for the support and training of school 

counselors and the development of school counseling and 

guidance programs (Gibson, Mitchell & Higgins, 1983) . Mathay 

(1989) concluded that the school counselor was one of the 

four most helpful resources in the college selection 

process. Research (Thompson, 1992) has shown that the 

school counselor has emerged as a more helpful resource to 

students attending the four-year private secular college 

than to students attending the four-year liberal arts public 

college. There is further evidence that students whose 

parents may not have had the college experience need the 

most guidance for making decisions about attending college. 

Counselors help students to define their goals, and 

solve problems related to educational and career concerns. 

At the high school level, counselors perform the task of the 

placement of students in appropriate secondary school 

programs, college institutions or into jobs upon their 

graduation (Gibson, Mitchell & Higgins, 1983). At the 
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junior college level, the counselor has the responsibility 

and authority to make decisions that affect the social 

mobility of students within the organization; "to allow the 

student to transfer from one course sequence to another or 

from the 'technical tract' to' the academic track" (Erickson 

& Shultz, 1982, p. 4). Young (1981) said that a counselor 

can facilitate the development of a positive psychological 

climate by helping faculty identify effective goals, by 

maintaining awareness of students' needs and by designing 

experiences for the academic and personal growth of 

students. 

Research has shown that classroom processes affect 

student outcomes. Such processes include teaching practices 

and the time allocated to academic tasks (Greenwood, 1989) . 

One teaching practice that has been shown to improve student 

learning is peer tutoring. Byrne (1972) carried out a 

research using students in junior high school classes to 

tutor students in lower grades in a science class. Her 

study concluded that students can learn science from other 

students as well as from adults. The more significant 

aspect of her research was that the tutors seemed to develop 
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self-confidence and expertise in the subjects they taught. 

Peppas (1986) conducted a study to determine the use of peer 

helpers to facilitate student functioning in an overseas 

school environment. The study concluded that the student 

helpers registered significant increases in achievement over 

the control group but that the treatment helpees showed 

significant improvement in self-concept and adjustment 

compared with the control helpees. For students not 

familiar with the college environment help from peers in the 

form of tutoring helps them to do much better in their class 

work and show signs of renewed interest and enthusiasm 

(Wagner, 1982) . Such renewed interest and enthusiasm make 

for academic success. 

Some students arrive on the college campus 

underprepared. The open admission concept which some 

institutions adopted in order to give greater access to the 

academically underserved sectors of the population resulted 

in the admission of students who did not meet the criteria 

of high school rank and admission test scores. These 

"special admission students," were admitted on the basis of 

their academic potential (Bedient, Snyder & Simon, p. 19) . 
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To help the new students, some educational institutions have 

introduced the concept of mentoring. Bedient, Snyder and 

Simon discussed how the Southern Illinois University at 

Carbondale used retired faculty members to mentor at-risk 

students. The "special admission" students are required to 

enroll in a semester-length non-credit course stressing 

study skills, time management, and adjustment to college. 

An evaluation of the program after it had been in operation 

for six semesters showed that the students who participated 

in the program were more cooperative and appeared more 

interested in succeeding in college. 

It was reported that some of the strongest endorsements 

of the program came from students who return to see their 

mentors and tell students in the program how helpful access 

to the retired mentors can be. Students who desperately 

need help, who may not know what resources are available 

find in mentors individuals who will take time to listen and 

to help them work through problems. African Americans are 

grossly under represented in some academic fields. Science 

(1993) reported that in 1992, African Americans earned only 

about 4 0 more science and engineering Ph.D.'s than they did 
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in 1975. The National Science Foundation noted (Science. 

1993) that according to the 1990 population census, African 

Americans constituted 12.1 percent of the U.S. population 

but only 1.9 percent of the employed Ph.D. scientists and 

engineers in 1991. Some African Americans who have 

succeeded where many others failed believe part of their 

success is due to the influence of mentors. In a feature 

article titled "A Success Story Amid Decades of 

Disappointment" (Science. 1992), Walter Massey noted that he 

could not have become a scientist if three men had not 

mentored him. He pointed out that all three of his mentors 

were white. 

Self-Concept 

Speculations exist about the relevance of self-concept 

factors as reasons for differences in individual pursuit of 

given goals. It is known, however, that attitude and 

interest differences accrue in a social context. Weis 

(1988) noted that for ethnic minorities and the poor, the 

social context may promote attitudes and self-perceptions 

that lead away from school participation and achievement. 

Powell (1989) pointed out that in the framework of several 
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theorists, the global self-concept plays a significant role 

in initiating and guiding behavior and is equated with 

motivation. 

Studies exist (Wylie, 1974 & Purkey, 1970) that support 

the theory that academic achievement constitutes an area of 

behavior that is assumed to be associated with global 

self-concept. However, Powell (1989) cautioned against talk 

that centers on whether African American children have 

positive or negative self-concept because African American 

children are not all alike. African American children in 

the same socioeconomic group may differ in values, 

lifestyles and aspirations. Powell also reported that the 

self-concept of an African American youth may be affected by 

the part of the country where he or she resides. 

Astin (1982) reported the findings of longitudinal 

studies that focused on factors that affect minority 

educational progress. One study covered the first two years 

of undergraduate work (1975 freshman followed up in 1977), 

and the other a nine-year span covering undergraduate and 

graduate work (1971 freshman followed up in 1980) . One of 

the conclusions reached by the studies was that among 
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minority students, except Hispanics, a positive self-concept 

is an indicator of academic ability. Academic ability 

and/or the belief that one can succeed is an important 

quality of anyone aspiring to attend a post-secondary 

educational institution. AcaHemic success at any level and 

for students of ethnic minority culture requires that the 

students be motivated to succeed. Maslow (1970) said that 

the human being yearns for goals, purposes and ends but is 

not driven by blind impulses. He pointed out that people 

yearn consciously for that which might be actually attained. 

He emphasized that the factor of possibility of attainment 

is important for understanding the differences in motivation 

between various classes within the American population. For 

the African American student for whom success is not to be 

taken for granted, a positive self-concept is necessary for 

the college experience to be beneficial. 

Heckhausen (1991) , writing on the theories of 

motivation, noted that individual differences in behavior 

under equal, seemingly equal, or ignored situational 

conditions are usually eye catching. Early theories of 

motivation portrayed humans as reactive organisms compelled 

37 



to act by internal and or external forces. The human 

capacity for self-direction and self-regulation was 

generally not appreciated. These theories range from 

Freud's psychoanalytic theory that sees individuals as 

driven by instincts to Ryan's' theory of self-determination. 

Ryan (1992) believes that the individual has an innate need 

to maintain a sense of personal competence. Ford (1992) 

proposed a systems approach to motivational theory. 

Motivational systems theory is defined by Ford as, ''the 

organized patterning of three psychological functions that 

serve to direct, energize and regulate goal-directed 

activity" (p. 3). 

Schwarzer (1991) observed that human functioning is 

facilitated by a personal sense of control. People who 

believe that they can take action to solve a problem become 

more inclined to do so and feel more committed to their 

However, actions are affected by outcome expectancies. 

Expectancies can be optimistic or pessimistic. Pessimistic 

expectancy undermines motivation. Rosenberg (1972) noted 

that given the discriminatory and degrading treatment 

African Americans receive, they tend to develop low 
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self-esteem. They also feel alienated--a sense of 

powerlessness and a lack of control over their environment 

(Middleton, 1972). Anticipated outcomes are considered 

crucial in cognitively oriented theories of motivation and 

learning but self-efficacy theory emphasizes one's perceived 

ability to execute and sustain a given course of action. 

Students', more so minority students', achievement 

motivation is affected by occupational aspirations. Some 

students may exhibit low motivation not because they lack 

appropriate motives and values but because they doubt that 

they can be successful (Gurin & Epps, 1975). 

Personality theories of motivation view motivation as a 

means for understanding personality, or a source for 

explaining differences between individuals or groups. 

Atkinson (1974), writing on the mainsprings of achievement-

oriented activity, noted that the strength of the tendency 

to achieve success is dependent on an individual's motive to 

achieve success, the effects of the immediate environment 

and the incentive value of success. Getting a college 

education is assumed, for many people, to be associated with 

upward mobility especially for people who have low status 
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background. Seeborg and Zegeye (1986) found that African 

Americans who train for white-dominated occupations do not 

experience the same labor market outcomes as whites who 

train for similar positions. While motivation is necessary 

for educational or occupational aspiration, Allen and Haniff 

(1991) found that among African American students high 

educational aspirations are more common among students with 

higher grades. 

Family Background 

The family is a strong and functional institution in 

the African American community. Hill (1971) explained that 

the sources of strength sustaining African American families 

include flexibility of family roles and a strong achievement 

orientation. Billingsley and Caldwell (1991) noted that 

despite the strains on contemporary families, the majority 

of African Americans are part of families and as late as 

1988, 70 percent of African American households were family 

households. Chipman (1990) wrote glowingly of her mother, a 

single parent who, while subsisting on welfare, put all of 

her five children through college and two of them obtained 

doctorate degrees. Family has a great influence on 
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education and career aspirations of young African Americans. 

Spencer (1990) in studying parent values transmission among 

African Americans concluded that many similarities in 

child-rearing values exist across social class lines. 

Astin (1982) found that the educational level of 

students' parents shows a pattern of relationships to 

various student outcomes. Parental education is positively 

related to student persistence and entry to graduate school 

among African Americans. Parental income plays a major role 

in the academic aspirations of African American young 

people. Astin et al. (1982) found that the lower the family 

income, the poorer a minority student's prospects in higher 

education. Jaynes and Williams (1989) in seeking for an 

explanation for the decline in African American college 

entry pointed out that the lower incomes of African American 

families explain part of the African American-White gap in 

college entry. After 1980, only the highest income families 

in the African American community experienced any 

improvement in college-going chances and even this group 

lost to whites. 
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One would think that the availability of financial aid 

could offset the impact of low family income. Over the ten 

years 1976 to 1986, outright grants as a percentage of all 

financial aid declined from 80 percent to 46 percent while 

loans increased from 17 percent to 50 percent (Burlew, 

1992), but college enrollment by African Americans declined. 

At equal levels of family income, African Americans are less 

economically secure than their white counterparts. 

Research on how the occupation of parents affects the 

occupational choice of their children has generally been 

limited to father-son relationships and has not demonstrated 

strong associations (Braddock, 1991). The labor force 

participation of African American women has increased 

dramatically over the past 50 years and the increase is 

greater at the upper educational level. Unemployment and 

short-term work has affected disadvantaged African Americans 

more than those able to gain from the opportunities opened 

by the civil rights revolution. The decrease in labor force 

participation and the increase in unemployment among African 

American males have been greatest among those with little 

education (Braddock, 1991). Unemployment in the family. 
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especially of the male head of the household, diminishes the 

college-going chances of children. 

Many African Americans who have succeeded in their 

chosen fields give a lot of credit to their siblings who 

either coached or encouraged them. Siblings compete and 

compare themselves in the areas of school and non-academic 

achievements. Siblings tend to specialize their achievement 

identities in areas prized by their parents (Green, 1992). 

The departure of a brother or sister to college provides an 

opportunity for younger siblings to start preparing for 

college life. Most older siblings are aware of their roles 

as role models and encourage their younger siblings to 

attend the same colleges and universities they attended. 

Green (1992) believes that there has been little controlled 

research in the area of sibling relationships and 

achievement. He noted, however, that some people may choose 

to "specialize" in an area different from that in which an 

older sibling excels. Therefore, some people who have high 

academic achieving siblings may do poorly in school 

especially if they are close in age, same sex and first-born 

pair. 
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"Parents' education and income are important correlates 

of a student's educational progress and attainment" (Astin & 

Cross, 1981, p. 36). For many years, a strong belief in the 

above statement by Helen Astin and Patricia Cross influenced 

all research and writing on the educational attainment of 

African Americans. Recent research has begun to shift away 

from this belief. White et al. (1993) examined the existing 

research on the strength of the link between a child's 

socioeconomic status and his or her academic achievement. 

The study focused on an important differential among 

previous studies of the issue, the use of data at the 

individual student level or at an aggregated school level. 

Researchers who examined the relationship between 

socioeconomic status and achievement using data at the 

individual level found that although socioeconomic status 

and achievement are positively correlated, the relationship 

is weaker than believed by researchers who used aggregate 

measures. White and his group concluded that knowledge of a 

student's socioeconomic status, or that of his or her peers, 

provides only modest assistance in accurately predicting his 

or her academic performance. Other factors exist which have 
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greater positive correlation to achievement than 

socioeconomic status. 

School Culture 

There has been some criticism of the belief which 

prevailed for a long time in educational circles that family 

factors are more important than school factors for the 

achievement of minority and low-income children. Focusing 

on why some schools are more effective than others some 

researchers studied the culture of the school. Edmonds 

(1986) summarized this line of research as establishing that 

variability in the distribution of achievement among school-

age children in the United States derives from variability 

in the nature of the schools to which they go. Jaynes and 

Williams (1989) pointed out that the character, culture, or 

climate established in some schools promote high 

achievement. Whereas notions such as school culture or 

school climate are difficult to define and measure, Anderson 

(1982) identified four broad dimensions of school culture 

and climate. 

Among the most important attributes of culture of 

effective schools are a belief among school administrators 
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and teachers that all students, regardless of race or social 

class background, can achieve to some high minimum level of 

competence and a strong school leader who continually 

reinforces the idea that the school's highest priority is 

academic achievement. Purkey'and Smith (1983) identified a 

set of nine school characteristics that make up an effective 

school culture. One of these characteristics is school-wide 

recognition of success that reinforces the central place of 

academic achievement in the school's mission. In 1983, 

Lightfoot conducted an ethnographic study of six exemplary 

high schools. One of her conclusions was that the first 

step toward establishing an effective school culture was the 

development of a safe, orderly and disciplined atmosphere in 

the school. She noted that this required that teachers and 

administrators demand of students that they become 

self-regulating, disciplined and industrious. In schools 

where students are not responsive to the authority of 

teachers and school administrators, where misbehavior, 

vandalism, violence, and absenteeism are rife, progress 

toward the achievement of basic competencies too difficult 

to achieve. 
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Beckum and Zimney (1991) discussed school culture in 

multicultural settings and noted that classroom failure is 

related to the inability to develop a classroom culture 

which successfully integrates the individual cultures of 

students and teachers. Erick'son (1987) discussed various 

explanations for the low school achievement of minority 

students. He pointed out that the existence of cultural 

differences between teachers and students makes it difficult 

for such teachers to work with minority children. For 

cultural minority students, the role of culture and of 

cultural differences varies in relation to school success. 

In some cases, because of a high motivation to succeed, 

cultural difference does not seem to prevent students from 

persisting and achieving. Whether at the high school or 

college level, therefore, the culture of the school affects 

student achievement. 

Summary of Chapter II 

There is a general agreement in the existing literature 

that African American participation in higher education is 

currently inadequate. The need for greater participation is 

emphasized by writers and researchers who believe that more 
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education benefits not only the individual but the national 

economy. To prescribe a remedy, writers and researchers 

alike believe the root causes of non-participation need to 

be understood and addressed. The causes include historical 

factors such as the legal exclusion of African Americans 

from formal education in many states during the slavery era 

and segregated education practices which existed for nearly 

a hundred years after slavery was abolished. Federal and 

state governments have initiated actions and programs 

designed to encourage African American high school graduate 

to participate more fully in higher education. 

Some researchers focused on the African Americans who 

enrolled in post-secondary educational institutions to 

discover factors that influenced their decision to opt for 

higher education. The factors were found to include family 

background factors, factors prevalent in the high school, 

economic factors and personnel and environmental factors 

prevalent in the various post-secondary educational 

institutions of choice. Financial concerns featured 

prominently as a factor in the decision to go to college. 

Researchers found individual African Americans who were 
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motivated to go to college because they believed college 

attendance would open the way for them to secure good jobs 

and hence make more money. There were also those who could 

not go to college because their families lacked adequate 

financial strength and government aid and loan programs were 

either insufficient or non-existent. 

It was further found that people with whom African 

American high school graduates associate with at home, in 

high school and in college influence the decision to go to 

college. Siblings were found to be an important factor. 

Some siblings set the pace and younger brothers and sisters 

strove to emulate them. School counselors have had a 

profound influence on the educational aspirations of 

African Americans. Writers noted how influential counselors 

have been in the placement of students in appropriate 

programs and institutions. Youths are also influenced by 

their peers in their educational aspirations. The presence 

of students of same ethnic heritage help newcomers to 

persist. 

Some researchers concluded that while African American 

high school graduates were as capable of higher academic 

49 



i<7- .—>~—•.•••••_.^m-- T mini i i i i y n n i i n u i i i' 

work as their white counterparts, many of them were lacking 

in self-concept. Those researchers who equated self-concept 

with motivation stressed that it is an essential element in 

the pursuit of high academic goals. This literature review 

found that the African American high academic achiever is 

influenced by many factors. 
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CHAPTER III 

METHODOLOGY 

The purpose of this study was to develop a profile of 

African American high school graduates enrolled in 

institutions of higher education in the West Texas region. 

Descriptive research methodology was employed to achieve 

this purpose. Borg and Gall (1989) indicated that 

descriptive research was intended to produce statistical 

information about aspects of education that interest policy 

makers and educators. A profile of African American high 

school graduates enrolled in post-secondary educational 

institutions will help policy makers and educators to know 

what policy initiatives and recruitments strategies can be 

employed to increase the enrollment of African Americans in 

institutions of higher education not only in the study area 

but in the nation at large. The survey research method was 

employed to carry out the study. Borg and Gall (1993) 

stated that survey research employs questionnaires and 

interviews to determine the opinions, attitudes, preferences 

and perceptions of persons of interest to the researcher. 

They also noted that survey studies that attempt to elicit 
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deeper responses that cannot be easily measured by 

questionnaires frequently employ interviews. This study did 

not deal with sensitive topics, nor did it attempt to elicit 

responses from participants that cannot be easily measured 

by a questionnaire. The prin'ted questionnaire survey 

technique was chosen for this study over other survey 

techniques or combinations of survey techniques. The 

procedure for this study involved the following steps: 

identifying the study population, selecting the population 

samples, designing the study questionnaire, conducting the 

survey, analyzing the collected data, writing and 

disseminating the study report. 

Selection of the Subjects for the Study 

The population used for the study consisted of African 

American high school graduates enrolled in post-secondary 

educational institutions in the West Texas region in the 

1993/1994 school year. African Americans enrolled in post-

secondary educational institutions in this part of the State 

of Texas were assumed to be a homogeneous group because 

besides belonging to the same ethnic group they had 

completed high school and obtained a high school diploma or 
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its equivalent and were already enrolled in post-secondary 

educational institutions. These students were attending 

colleges in a region where African Americans do not 

constitute the dominant racial minority group and where 

there is not a Historically Black College or University. 

Because of the two factors noted above (minority status 

and the absence of a Historically Black college or 

university), African American high school graduates enrolled 

in post-secondary educational institutions in the study area 

might have been influenced in their decision to attend a 

post-secondary academic institution by factors or a 

combination of factors that influence African Americans in 

the rest of the State of Texas or the nation in their 

decision to pursue higher education. The African American 

students who constituted the population for this study were 

in the position to reflect on the individuals or factors 

that were influential in motivating them to choose to attend 

a post-secondary educational institution or in their choice 

of which institution to attend. African American high 

school graduates who were enrolled in public or private two-

and four-year institutions of higher education in the West 
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Texas region were the subjects of the study. Their academic 

experience was assumed to be representative of the 

experience of African American college students enrolled in 

educational institutions in other parts of the country. 

The Letter of Transmittal 

To carry out this study successfully the cooperation of 

officials of the various educational institutions in the 

study area was essential. Nineteen post-secondary 

educational institutions were identified in the study area. 

Sixteen of these institutions were public educational 

institutions and three were private institutions. A letter 

was sent to the president of each of the post-secondary 

academic institutions, both public and private, explaining 

the purpose of the study and requesting permission to 

conduct the study in his/her college (see Appendix A for 

copy of the letter of transmittal). The assurance was given 

that nothing in the study questionnaire would invade the 

privacy of the respondents, and furthermore, a promise was 

made to maintain the confidentiality of every respondent's 

answers. Each post-secondary educational institution 

president to whom a letter of transmittal was sent was 
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requested to inform the researcher the steps he needed to 

take in order to conduct the study in that particular 

academic institution. 

A total of seven responses was received from the 

initial mailing (see Appendix'B for Letter Granting 

Permission). A follow-up letter was sent to the presidents 

of institutions from which no response to the initial letter 

was received. A total of nine colleges and universities 

permitted the study to be carried out in their institutions. 

Seven of these were public institutions and two were private 

educational institutions. The institutions that declined to 

participate in the study gave various reasons why they could 

not participate. The reasons included a lack of resources 

to help the researcher in the study, and the belief on the 

part of officials of some institutions that releasing the 

names of any group of students to an individual would 

violate the student's right to privacy (see Appendix C for a 

sample letter refusing to allow students from an institution 

to participate in the study). 

The letters permitting the study in the consenting 

institutions directed the researcher to contact the Dean of 
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Student Affairs, or the Director of Student Services of the 

institutions for further directions. These officials were 

contacted and subsequently supplied the researcher with the 

names and mailing addresses of African American students 

currently enrolled in their i'nstitutions. 

Preparation of the Survey Instrument 

The printed questionnaire survey technique was chosen 

for this study over other survey techniques (see Appendix D 

for Student Questionnaire). The questionnaire method was 

used as answers to specific inquiry items that pertained to 

the subjects of the study as an ethnic group, were being 

sought and the subjects were dispersed in post-secondary 

educational institutions in the West Texas region. Clover 

and Balsley (1984) pointed out that mailed questionnaires 

can be sent to persons in widely scattered locations 

covering a large geographic area. The area designated as 

West Texas for the purpose of this study is a large 

geographic area. Using the printed questionnaire survey 

method, prospective respondents can be reached at a 

relatively low cost. Mailed questionnaires can be answered 

more carefully than personal or telephoned questionnaires 
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because "more time can be allowed for thinking through the 

answers" (Clover & Balsley, 1984, p. 125). 

Before designing the instrument for this study, the 

researcher reviewed pertinent literature. Many 

questionnaires that were previously used for similar survey 

studies were also reviewed. The existing literature 

revealed that some factors existing in the society or in 

various academic institutions either hindered the 

participation of African Americans in higher education or 

engendered it. Christler (1990) found that the absence of 

minority faculty in academic institutions was a barrier to 

the recruitment and retention of African American and other 

racial minorities in higher education. Ogbu (1978) believed 

that the existence of a caste system in American society 

contributed to the prolonged exclusion of African Americans 

from higher education. Philips (1985), Borus (1983), Astin 

(1982) and many others were in agreement in their belief 

that financial or economic considerations were prime factors 

in the decision of an African American to pursue higher 

education. People are also influenced in their decision to 

pursue higher education by the people with whom they 
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associate. Seltzer (1989) wrote that what students do is 

greatly influenced by their peers and that adolescents move 

toward the reference group or figure considered to be most 

relevant or have most information or views perceived as most 

pertinent to the issue in que'stion. Young (1981) , Provost 

(1989), and Ashe (1993) were in agreement in writing that 

young African Americans were influenced in their choice of 

careers by role models. Provost (1989) found that the 

presence of African American students and faculty and year 

round events with African American guest speakers were 

important factors in influencing African American high 

school graduates to choose to attend or persist in any 

college or university. Services which are provided by 

institutions of higher education encourage minority and 

other at-risk students to choose to attend such 

institutions. Counseling services provide students with 

guidance and support. Mathay (1989) concluded that the 

school counselor was one of the four most helpful resources 

in the college selection process. For students with limited 

financial resources, and most African American college 

students fall within this category, the availability of 
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part-time jobs within the college campus or its environs is 

a strong incentive to choose to attend such university or 

college. Nettles (1991) study found that 66 percent of 

African American students work while attending college and 

that the largest percentage o'f those who work do so on 

campus. 

Factors pertaining to the individual may be more 

important than outside factors in determining whether the 

individual chooses to obtain college education. Astin 

(1982) found that the educational level of students' parents 

shows a pattern of relationships to various student 

outcomes. Minority students who excel academically have a 

strong personal conviction in their ability to succeed. The 

environment of academic institutions does not seem nurturing 

to most ethnic minorities. Weis (1988) noted that for 

ethnic minorities and the poor, the social context may 

promote attitudes and self-perception that lead away from 

school participation and achievement. Powell (1989) noted 

that the global self-concept plays an important role in 

initiating and guiding behavior and is equated with 

motivation. Academic achievement is an area of behavior 
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that is associated with self-concept. The belief that one 

can succeed in college is an important quality of any one 

aspiring to attend a post-secondary educational institution. 

Maslow (1970) pointed out that the factor of possibility of 

attainment is important for understanding the differences in 

motivation between various social classes within the 

American population. For the African American student for 

whom success is often times elusive, a positive self-concept 

is essential for the pursuit of higher education. Atkinson 

(1974) wrote that the strength of the tendency to achieve 

success is dependent on an individual's motive to achieve 

success, the effects of the immediate environment and the 

incentive value of success. When academic success is 

equated with success, those African Americans who excel in 

it are influenced by personal motivation, social and 

economic factors and factors associated with academic 

institutions. 

A student questionnaire based on the factors found to 

influence the academic achievement of African Americans was 

developed. The first part of the questionnaire contained 

items designed to gather demographic data such as a 
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respondent's age, gender, parental educational attainment 

and the major sources by which the respondent's education 

was being financed. This section contained five items. The 

second part of the study instrument contained 4 9 items. The 

study participants were requi'red to rate each item two 

times. In the first column the individual factor was rated 

on its influence on the decision of the respondent to attend 

a post-secondary educational institution. A rating of one 

indicated that the factor was of no importance and a rating 

of four indicated that the factor was of the greatest 

importance. In the second column, the same factor was rated 

on the same rating scale on how important the respondent 

thought that factor ought to be in the decision of an 

African American high school graduate to go to college. The 

4 9 questionnaire items were grouped into five categories 

though the categories did not contain an equal number of 

items. A blank space was provided for each respondent to 

write and rate on the same dual scale followed above up to 

five factors which influenced their decision to choose to 

pursue higher education and which they felt were missing in 

the questionnaire. 
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The questionnaire was submitted to the researcher's 

advisory committee for review and approval. Then a final 

copy was produced for mailing to the individuals whose names 

and mailing addresses the researcher 

had secured from the educational institution that had agreed 

to participate in the study. 

Administration of the Survey 

A total of 1,625 questionnaires were mailed to African 

American students in the participating institutions. The 

questionnaires were mailed on November 2, 1993. Seven 

hundred eighty-four responses were received from the first 

mailing. By November 21, a second batch of questionnaires 

with attached reminders were mailed to those from whom no 

responses had been received. By the end of the semester, an 

additional 139 responses were received to make the total 

923 . 

Summary of Chapter III 

This chapter discussed the procedure by which the 

participants in this study were selected, contacted and the 

study questionnaire distributed. Of the 19 post-secondary 
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educational institutions identified in the study area, nine 

participated in the study. 

The printed questionnaire survey technique was the 

chosen survey method. A questionnaire seeking demographic 

and other relevant data was prepared after a thorough review 

of relevant literature. A total of 1,625 questionnaire were 

mailed to the study participants. Nine hundred twenty-three 

responses were received. A number of questionnaire were not 

completely or appropriately filled out and these were 

eliminated. The analysis and discussions were based on the 

913 questionnaires that were appropriately completed. 
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CHAPTER IV 

DATA PRESENTATION 

This study was designed to develop a profile of African 

American high school graduates enrolled in institutions of 

higher education in the West Texas region. Descriptive 

research methodology was employed to achieve this purpose. 

The printed questionnaire survey method was used to gather 

the data. Demographic and research data gathered from the 

survey respondents are presented in this chapter. The data 

are used to answer the five research questions which this 

study was designed to address. 

The five research questions are: 

1. What is the demographic description of the African 

American high school graduates enrolled in 

institutions of higher education in the West Texas 

region with reference to age, gender, family 

status, and means of financing higher education? 

2. To what extent do the following factors influence 

the decision of an African American high school 

graduate to attend an institution of higher 
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education: support groups, role models, ethnic 

culture and racial climate? 

3. To what extent do accessibility, financial support, 

counseling services, and programs offered influence 

the decision of an African American high school 

graduate to enroll in an institution of higher 

education? 

4. To what extent does the following personal factor 

influence the decision of an African American high 

school graduate to enroll in an institution of high 

education: self-concept and fear of failure? 

5. Is there a significant difference between the 

perception of the participants of this study on how 

the various factors influenced their decision to go 

to college and how important they feel the same 

factors should be in the decision of other African 

American high school graduates to go to college? 

Demographic Data 

Nine hundred twenty-three responses were received to 

the 1,625 questionnaires sent by mail. This was a 56.18 

percent response rate. During the data analysis, it was 
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found that only 913 of the responses were appropriately 

completed. The data analyses presented in this chapter are 

based on the appropriately completed questionnaires. 

Gender 

Table 4.1 shows the gender distribution of the survey 

participants. Five hundred and eighty survey respondents or 

63.5 percent were females and 332 or 36.4 percent were 

males. One respondent or 0.1 percent did not indicate 

his/her gender. 

Table 4.1. Gender of Survey Respondents 

Gender N g. 
o 

Females 580 63.5 

Males 332 36.4 

Total 912 99.9 

Missing 1 .1 
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Age 

Each survey participant was requested to indicate his 

or her age by choosing one of four age categories. The four 

age categories were: 

1. 18-24 years, 

2. 25-31 years, 

3. 32-38 years, 

4. 39 years or over. 

Table 4.2 shows the age distribution of the 

respondents. This table indicates that 66.9 percent of 

students who responded to the study questionnaire were in 

the 18 to 24-year age group, whereas 122 respondents, or 

13.4 percent, were in the 25-31-year age group, 109 

respondents, or 11.9 percent, were in the 32-38-year age 

group and 71 respondents, or 7.8 percent, were in the 39 

years or over age category. 

Parental Education 

The educational attainment of the respondents' parents 

is shown in Table 4.3. This table shows that more than 60 

percent of the respondents had a parent or parents who had 

above high school education. Five hundred fifty-four 

respondents or 60.7 percent had parents who had above high 

school education. The parents of 266 respondents or 29.1 
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Table 4.2. Age Distribution 

Age Category N 

Table 4.3. Parental Education 

% 

18-24 years 611 66.9 

25-31 years 122 13.4 

32-38 years 109 11.9 

39 years or over 71 7.8 

Total 913 100 

Level of Education N g. 
o 

Less than high school 93 10.2 

High school or its 
equivalent 266 29.1 

Above high school 554 60.7 

Total 913 100.0 
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percent had high school education or its equivalent and 93 

respondents or 10.2 percent had parents with less than high 

school education. 

Parental Occupation 

The study participants were requested to indicate 

whether they considered their parents to be employed in 

white collar jobs, blue-collar jobs, or unemployed. The 

study participants' response to this question is shown in 

Table 4.4. This table indicates that a majority of the 

respondent's parents, 51.9 percent, were employed in blue 

collar jobs. Four hundred seventy-four participants had 

parents employed in blue-collar jobs, 337 participants, or 

36.9 percent, had parents employed in white-collar jobs and 

102 participants, or 11.2 percent, had parents who were 

unemployed. 

Table 4.4. Parental Occupation 

Occupational Category N o 
o 

White collar 337 36.9 

Blue collar 474 51.9 

Unemployed 102 11.2 

Total 913 100.0 
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Sources of Financing Higher Education 

Students in post-secondary educational institutions 

finance their education through a variety of sources. The 

study questionnaire requested participants to indicate which 

one(s) of four sources of edu'cational financing they were 

using for financing their college education. The four 

sources were: 

1. Family sources, 

2. Student guaranteed loan, 

3. Academic or athletic scholarship, 

4. Other sources. 

Most respondents to the questionnaire financed their 

college by using more than one source of financing. Table 

4.5 shows the number and percentage of respondents who 

utilized each source of financing. 

Influence of Special Factors 

The study sought to determine how various factors 

influenced the decision of an African American high school 

graduate to attend a post-secondary institution of higher 

education. The study participants were requested to rate a 

total of 49 factors on how each participant believed each 

factor influenced him or her in the participant's decision 

to attend a post-secondary institution of higher education. 
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Table 4.5. Sources of Financing Higher Education 

Source N Q. 
O 

Family Sources 378 41.4 

Student Guaranteed Loan , 457 50.1 

Academic or Athletic-
Scholarship 207 22.7 

Other Sources 313 34.3 

The following rating scale was used: 

1. No importance, 

2. Some importance, 

3. Great importance, 

4. Greatest importance. 

The study participants were also requested to use the 

same scale shown above to rate how important they felt each 

factor should be in the decision of an African American high 

school graduate to attend a post-secondary institution of 

higher learning. 

For the purpose of statistical analysis, the 49 factors 

were grouped into the following eight categories: 

1. Support Groups, 

2. Role Models, 
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3. Ethnic Culture and Racial Climate, 

4. Accessibility, 

5. Financial Considerations, 

6. Counseling Services, 

7. Programs Offered, 

8. Self-Concept and Fear of Failure. 

These factors were tested for reliability, and the 

results are given below. McNeil, Kelly and McNeil (1975) 

defined reliability as "the extent to which a variable 

yields the same value in repeated measures" (p.305). The 

results which are presented in the succeeding pages shows 

that the items that comprise each factor were true measures 

of that factor. 

Support Groups 

The items tested for reliability under support groups 

were: 

1. African Americans who were fellow students. 

2. African Americans who were athletic coaches. 

3. My membership in school clubs. 

4. My membership in student council. 

5. My participation in tutoring other students. 

The survey participants' ratings on how the above items 

affected their decisions and how they believed the same 
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items should influence the decisions of other African 

American high school graduates to pursue higher education 

were tested for reliability and the results are given in 

Table 4.6. 

Table 4.6. Reliability Analysis for Support Group 

Factors No. of cases No. of items Alpha 

Support Group, 
Self 849 5 0.704 

Support Group, 
Other 849 5 0.731 

Role Models 

The items tested for reliability under Role Models 

were : 

1. Desire to follow in the footsteps of a parent (s). 

2. Desire to follow in the footsteps of a sibling(s), 

3. To become like a friend or someone I admire. 

4. African Americans who taught in my high school. 

5. African Americans who worked in my high as 

administrators, 

6. African Americans who worked in my high school as 

service personnel. 

73 



6. African Americans who worked in my high school as 

service personnel. 

7. Non-African Americans who worked in my high school 

as service personnel. 

8. A teacher (s) from other high school. 

9. A friend who goes to college. 

10. A preacher or other public figure. 

11. Non-African American personnel in my high school 

who were athletic coaches. 

The above items were tested for reliability using the survey 

participants' ratings of how they affected their decision to 

pursue higher education and how they view the same items 

ought to influence the decisions of other African American 

high school graduates to pursue higher education. The 

results of the reliability tests are given in Table 4.7. 

Table 4.7. Role Models Reliability Tests 

Factor No. of Cases No. of items Alpha 

Role Model, Self 849 11 0.7537 

Role Model, Other 849 11 0.8188 

Ethnic Culture and Racial Climate 

The following nine items were tested for reliability 

under Ethnic Culture and Racial Climate: 
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1. African Americans who worked in your high school as 

volunteers. 

2. African Americans who came and spoke in your high 

school. 

3. Non-African Americans who taught in your high 

school. 

4 . Non-African who worked in your high school as 

administrators. 

5. Non-African Americans who worked in your high 

school as volunteers. 

6. Non-African Americans who were fellow students. 

7. Presence of African American staff and faculty. 

8 . Presence of a large African American student 

population. 

9. The institution offers African American studies. 

The survey participants' rating of the above items for 

self and for others were tested for reliability and the 

results are given in Table 4.8. 

Accessibility 

Two items were identified as denoting accessibility. 

The two items were: 

1. Proximity or nearness to my home. 

2. Open admission policy of the school. 
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Table 4.8. Ethnic Culture (EC) and Racial Climate (RC) 
Reliability Tests 

Factors No. of Cases No. items Alpha 

EC and RC Self 849 0.7789 

EC and RC Other 849 0.8227 

The two items were tested for reliability for self, denoting 

how each participant in the survey believed the items 

impacted on his or her decision; and for others, denoting 

how each survey participant believed the items should impact 

on the decision of other African American high school 

graduates to pursue higher education. The results of the 

reliability test for accessibility are given in Table 4.9. 

Table 4.9. Accessibility Reliability Tests 

Factor No. of Cases No. of items Alpha 

Accessibility, 
Self 849 2 0.5517 

Accessibility, 
Others 849 0.6133 
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Financial Considerations 

Five items were tested for reliability as relating to 

financial considerations. 

1. My parents can pay for my college. 

2. Availability of scholarships. 

3. Availability of on- or off-campus jobs. 

4. The program here is of s short duration. 

5. This college has good job placement services. 

The items were tested for reliability and the results are 

shown in Table 4.10 

Table 4.10. Financial Considerations Reliability Tests 

Factor No. of Cases No. of items Alpha 

Financial 
Considerations, 
Self 849 0.4752 

Financial 
Considerations, 
Others 849 0.5549 

Counseling Services 

Four items were identified as pertaining to school 

counseling services. 
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1. African Americans who worked in my high school as 

counselors. 

2. Non-African Americans who worked in my high school 

as counselors. 

3 . College recruiters. 

4 . Non-Africa American who came and spoke in my 

school. 

The items were tested for reliability as rated by the survey 

participants on the impact of counseling services in the 

participants' decision to go to college and on how the study 

participants believed the same factor should influence the 

decision of other African American high school graduates to 

go to college. The results of the reliability test for 

counseling services are given in Table 4.11. 

Table 4,11. Counseling Services Reliability Tests 

Factors No. of Cases No. items Alpha 

Counseling 
Services, Self 849 4 0.6320 

Counseling 
Services, Other 849 4 0.7000 
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Programs Offered 

Individuals may choose to go to college or attend a 

given institution of higher education because the 

institution offers programs the students desire. The 

participants of this study were asked to rate how items 

relating to programs offered influenced their decision to go 

to college and how they feel the same factors should 

influence the decisions of other African American high 

school graduates to go to college. The items identified as 

relating to Programs offered were: 

1. Desire to enter a particular profession. 

2. My present or past job. 

3. This institution or college offers a program of 

study I am interested in. 

4. So I can get a good job upon my graduation. 

This group of items was tested for reliability as rated 

by the survey participants on the impact the factors had on 

the participants' decision to go to college, and on the 

impact the group of items should have on the decision of 

African American to go to college. The results of 

reliability tests for Programs offered are given in Table 

4.12. 
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Table 4.12. Programs Offered Reliability Tests 

Factor No. of Cases No. of items Alpha 

Programs 
Offered, Self 849 4 0.4118 

Programs 
Offered, Others 849 ' 4 0.3352 

Self-Concept and Fear of Failure 

Without the belief that one can succeed in academic 

pursuits, many people would not pursue higher education. 

Some other people pursue higher education because they fear 

that without college education, they would become failures 

in life. The items tested for reliability under Self-

Concept and Fear of Failure were: 

1. To become successful in life. 

2. To stay out of trouble. 

3. Because I made good grades in high school. 

4. Because I had a high score in the SAT, ACT, or TASP 

exam. 

5. Confidence in myself that I can make it in college. 

6. The type of grades I made in school. 

7. The courses I took in high school. 
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8. My enrollment in advanced courses. 

9. My participation in high school sports. 

The survey participants' ratings of how self-concept as 

a factor influenced their decision to go to college and how 

the same factor should influence the decision of an African 

American high school graduate to go to college was tested 

for reliability. The results of the reliability tests for 

Self-Concept items are shown in Table 4.13. 

Table 4.13. Self-Concept and Fear of Failure Reliability 
Tests 

Factor No. of Cases No. of items Alpha 

S-Concept, Self 849 9 0.7075 

S-Concept, Other 849 9 0.7406 

Question Five Stated in Null Hypothesis 

There is no significant difference between the 

perception of the study participants on how the various 

factors influenced their decision to go to college and how 

important they felt the same factors should be in the 

decision of other African American high school graduates to 

go to college. 
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The factors were: 

1. Support Groups. 

2. Role Models. 

3. Ethnic Culture and Racial Climate. 

4. Accessibility. 

5. Financial Considerations. 

6. Counseling Services. 

7. Programs Offered. 

8. Self-Concept and Fear of Failure. 

For each factor, a test of significance was performed 

using analysis of variance (ANOVA) procedures to determine 

whether a significant difference existed between the 

importance of the factor as perceived by the study 

participants for themselves and for others. The level of 

significance for the analysis of variance was 0.05. The 

results of the analysis of variance for each factor are 

presented in the pages that follow. 

Support Groups 

The mean ratings for Support Groups for Self and for 

Others were 2.20 and 2.64, respectively. Based on a rating 

scale of: 

1. No importance, 

2. Some importance. 
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3. Great importance, 

4. Greatest importance. 

The result indicates that the factor. Support Groups, 

was of some importance for themselves and other African 

Americans. The factor was, however, perceived to be 

slightly of greater importance to others than to the study 

participants themselves. The ANOVA result shown in Table 

4.14 below shows that a significant difference exists 

between the study participant's perception of the Support 

Groups as a factor in their decision to pursue higher 

education and its importance in the decision of other 

African Americans to pursue higher education. 

Role Models 

Role Models was considered to be of some importance in 

the decision of the study participants to pursue higher 

education. It was also perceived to be slightly more 

important for other African Americans who wish to pursue 

higher education. The mean rating for Role Models was 2.05 

for Self and 2.50 for Others. 

Based on the result of the ANOVA, a significant 

difference exists between the perception of the study 

participants on the importance of Role Models as a factor in 
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Table 4.14. Analysis of Variance for Support Groups 

Variables Mean Std.Dev. N 

Support Groups, Self 2.20 0.66 908 

Support Groups, others 2.64 0.65 908 

Source of Variation SS DF MS F-value P-value 

Within Cells 140.83 907 0.16 

Support Groups 89.48 1 89.48 576.26 .000 

Note: 0 cases rejected because of out-of range factor 
values. 

5 cases rejected because of missing data. 

P-value of < .05 indicates significance. 

their decision to pursue higher education and the decision 

of other African Americans to pursue higher education. 

The ANOVA result for Role Models is shown in Table 

4.15. 

Ethnic Culture and Racial Climate 

The study participants' ratings of the importance of 

Ethnic Culture and Racial Climate in their decision to 

pursue higher education had a mean of 2.13. However, their 

rating of how important they perceived Ethnic Culture and 
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Table 4.15. Analysis of Variance for Role Models 

Variables Mean Std Dev. N 

Role Models, Self 2.05 0.50 913 

Role Models, Other 2.50 0.55 913 

Source of Variation SS DF MS F-value P-value 

Within Cells 76.99 912 0.08 

Role Models 92.17 1 92.17 1091.80 0.000 

Note: O Cases rejected because of out-of-range factor. 

O Cases rejected because of missing data. 

P-value of < .05 indicates significance. 

Racial Climate should be as a factor in the decision of 

other African Americans to pursue higher education had a 

mean of 2.63. The factor was therefore considered important 

in their decision but more important in the decision of 

other African Americans to pursue higher education. 

The analysis of variance for Ethnic Culture and Racial 

Climate indicates that a significant difference exists 

between the study participant's perception of the importance 

of Ethnic Culture and Racial Climate as a factor in their 
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decision to pursue higher education and in the decision of 

other African Americans to pursue the same goal. 

The ANOVA results for Ethnic Culture and Racial Climate 

are shown in Table 4.16. 

Table 4.16. Analysis of Variance for Ethnic Culture and 
Racial Climate 

Variables Mean Std. Dev. N 

EC and Racial 
Climate, Self 2.13 0.56 913 

EC and Racial 
Climate, Others 2.63 0.59 913 

Source of Variation SS DF MS F-value P-value 

Within Cells 95.52 912 0.10 

EC and Racial 
Climate 112.79 1 112.79 1076.89 0.000 

Note: P-value of < .05 indicates significance. 

Accessibility 

African Americans enrolled in institutions of higher 

education believe accessibility is an important factor in 

their decision to purse higher education. The participants 

of this study believe that accessibility is more important 
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in the decision of other African Americans to pursue higher 

educations. The mean rating for accessibility for Self and 

for Others is 2.56 and 2.82, respectively. 

The result of an analysis of variance for accessibility 

shows that a significant difference exists between the 

perception of the study participants on the importance of 

accessibility as a factor in their decision to go to college 

and its importance in the decision of other African 

Americans to pursue higher education. 

The ANOVA results for Accessibility in the decision of 

African American high school graduates to purse higher 

education are shown in Table 4.17. 

Table 4.17. Analysis of Variance for Accessibility 

Variables Mean Std. Dev N 

Accessibility, Self 2.56 0.82 913 

Accessibility, Others 2.82 0.80 913 

Source of Variation SS DF Ms F-value P-value 

Within-Cells 231.02 912 0.25 

Accessibility 29.48 1 29.48 116.36 0.000 

Note: P-value of <.05 indicates significance. 
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Financial Considerations 

As the cost of going to college continues to increase, 

financial consideration becomes more important in the 

decision of individuals to pursue higher education. The 

participants of this study believed financial considerations 

was an important factor in their decision to pursue higher 

education. However, they perceived financial considerations 

to be a more important factor for other African Americans 

who wish to pursue higher education. The mean rating for 

financial considerations for Self and others was 2.34 and 

2.79, respectively. 

The ANOVA result shows that a significant difference 

exists between the perception of the study participants on 

the importance of financial considerations as a factor in 

their personal decisions to pursue higher education and in 

the decision of other African Americans to pursue higher 

education. 

The results of the analysis of variance for the 

financial considerations as a factor in the decision of the 

study participants and the decision of other African 

Americans to pursue higher education are shown in Table 

4 .18. 
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Table 4.18. Analysis of Variance for Financial 
Considerations 

Variables Mean Std. Dev. N 

Financial Considerations, 
Self 2.34 0.55 911 

Financial Considerations, 
Others 2.79 0.53 911 

Source of Variation SS Df Ms F-value P-value 

Within Cells 106.01 910 0.12 

Financial 
Considerations 92.31 1 92.31 792.36 0.000 

Note: 2 cases rejected because of missing data. 

P-value of < .05 indicates significance. 

Counseling Services 

Counseling services provided for new students help them 

not only in their choice of fields of study but in adjusting 

to the college environment. The participants in this study 

believe that counseling services were important in their 

decision to pursue higher education. On a Likert rating 

scale where 2 is some importance and 3 is great importance, 

the mean rating for counseling services for Self was 2.14 

and 2.63 for Others. Therefore, while the study 

participants believed that this factor was important in 
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their personal decisions, they also believed it should be 

more important in the decision of others. 

The analysis of variance shows that a significant 

difference exists between the importance of Counseling 

Services as a factor in the decision to attend a post-

secondary educational institution as perceived by the study 

participants for themselves and other African American high 

school graduates. 

The results of the analysis of variance for Counseling 

Services as a factor in the decision of the study partici

pants to pursue higher education and their perception of its 

importance in the decision of Other African Americans is 

shown in Table 4.19. 

Programs Offered 

The only factor perceived by the participants of this 

study to have great importance for themselves and others in 

the decision to pursue higher education was Programs 

Offered. This factor had a mean rating of 3.11 for Self and 

3.32 for Others. As was the case with the other factors, 

this factor was considered to be slightly of greater 

importance to others that it was to the study participants 

themselves. 
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Table 4.19. Analysis of Variance for Counseling Services 

Variables Mean Std. Dev. N 

Counseling Services, 
Self 2.14 0.65 913 

Counseling Services, 
Others 2.63 0.68 913 

Sources of Variation SS Df Ms F-value P-value 

Within Cells 147.20 912 0.16 

Counseling Services 111.02 1 111.0 687.86 0.000 

Note: P-value of < .05 indicates significance. 

An analysis of variance for this factor showed that a 

significant difference existed between the importance of 

this factor to the study participants and their perception 

of its importance to others. 

The results of the analysis of variance for Programs 

Offered are shown in Table 4.20. 

Self-Concept and Fear of Failure 

College attendance is neither compulsory nor free. 

People who enroll in colleges believe in their ability to 

succeed in college or may be driven by the fear that without 

college education, they will not succeed in society. The 
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Table 4.20. Analysis of Variance for Programs Offered 

Variables Mean Std. Dev. N 

Programs Offered, 
Self 3.11 0.49 913 

Programs Offered, 
Others 3.32 0.42 913 

Sources of Variation SS Df Ms F-value P-value 

Within Cells 77.69 912 0.09 

Programs Offered 18.52 1 18.52 217.44 0.000 

Note: P-value of < .05 indicates significance. 

participants in this study rated Self-Concept and Fear of 

Failure as a factor in their decision to go to college. 

They also rated how important they believed this factor 

should be in the decision of other African Americans to 

pursue higher education. The factor was rated as having 

some importance for the study participants but great 

importance for other African Americans who wish to pursue 

higher education. The mean rating for Self-Concept and Fear 

of Failure as a factor in one's decision to go to college 

had a cumulative mean rating of 2.71 for Self and 3.03 for 

Others. 
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An analysis of variance shows that a significant 

difference exists between the perception of the participants 

of this study about the importance of Self-Concept and Fear 

of Failure as a factor in their decision to go to college 

and the impact it should have in the decision of other 

African Americans to pursue higher education. The results 

of an analysis of variance for Self-Concept and Fear of 

Failure as rated by the study participants for themselves 

and others are shown in Table 4.21. 

Table 4.21. Analysis of Variance for Self-Concept and 
Fear of Failure 

Variables Mean Std.Dev. N 

SC and FF, Self 2.71 0.49 911 

SC and FF, Others 3.03 0.48 911 

Source of Variation SS Df Ms F-value P-value 

Within Cells 71.06 910 0.08 

SC Fear of Failure 46.85 1 46.85 599.98 0.000 

Note: 2 cases rejected because of missing data, 

p-value of < 0.05 indicated significance. 
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Observation 

The African American college enrollees who participated 

in this study felt that each of the eight factors had some 

importance or great importance in their decision to pursue 

higher education. As shown in Table 5.1, the factor 

perceived as having great importance for both Self and 

Others was Programs Offered. Self-Concept and Fear of 

Failure was also viewed as having great importance for 

others. The factor regarded as having the lowest impact for 

both Self and Others was Role Models. It had a mean rating 

of 2.05 and 2.50 for Self and Others, respectively. It is 

to be noted, however, that in every case, the study 

participants believed that a factor was less important for 

themselves than for others. 

Burger (1993) noted that the amount of control people 

believe they have over an event can set in motion a large 

number of positive or negative consequences. Personal 

control is a central concept in theory and research on 

learned helplessness, motivation and locus of control. 

Individuals with internal locus of control have expectations 

that outcomes are contingent upon their own behaviors. 

Research has shown that a sense of personal control over 

events is an important factor in achievement (Strictland, 

1989). One can infer, therefore, that the participants in 
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this study believe that they are more in control of events 

that affect them than other people. 

Summary of Chapter IV 

This chapter presented the demographic and statistical 

data obtained from the 913 ap'propriately completed 

questionnaires received from the study participants. A 

large number of respondents, 63.50 percent, were female. 

Most of the study participants, 611 or 66.90 percent, were 

in the 18-24-year age category. Only 71 participants, or 

7.80 percent, were in the 39 year or over age cohort. The 

data showed that 554 study participants, or 60.70 percent, 

had one or two parents who had above high school education. 

Only 93 study participants (10.20 percent) had parents who 

had less than high school education. The study participants 

indicated that they relied on more than one source for 

financing their higher education. The source used by most 

people (50.10 percent) was Student Guaranteed Loans. 

The items that comprised each factor that influenced 

the study participants decision to pursue high education 

were analyzed for reliability and in each case, they were 

found to be reliable. The data revealed that in every case, 

a significant difference existed between the study partici

pants' perception of how each factor influenced their 
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decision to pursue high education and how the same factor 

should influence the decision of other African American high 

school graduates to pursue higher education. 
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CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The underrepresentation of African Americans in 

American higher education is widely documented. In 1960, 

there were 150,000 African Americans in higher education, 

but by 1975 that number had risen to approximately one 

million (Green, 1989). However, by 1992, while African 

Americans constituted 13 percent of the population, the U.S. 

Department of Education noted that only 9.6 percent of total 

enrollment in higher education were African American (The 

Condition of Education, 1995). 

The legal exclusion of African Americans from 

institutions of higher education has ended and institutions 

have put in operation a variety of programs to promote the 

recruitment and retention of African American and other 

minority students. The focus of much of the existing 

literature has been on African American resistance and lack 

of participation in higher education, but the major focus of 

this study was to develop a profile of African Americans who 

chose the path of participation in higher education in the 

West Texas region. The findings of the study are outlined 

and discussed in this chapter. 
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students' Characteristics 

Gender 

Sixty percent of African Americans enrolled in 

institutions of higher education in the West Texas region 

who responded to the study questionnaire were females. The 

U.S. Department of Education Office of Educational Research 

and Improvement said that between 1983 and 1993, higher 

education enrollment in the United States increased about 15 

percent. The large gaps between the education level of men 

and women that were evident in the 1970s have essentially 

disappeared. African American men are now attending college 

less often and graduating less often than African American 

women. 

Slater (1994) observed that in nearly every measure of 

African American participation women are responsible for all 

of the gains. He said that since 1972, African American 

women's participation rate has almost doubled to a point 

where women now outnumber men. Based on the ratio of 

females to males who responded to this study survey, this 

study supports the existence of a wide gap in the 

participation rates of African American females and males in 

higher education. 
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Age. 

More than two-thirds (67 percent) of the respondents to 

the study questionnaire were in the 18 to 24 year age group. 

Thirteen percent were in the 25 to 31 year age group, 12 

percent were in the 32 to 38 year age group and only eight 

percent were in the 39 year or older age cohort. Slater 

(1994) wrote that in 1992, over one-quarter of all African 

Americans in the 18 to 24 years age group were enrolled in 

higher education. The U.S. Department of Education noted 

that in 1993, 62 percent of high school graduates were 

enrolled in college the October following their graduation. 

(The Condition of Education, 1995). 

Based on the age distribution of the participants in 

this study, the claim that most African Americans enrolled 

in institutions of higher education are in the 18 to 24 

years age group is supported by the results of this study. 

The U.S. Department of Education Office of Educational 

Research and Improvement said that between 1983 and 1993, 

college enrollment increased about 15 percent and that much 

of the enrollment was in part-time and female enrollment. 

During that period, the proportion of African Americans who 

enrolled in higher education fluctuated. 
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Parental Education 

The participants in this study were asked to indicate 

the highest level of education attained by one or both of 

their parents. Sixty-one percent of the respondents had 

parents who had above high school education, 29 percent had 

parents with high school education or its equivalent and 

only 10 percent had parents with less than high school 

education. 

Astin (1982) concluded that the educational level of 

students' parents showed a pattern of relationships to 

various student outcomes. His study indicated that parental 

education is positively related to student persistence in 

higher education and entry to graduate schools among African 

Americans. The present study found that a large majority of 

the participants had parents who had above high school 

education and is in agreement with Astin's findings. 

Parental Occupation 

The participants of this study indicated whether they 

were employed in white-collar jobs, blue-collar jobs or 

unemployed. Fifty-two percent of the study participants 

indicated that their parents were employed in blue-collar 

jobs, 37 percent had parents employed in white-collar jobs 

and 11 percent had parents who were unemployed. 
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Family has a great influence on the education and 

career aspirations of African American youth. Astin (1982) 

found that parental education is positively related to 

student persistence in higher education and that the lower 

the family's income, the poorer a minority student's 

prospects in higher education. Hauptman and Smith (1994) 

pointed out that the aspirations and enrollment rates of 

African American participation in higher education are as 

high as similar groups of Whites, but overall African 

American participation rates in higher education are lower 

because African Americans are more likely to come from low 

socio-economic circumstances. 

They said high school graduates from high 

socio-economic circumstances aspire for college education at 

a higher rate than those from low socio-economic levels. The 

majority of participants in this study (52 percent) said 

that their parents were employed in blue collar jobs and 

only 37 percent had parents who were employed in white 

collar jobs. In the study by Hauptman and Smith, 49 percent 

of African American participants were from low 

socio-economic families. That a majority of African 

American high school graduates are from low socio-economic 

families may be a contributing factor in their low 

participation in higher education. 
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Sources of Financing Higher Education 

The U.S. Department of Education pointed out that 

access to post-secondary education is influenced by the cost 

of college to students and their families (The Condition of 

Education, 1995). Half of the participants in this study 

(50 percent) said part of their post-secondary education was 

being supported through government guaranteed loans. Other 

sources through which they were paying for college education 

were: family sources (45 percent), scholarships (23 

percent), other combined sources (34 percent). The U.S. 

Department of Education said that since 1980, the cost of 

college attendance has increased faster than family income. 

Between 1980 and 1992, tuition, room and board in public 

academic institutions increased 42 percent. Consequently, 

high school graduates from low income families were less 

likely than those from high income families to enroll in 

college. 

Zook (1994) reported that many college campuses have 

registered big jumps in the number and size of federal 

student loans that they issue. Zook observed that students 

have come to expect ever-increasing amounts of debt. 

Writing about the types and sources of student financial 

aid, Fecso (1993) said that federal guaranteed student loans 

constituted 45 percent of all financial assistance given to 
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students in higher education in the 1991-1992 academic year. 

This study indicates that while African American college 

students finance their college education through a variety 

of sources, the two most commonly utilized sources are 

government guaranteed loans and family sources. 

Study Question One 

The first question of this study called for a 

demographic description of African American high school 

graduates enrolled in institutions of higher education in 

the West Texas region with reference to age, gender, family 

status and means of financing higher education. Based on 

responses to the questionnaire in this study, there is a 

more than 60 percent probability that the African American 

enrolled in an institution of higher education in the study 

area is a female, between 18 and 24 years of age, and has at 

least one parent who has more than high school education. 

The African American's student's parents are employed in 

blue-collar jobs and the student finances higher education 

through a combination of financing sources, the two primary 

sources being Federal Government guaranteed loans (50 

percent) and family sources (41 percent). 
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study Questions Two. Three and Four 

Three of the five questions that this study was 

designed to address sought to determine how the study 

participants believed each of eight factors influenced their 

decision to pursue higher education. They also rated how 

important they believed each factor should be in the 

decision of other African American high school graduates to 

pursue higher education. 

The eight factors were: 

1. Support Groups, 

2. Role Models, 

3. Ethnic Culture and Racial Climate, 

4. Accessibility, 

5. Financial Considerations, 

6. Counseling Services, 

7 . Programs Offered, 

8. Self-Concept and Fear of Failure. 

The rating scale for the factors was: 

1. No Importance, 

2. Some importance, 

3. Great Importance, 

4. Greatest Importance. 

The mean rating for each factor was calculated as that 

factor was perceived by the study participants to relate to 
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themselves (Self) and to other African American high school 

graduates (Others). Table 5.1 shows the mean ratings for 

Self and Others of the different factors. 

Table 5.1. Importance of Each Factor for Self and for 
Others 

Factor Mean 
Self 

2.20 

2.05 

2.13 

2.56 

2.34 

2.14 

3.11 

2.71 

Mean 
Other 

2.64 

2.50 

2.63 

2.82 

2.79 

2.63 

3.32 

3.02 

1. Support Groups 

2. Role Models 

3. Ethnic Culture/Racial Climate 

4. Accessibility 

5. Financial Consideration 

6. Counseling Services 

7. Programs Offered 

8. Self-Concept and Fear of Failure 

Support Groups 

With a mean rating of 2.20 and 2.64 for Self and 

Others, respectively, the study participants believed that 

support groups had some importance in both their personal 

decisions and the decisions of other African American high 

school graduates to pursue higher education. They believed 
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this factor had greater importance for others than it had 

for themselves. 

Students need the support and encouragement of their 

families and peers in their efforts to pursue college 

education. A proven system of support is peer tutoring. 

Peer tutoring helps the students being tutored and those who 

tutor them. Besides participation in peer-tutoring 

programs, support systems include membership in student 

council and school clubs. The presence of other African 

American students and athletic coaches constitutes a system 

of support. Cherry (1991) believes that any student's 

support group should include anyone that can help keep the 

student going when the student feels like quitting. He sees 

fraternities and campus organizations as very important 

components of a student's support system. The students who 

participated in this study believed that African Americans 

in higher education can be helped by a positive support 

system. 

Role Models 

Eleven items comprised the role models factor. The 

items included the desire to follow in the footsteps of a 

parent or sibling, or become like a friend or someone the 

students admired. The study participants believed that role 
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models had some importance in their decision and in the 

decision of other African Americans to pursue higher 

education. The mean rating for Role Models, Self, Role 

Models, Others was 2.05 and 2.50, respectively. They 

believed this factor had greater importance for others than 

it had for themselves. 

The need for positive role models for the success of 

minority students in higher education has been commented 

upon by many writers. West and Teja (1988) wrote that 

minority students need good minority role models with whom 

they have significant personal interaction. The importance 

which the participants of this study attached to the 

influence of role models on themselves and other African 

Americans who wish to pursue higher education is in 

consonance with the comments of Ashe (1993), when he said 

that in African American culture where failure is so much a 

part of life that anyone who succeeds is scrutinized for his 

or her secrets to success, the concept of role models is a 

valid one. Justiz (1994) pointed out that many of the 

experts of American education are raising warnings about the 

rapid growth of minority populations in American schools and 

the declining numbers of minorities who are becoming 

teachers and role models for these populations. African 

Americas and other minorities in higher education will be 
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helped by the presence of minority teachers in academic 

institutions. 

Ethnic Culture and Racial Climate 

With a mean overall rating of 2.13 and 2.63 for Self 

and Others, respectively, this factor was considered by the 

study participants to have some importance in the decision 

of any African American who wishes to pursue higher 

education. However, the study participants considered the 

factor to be more important to others than to themselves. 

Among the items that comprised ethnic culture and 

racial climate were the presence of African American faculty 

and staff and the presence of non-African American faculty 

and staff. Justiz (1994) underscored the importance of 

culture and climate in higher education when he said that a 

supportive institutional climate promotes multicultural 

experiences that encourage diversity and ensures that all 

students are involved in their education. A sense of 

belonging enhances self-esteem and encourages faculty to 

become role models and mentors for students. Lunneborg and 

Lunneborg (1986) reported that social isolation was the most 

important complaint of minority students at a predominantly 

white university. Stewart and Vaux (1986) also reported 

that the predominantly white university is so enmeshed in 
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white culture that it promotes feelings of isolation and 

alienation in African American students. Based on the 

ratings given to ethnic culture and racial climate by the 

participants in this study, the conclusion can be reached 

that African American high school graduates who wish to 

pursue higher education consider racial climate and culture 

to be important. 

Accessibility 

Bellow and King (1993) said that students cannot attend 

school when enrollment is limited or when schools are 

located far from home. The participants in this study 

believed that accessibility was important for them and for 

other African Americans who want to pursue higher education. 

The mean rating for accessibility for Self was 2.56 and for 

Others 2.82. 

Doermann (1978) wrote that when American post-secondary 

education is compared with that of other industrial 

countries, it provides many more students places per 

thousand of population than any other nation's. However, 

Astin (1994) pointed out that some people would be content 

to believe that educational equity in terms of access has 

been attained when enrollments in post-secondary education 

reach proportionate representation for ethnic minorities but 
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that equality of assess should include equality of 

opportunity offered. This study believes that access to a 

post-secondary academic institution is important for African 

Americans who wish to pursue higher education. 

Financial Considerations 

The mean rating for financial consideration for Self 

was 2,34 and for Others 2.79. The study participants 

believed that financial considerations was a more important 

factor for other African Americans than for themselves in 

the decision to pursue higher education. Loans and family 

sources constitute the major sources of funds for higher 

education for African Americans. 

Nettles (1991) observed that African American students 

in higher education have greater financial need than their 

counterparts and that financial assistance is important for 

improving African American student progress in college. 

Counseling Services 

The participants in this study believed that counseling 

services provided by the school had some importance in their 

decision to pursue higher education. The overall mean 

rating for counseling services for Self was 2.14 and for 

Others 2.63. 
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Grayson and Meilman (1992) said that counseling is a 

general term for professional guidance to help a person 

solve problems. The counseling practiced at college 

counseling centers is geared toward the conflicts and 

problems of college students. Minority students face such 

problems as anxiety, fitting in, and relationships. The 

college counseling center can provide a lot of help for 

minority students. 

Programs Offered 

Some people pursue higher education because they desire 

to enter a certain profession or pursue a given career. For 

such people, college attendance is a necessity and colleges 

and universities that offer programs of study that will help 

them achieve their goals are found most attractive. The 

students who participated in this study believed that in 

deciding to attend a college or university, the programs of 

study offered by the institution have great importance. The 

mean rating for Programs Offered for Self and for Others was 

3.11 and 3.32, respectively. 

For both Self and Others, Programs Offered was rated as 

the most important factor. Nettles (1988) noted that 

students' satisfaction with an institution is related to 

higher college grades and that satisfaction, "refers to 
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overall satisfaction with various aspects of college life 

such as courses offered and student organizations on campus" 

(p. 27). Griffin (1992) observed that academic institutions 

that want to retain minority students should design and 

implement programs that provide academic support for all 

students while strongly encouraging minority students to 

take advantage of such programs. The students who 

participated in this study indicated that the course of 

study offered by an institution is a very important factor 

for them in deciding to attend that institution. 

Self-Concept and Fear of Failure 

Powell (1989) said that in the framework of several 

theorists, the global self-concept plays a significant role 

in initiating and guiding behavior. In their decision to 

pursue higher education, the African American students who 

participated in this study believed that self-concept and 

fear of failure had some importance for them and great 

importance for others. The mean rating for this factor for 

Self was 2.70 and 3.03 for Others. 

A positive self-concept is required for achieving given 

objectives. The belief that one can succeed in a given task 

must be present for one who aspires for higher education. 

McKay and Fanning (1992) wrote that people with low self-
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esteem or low self-concept do not see themselves clearly but 

tend to magnify their weaknesses and minimize their assets. 

The usual result of seeing such a distorted reflection of 

oneself is a strong feeling of inadequacy. Many African 

American and other minority high school graduates who have 

low self-concept do not enroll in higher education or drop 

out easily. This study supports the notion that a positive 

self concept is necessary for the pursuit of higher 

education. 

Study Question Five 

The fifth and final question of the study sought to 

determine whether a significant difference existed between 

the perceptions of the study participants on how the 

different factors influenced their decision to go to college 

and how important they believed the same factors should be 

in the decision of other African Americans to pursue higher 

education. 

To answer the above question, analyses of variance for 

within subject effects for the eight factors being 

considered were calculated. The result of these analyses 

were shown in Tables 4.13 to 4.21. In every case, a 

significant difference was found to exist between the study 

participant's feeling of how each factor affected their 
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decision to go to college and how the same factor should 

influence the decision of other African Americas to pursue 

higher education. 

Recommendations 

"Access to higher education is an integral part of 

African Americans' long struggle for equality" (Allen, 1991, 

p. viii). All legal barriers to the participation of 

African Americans in higher education have been removed but 

enrollment trends indicate that fewer African American high 

school graduates are attending college than their white 

counterparts. This study was designed to develop a profile 

of African Americans enrolled in institutions of higher 

education in the West Texas region so as to help school 

administrators and college recruiters to increase the number 

of African American high school graduates who go to college. 

The college students who participated in this study 

believed that Programs Offered should be the most important 

factor in a person's decision to go to college. The factor 

considered next in importance was Self-Concept and Fear of 

Failure. For both themselves and other African Americans, 

the factor considered least important was Role Models. 

Based on the response from the students who participated in 

this study, the following recommendations are made: 
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1. Schools should offer programs designed to help 

African American students gain entry to colleges 

and universities and the professions. Gill (1991) 

stated that many decisions are made in schools 

without the benefit of considering any fixed 

behavioral learning patterns which nonwhite 

children bring to school. One program that has 

proved successful in helping African American 

students is Peer Tutoring. 

Koskiner and Wilson (1982) wrote that tutoring 

programs help in the development of study skills 

and the enhancement of a positive self-concept. 

Good learning skills and a positive self-concept 

are qualities that are essential for college 

success. Many students who enroll in college 

perform so poorly in their freshman class that they 

eventually drop out of college. Don Garnett 

(1996), director of the Texas Tech University 

Transition Advisement Center, recently observed 

that, "embarrassing failure rates in freshman 

classes attest to the false assumption that every 

student enters (college) with the same degree of 

natural talent and preparation" (p. 14A). The 

offering of remedial programs giving students help 
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in basic skills helps the students to stay in 

school. 

2. Self-Concept and Fear of Failure constitute an 

important factor in motivating African American 

high school graduates to pursue higher education. 

Graham (1989) wrote that many minority children 

perform poorly in school not because they lack 

basic intellectual capacities or learning skills 

but because they have low expectations or give up 

in the face of potential failure. One program that 

can be successful in stemming this tide of failure 

is mentoring, 

Anderson and Shannon (1988) described the 

mentor's role as that of Teacher, Sponsor, 

Encourager, Counselor and Befriender. Colleges and 

universities can find, through students' 

organizations, students who are willing to act as 

mentors to high school juniors and seniors. The 

mentors can help the students make easy transition 

from high school to college and help and encourage 

them through the freshman year. 

3. The presence of African American faculty in 

institutions of higher education can act as a 

catalyst to the effort to recruit and retain 
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African American students. Gill (1991) noted that 

minority teachers play a critical role as 

empathetic mentors for minority students and as 

nonstereotypical examples for minority students. 

The presence of minority faculty, staff and other 

minority students help to reduce the adjustment 

problems experienced by new students. The efforts 

of higher educational administrators to achieve 

diversity should include the recruitment of 

minority faculty. 

4. Many institutions of higher education have 

recruitment and retention programs geared toward 

minority students. New students experience many 

interfering problems and many minority students do 

not take full advantage of the services provided by 

student affairs offices in their institutions. 

Townsend (1994) described a successful retention 

program which existed at the University of 

Virginia. Because of the effectiveness of that 

program, the University of Virginia graduated 71.5 

percent of its African American students from the 

class of 1985 within six years. There are good 

retention programs in many colleges and 
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universities and students should be encouraged to 

take full advantage of them, 

5, Many minority students enter the pipeline of higher 

education through the community college system, 

Rendon and Nona (1994) observed that for about half 

of minority students, completion of baccalaureate 

studies is conditioned by transfer from a community 

college to a four-year institution. They noted 

that in recent years, minority students are not 

transferring in numbers high enough to create 

optimism that more minority students will 

eventually earn bachelors' degrees. Community 

college counselors should therefore encourage more 

minority students to pursue programs of study that 

will enhance their transfer to four-year 

institutions. 

6, College recruiters should begin to focus on 

attracting the non-traditional African American 

students. The U.S. Department of Education (The 

Condition of Education, 1993) notes that despite 

the overall falling number of high school 

graduates, the level of college enrollment 

continues to rise because of the increasing number 

of older students as the large baby boom age group 
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begins to return to college. Based on those who 

participated in this study, the baby boom African 

Americans have not begun to return to college. 

Only about eight percent of those who participated 

in this study were in the baby boom age group (over 

39 years of age). Efforts should be intensified by 

college recruiters to attract the older African 

American high school graduate to the college 

classroom. 

7 . African American high school students should be 

consistently encouraged and enabled to take 

advanced mathematics and science courses. Griffin 

and Johnson (1988) pointed out that many minority 

students tend to concentrate their academic 

interests in people oriented careers. Such a 

concentration limits their career choices and 

students need to be taught early that careers in 

science and engineering involve management and 

other people-related skills as well as a technical 

academic background and pay salaries commensurate 

with such training. 
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Suggestions for Fnrther Research 

The participation of African American in higher 

education has been tenuous. Some decades, notably the 

1960s, were decades of increased enrollment of African 

American males and females in higher education. However, 

recent decades have seen a big decline in the participation 

of African American males in higher education. The 

following questions relating to the participation of African 

Americans in higher education should be addressed by further 

research. 

A. What high school activities, programs and course 

offerings stimulate a desire for higher education 

among minority students? 

B. Many students who enroll in a community college 

have aspirations to obtain a higher degree. In a 

study of urban community colleges with large 

African American and Hispanic enrollments, Bensimon 

and Riley (1984) found that more than 74 percent of 

students surveyed expressed a desire to obtain a 

bachelor's degree or higher at some time in their 

lives. However, fewer minority students are taking 

advantage of transfer opportunities before or after 

obtaining their associate degrees from junior 

colleges. There ought to be further research on 
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whether enrolling in a two-year college has a 

negative effect on minority students. 

C. Does a significant difference exist between the 

self-concept of freshman African American students 

in predominantly African American colleges and 

universities and those in predominantly white 

academic institutions? 

D. What are the effects of recent court rulings 

against affirmative action on the recruitment, 

enrollment and retention of African American and 

other minority students in the nation's colleges 

and universities? 

Summary of Chapter V 

The participation of African Americans in higher 

education in this country has a long and checkered history. 

Smith (1984) said that the history of education for African 

Americans can be divided into four major stages: the 

slavery period, the period of segregated schooling, the 

period of full access and the period of return to 

segregation. During the slavery period, schooling for 

African Americans was forbidden in most states. During 

every period of this tenuous history, there were African 

Americans who excelled academically. In 1849, author and 
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essayist Martin R. Delany was admitted to Harvard Medical 

School--the slavery era ended in 1865 with the passage of 

the Thirteenth Constitutional Amendment. This study set out 

to determine how influential some factors are in the 

decision of African Americans to pursue higher education. 

The study was carried out in West Texas. 

The study participants rated the importance of eight 

factors in their decision to pursue higher education. They 

also rated how important they believed each factor should be 

in the decision of other African Americans to pursue higher 

education. Each of the eight factors was rated as having 

some importance both in the study participant's decision and 

in the decision of other African Americans. With a rating 

of two signifying some importance and rating of three 

signifying great importance, the mean rating for each factor 

exceeded two for both self and others. The highest rated 

factor for both self and others was Programs Offered which 

had a mean rating of 3.11 and 3.32 for Self and Others, 

respectively. The factor with the lowest rating was Role 

Models, which had a mean rating of 2.05 for Self and 2.50 

for Others. 

A number of concepts and theories from social 

psychology address the issue of social context for 

self-evaluation. It is believed that human beings learn 

122 



about themselves by comparing themselves to others and this 

process leads to self-ratings that are relative to the 

standards set by those who are used for comparison (Feld & 

Radin, 1982) . The proposition that self-evaluations are 

relative to some standard that is influenced by the 

behaviors of others is a critical one for both social 

workers and educators engaged in the assessment process. 

African American families are seen by some writers as having 

a very positive influence in the academic achievement of 

their children. Billingsley (1968) said that a strong 

family life is an important factor in the lives of African 

American men and women of achievement. While the family 

plays a vital role in a person's achievement motivation, the 

role of teachers and other people who volunteer their time 

to act as mentors to minority students can also have very 

positive effects. Perhaps, because of their own 

psychological make-up, self-motivated and having internal 

locus of control, the participants in this study did not 

view Role Models as an important factor in their academic 

success and that of other African Americans. 
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October 4, 1993 

Dr. Robert Lawless 
Texas Tech Univ. 
P.O. Box 4560 
Lubbock, TX 7 9409 

Dear Dr. Lawless: 

I am a doctoral student at Texas Tech University, Lubbock, Texas. In 
order to complete the requirements of the degree, I am preparing to 
conduct a survey that involves African Americans in post-secondary 
educational institutions in West Texas. The study seeks to identify the 
most important factors that were instrumental in the students' decision 
to go to college and their choice of institutions. The students will be 
asked to fill out individual questionnaires which will be mailed to 
them. There will not be anything in the questionnaires that will invade 
the students' privary and the confidentiality of the students' answers 
will be maintained. 

Your school is one of the institutions in the designated study area. I 
am seeking permission from your office to conduct this study. Could you 
inform me in writing what steps I need to take in order to be permitted 
to do such a study in your school. I would like to have the name of an 
individual to contact who will help me with the names of African 
Americans enrolled in your school. 

Your cooperation is very much needed and will be highly appreciated. I 
look forward to hearing from you by October 8, 1993. 

Yours sincerely, 

Kevin E. Abanobi 
Doctoral Student 
College of Education 
Texas Tech University 
1810 3rd Street #226 
Lubbock, TX 7 9415 
Home # (806) 744-3817 
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WESTERN TEXAS COLLEGE 

6200 College Avenue -:- Snyder. Texas 79549-9502 -:- 915/573-8511 

October 26, 1993 

Kevin E. Abanobi 
Doctoral Student 
College ot Education 
Texas Tech University 
1810 3rd Street #226 
Lubbock TX 79415 

Dear Mr. Abanobi: 

We will be glad to help in whatever way you desire. We 
currently have 109 African Americans enrolled in credit 
classes. If you wish to direct mail the surveys we can 
provide addresses or we can provide space and meeting 
times for direct administration of the surveys. Please 
let me know the procedure. 

Sicrcerely, 

'Or'. Duane Hooci 
Dean of Student Services 

tc 
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t 
SOUTH PLAINS COI.I,F,CF: 

October 29, 1993 

Kevin E. Abanobi 
Texas Tech University 
1810 3ru Slfcel U22G 
Lubbock, Texas 79415 

Dear Mr. Abanobi: 

We are sorry to inform you that South Plains College can not 
participate in your study due to restrictions of funds and personnel. 

Good luck! 

Cordially yours. 

Marvin L. Baker 
President 

MLB/bd 
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student Questionnaire 

African-American College Students in West Texas: Factors 

Influencing Decision to Go to College and Choice of 

Inst i tut i on. 

You have been selected to participate in a survey to 

help produce a profile of African-Americans enrolled in post-

secondary educational institutions in the West Texas area.. 

The researcher believes that tne formation oT an accurate 

profile will help high school counselors and college 

recruiters to correctly identify African-American high school 

students and graduates who will attend different types of 

post-secondary educational institutions. This may, result in 

the long run in an increased number of African-Americans who 

enroll in post-secondary educational institutions where they 

are currently underrepresented. 

Please take a few minutes to complete this 

questionnaire. Then return it in the envelope provided. 

Thank you for your cooperation and time. 

Personal Factors 

1. Your Age (please circle one). 

A. 18 - 2^ years 

B. 25 - 31 years 

C. 3 2 - 3 8 years 

D. 39 years or over 

Please go to the next page. 
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2. Your gender (please circle one). 

A. Female 

B. Male 

3. Check each of the following statements that applies to 

you. -

A. The level of education possessed by either of my parent! 

is; 

I. Less than hioh school 

II. High school or equivalent 

III. Above high school education 

B. The occupation of one or both of my parents may be 

c1assi f i ed as; 

I. White collar 

II. Blue collar 

III. Unemployed 

C My education is being financed. 

I. Family sources 

II. Student guaranteed loan 

III. Academic or athletic scholarship 

IK/. Other sources 

4. Rate the importance of each of the following factors in 

your decision to attend a post-secondary educational 

institution. In column A, rate the role of each factor in 

your personal decision and in column B, how important you 

think each factor should be in the decision of an African-

American high school graduate to go to college. 
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Use the following rating scale 

1. No importance. 

2. Some importance. 

3. Great importance. 

^. Greatest importance 

A. Desire to enter a particular 

B. Desire to follow in the 

C. Desire to follow in the 

G. To become like a friend or 
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Column 

A 

Column 

B 

profess 1 on. 1 2 3 ^ 1 2 3 A 

footsteps of parent(s). 1 2 3 A 1 2 5 A 

footsteps of a sibling (s) 

D. So I can get a good job 

1 2 3 ^ 1 2 3 ^ 

upon graduation. 

E. To become successful in life 

F. To stay out of trouble. 

1 2 3 ^ 

1 2 3 ^ 

1 2 3 - ^ 

1 2 3 ^ 

1 2 3 ^ 

1 2 3 ^ 

someone I a d m i r e . 1 2 3 ^ 1 2 3 ^ 

H. Because I made good grades 

in high schoo 1 . 

Please go to the next page. 

1 2 3 ^ 1 2 3 ^ 



Column Column 

I. Because I had a high score 

in the SAT, ACT or TASSP exam 1 2 3 ^ 1 2 3 ^ 

J. Confidence in myself that 

I can make it in college. 1 2 3 4 1 2 3 4 

K. My p r e s e n t o r p a s t j o b . 1 2 3 4 1 2 3 4 

L. My parents can pay for my college 1 2 3 4 1 2 3 ^ 

5. High school Factors 

Using the same scale you used for number 3 above rate in 

Column A, the importance of each of the following factors 

in your decision to go to college and in Column B, how 

important you think each factor should be in the decision 

of ar\ African-American high school graduate to go to 

CO 11ege. 

African- Americans who: 

A. Taught in your high school. 1 2 3 4 1 2 3 4 

B. Worked in your high school 

as administrators. 1 2 3 4 1 2 3 4 

C. Worked in your high school as 

volunteers. 1 2 3 4 1 2 3 ^ 

D. Worked as school counselors. 1 2 3 4 1 2 3 4 

E. Worked as service personnel. 1 2 3 4 1 2 3 4 

F. Were fellow students. 1 2 3 4 1 2 3 4 

G. Were athletic coaches. 1 2 3 4 1 2 3 4 

Please go to the next page. 
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Column Column 

A B 

H. Came and spoke in your school. 1 2 3 4 1 2 3 A 

6. Non-African-American personnel who. 1 2 3 4 1 2 3 4 

A. Taught in your high school. 1 2 3 4 1 2 3 4 

B. Worked as school administrators 1 2 3 4 1 2 3 4 

C. Worked as volunteers. 1 2 3 4 1 2 3 4 

D. Worked as high school counselors. 1 2 3 4 1 2 3 4 

E. Worked as service personnel. 1 2 3 4 1 2 3 A 

F. Were fellow students. 1 2 3 4 1 2 3 ^ 

G. Were athletic coaches. 1 2 3 4 1 2 3 A 

H. Came and spoke in your high school 1 2 3 4 1 2 3 4 

7. High school curricula and extra-

curricula activities 

A. The type of grades I made in school. 1 2 3 4 1 2 3 4 

B. The courses I took in high school. 1 2 3 4 1 2 3 4 

C. My enrollment in advanced courses. 1 2 3 4 1 2 3 4 

D. My participation in high school 

sports. 1 2 3 4 1 2 3 4 

E. My membership in school clubs. 1 2 3 4 1 2 3 4 

F. My membership in students council. 1 2 3 4 1 2 3 4 

G. My participation in tutoring 

other students. 1 2 3 4 1 2 3 4 

Please go to the next page 
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Using the same scale. 

1. No importance. 

2. Some importance. 

3. Great importance. 

4. Greatest importance. -

In Column A, rate the importance of each of the following 

high school related factors in your decision to go to a post-

high school educational institution; and in Column B, rate 

how important you think each factor should be in the decision 

of an African-American high school graduate to go to post-

high school educational institution. 

B. Factors unrelated to your high school that impacted on 

your decision to go to college. 

Column Column 

A B 

A. Teacher(s) from other high school 

or elementary school. 1 2 3 4 1 2 3 4 

B. College recruiters. 1 2 3 4 1 2 3 4 

C. A friend who goes to college. 1 2 3 4 1 2 3 4 

D. A preacher or other public figure. 1 2 3 4 1 2 3 4 

Using the same rating scale used above. 

1. No importance. 

2. Some importance. 

3. Great importance. 

4. Greatest importance. 

Please go to the next page. 
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In Column A, rate the importance of each of the following 

factors in your choice of a post-secondary educational 

institution and in Column B rate the how importance you think 

each factor should be for an African-America high school 

graduate in choosing a post-secondary educational 

i nst i tut ion. 

9. College Factors 

A. Proximity or nearness to my home. 

B. Open admission policy of the school. 1 2 3 4 

C. Presence of African-American staff 

C o l u m n 

A 

1 2 3 4 

1 2 3 4 

Co 1umn 

B 

1 2 3 

1 2 3 

A 

^ 

and faculty. 1 2 3 4 

D. Presence of a large African-

American student population. 1 2 3 4 

E. This institution offers a program 

of study I am interested in. 1 2 3 4 

F. The institution offers African-

American studies. 1 2 3 4 

G. Availability of scholarship. 1 2 3 4 

H. Availability of on or off campus job. 1 2 3 4 

I. The program here is of a short 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

durat ion 1 2 3 4 1 2 3 4 

Please go to the last page 
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Column Column 

A B 

J. This college has good job 

placement services. 1 2 3 4 1 2 3 ^ 

10. Please list and rate any factors that influenced your 

decision to go to college or choice of institution that 

did not appear above. 

A. 1 2 3 4 1 2 3 ^ 

B. 1 2 3 4 1 2 3 A 

C. 1 2 3 4 1 2 3 4 

D. 1 2 3 4 1 2 3 4 

E. 1 2 3 4 1 2 3 ^ 

Thank you again for your time and cooperation. Please put 

the questionnaire in the addressed, stamped envelope provided 

and return to sender. 
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