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CHAPTER I 

THE PROBLEM AND DEFINITION OF TERMS USED 

The home, insofar as the development of individuals 

is concerned, is the most important institution in our civi

lization today. The impact of rapid social change and the 

resulting problems have increased the need for preparation 

for home and family living. The school is in a strategic 

position to supplement the home in training youth for the 

development of a rich home life, and the homemaking program 

is a logical place for this learning. Thus, the curriculum 

in homemaking assximes significant responsibility and must be 

carefully planned. Child care and development is a highly 

important but sometimes neglected phase of the homemaking 

curriculum. Child care and development is likewise the most 

recent area of study In homemaking and should gain status. 

A need for incorporating recent findings and thinking into 

the curriculum calls for frequent revision of objectives and 

consequently of guides or courses of study. It was hoped 

that this Investigation of currant recommendations and sug

gestions for teaching child care and development would give 

a view of present general practices in selected areas of the 

nation, and that analysis of recent studies in Texas would 

show the phases which are of current interest to Texas youth. 



^ The Problem 

Statement of the Problem 

In order to develop a curricul\im that meets the in

terests, needs, and developmental tasks of a certain group 

of youth, its Interests and needs must be determined, evalu

ated, and formed into usable objectives. 

In this study, the problem was concerned with the de

velopment of objectives to meet the Interests and needs of 

Texas youth in the area of child care and development. The 

expressed Interests of youth were studied, but objectives 

could not be based on these alone since youth lack̂ , perspec

tive with which to view their problems. Thus, the judgments 

of adults, preferably experienced teachers, were necessary 

to use as another criterion against which to consider the 

objectives proposed. The opinions of adults were secured 

through study of a selected group of state homemaking curri

culum guides which had been developed largely by adults with 

experience in teaching adolescents. A study of the develop

mental tasks of youth helped to determine tneii!. actualL neeas, 

S^portance of the Study 

The Importance of learnings in child caro and develop, 

ment is receiving increased emphasis on the part of educa

tional leaders in the field of home economics. No longer is 

the mere bearing of a child believed to endow a person with 



natural capacities for rearing that child successfully. 

Young people need help in acquiring a better understanding 

of human growth, development, and relationships not only to 

help them in their contacts with children and their coming 

parental roles, but to help them to understand themselves 

better. All the recommendations for home economists that 

came from the Midcentury White House Conference for Children 

and Youth stressed more and batter training in child care and 

development at all levels of undergraduate education from 

high school through college (1:17-21). 

At the same conference Dr. Benjamin Spock, after re

viewing child development from infancy to adulthood, said, 

"Why are so many parents unable to enjoy their children? . . 

. Investigations (are needed) to see what educational methods, 

from nursery school through college, can . . . bring the boy 

and girl to adulthood with the feeling that there is no more 

important, honorable, and soul-satisfying job than having 

and caring for children (2:2)." 

The quality of teaching of child care and development 

is recognized as needing to be continuously Improved. One 

way of improving teaching is to improve objectives by reeval

uating them in light of present-day findings of needs, in

terests, and developmental tasks of youth in today's society. 



Definition of Terms Used in Study 

Certain areas of learning have terms which are pecu

liar to a particular field. In order to facilitate an under

standing of some terms used in this study, the following 

definitions are given and will apply whenever the terms ap

pear in this paper. 

Child Care and Development. An area of the home-
making program which helps pupils to understand 
children better, work with them more effectively, 
care for them more adequately, and interpret their 
needs wisely, so that families and communities may 
meet these needs more successfully (3sintro. ). 

Other terms used interchangeably in present school systems 

to designate the same area are Child Development and Guidance, 

Child Development, Child Growth and Development, and varia

tions of similar terms. 

Guide or Course of Study. A suggested guide to be 

used in curriculum planning in a specific field of instruc

tion. In each state and in most cities such guides or 

courses of study are developed and are provided for the 

assistance and guidance of the homemaking teacher. 

Interdisciplinary Study. A study which draws upon 

several sciences or disciplines or is correlated with them. 

Martin and Stendler refer to child development as "an inter

disciplinary approach to the study of children, one which 

draws upon such sciences as biology, physiology, pediatrics, 

sociology, anthropology, and psychology (4:xiii)." In this 



study, child development will be considered as being inter

disciplinary in that some aspects of it will be taught in 

each area of homemaking rather than its being a complete unit 

in itself. 

Developmental Tasks. Havighurst describes a develop

mental task as 

a task which arises at or about a certain period in 
the life of an individual, successful achievement 
of which leads to his happiness and to success with 
later tasks, while failure leads to unhappiness in 
the individual, disapproval by the society, and dif
ficulty with later tasks (5:2). 

Objectives. According to Harap, "An objective is a 

specific goal, useful in life, to be achieved by education. 

It is the usable achievement which should result from any 

one unit of school work (6:10)." 

Organization of Remainder of Paper 

The literature was reviewed to determine current 

trends in the teaching of child care and development at the 

secondary level. Recent literature showed a great change in 

emphases in this field. Earlier students of child develop

ment concentrated their attention on the description of the 

child, or parts of the child, at various ages. The present 

trend, however, is toward an understanding of the child's 

total behavior and personality. 



Many studies stressed the importance of objectives 

for effective teaching. The developmental task concept was 

discussed in relation to child development learnings. 

Included in the literature were the outstanding char

acteristics of adolescence as seen by authorities. 

Chapter Three describe6 the procedures and materials 

used. In such studies as "The Texas Cooperative Youth Study 

(7)," "Interests and Contacts Related to the Study of Child 

Care as Reported by Girls in Selected High Schools (8)," and 

the Purdue Opinion Poll on Let's Listen to Youth (9), impli

cations were given for youths' interests and needs In the 

field of child care and development. The objectives of a 

group of selected state guides were analyzed and compared. 

The similarities of objectives were noted as was the frequency 

of their appearance in the guides. 

Objectives for Homemaking I, II, and III are to be 

found in Chapter Four. The objectives were tailored to fit 

certain developmental tasks and characteristics peculiar to 

the group for which each level of homemaking is designed. 

Chapter Five sixmmarizes the findings of the investi

gation and gave the author's recommendations for the formu

lation of objectives for child care and development. 



CHAPTER II 

THE REVIEW OF THE LITERATURE 

In the schools the Increasing importance of training 

in child care and development places a heavy responsibility 

on the homemaking teacher to make this training worthwhile 

and meaningful to the pupils. Rearing their children suc

cessfully for competent living is one of the most important 

responsibilities of parents, and many thousands attempt to 

fulfill this obligation with little training or background 

in child study and sometimes with seemingly little fore

thought. Statistics from the Chart Book on the Midcentury 

White House Conference for Children and Youth substantiate 

this point. It is shown that brides and grooms are younger 

than they were ten years ago, that one out of eight children 

is not living with both parents (in 1948 two million children 

under eighteen were living with neither parent and four 

million were living with only one), that an increasing num

ber of infants are born outside marriage, and that the di

vorce rate has been climbing for years (10:8-10). Preparing 

youth to become successful homemakers and to have satisfying 

personal, family, and community life is the joint task of 

teachers of every subject in the secondary school. Due to 

the very nature of the homemaking program such preparation 

particularly becomes the responsibility of the homemaking 

teacher. 
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Nathaniel Cantor asks the question, "Would not any 

parent be a better parent for the child, if some knowledge 

of the principles involved in child development were under

stood and utilized (11:12)?" Only as more and more youth 

are reached through improved courses in child care and de

velopment can one hope for parents in the future who will 

assume the responsibility and have the understanding neces

sary to rear children to reach their optimum development 

physically, mentally, socially, and emotionally. 

According to a statistical bulletin printed by the 

Metropolitan Life Insurance Company, " . . . about ten per 

cent of the girls at ages sixteen and seventeen are married. 

Each year, about one hundred forty thousand girls under 

eighteen years of age become mothers, some bearing their 

second or third child (12:1). The implication is that young 

people need adequate preparation for parenthood in the secon

dary school since later they may not have a chance to obtain 

proper guidance elsewhere. 

*nie Midcentury White House Conference on Children and 

Youth in 1950 represented one of the largest movements in 

behalf of children in the history of this country. Almost 

every state guide examined in this study quoted in its intro

duction some part of the report from this conference. The 

1950 conference was the fifth in a series of such conferences 

to further the welfare of children and youth in the United 

States. The first two conferences dealt chiefly with the 



problems of particular groups of children who were handi

capped by social disadvantages. The next two conferences 

devoted their attention to the well-being of all American 

children from certain social and economic aspects. Although 

these four conferences did much to advance the welfare of 

children, the development of a new concept of children's 

needs made the recommendations of these earlier conferences 

inadequate. The ideas contained in this new concept had to 

do with the qualitative aspects of human relations which had 

had little emphasis in the preceding conferences. The 1950 

conference centered its study on the personality of the 

child (1352-3). Recommendations for home economists and 

others interested in child care and development teaching 

which came from this conference were: 

That pupils receive broad preparation in the 
knowledge of human growth and behavior and moti
vation which ought to be a common knowledge for 
all pupils in all levels of undergraduate educa
tion (1:17). 

That pupils gain new and deeper understanding of 
hiiman development, particularly the growth and 
development of children and youth, by such means 
as. 

a. Observing and learning from children 
and youth. 

b. Working with existing guidance and 
counseling services of the schools 
and communities (1:19). 

That secondary schools and colleges take responsi 
billty in seeing that courses in preparation for 
marriage and family living are available to all 
students, men and women (1:21). 
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That elementary, secondary, college and community 
education include such appropriate experiences and 
studies of childhood and family life as will help 
young people to mature toward the role of parent
hood (2:1). 

That material concerning the growth and develop
ment of children be made as reassuring and non
technical as possible and not hold up false stan
dards of perfection (2:1). 

At the same conference, Mr. Elbridge Sibley noted 

that parents of first-born children are, on the average, 

somewhat younger, and have had more formal education than 

ever before, but they have had shorter periods of experience 

in family and p€u?ental living in their own homes. Thus, 

child rearing can and must be learned to a greater extent 

through formal channels rather than through family experience, 

as has been the case in the past (13:281). 

Over twenty years ago, Mary Lockwood Matthews wrote. 

Today it is considered desirable that every 
woman have education in the care and training of 
children. This is the reason that such instruction 
is given to girls in the high schools and colleges. 
It is the duty of everyone to learn the essential 
rules governing the care and training of children 
because upon those who look after the development 
of a child rests a great responsibility (l4:7). 

This statement indicates that a recognized need for child 

development training existed even then and that work was be

ing done toward that end. Such courses at that time dealt 

almost entirely with the physical care of infants and chil

dren and were directed solely to girls. Students were 
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impressed with the responsibilities rather than with the 

enjoyment of child care. Today the emphasis is on making 

the care of children a joy as well as a responsibility. In 

a 1949 Federal Security release is found the following state< 

ment: 

Today less emphasis is being given to the tech
niques of child care, particularly of infant care 
. . . More important to students than actual ex
perience in infant care is understanding the reasons 
for accepted practices (15:2). 

Homemaking training in schools began simply as an out

growth of the lack of time for such training in the home. 

The need for training of this nature has become an even more 

pressing problem today. Before women took their places as 

equals in a man's world, most girls were taught homemaking 

skills by their mothers. When a father could give his son 

part of his farm, or when a young man could strike out for 

himself and go west to take up land, boys became men very 

quickly. Pew parents thought their children needed school

ing in order to learn the roles of wife and mother and of 

husband and father. Homemaking training began by training 

girls in the skills of cooking and sewing, and has since ex

panded to include every phase of family living for both boys 

and girls. In the introduction to the California State Home-

making Guide, there is a quotation from the California Jour

nal of Elementary Education as follows: 
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The scope of the school program has broadened 
to Include some responsibility for much that in 
years past was accomplished incidentally in many 
homes. Beginning in the early years of the elemen
tary school and continuing throughout school life, 
opportunities to understand and appreciate what con
stitutes effective home membership should be pro
vided. The skills for effective home membership 
should be learned and practiced. In accordance with 
their maturity, boys and girls should learn about 
home planning and management, home repair and main
tenance, cooking and sewing. They should learn about 
human growth, child care, responsibilities of mar
riage and family life, and social ethics (l6:intro.). 

Philander Claxton, in discussing fundamental rights 

of children and youth, makes this plea to parents: 

In and through our children we attain a portion 
of our immortality. Let us wisely make sure of the 
character of this immortality by helping to secure 
our children all their rights (17:54;. 

Claxton explains that training for marriage and child care 

and development is a part of children's rights. 

The studies reviewed up to this point have stressed 

the need for training in child care and development. Why is 

it then that the Purdue Opinion Poll (covering fifteen years 

of careful polling and thousands of letters that teenagers 

have written) showed the nation's youth to have such an ap

palling ignorance in their knowledge of child care and de

velopment (18:51)? Remmers and Radler in their book The 

American Teenager give the following example of this ignor

ance: 
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A common concern of parents with very yoimg chil
dren Is thumb sucking. Such experts as Doctors 
Benjamin Spock and Arnold Qesell reassure worried 
mothers by telling them that baby should not be re
stricted from sucking his thumb; Instead, he should 
be given increased affection and attention. Nearly 
eighty per cent of our teenagers, however, don't 
agree with the experts on this point (l8:51). 

In a talk to the family relations and child develop

ment sectional meeting during the 1957 annual meeting of the 

American Home Economics Association, Dr. Helen C. Dawe 

brought out the fact that the area of child development is 

one of paradoxes and contradictions and is difficult to teach. 

The area can offer great satisfaction for the teacher, but at 

the same time it can lead the teacher as well as the pupils 

to vexation and confusion. She cites the problem of a lack 

of definite procedures and the fact that the rules for rear

ing children seem to chajnge continuously. So far no really 

good method of testing children or of measuring the results 

of various practices in child rearing has been developed 

(19:81-86). A chart made from Dr. Dawe's talk which lists 

the favorable and unfavorable aspects of teaching child de

velopment today is included on pa^e one of the appendix. 

Martin and Stendler express this same idea: 

Child development is a relatively yoting field. 
Knowledge is limited; theory is unlimited - or 
almost so. Experts who study children usually 
agree upon facts. They observe the same phenomena 
and describe them in the same way. But they often 
disagree in their explanations of why the phenomena 
occur and in their interpretations of the meanings 
of facts. As a result, the student of child develop-
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ment is sometimes confronted with basic differences 
of opinion (4:vli). 

All of these facts Increase the teacher's dilemma in plan

ning the child care and development program. 

Another difficulty the teacher faces in presenting 

child care and development training to a group of pupils is 

that the ethnics of any given culture dictate tha attitudes 

which that culture will have toward rearing children. The 

teacher's cultural backgrotmd will not likely be the same 

as that of the pupils. Dr. Allison Davis indicated this 

fact in an address she gave at the Midcentury White House 

Conference: 

More than 60 out of every 100 children live in 
families of the lower socio-economic groups . . . 
More than 95 out of every 100 teachers are from the 
middle socio-economic group. The teachers, there
fore, . . . do not understand the behavior and 
goals . . . of pupils . . . Pupils, on the other 
hand, do not understand . . . the teachers' culture 
(2:2). 

According to the report on the Midcentury White House 

Conference, "How to select, arrange, and contrive successive 

experiences of optimum educational value remains a problem 

widely studied but still unsolved (13:110). 

Child development programs could well be planned on 

the basis of fundamental principles of learning such as those 

listed by a homemaking workshop on child development in San 

Diego, California. These principles were: 
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We learn best when we have purpose for learning; 
We learn best when we are Interested; we learn 
through use, not learn and then use; we learn 
through our experiences - we learn what we live; 
we tie new experiences to the old (start where 
the student is and build up from there): we 
learn as an entity - a complete orgsinlsm; we tend 
to repeat those experiences that give us pleasure; 
we learn best in real situations; and we each 
learn at our own rate and according to our own 
ability (20:62). 

One of the points agreed upon by most educators whose 

works were reviewed is the fact that child development learn

ings must be offered to adolescents at the time when youth 

are most interested in and receptive to that particular phase 

of child development. Some pupils mature more or less rap

idly than others, and all of them have different home situa

tions. These differences make it very difficult to plsui an 

optimum program. Even with the most careful planning and 

research, objectives cannot be developed that will satisfy 

all the needs of every pupil in a class. As Gesell points 

out. 

Each year brings forth its own accents and maturity 
traits, which inevitably Influence the complex pro
cesses and arrangements of education. Despite indivi
dual differences, it is possible to characterize 
these traits and to consider how they may affect the 
school life of youth and the professional task of 
the teacher (21:454). 

Rose Bradley recognizes this difficulty in an article in the 

Journal of Home Economics, 
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Though tailoring child study units to the needs smd 
interests of each different age group of students 
has captured the attention of home economics edu
cators for many years, there are still many un
answered questions in this area (22:115), 

Traditionally, curriculiim plsmnlng has consisted of 

listing a number of topics to be covered in a certain sub

ject. More recently the emphasis has been on pupil purposes 

and interests, or, more specifically, the developmental task 

concept. In a fact-finding report based on the Midcentury 

White House Conference on Children and Youth, "A Healthy 

Personality for Every Child," this trend is stated as 

follows: 

Practically speaking, experimental curriculum 
work is now based on pupil-teacher planning, the 
teacher keeping her eye on the so-called 'functional 
areas of living' and on phrasing experiences in 
terms of the characteristic strivings of pupils at 
their various stages of development (13:111). 

Understanding and using the developmental task concept in 

planning the curriculum will help the teacher overcome many 

of the difficulties of planning an optimum program. Duval 

stresses "the teachable moment." She says. 

When the time comes that the body is ripe for, 
culture is pressing for, and the individual is 
striving for some achievement, the teachable moment 
has arrived 
This ability to predict what persons at various 
stages of development are, or soon will be, ready 
for is of paramount importance to curriculum for-
mulators, and educators in general . . . If we 
assume that the general purpose of both family life 
and education is to assist the individual to grow 
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up to his own best potential, we see that some 
knowledge of developmental tasks and especially of 
the teachable moments at which these tasks arise is 
highly relevant (23:106). 

The developmental task concept is not only useful in under

standing an individual's behavior but may be used to pre

dict the behavior or readiness of an entire group to learn 

as long as the group shares the same cultural background 

and values scale. 

The high school pupil is usually considered to be in 

that stage of development called adolescence. The hcnnemaking 

teacher must understand this st€ige of development if she is 

to plan a functional program of child care and development 

to meet the developmental tasks of this group. Jersild de

fines adolescence according to four classifications. Bio

logically, the adolescent is defined as being capable of 

procreation; socially, the adolescent shifts from the status 

of being a child in the family to the position of one charged 

with the responsibilities of a potential parent; legally, the 

child moves toward the position of being fully responsible 

for his acts and any contracts he may enter into; and psy

chologically, the child should be moving toward economic, 

intellectual, and emotional self-support (24:176). Develop

ment along each of these lines has clear educational impli

cations according to Jersild, who says. 

Education should be geared to the course of 
human development. What we try to accomplish through 
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education at any growth level should be in keeping 
with the individual's capacities and potentialities 
at that level. Findings with respect to growth and 
behavior should serve as guides to practice. In 
order properly to apply the findings it is neces
sary also to take note of principles of develop
ment which emerge when many findings are viewed in 
relation to each other and to consider the bearing 
of these principles on the education program (24:8). 

Remmers and Radler describe the modern teenager as: 

a boy or girl whose energies are already sapped 
by the sheer process of physical growth, caught 
up in a whirl of school work and social activi
ties in and out of school, confronted by deci
sions which will affect his entire life, confused 
by the shifting attitudes of parents, teachers, 
and society in general, all of whom doubt him 
and his behavior - and bewildered by the complex 
and rapidly changing civilization into which he 
must soon fit, assuming all of the responsibili
ties of maturity (18:51). 

Child development training not only helps the adoles

cent in preparing to become a parent, but it fosters self-

understanding. Smart and Smart feel that studying children 

helps adolescents to understand the changes taking place in 

their own bodies and to accept these changes, through under

standing, without fear or shame (25:12). A recent issue of 

Forecast contained an article on "Family Living" by Ruth 

Connors in which she stated, "Home economists can perform a 

vital function in the education of youth by assisting in the 

development of attitudes based upon an appreciation of the 

differences existing among persons at varying stages of de

velopment (26:18)." 
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The literature on adolescents has many implications 

for needed child development learnings in many areas of 

homemaking. Authorities stress certain areas as special 

problems and concerns of youth. Sex education is mentioned 

by many authorities as being one of the greatest needs of 

the adolescent. According to Remmers and Radler in their 

book The American Teenager: 

The physical and emotional changes that typify 
the turbulent period of adolescence and the tricky 
social relationships that accompany them are entirely 
too important to be neglected by modern education . . . 
Sex education needs to be more, however, them a mere 
short course in biology. Tha birds and bees approach 
is completely inadequate. At home when parents dis
cuss this subject with their children, and in the 
schools when teachers guide similar discussions . . . , 
the real target of the talk should be the teenage 
boy and girl's ultimate development into a responsible 
husband or wife, father or mother (18:78-79). 

The Purdue opinion poll results revealed that teenagers know 

much less about sex than they would like to know despite the 

fact that what is generally called sex education has become 

prevalent (18:45). This poll contained a chart listing 

teenagers' most common problems. Some of them were: "l 

need a vocabulary to discuss sex; parents avoid discussing 

sex with me; I think about sex a great deal; I need more 

correct Information on sex; I want to know how children are 

born; and what can I do about conflicting information about 

sex (18:83)." Evelyn Duvall feels that preparation for 

marriage and family life is blocked by attitudes of shame. 
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guilt, and embarrassment about sex and reproduction on the 

part of teenagers (23:297-298). In Psychology of Adjustment 

William Mlkesell and Gordon Hanson feel that a scientific 

vocabulary and the necessary scientific Information will 

eliminate morbid curiosity and sex taboos so that sex can 

be discussed as normally as hunger or measles (27:230). 

The theory that adolescents learn about themselves 

through studying others has implications for using the child 

development approach in teaching nutrition. The trend at 

the Midcentury White House Conference was toward stressing 

a happy relaxed mealtime atmosphere in order to promote good 

nutrition in children. Jennie Rowntree reported on the find

ings of the conference as follows: 

Consequently, the mother's fundamental understand
ing of nutrition is highly important. Not facts and 
rules alone, but digestion and metabolism of those 
facts into her being are essential. The mother who 
is harassed, tense, and worried over nutritive re
quirements or food schedules is less effective ac
tually than the one with little information. 
Reassurance that these foods provide adequacy, that 
the schedule is of minor importance as long as the 
children are happy at meal hours, is what nutrition 
teaching often neglects. Better a meal of herbs 
with a calm, happy mother than a scientifically 
balanced combination served by a tense, anxious 
parent (1:8). 

Dr. Rowntree asks the question, "Do meal hours, as we teach 

them, integrate the family?" She says that food has been 

stressed but meals neglected (1:9). 
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Learning to get along with brothers and sisters in 

the home is an important part of any child care and develop

ment course. In her study on measuring developmental tasks, 

Ruth Dales found that the item "Learning to Understand and 

Deal with Siblings" showed a very high frequency of interest 

in all age groups from junior through senior high school 

(28:32). Prances Ullman states that 

Good brother-sister relationships also influence 
the way in which you get along with other people -
with young people now, and in the years to come, 
with your employer or employees, with your husband 
or wife, and with your own children. You tend to 
carry over to your adult relationships the attitudes 
and feelings that you have toward your family now. 
Home is a testing ground. You can discover now 
how to get along with people satisfactorily. And 
practice what you learn. Achieving happy home re
lationships now will serve you for a lifetime 
(29:48). 

William Mlkesell and Gordon Hanson give several fac

tors as being importamt in training for parenthood, the most 

significant being: "acquisition of knowledge of biological 

factors especially in pregnancy and childbirth; education in 

proper methods of child care; education for psychological 

adequacy; and training toward economic responsibility in

volved in parenthood (27:300)." They say, "Biologically a 

woman is mature when she is able to reproduce. Psychologi

cally parents are mature when they are not afraid of the 

responsibility of rearing children and of assuming the role 

of parents (27:231)." These two authors hold the belief 
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that individuals should know certain things about parenthood 

before they enter into it. They point out: 

Parenthood, as such, involves constant learning. 
Parents should know the biological cost to the mother 
of bearing children - the assets and liabilities. 
They should know what constitutes proper care of the 
mother during the prenatal period and should under
stand the importance of the fetal period in the life 
of the unborn baby. The parents need to realize the 
responsibilities and costs that go with being parents, 
as well as to comprehend the physical and psychologi
cal needs of the child. All this calls for learning 
a favorable attitude toward change in the living 
habits of the parents (27:301). 

Some teenagers have grown up surrounded with children 

of all ages while others have had no such experience. This 

must be taken into consideration by the teacher in planning 

the curriculum. Sometimes a questionnaire answered by the 

pupils will shed light on their family background and indivi

dual problems. An unpublished study by Nesbitt, teacher-

trainer at Texas Technological College, was made to deter

mine Interests of girls in selected Texas high schools with 

respect to the study of child care. She found that almost 

half of the questions asked by girls were concerned with the 

behavior of children. The references to the physical develop

ment of children appeared to be seen as matters of behavior, 

management or learning rather than as physical development 

per se. Pupils Indicated that they were concerned with the 

day-by-day living of children and with children. Slightly 

more than two-thirds of the girls In the ninth, tenth, and 
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eleventh grades reported that they do baby-sitting, A little 

more than half of the twelfth-grade girls baby-sit. More 

girls take care of the children of relatives smd neighbors 

than take care of children in their own families. This 

would seem to justify including in the study of child care, 

considerations related to baby-sitting. Such study is more 

pertinent to the early adolescent than to the later adoles

cent (8:l4). 

While knowing pupils* expressed interests is important, 

this knowledge of their interests alone will not serve as a 

valid basis for planning objectives. This point is made by 

Dr. Harold Alberty who stresses that no single method of 

studying the adolescent is sufficient (30:37). 

The teacher must be a student of adolescent develop
ment. He must utilize whatever methods he can to 
make the school an effective instrument in helping 
young people to grow up in a confused society, that 
is, in spite of the confusion, attempting to realize 
democratic values. The currlcul\im, the cumulative 
records, the performance or aptitude, special ability, 
and attitude tests, as well as more informal con
tacts are all valuable to the teacher who approaches 
the problem of teaching intelligently and construc
tively. He cannot rely exclusively upon the expressed 
or felt needs of his students, for the most cursory 
survey of the literature reveals that the student is 
frequently completely unaware of the stresses and 
strains which are blocking his development. Neither 
can he rely exclusively upon generalizations about 
adolescent behavior, for each of his students is a 
unique, distinctive personality (30:89). 

In order to plan an optimiom program in any area, the 

teacher must make a continuous effort to revise the curriculum 
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to fit the needs. Interests, and developmental level of the 

group. The first step toward revising a curriculum is revi

sion of objectives since objectives are an integral part of 

curriculum planning. As Brameld stated in his book on educa

tion reconstruction, "Ends without means are empty, but 

means without ends are blind (31:239)." Before a teacher 

Cfim make objectives of her own, however, she must understand 

the purpose of them. To quote from a book on the taxonomy 

of educational objectives. 

By educational objectives, we mean explicit 
formulations of the ways in which pupils are 
expected to be changed by the educative process. 
That is, the ways in which they will change in 
their thinking, their feelings, and their actions. 
There are many possible changes that can take place 
in pupils as a result of learning experiences, but 
since the time and resources of the school are 
limited, only a few of the possibilities can be 
realized. It is important that the major objectives 
of the school or unit of Instruction be clearly 
identified if time and effort are not to be wasted 
on less important things and if the work of the 
school is to be guided by some plan . . . Education 
objectives must be related to a psychology of learn
ing. The faculty must distinguish goals that are 
feasible from goals that are unlikely to be at
tained in the time available, under the conditions 
which are possible, and with the groups of pupils to 
be involved (32:26). 

Educational objectives must be recognized as being 

worthwhile by the pupil as well as by the teacher if learn

ing is to take place. According to Alice and Lester Crow, 

"No matter how great the ability or how strong the will to 

learn, effective education can be achieved only as 



25 

educational offerings are adequate to the needs of the 

learner and are aimed at the realization by him of worthy 

educational objectives (33:54)." 

A teacher must be able to evaluate objectives from 

the standpoint of their worthwhileness to the pupils. Cantor 

gives a list of questions a teacher might use to evaluate her 

objectives: 

What is the significance of this knowledge in 
the life of the student: What do the facts in a 
given course mean to him? What real needs are 
they satisfying? What moving relation exists between 
the confusions and tensions in the living experience 
of the student and the knowledge he acquired? How 
are the perceptions of events around him heightened 
and enlivened? What differences in basic values 
and conduct are affected by the knowledge imparted 
in tha classroom and lab? How is the mind trained 
or disciplined? Does the knowledge acquired funda
mentally influence the subsequent lives of a major
ity of pupils (11:15-16). 

. Included on page X)4 of the appendix is a list of the 

over-all and specific objectives for emphasis in child care 

and development as a part of the homemaking program on the 

high school level as developed by the Midcentury White House 

Conference on Children and Youth (34:preface). 

Objectives are Intended to serve as a guide for plan

ning all aspects of the child development curriculum. The 

teacher must first decide what she thinks pupils need to 

know at each developmental stage and then plan, with the 

help of the pupils, objectives which will fulfill these needs. 

The teacher must decide if the objectives are worthwhile. 
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attainable, or in need of change or emphasis. Objectives 

are necessarily different for the various units of child 

care due to the subject matter to be included in the units 

as well as the fact that different units are taught at dif

ferent age levels. A teacher can not form what she hopes 

will be pupil objectives without a sound background knowledge 

of the characteristic strivings of pupils at their various 

stages of development. 

Professor Kandel of Teachers' College, Columbia Uni

versity, writes, "A successful education can only be looked 

for as teachers become masters of what they teach, recognize 

the relation of what they teach to the society in which they 

teach, and have a sympathetic understanding of those whom 

they teach (11:25). 

Learning in the area of child care and development is 

most effective when it is based upon the needs and interests 

of youth and presented on their developmental level. The 

use of sound objectives is vital to this accomplishment, but 

these needs. Interests, and developmental levels must be de

termined before sound objectives can be developed. Chapter 

Three explains how these factors were determined in this in

vestigation. 



CHAPTER III 

PROCEDURE AND MATERIALS STUDIED 

The characteristics and developmental tasks of ado

lescents were determined by an examination of books, pamph

lets, theses, guides and other studies written by authorities 

on adolescence and were discussed in the review of litera

ture. 

The expressed interests of Texas youth in the area of 

child care and development were revealed by the examination 

and analysis of recent studies conducted with Texas youth, 

such as "The Texas Cooperative Youth Study (7)" and Nesbitt's 

unpublished study at Texas Technological College on "Inter

ests and Contacts Related to the Study of Child Care as Re

ported by Girls in Selected Texas High Schools (8)." 

A selected sample of state curriculum guides for home-

making teachers was examined for current recommendations for 

teaching child care and development in the secondary schools. 

All of these studies were considered in determining 

the objectives stated in this thesis. Chapter III discusses 

the sources explored and the ways in which the ideas were 

used. 

The Texas Cooperative Youth Study 

The investigation reported in this paper is partially 

based on selected materials from "The Texas Cooperative Youth 

27 
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study (7)" which was a study of attitudes, concerns, problems, 

and interests in personal and family living of secondary 

school pupils in selected schools in the state of Texas. The 

Texas study was sponsored by those Texas colleges and univer

sities approved to train vocational homemaking teachers; the 

Home and Family Life Division, Texas Education Agency; and 

the Hogg Foundation for Mental Hygiene, The University of 

Texas. Dr. Bernice M. Moore coordinated the study. 

Preparation for the CYS (as it shall be referred to 

in the remainder of this paper) research began in 1954, and 

the study was completed in 1956. The CYS tested the total 

scholastic enrollment of the sample schools through the top 

four grades of the secondary schools. Pilot studies were 

administered throughout the state \mder the direction of in

dividual colleges and universities to test and retest the in

struments before administering them widely in the cooperating 

schools. All statistical work was done by persons with ad

vanced training in statistical analysis. 

The following statements reveal the major purposes of 

the CYS study: 

1. To collect data on youth from a state-wide sample 
to gain factual information as background for a 
better understanding of youth by teachers, parents, 
and other adults; 

2. To provide data which may be used in curriculum 
planning in home and family education in Texas. 

3. To furnish data for parent and other adult study 
groups as a source of concerns, attitudes, and 

file:///mder
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interests of youth which should be taken into 
account by adults in their relationships with 
youth; 

4. To furnish a source of techniques of meeting 
expressed attitudes, concerns, and interests of 
youth by parents and other adults in the home, 
the school, smd the community; 

5. To serve as a check for accuracy of the predicted 
concerns and interests of youth as listed in the 
Tentative Curricul\am Guide (7). 

The data for the CYS were obtained through the use of 

questionnaires devised by and administered through home eco

nomics teacher-trainers throughout the state of Texas. The 

questionnaires consisted of three instruments as follows: 

CYS I, with 101 items on "Attitudes toward Personal and 

Family Living"; CYS II, with 90 items on "Concerns and Prob

lems in Personal and Family Living"; and CYS III, with 98 

items on "Interests in Personal and Family Living." 

Due to the extent of the information gathered in the 

CYS, many smaller studies may be made. Other studies arising 

f2?om these data from such a large sized sample of Texas youth 

have only begun to be explored. "A Preliminary Report of the 

Curriculum Interests of Youth in the Texas Cooperative Youth 

Study" was made in September, 1956, This report concerned 

the item-analysis of all items from all three CYS Instruments 

which had a direct bearing on curriculum planning in home 

and family life education. The analysis was carried out 

separately for white and for Negro schools and for each of 

the five geographic regions into which the state was divided 
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for purposes of this particular study as well as for the dif

ferent sized conmiunitles in Texas. Another study has been 

made in which all interest items from all three instruments 

were grouped into various homemaking subject matter categor

ies by a group of experienced college and university home 

economists. The categories are as follows: 

Category 1. The House and Its Equipment 

Category 2. Managing Time and Energy and Work 

Category 3, Feeding the Family 

Category 4. Clothing the Family 

Category 5. Development of Family Members 

Category 6. Personal, Family, and Community Relation
ships 

Category 7. Personal and Family Health 

Category 8. Relation of Homemaking to Vocation 

A report on tha findings of the CYS is being readied for 

publication in the near future by Dr, Bernice M, Moore, 

Consultant to the Home and Family Life Education Section of 

the Texas Education Agency and to the Hogg Foundation of 

Mental Hygiene at the University of Texas. 

Since the purpose of using the CYS in the investiga

tion reported in this paper was to help determine the ex

pressed interests of youth in the child care and development 

area, the only instrument considered was CYS III, "Interests 

in Personal and Family Living," since the twenty-two items 
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pertaining to child care and development were contained in 

this instrument. The items are listed below under the sub

ject matter categories in which they were placed by home 

economists: 

List of Items Analyzed for Use in This Investigation 

Category 5: Development of Family Members 

Item No. 9. Why children suck fingers, bite finger
nails, stammer and show other signs of 
problems. 

Item No. 25. Controlling one's temper. 

Item No. 26. How to handle fears. 

Item No, 31, 

Item No. 39. 

More about children in order to be 
able to earn money baby sitting. 

Authoritative and correct information 
about sex. 

Item No. 41. Games, puzzles and story telling for 
young children. 

Item No. 44. Why one person's personality differs 

from another. 

Item No. 52. How children grow and develop. 

Item No. 53. Understanding prenatal care and how 

children are born. 

Item No. 56. How children form acceptable habits. 

Item No. 58. Understanding my behavior and that of 
others. Item No. 66. 

Item No. 69. 

Item No. 75. 

Item No. 86. 

Making toys and play equipment for 
children. 

Jealousy as a personality problem. 

How to get little children to behave. 

Why little children behave as they do. 
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Category 6: Personal, Family, and Community Relation
ships 

Item No. 1. How to get along with other people. 

Item No. 6. How to appreciate and enjoy all family 
members. 

Item No. 74. How to tell younger children there is 
to be a new baby. 

Category 7: Personal and Family Health 

Item No. 13. How to take care of and entertain sick 
children. 

Item No. 50. Child care in emergency situations. 

Item No. 82. Taking care of the mother and an 
infant. 

Sixteen of the Items studied in CYS III come under 

the category of "Development of Family Members," three under 

"Personal, Family, and Community Relationships," and three 

under "Personal and Family Health." The reactions of youth 

to these items show their Interests with respect to child 

care amd development in so far as is covered by these speci

fic items. 

It must be recognized that for the purposes of this 

investigation, the CYS had certain limitations. For example, 

of the total of 289 items in the three CYS instruments, only 

a small number (22) of items were concerned with child care 

and development, and the items included were already known 

to be of high interest. It is obvious that the present in

vestigation used only a small segment of the original CYS 
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study. 

Introduction to Tables. The information recorded in 

the six tables which follow is based on an analysis of twenty-

two child development items from CYS III. These twenty-two 

items were tabulated to see what number and what per cent of 

youth in each geographical region expressed interest in each 

item. The pupils had been directed to indicate the extent 

or the degree of their interest in these items in terms 

"strongly interested," "mildly interested," or "not inter

ested." Pupils expressing strong and mild interest were 

grouped together as "interested" for the pujrposes of this in

vestigation. The analysis was carried out separately for 

white and for negro schools and for each of the five geo

graphical regions into which the state was divided, i.e., 

(1) East Texas, (2) Gulf Coast, (3) South Texas, (4) Central 

Texas, and (5) West Texas. Analyses were also made separately 

for small-sized, medium-sized, and metropolitsm communities 

in Texas. 

Table I shows the variations of interest in items con

cerned with child care and development expressed by youth in 

small-size commxmitles. The total column at the left shows 

the total number of youth in small-size white communities 

who expressed interest in each item regardless of regions. 

Under each of the five geographical regions is included the 

number and the per cent of pupils who expressed Interest in 

each item. 
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Item 
Num
bers 

1 
6 
39 
78 
58 
25 

13 
26 
50 
53 

52 
75 
82 
44 

^6 
69 

74 

kl 
66 

31 

TABLE I 

VARIATIONS OP INTEREST IN ITEMS EXPRESSED BY YOUTH 
IN SMALL SIZED WHITE COMMUNITIES 

1 

Total 
(5219) 
N ^ 

5087 97 
4990 95 
4747 92 
4734 91 
4723 90 
4723 90 

4655 89 
4618 88 
4615 88 
4518 87 

4384 84 
4280 82 
4218 81 
4198 80 

4079 78 
4072 78 
3915 75 

3646 70 
3605 69 
3483 67 
3472 67 

2584 50 

ilesponses by Five Geographical Regions 

I 
(1394) 
N ^ 

1352 97 
1324 95 
1242 89 
1255 90 
1255 90 
1227 88 

1241 89 
1227 88 
1227 88 
1199 86 

1157 83 
1143 82 
1115 80 
1102 79 

1088 78 
1088 78 
1046 75 

1018 73 
990 71 
962 69 
962 69 

725 52 

II 
(463) 
N ^ 

454 98 
454 98 
431 93 
431 93 
435 94 
431 93 

407 88 
412 89 
421 91 
407 88 

394 85 
394 85 
384 83 
398 86 

357 77 
357 77 
357 77 

324 70 
306 66 
287 62 
306 66 

213 46 

III 
(217) 
N ^ 

199 96 
193 93 
191 88 
197 91 
191 88 
189 87 

193 89 
189 87 
180 83 
187 86 

191 88 
187 86 

182 84 

171 79 
174 80 
156 72 

147 71 
148 68 
156 72 
161 74 

126 58 

IV 
(2032) 
N % 

1991 98 
1951 96 
1849 91 
1849 91 
1829 90 
1849 91 

1768 87 
1788 88 
1808 89 
1768 87 

1707 84 
1666 82 
1646 81 
1626 80 

1585 78 
1585 78 
1544 76 

1422 70 
1382 68 
1321 6s 
1308 64 

975 48 

V 
(1113) 
N ^ 

1091 98 
1068 96 
1024 92 
1002 90 
1013 91 
1013 91 

946 85 
1002 90 
979 88 
957 86 

935 84 
890 80 
902 81 
890 80 

879 79 
868 78 
868 78 

735 66 
779 70 
757 68 
735 66 

545 49 

The items are listed in descending order according to 

the degree of interest as expressed in percentages; thus, in 

reading the table, one may note that degree of interest 
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diminishes from the first to the last item listed. In the 

total column at the left there is a 47 point deviation in 

percentage of interest expressed in the items, with the 

highest per cent being 97 and the lowest being 50. "Hie item 

rating highest was "How to get along with other people" with 

"How to appreciate and enjoy all family members" rating a 

close second. The item rating third highest concerns itself 

with "Authoritative and correct information about sex," 

while the one showing the least interest was concerned with 

"Knowing more about children in order to be able to earn 

money baby-sitting." The interest expressed in this last 

item is in contrast to Nesbitt's study reported in 1956 

which showed that more than two-thirds of the girls in the 

9th, 10th, and 11th grades do baby-sitting and more than 

one-half of the girls in the 12th grade baby-sit (8:l4). 

The order of the other items indicates that the trend seems 

to be for youth to be more interested in getting along with 

and enjoying other people, understanding behavior, and in 

securing sex information rather than in developing skills 

such as learning to baby-sit and in making toys and play 

equipment. This same trend was evidenced in Nesbitt's study, 

Few, if any, of the girls in her study were interested in 

such specific items as toys, playing games, or music for 

children. Items such as these are related to other aspects 

of child care and development about which youth do express 

interest (8:l4). 
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Table II gives the variations of interest in items 

expressed by youth in medium-sized white communities in four 

regions with no sample being given for region number III. 

TABLE II 

VARIATIONS OF INTEREST IN ITEMS EXPRESSED BY YOUTH 
IN MEDIUM SIZED WHITE COMMUNITIES 

Item 
Num
bers 

1 
6 
58 
39 
78 
25 
26 

50 
52 
13 
53 

44 
69 
75 

82 
56 
86 

9 
74 
41 
66 

31 

Respon 

Total 
(1458) 
N 

1434 
1402 
1338 
1330 
1328 
1325 
1309 

1298 
1260 
1246 
1246 

II8Q 
1184 
1179 

1141 
1122 
1108 

995 
987 
935 
915 

679 

% 

98 
96 
92 
91 
91 
91 
90 

89 
86 
85 
85 

82 
81 
81 

78 
77 
76 

6% 
68 
64 
63 

47 

ses by Pour 

I 
(276) 
N 

268 
259 
257 
248 
251 
246 
243 

248 
235 
235 
232 

226 
221 
218 

215 
221 
210 

174 
182 
177 
174 

130 

1^ 

94 
93 
90 
91 
89 
88 

90 
85 

le 
82 
80 
79 

78 
80 
76 

63 
66 
64 
63 

47 

Geographical Regions 

II 
(163) 
N 

161 
161 
153 
158 
153 

148 

150 
139 
147 
147 

137 
147 
145 

135 
117 
134 

114 
121 
116 
112 

68 

% 

99 
9? 
94 

% 

95 
91 

92 
85 
90 
90 

84 
90 
89 

83 
72 
82 

70 
74 
71 
69 

42 

IV 
(659) 
N 

652 
633 
600 
600 
593 
600 
587 

580 
580 
547 
554 

527 
521 
521 

507 
507 
494 

448 
428 
415 
409 

290 

* 

99 
96 
91 
91 
90 
91 
89 

88 
88 

II 
80 
79 
79 

77 
77 
75 

68 
65 
f3 
62 

44 

V 
(360) 
N 

353 
349 
328 
324 
331 
324 
331 

320 
306 
317 
313 

299 
295 
295 

284 
277 
270 

259 
256 
227 
220 

191 

% 

98 
97 
91 
90 
92 
90 
92 

89 
85 
88 
87 

§3 
82 
82 

79 
77 
75 

72 
71 
f3 
61 

53 
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A 51 point deviation is found in the interest percentage in 

this table. Again the regions are consistent in showing that 

a curriculum planned for one region can be very similar to 

that of any other as long as the commiinlty is of the same 

general size and type. Indeed, the tables show this develop

ment is true even for communities of different sizes and 

types. There is a striking similarity between the interests 

of the small-sized and the medium-sized white communities 

with the same items appearing in approximately the same order 

of precedence. Items I and 6 are first and second as in 

Table I. Item number 58 "Understanding my behavior and that 

of others" is third in interest where sex information was 

third in Table I. Sex information is fourth on this table 

and 78 "How to get along with and do things for elderly 

people" is fifth on Table II while it was fourth on Table I. 

However, it should be noted that the same items still occupy 

the top-ranking positions. The last three items are the 

same and in the same sequence on both tables. They are 4l, 

66, and 31 in that order. Number 4l concerns games, puzzles, 

and story telling for yoimg children; 66 concerns making toys 

and play equipment; and 3I has to do with baby-sitting to 

earn money. 

Table III gives the variations of interest in items 

expressed by youth in metropolitan-sized white communities in 

four regions with no sample being given for region number I. 
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TABLE III 

VARIATIONS OF INTEREST IN ITEMS EXPRESSED BY YOUTH 
IN METROPOLITAN WHITE COMMUNITIES 

Item 
Num
bers 

1 
6 
58 
33 
78 
25 

50 
53 
2b 
13 
52 

U 
82 
69 
56 
86 

9 
74 
41 
66 

31 

Responses 

Total 
(2925) 
N 

2897 
2807 
2687 
2671 
2652 
2647 

2604 
2524 
2521 
2464 
2451 
2423 
2372 

2319 
2256 
2241 
2226 

1979 
1951 
1897 
1821 

1379 

% 

99 
96 
92 
91 
91 
90 

89 
Q6 
86 
84 
84 
83 
81 

79 
77 
77 
76 

68 
67 
65 
62 

47 

by Pour Geographical Regions 

II 
(1048) 
N 

1038 
996 
975 
964 
964 
964 

954 
901 
912 
870 
891 
870 
859 

859 
828 
817 
817 

723 
702 
660 
639 

461 

^ 

99 
95 
93 
92 
92 
92 

91 
86 
87 
83 
85 
83 
82 

82 
79 
78 
78 

69 
67 
63 
61 

44 

III 
(122) 
N 

121 
118 
115 
105 
112 
113 

110 
100 
99 
106 
95 
101 
101 

95 
94 
90 
88 

76 
82 
79 
81 

59 

% 

99 

94 
86 
92 
93 

§0 
82 
81 
87 

5 
83 

78 
77 
74 
72 

62 
67 
65 
66 

48 

IV 
(1324) 
N 

1311 
1284 
1205 
1205 
1192 
1178 

1165 
1152 
1139 
1139 
1112 
1112 
1046 

1046 
1006 
1006 
1006 

900 
887 
874 
847 

622 

% 

99 
97 
91 
91 
90 
89 

88 
87 
86 
86 
84 
84 
79 

79 
7^ 
76 
76 

68 
67 
66 
64 

47 

V 
(431) 
N 

427 
409 
392 
397 
384 
392 

375 
371 
371 
3̂ 9 
353 
340 
366 

319 
328 
328 
315 

280 
280 
284 
254 

237 

* 

99 
95 
91 
92 
89 
91 

B 
86 
86 
81 
82 
19 
85 

74 
76 
76 
73 

65 
^5 
66 
59 

55 

A 52 point deviation is found in this table. The first six 

items are listed in exactly the same order as Table II. The 

last seven items are the same as they appear on Table II. 

The regions show a striking similarity in percentage of 
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interest for each item. In each table the preferred items 

are all similar in context and the lower-rating ones are 

also similar. This table shows that the size of the commun

ity does not change the rank of order of items in which 

youth are interested. 

The non-urban white communities are all grouped to

gether and form Table IV. This table shows a 52 point devia

tion in percentage of interest shown in the twenty-two items. 

Item number 1 "how to get along with other people" was an 

interest item checked by 99 per cent of the non-urban white 

pupils of all regions while item number 31 "more about chil

dren in order to earn money baby-sitting" was only checked 

by 47 per cent of the same group. Table IV shows the same 

descending order as Table III for the first seven items ex

cept that number 25 is in fourth place on Table IV rather 

than in sixth place as in Table III. Item 25 is "Control

ling one's temper." The percentages for both types of com

munities are strikingly similar, and the placement of items 

is almost Identical with the exception of some items occa

sionally being reversed. 

The conclusion to be gathered from these four tables 

is that all white communities regardless of size have simi

lar interests with specific skills having less appeal than 

more general knowledge. Youth appear to want to know "the 

why" of personal and family relations rather than to have 

specific instructions on the care or development of children. 
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TABLE IV 

VARIATIONS OF INTEREST IN ITEMS EXPRESSED BY YOUTH 
IN NON-URBAN WHITE COMMUNITIES 

Item Non-urban White All Regions 
Number (1566) 

N ^ 

1 
6 
58 
25 
39 
78 
50 

26 
53 
13 
52 

U 
82 
69 
56 
86 

74 

6̂  
41 

31 736 47 

Being an urban or a non-urban community did not ap

preciably affect the per cent of interest shown in particu

lar items nor in the descending order of the items. 

1550 
1519 
1441 
1425 
1425 
1425 
1409 

1378 
1362 
1300 
1300 
1300 
1284 

1221 
1206 
1190 
1190 

1065 
1034 
1034 
1018 

99 
97 
92 
91 
91 
91 
90 

88 
87 
§3 
§3 
83 
82 

78 
77 
76 
76 

68 
66 
66 
65 
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Table V gives the variations of interest in items 

expressed by youth in Negro communities in all regions. This 

table shows the regions combined but groups the communities 

according to size, 

TABLE V 

VARIATIONS OF INTEREST IN ITEMS EXPRESSED BY YOUTH 
IN NEGRO COMMUNITIES IN ALL REGIONS 

Item 
Num
bers 

Size of Community 

Total 
(1872) 

Small 
(700) 

Medium 
(263) 

Metropolitan 
(909) 

1 
6 
78 
13 

58 

39 
52 
5 
2 
25 
26 

I 

86 

45 
56 

41 

l6 
69 
31 

N ± 
1821 
1771 
1755 
1732 
1721 
1711 

1692 
1684 
1692 
1678 
1673 
1652 

1628 
1626 
1623 
1621 

1552 
1462 
1456 
1448 

97 
9 
9 
93 
92 
91 

90 
90 
90 
90 
89 
88 

87 
87 
87 
87 

83 
78 
78 
77 

N £ N A 

1355 72 
1323 71 

672 
651 
651 
637 
637 
630 

609 
616 
623 
609 
609 
609 

609 
595 
595 
602 

567 
532 
539 
525 

469 
490 

96 
93 
93 
91 
91 
90 

87 
88 
89 
87 
87 
87 

87 
85 
85 
86 

81 
76 
77 
75 

67 
70 

237 
231 
237 
237 

221 
221 
208 
205 

195 
179 

90 
88 
90 
90 

84 
84 
79 
78 

74 
68 

N 

258 
247 
259 
250 
239 
245 

247 
250 
242 
&r^ €m 

237 
234 

98 
94 
95 
95 
91 
93 

94 
95 
92 
92 
90 
89 

891 
873 
854 
845 
§^5 836 

§3^ 
818 
827 
827 
827 
809 

782 
800 
791 
782 

764 
709 
709 
718 

691 
654 

± 
98 
96 
94 
93 
93 
92 

92 
90 
91 
91 
91 
89 

86 
88 
87 
86 

84 
78 
78 
79 

76 
72 
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In Table V there is a difference in placement of 

items from the white communities, but in general the placement 

shows the same type of items taking preference and the same 

ones at the bottom of the scale, with baby-sitting to earn 

money being the last on the list as is also shown in all 

other communities. Numbers 1 and 6 head the list as in the 

other tables. Caring for elderly people and controlling one's 

temper are higher on the list than those items are for the 

white communities. While the interests of the Negro youth 

varied somewhat from the white, it is apparent that their 

interests are very similar and that the same curriculum that 

is designed for the other schools could also be designed to 

fit their needs. Pupils from the medium-size communities 

showed somewhat more interest in all the items with the ex

ception of the last three. Jealousy comes lower on the table 

for Negro than for white youth. This factor could be due to 

the fact that since Negro families in Texas are generally 

larger than are white families, jealousy is not a conspicuous 

problem with this group. 

Table VI is a compilation of all the regions listed 

under types of communities. The total sample from each type 

of community was taken combining all the regions and a per

centage of interest was then obtained. This combining of the 

totals did not significantly change the descending order of 

the table from the first five tables. Analysis of the total 

column on the left of this table showed only a 46 per cent 
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deviation with the high being 97 "How to get along with 

other people" and the low 51 "Baby-sitting to earn money." 

TABLE VI 

DEGREE OF INTEREST EXPRESSED BY YOUTH IN ITEMS RELATED 
TO CHILD CARE AND DEVELOPMENT H^ COMBIl^D REGIONS 

(The figures are percentages of the total 
sample who expressed Interest.) 

Item COMMUNITIES 
Num- White Negro 
hers Total Small Medium Metro* Non-urban Small Medium Metro* 

(1304Q)(5219)(1458) (2925) (1566) (700) (263) (909) 

1 97 97 98 99 99 
6 95 95 96 96 97 
39 92 93 91 91 91 
58 91 90 92 92 92 
78 91 91 91 91 91 

50 89 88 90 89 90 
26 88 88 90 86 88 
13 87 89 85 84 83 
53 86 87 85 86 87 
52 85 84 86 84 83 

75 83 82 81 83 83 
25 83 90 91 90 91 
82 82 81 78 79 78 
44 82 80 82 81 82 

56 79 78 77 77 76 
86 78 78 76 76 76 
69 76 75 81 77 77 

I 

77 
76 
81 

68 
66 
64 
63 

77 
76 
77 

6S 
67 
65 
62 

9 70 69 68 6S 66 
4 70 70 66 67 68 
1 68 67 64 65 65 

66 67 67 63 62 66 

31 51 50 47 47 47 70 68 72 

96 
93 
87 
90 
93 

91 
87 

O
O

V
O

 
V

J1
M

 

88 

89 
87 
87 
85 

86 
87 
67 

76 
77 
81 
75 

98 
94 
94 
93 
95 

91 
89 
95 
88 
95 

92 
90 
92 
90 

90 
90 
74 

84 

U 
78 

98 
96 
92 
92 
94 

§3 
89 

u 
90 

91 
91 
91 
87 

86 
86 
76 

78 
78 
84 
79 

•Metropolitan 
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The total column points out the percentage of all youth from 

the total sample who are Interested in each item. All of 

the items are from categories 5, 6, and 7. These particular 

items were chosen for study because they concern the problems 

of the development of the curriculxim in child care and de

velopment . 

All the items are near enough in expressed interest 

that it would seem they should be considered in the planning 

of objectives for the child care and development curriculum. 

The last item on the list was of interest to over 50 per cent 

of the sample. It must be remembered that even items in 

which little Interest was expressed cannot be ignored since 

there may have been many reasons for this phenomenon which 

have not yet been explored. Youth cannot be expected to 

recognize many of their needs just as interest in a certain 

subject does not necessarily prove that that is the area in 

which the most help is needed. Youth may not realize that 

there is anything worthwhile to be learned from certain items. 

They may feel that they have already learned enough about 

some items in the questionnaire. This show of interest in 

certain items should rather guide the teacher in her forming 

of objectives and offer possibilities of how to interest 

youth in the subject. 

Following, in the order of expressed interest, are 

the twenty-two items studied: 
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1. how to get along with other people 
2. how to appreciate and enjoy all family members 
3. authoritative and correct information about sex 
4. understanding my behavior and that of others 
5. how to get along with and do things for elderly people 
6. child care in emergency situations 
7. how to handle fears 
8. how to take care of and entertain sick children 
9. imderstandlng prenatal care and how children are born 
10. how children grow and develop 
11. how to get little children to behave 
12. controlling one's temper 
1^. taking care of the mother and an infant 
14. why one person's personality differs from another 
15. how children form acceptable habits 
15. why little children behave as they do 
17. jealousy as a personality problem 
18. why children suck fingers, bite fingernails, stammer 

and show other signs of problems 
19. how to tell younger children there is to be a new baby 
20. games, puzzles and story telling for young children 
21. making toys and play equipment for children 
22. more about children in order to be able to earn money 

baby-sitting 

The CYS gave some expressed interests of youth in the 

area of child care and development. These interests can 

serve as one criterion upon which to base objectives. How

ever their needs as seen by experienced teachers must also 

be considered. A selected group of twenty state curriculum 

guides was analyzed to secure another criterion. 

Curriculum Guides 

Homemaking education as it is offered today in the 

high schools of the United States varies from state to state 

and school to school within the state. Present thinking 

agrees that these differences are as they should be since 

specific educational needs and purposes of states and 
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communities vary. Each of the forty-eight states periodically 

publishes a curriculum guide for the use of its homemaking 

teachers in the secondary schools. At the present time these 

guides are just what the name implies - guides. They are de

signed to be used as guideposts for the individual teacher 

to use in planning her homemaking program on the local level. 

The idea of the materials s being a guide is clearly indicated 

by the titles given the guides. For example, the title of 

the Texas guide is "A Tentative Working Guide for Developing 

Homemaking Education Curriculum in Local Communities." This 

wording shows a great change from the early courses of study 

issued by the states for their teachers which provided speci

fic information and instructions for procedures to be followed, 

often leaving little margin for individual planning. 

The formats of the selected guides were varied and ap

parently represented a matter of individual preference on 

the part of teachers in a particular state. Financial con

siderations no doubt influenced the form chosen in most states. 

Some states such as Colorado in 1954 and Nevada in 1956 issued 

a separate and very complete guide for each area of homemaking. 

However, a large nixmber of the guides considered showed the 

materials on each area combined into one booklet. 

The guides studied contained much similar material 

presented in a wide variety of forms. Each guide contained 

acknowledgments, forewords, and brief histories of the manner 

of its development. Each guide included a discussion of some 
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background material on basic philosophy underlying homemaking 

education today, as well as a discussion of today's adoles

cents. All guides listed purposes or objectives and included 

suggested learning experiences to be used in reaching these 

objectives. The scope and sequence of units were given in 

some guides; however, in some guides the units were developed 

in more detail. All of the guides included some teaching 

materials to a greater or lesser degree. A few guides con

tained material on evaluating growth in learning with exam

ples of how evaluation may be carried out. 

The completed guides are usually the outcomes of plan

ned conferences, curriculum study committees and workshops, 

along with the use of carefully constructed questionnaires 

and data sheets. Those who worked on such materials include 

administrators of the public schools, homemaking teachers, 

college teacher-trainers, and local supervisors as well as 

curriculum experts. One may conclude from reading the pre

faces of the guides that each one was the result of long 

time cooperative planning, testing, and evaluating on the 

part of the interested groups mentioned above. 

As home economists on state and local levels have 

worked together to improve their program of homemaking edu

cation, basic social and economic changes in our society 

which affect family life have been studied. This study has 

led to a broadening of the program to include all aspects of 

family living. As the program grows and broadens, state 
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guides must be constantly revised to reflect this growth and 

the resulting changing conditions. The constant revision of 

guides tends to make them more functional and in keeping 

with current educational trends; this revision also helps 

the homemaking teachers to understand better the factors in

volved in curricultim planning. The curriculum guide is a 

flexible instnoment, and only by providing for flexibility 

can the homemaking program meet the ever-changing needs of 

the individual and the home. 

In this study, guides were examined mainly as to their 

objectives. In most of the guides examined, objectives are 

stated as pupil objectives based on pupil characteristics, 

needs, and the conditions in which the pupil lives. These 

objectives are intended to serve as a guide for planning all 

other aspects of the child development curriculum. Follow

ing is a list of the guides studied in this paper: 

Guides Used in the Study 

Date Published State Title of Guide 

X948 Indiana Indiana Handbook for Cur
riculum Planning in Home-
making 

1949-50 Arkansas Tentative Curriculum Guide 
for the Planning of Home-
making Education Programs 

3̂ 950 North Dakota North Dakota Curriculum 
'̂  Guide in Homemaking Educa

tion 
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Date Published State 

1950 

1951 

1951 

1952 

1952 

1954 

New York 

New Mexico 

Minnesota 

Oregon 

California 

Texas 

1954 

1954 

1955 

Vermont 

Colorado 

Arkansas 

1955 

1955 

1955 

1956 

1956 

Florida 

Kentucky 

Wisconsin 

Nevada 

Arizona 

Title of Guide 

Planning Guide Homemaking 
Education 

A Suggested Guide for 
Pletnnlng Learning Exper
iences 

A Guide for Instruction 
in Home Economics 

Homemaking Education in 
Oregon Secondary Schools 

Guide for Planning the 
Homemaking Curriculum 

A Tentative Working Guide 
for Developing Homemaking 
Education Curriculum in 
Local Communities 

Homemaking Education Pro
gress Report Curriculum 
Study Program 

Curriculum Materials for 
Child Development at the 
Secondary School Level 

Resource Materials for 
Developing Homemaking Pro
gram 

Homemaking Education 

Home Economics Curriculum 
Guide 

Guide for Home Economics 
in Wisconsin Schools 

Curriculum Materials for 
Areas in Child Development 
and Guidance 

A Guide for Program Plan
ning in Homemaking Educa
tion 

•iVTAn r^rw'c^ucAC 
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Date Published State Title of Guide 

1956 Oklahoma Resource Materials for 
Personal and Family Re
lationships and Child 
Development 

1957 Texas A Working Guide for De
veloping Homemaking Educa
tion in Local Communities 

1958 New Jersey Homemaking Education in 
New Jersey Public Schools 

The particular group of guides used was determined by avail

ability to the researcher as well as dates of publication. 

They were all published within the last eleven years and give 

a picture of objectives for the past decade. 

Table VII is the result of a study and analysis of 

objectives in the state curriculum guides for homemaking ed

ucation as developed in twenty selected states. The purpose 

of the table is to provide a graphic picture for the reader 

of what is being done in the homemaking programs in these 

twenty states with reference to objectives for the teaching 

of child development in the high school program in the secon

dary school in order that objectives may be compared with 

the expressed interest of youth as given in the CYS. Table 

VII may challenge the homemaking teacher to check on the ob

jectives which she has developed for teaching child care and 

development. Perhaps she may evaluate her objectives in the 

light of what seems to be the emphasis given in a representa

tive group of recent state guides as well as the interest 
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expressed by youth in the CYS. Table VII is Appendix A and 

may be found in the envelope inside the back cover of this 

thesis. 

"Objectives for Child Development Units as They Appear 

in a Group of Selected State Guides" is the title of Table 

VII in which are listed all the objectives found in the se

lected twenty guides with the frequency of their appearance, 

the state in which they appeared, and their placement by 

grades in the secondary school program. This table was the 

result of the analysis of the twenty guides and was used by 

the investigator to determine the emphasis given the various 

child care and development objectives by the group of states 

selected for study in this paper. Some objectives were worded 

differently by the various states although the purpose ap

peared to be the same. These similar objectives were tabu

lated iinder one heading appropriately worded. 

Fifty objectives are listed in the table. To the 

right of each objective is given the guides in which it ap

peared. The numbers under the guides refer to the year of 

homemaking for which the objectives were suggested. Some of 

the squares contain two numbers separated by a comma which 

indicates that the objective was suggested for more than one 

year. When the numbers are separated by a dash, it means 

the objective was suggested for one or the other of the years 

but not to be repeated in both. For example: J means that 

a particular guide suggested the objective for junior high 
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school; 2,3 means the guide suggested the objective be in

cluded in both second and third year homemaking classes; 2-3 

indicates that the objective could be used in either second 

or third year classes but not both. 

Study of Table VII may aid the teacher in evaluating 

her own objectives by showing those which are considered the 

most important in a wide sampling of states. 

"Understanding of one's responsibilities when caring 

for children ""was mentioned in sixteen guides showing that 

such understanding is considered important as an objective 

in a large number of the states studied. However, the em

phasis given this objective does not coincide with the find

ings of the CYS that learning to baby-sit" is the item in 

which youth are least interested. Does this mean that 

teachers consider such understanding as important enough to 

Include regardless of youth's interest? Are Texas youth alone 

in their disinterest? Do youth feel that they are capable as 

baby-sitters without further instruction? This inconsistency 

between the item which had the least Interest in the CYS and 

the objective given emphasis in the most states leads to 

these and many other questions. 

Fifteen of the twenty states included the following 

objectives in their guides: "Enjoyment and appreciation of 

children as individuals," "ability to make simple toys for 

children and to improvise play equipment," and "an under

standing that the growth of a child (physical, mental, and 
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social) follows definite patterns but at different rates." 

Following them closely in frequency of appearance was the 

objective "an increased insight into the family's responsi

bilities in planning and caring for the new baby and children 

in the home." Fourth place in frequency of appearance was 

shared by two objectives: "some ability to guide the play 

of children" and "understanding of one's self in relation 

to children." Objectives mentioned by at least half of the 

state guides werej "some ability to guide the play of chil

dren," "an understanding of the importance of play in child's 

life," "judgment in choosing toys and play equipment for 

children," "an understanding of importance of prenatal period," 

"a knowledge of the proper care of the expectant mother," and 

"an appreciation of the adjustments required for successful 

parenthood." 

Several objectives were mentioned by only two or three 

of the state guides. They were: "understanding of importance 

of rearing children for a democratic society," " an ability 

to see each child in his relations to the other members of a 

family," "understanding of safety measures for young children," 

"an understanding of ways to gain the cooperation of children," 

and "an increased ability to help infants and children form 

desirable habits." 

Some objectives were listed in only one state guide. 

Some of these objectives may be so specific that they were 

actually interpreted to be included in other objectives 
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while some of them show such a fresh approach that they may 

simply have been overlooked. Objectives listed in only one 

state guide are: 

1. Understanding of ways to spend "baby-sitting money 
wisely. 

2. Recognition of ways to help child develop honesty. 
3. Recognition of the emotional needs of children. 
4. Understanding of ways to meet children's emotional 

needs. 
5. Ability to recognize signs of pregnancy. 
6. Recognition of the differences in needs of young 

children at different age levels. 
7. Some knowledge of vocational opportunities in working 

with children. 
8. Wholesome attitudes toward children of all ages. 
9. Understanding of causes and effects of social diseases. 
10. Knowledge of characteristics of a normal healthy baby. 
11. Ability to plan, prepare, and serve suitable meals for 

small children. 

In the CYS^emotional problems of children rated eighteenth 

in the list of twenty-two high interest items yet it was 

mentioned specifically by only one guide. In comparing the 

two studies, however, it was found that most of the high 

interest items on the CYS were mentioned in a sizable number 

of state guides. 

Table VIII was developed from the study of the guides 

which gives the titles used for the curriculum guides by the 

twelve states as well as the names of the particular units 

and the suggested time to be devoted to each. Table VIII 

is Appendix B and is enclosed in the envelope on the inside 

cover of this thesis. This table serves to show the simi

larity in the titles of the guides. All of the guides imply 
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in their titles that they are merely to be used as helps to 

the teacher as she does her planning for her specific classes. 

This study includes only those guides issued between 19^5 

and 195g. Suggested names for the various units in child 

development give some insight into the subject matter offered 

at each level of child development training in the high school. 

In most cases the titles follow the developmental stages of 

the adolescent as far as needs are concerned. The suggested 

time allottment has implications for the teacher who is at

tempting to plan her own program. What has been successful 

for other people is often a help to the teacher as she makes 

her final decisions. 

Another study on interests of youth in the area of 

child care and development was reported by Nesbitt in 1956. 

It is used in this paper as another measurement of Texas 

youth's expressed interest in the field. 

Interests and Contacts Related to the Study of Child Care 
as Reported by Girls in Selected Texas High Schools 

"Interests and Contacts Related to the Study of Child 

Care as Reported by Girls in Selected Texas High Schools 

(8)" is an unpublished report of research done by Doris 

Nesbitt of the Home Economics Education Department of Texas 

Technological College to determine interests of girls in 

selected Texas high schools with respect to the study of 

child care. The study was planned with these purposes: 
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1. To discover the kinds of contacts which high 
school girls are having with children. 

2. To discover the extent to which high school 
girls are using available opportunities to 
observe children. 

3. To discover the phases of the study of child 
care which high school girls are interested in 
studying (8:1;. 

The study involved high school girls in grades nine 

through twelve in ten rural schools, six small town schools 

and four large town schools carefully selected to be repre

sentative in the state of Texas. The material presented in 

the study was based on questionnaires answered by 729 girls 

in seventeen high schools. Findings of the study were: 

Pupil-interests in the study of child care, as 
reported by Texas high school girls, are concerned 
primarily with the behavior of children, with managing 
and getting along with children, with the emotional 
needs of children and the child's expression of his 
emotions; and with the ways children may be taught 
(8:15). 

In the CYS it was found that youth (boys and girls) 

expressed the most interest in how to get along with people, 

how to appreciate and enjoy all family members, authoritative 

and correct information about sex, understanding their be

havior and that of others, and how to get along with and do 

things for elderly people. 

The outcomes of the two studies have in common the 

fact that they stress family relationships, behavior, and 

enotions rather than specific skills in caring for children. 
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These findings are in keeping with what is known of adoles

cents' interests and concerns. Two of their main concerns 

are belonging to the group and getting along with other 

people. The study of the guides revealed that objectives as 

they are now planned by a group of states tend to deal more 

with specific skills and acquisition of knowledge rather than 

with family relationships, behavior, and emotions. 

Chapter i:v contains suggested objectives for teaching 

child caj[*e and development in the secondary schools of Texas. 

These objectives are based on the findings discussed in 

Chapter III. 



CHAPTER IV 

SOME SUGGESTED OBJECTIVES TO AID CURRICULUM 
PLANNING IN CHILD CARE AND DEVELOPMENT 

The investigation reported in this paper was an effort 

to develop for the secondary school program some possible new 

objectives in child development commensurate with recent find

ings. The literature reviewed has shown certain trends emerg

ing with respect to child care and development and has pointed 

out a need for revision of the present objectives in the 

light of current understandings. 

Traditionally, curriculum planning has consisted of 

listing a number of topics to be covered in a certain area. 

More recently the emphasis has been on pupil purposes and in

terests, or, more specifically, the developmental task con

cept. In a fact-finding report, "A Healthy Personality for 

Every Child," based on the Midcentury White House Conference 

on Children and Youth this trend is stated as follows: 

"practically speaking, experimental curriculum work is now 

based on pupil-teacher planning, the teacher keeping her eye 

on the so-called 'functional areas of living' and on phrasing 

experiences in terms of the characteristic strivings of pu

pils at their various stages of development (13:111)." 

These pupil purposes are called objectives and by ob

jectives are meant the changes in attitudes, knowledge, or 

skills that the pupil might hope to attain as a direct result 

of the course. The teacher must help the pupils state goals 

58 
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for a course that are feasible in that they can be attained 

in the time available, under the conditions which are pos

sible, and by the particular groups of pupils to be involved. 

Readiness for certain developmental tasks may usually be pre

sumed to accompany particular stages of adolescence, and ob

jectives must be designed to present these tasks at the proper 

level of development or at "the teachable moment." 

In planning these objectives, the teacher must recog

nize that the ethnics of her culture, her training, and her 

experiences may color her thinking and prejudice her in cer

tain matters. Dr. Allison Davis, Professor of Education at 

the University of Chicago, warned teachers of this pitfall 

in an address he gave at the Midcentury White House Confer

ence. He indicated the need for acquainting teachers with 

the customs of the various groups in the United States: 

More than 60 out of every 100 children live in fami
lies of the lower socio-economic groups . . . More 
than 95 out of every 100 teachers are from the 
middle socio-economic group. The teachers, there
fore, . . . do not understand the behavior and goals 
. . . of pupils . . . Pupils, on the other hand, do 
not understand . . . the teachers' culture (2:2). 

Thus, the teacher cannot sit back and form objectives from 

her own background of knowledge expecting these objectives 

to motivate pupils to their optimum development. She must 

use certain criteria to Judge objectives. With the most care

ful planning and research, objectives cannot be developed 

that will satisfy all the needs of every pupil in a given 
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class. Gesell points out. 

Each year brings forth its own accents and matur
ity traits, which inevitably influence the complex 
processes and arrangements of education. Despite 
individ\ial differences, it is possible to character
ize these traits and to consider how they may affect 
the school life of youth and the professional task 
of the teacher (21:454). 

This, then, is as much as the teacher can hope for - to de

sign objectives to fit the needs of the pupils In the class 

as nearly as possible; and if these objectives are based on 

valid criteria, the margin of failure will be small. 

According to the report on the Midcentury White House 

Conference, "How to select, arrange, and contrive successive 

experiences of optimum educational value remains a problem 

widely studied but still unsolved (13:110). The concern of 

this investigation was to form some possible new objectives 

based on valid criteria to serve as guides to teachers in 

the field of child care emd development in the secondary 

schools of Texas. The criteria and the sources upon which 

they were based are given below: 

CRITERIA 

The interests of youth as 
they expressed them 

The needs of youth as ex
pressed by educators 

SOURCE 

"The Texas Cooperative Youth 
Study" 

Nesbitt's Unpublished Study 

Purdue Opinion Poll on'lLet's 
Listen to Youth" 

State Curriculum Guides 
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CRITERIA 

The developmental tasks and 
characteristics of youth as 
seen by authorities in the 
field 

SOURCE 

Literature on adolescents 
by such authorities as Duval, 
Ilg, Crow, Gesell, Havig
hurst, Taba, Cole, Remmers, 
Radler, and others. 

There are numerous ways that the objectives for child 

care and development may be organized, but in this study an 

inter-disciplinary approach was chosen because it was one of 

the trends recognizable in the literature studied. One of 

the recommendations made at the Post-Conference for Home 

Economists Who Attended the Midcentury White House Confer

ence on Children and Youth in 1950 was that "The inter

disciplinary approach to problems of home and family living 

be adopted by home economists since it offers promise of be

ing a procedure by which these problems can be solved more 

effectively (l:l8)." 

The objectives to follow were developed for Home-

making I, II, and III in each of the six subject-matter areas 

commonly taught in homemaking programs in the secondary 

schools of Texas. It is hoped that they may serve as ex

amples for revision of the present objectives in the light 

of current findings. 

Homemaking I 

Boys and girls of the early adolescent period are 

concerned with their bodily changes, and consequently they 
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have many problems which are very real to them. Realizing 

that others have similar problems and working together to 

solve problems of common interest will help adolescents in 

this "growing up" stage. Youth often feel socially Inadequate 

and want to gain a sense of security by knowing how to behave 

on various occasions and how to be well-groomed and appro

priately dressed (30:11-12). 

Gesell tells us that early adolescents enjoy earning 

money by doing odd jobs such as baby-sitting. Their out

standing characteristic is enthusiasm. They are more con

cerned with carrying out ideas immediately than in knowing 

how to proceed. Subjects providing activity such as art, 

music, and home economics are much favored by these early-

age adolescents (21:131-133). 

According to Cole, early adolescents are generally 

between thirteen and fifteen years of age (35:5). At this 

age they show impressive skill and protectlveness in helping 

with the care of siblings of preschool age. They enjoy be

ing with children and seem to know how to play on the younger 

age level (21:175). 

In her unpublished thesis on developmental tasks, 

Ruth Dales states that in early adolescence, "the child be

gins a strong rebellion against adults. He identifies 

strongly with his peers in a new heterosexual grouping and 

identifies almost negatively with adults. For him, there is 

nothing worse than trying to be an adult (28:84)." 
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According to the 1957 Texas Curriculum Guide, youth 

at this age show a desire to prove they are growing up. 

They are interested in being independent, but desire the se

curity of dependence. The early adolescent gets along well 

with parents and younger members of the family (36:15). 

The objectives developed in this investigation were 

based on the foregoing developmental characteristics of teen

agers as well as upon their developmental tasks. The develop

mental tasks used here are Evelyn Duvall's free adaptation 

from the schema used by Robert J. Havighurst in his book 

Human Development and Education (23:294-297). A complete 

list of these developmental tasks of teenagers is on page 106 

in the appendix of this paper. The developmental tasks that 

met the objectives will be listed to the right of the objec

tives. The objectives for Homemaking I are as follows: 

Child Development Objectives for the Area of Family Relation
ships 

The pupil's objective is to 
develop: 

a wholesome attitude 
toward children through 
understanding and apprecia
tion of them as individuals, 

respect for rights, privi
leges, and possessions of 
others, 

ability to get along bet
ter with brothers and sisters^ 

Developmental tasks met: 

Developing intellectual 
skills and social sensitivi
ties necessary for civic 
competence: 

Developing concepts of 
human nature which fit the 
modern world. 

Gaining awareness of hu
man needs and becoming moti
vated to help others attain 
their goals. 
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The pupil's objective is to 
develop. 

understanding of how 
home responsibilities can 
be shared. 

Developmental tasks met: 

Preparing for marriage 
and family life*. 

Enjoying the responsibl-
lities as well as the pri
vileges of family member
ship. 

The two highest interest items in the CYS were "how 

to get along with other people" and "how to appreciate and 

enjoy all family members." These child development objec

tives for the area of family relationships fulfill these 

Interests as expressed by Texas youth. 

Enjoyment and appreciation of children as indivi

duals" was sin objective stated in fifteen of the twenty 

guides studied which shows it to be a need recognized by ex

perienced educators. 

In her study on measuring developmental tasks, Ruth 

Dales fround that the item "learning to understand eind deal 

with siblings" showed a very high frequency of interest in 

all age groups from Junior through senior high school (28:32). 

Prances Ullman is the author of a Life Adjustment 

Booklet on "Getting Along with Brothers and Sisters." In 

this booklet she writes, "The teenager should have an oppor-

t\mity to take part in planned experiences with young chil

dren which will help her to develop greater sympathy and 

patience with children and enjojrment of them as individuals 

(29:4)." 
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Child Development Objectives for the Area of Clothing the 

The pupil's objective is to 
develop 

Judgment in dressing 
young children suitably for 
activity and weather, 

some ability to evaluate 
suitability of clothing for 
children, 

understanding of how to 
help children learn to dress 
themselves. 

Developmental tasks met: 

Preparing for marriage and 
family life: 

Acquiring knowledge about 
homemaking and child rearing. 

Children's clothing is not mentioned in the CYS, but 

knowing how to choose suitable clothing for children, how to 

put that clothing on the child, and how to foster the child's 

learning to dress himself would all be included in the CYS 

item "more about children in order to be able to earn money 

baby-sitting." This was the twenty-second item in descending 

order in an interest list of twenty-two items. 

An objective in five of the state guides studied was 

"ability to Judge and select proper clothing for infants and 

children." 

Child Development Objectives for the Area of Feeding the 
Family 

The pupil's objective is to 
develop 

an understanding of the 
importance of sound food 
habits for the growth. 

Developmental tasks met: 

Preparing for marriage and 
family life: 
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The pupil's objective is to 
develop: 

development, and well-being 
of the child, 

some skill in creating 
the proper atmosphere and 
situation for feeding the 
child, 

realization of the im
portance of providing a re
laxed happy atmosphere at 
mealtime to encourage accept
able eating habits in chil
dren. 

Developmental tasks met: 

Acquiring knowledge about 
mate selection, marrisige, 
homemaking, and child-
rearing. 

Accepting one's changing 
body and learning to use it 
effectively: 

Caring for one's body in 
healthful ways that assure 
its optimiim development. 

The fifteenth item in descending order in the list 

of twenty-two interest items in the CYS was "how children 

form acceptable habits". The above objectives would give 

some \inderstanding of how to form acceptable food habits in 

yo\ing children. 

An objective given by five of the twenty state guides 

studied was "an understanding of acceptable food practices 

for children." 

Early adolescents are seldom interested in nutrition 

as such, but by studying what it does for the child, they 

are likely to apply the knowledge of what good nutrition 

could and does do for them. They seldom have the responsi

bility of planning and preparing the food for the young child, 

but they will often be asked to help feed children either as 

a family member or as paid baby-sitters. 

file:///inder
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Following the Midcentury White House Conference on 

Children and Youth in 1950, one hundred and thirty home 

economists stayed in Washington for a two day post confer

ence. Leaders of this group "reaffirmed that everything 

that helps parents feel secure within themselves adds to 

children's well-being, and urged that nutrition teaching 

should aim to produce an appreciation of the need of children 

for happy meal hoiirs, and for mothers the aim should be 

toward a fundamental understanding of nutrition which will 

promote the sort of mealtime atmosphere that helps to inte

grate families (37Jl). " 

Child Development Objectives for the Area of Housing the 
Family 

The pupil's objective is to 
develop. 

willingness to share use 
of the home with younger 
brothers and sisters^ 

awareness of safety 
hazards to small children 
in the home. 

Developmental tasks met: 

Developing intellectual 
skills and social sensiti
vities necessary for civic 
competence: 

Gaining awareness of 
human needs sind becoming 
motivated to help others 
attain these goals. 

Three of the state guides studied listed "a realiza

tion of the importance of setting a good example for chil

dren" as one objective. Willingness to share would be set

ting a good example as well as leading to harmony in the 

family. Seven of the guides studied listed "appreciation 
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of the place of children as members of a family group" as 

an objective. An objective in three of the twenty guides 

was "understanding of safety measures for young children." 

The highest interest item in the CYS was "how to get 

along with other people" and the second highest item of in

terest was "how to appreciate and enjoy all family members." 

The Texas guide states that one of the developmental 

characteristics of early adolescents is that they are care

free and often irresponsible (36:15). The above objectives 

would help to overcome this trait. 

Child Development Objectives for the Area of Health, Home 
Care ot the Sick and First Aid 

The pupil's objective is to 
develop. 

Judgment in meeting new 
situations and emergencies 
when caring for children, 

some knowledge of how to 
keep small children safe 
from harm^ 

increasing ability to 
guide children in the form
ation of good health habits. 

Developmental tasks met: 

Preparing for marriage and 
family living: 

Enjoying the responsibi
lities as well as the pri
vileges of family member
ship. 

Developing intellectual 
skills and social sensiti
vities necessary for civic 
competence: 

Gaining awareness of 
human needs and becoming 
motivated to help others 
attain their goals. 

The sixth item in order of expressed interest in the 

CYS was "child care in emergency situations." The item of 
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least interest as shown was "more about children in order 

to be able to earn money baby-sitting," The item fifteenth 

in the order of expressed Interest was "how children form 

acceptable habits." These expressed interests of youth 

would justify inclusion of the above objectives. 

"Understanding of safety measures for young children" 

was an objective in three guides studied. In all three, it 

was an objective designed for the j\mior high or ninth grade 

level. Fifty per cent of the selected guides gave "under

standing of habit formation in regard to sleeping, eating, 

and toilet training in children," as an objective. Three 

of the twenty guides listed "use of Judgment in meeting new 

situations and emergencies." 

Teenagers may be over-confident about assuming re

sponsibility for the sole care of children and they need to 

become aware of hazards to children as well as steps to take 

in emergencies. 

Child Development Objectives for the Area of Child Care and 
Development 

The pupil's objective is to 
develop• 

a better understanding of 
how children play, 

Judgment in choosing toys, 
play equipment, books, music, 
and games for children^ 

recognition of responsibi
lity when caring for children^ 

Developmental tasks met: 

Accepting one's changing 
body and learning to use 
it effectively: 

Learning to handle one
self skillfully in a variety 
of recreational, social, and 
family situations that re
quire learned physical skills. 
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The pupil's objective is to Developmental tasks met: 
develop 

ability to make friends 
with children^ 

some understanding of why 
children behave as they do at 
different ages (appreciation 
of the differences existing 
among persons at varying 
stages of development. 

The fourth highest interest item in the CYS was 

"understanding my behavior and that of others." Sixteenth 

on the list was "why little children behave as they do." 

*\lames, puzzles, and story telling for young children" and 

"making toys and play equipment for children" were niambers 

twenty and twenty-one respectively. 

Half of the selected guides had as one objective "an 

understanding of the importance of play in the child's life." 

Twelve guides listed the objective "some ability to guide the 

play of children." Eleven guides had "judgment in choosing 

toys and play equipment for children" as one of their objec

tives and three-fourths of the guides listed "ability to make 

simple toys for children and to improvise play equipment." 

Nesbitt's study showed that few if any of the girls questioned 

were concerned with toys, play, games, music, and movies for 

children. Nesbitt says, however, "Because these items are 

related to aspects of child care in which interest was ex

pressed, it does not seem reasonable to assume that high 

school girls have no interest in these topics (8:15)." 
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"Understanding of one's responsibilities when caring for 

children" had a very high frequency of appearance in the 

guides being given as an objective in sixteen of the twenty 

analyzed. Six guides gave "skill in making friends with 

children" and "an understanding of why children behave as 

they do at different ages" as objectives. 

Nesbitt's study reported that Texas high school girls 

are concerned primarily with the behavior of children, with 

managing and getting along with children, with the emotional 

needs of children and the child's expression of his emotions, 

and with the ways children may be taught. All of these items 

are included in the suggested objectives for this area. 

Today many teenagers are in great demand for the im

portant job of baby-sitting. Baby-sitters often need gui

dance beyond that of their own information and experience. 

The objectives given in this section should enable them to 

become more reliable "sitters." Nesbitt's study reports, 

"The consistency with which pupils in grades 9, 10, and 11 

reported that they do baby-sitting gives encouragement for 

using the baby-sitter's qualifications and responsibilities 

as a focus for at least some of the study of child care. It 

provides the teacher with a basis for identifying some of 

the pupil's needs in the study of children and helps to make 

such study more realistic for girls (8:6-7)." 
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Homemaking II 

Cole determines the middle adolescent aige as fifteen 

to eighteen years for girls and seventeen to nineteen for 

boys (35t5). Some authorities, however, do not attempt to 

divide adolescence into three levels (early, middle, and 

late.) Alberty explains, "It is almost impossible to use 

three levels of development because the behavior of adoles

cence is so variable and because of wide differences between 

the sexes and in chronological age groups of the same sex 

(30:108)." It is Alberty's opinion that middle adolescence 

must be considered to have some characteristics of both with 

a few peculiar to itself. He lists the following three 

characteristics as being impossible to establish as belong

ing exclusively either to early or late adolescence and, 

therefore, must be listed as being in the middle: fearing 

that development is not normal; increasing independence; and 

tendency to nervous overactivity (30:108). 

Gesell states that the middle adolescent gets along 

better with siblings - possibly because he sees less of them. 

He enjoys the admiration of the younger ones, consults the 

older siblings, and spends little time with either (21:405). 

Gesell sums up the greatest concerns of the middle adoles

cent: "Above all he is concerned with himself - with the 

importance of his personality, with his success in school, 

college, his profession, marriage, and life in general 

(21:265)." 
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At this age youth are more interested in the physical, 

mental, and emotional development of children. They want to 

know why children act as they do and how to gain their co

operation. Often this is the age of great unsureness in 

teenagers; observing and understanding the growth and develop

ment of children helps them to better understand themselves. 

Child Development Objectives for the Area of Family Relation
ships 

The pupil's objective Is to 
develop: 

tinderstandlng and considera
tion of parental point of view^ 

increased appreciation of 
children as members of family 
group with certain rights and 
privileges^ 

more tolerance toward 
siblings. 

Developmental tasks met: 

Achieving emotional indepen
dence of parents and other 
adults: 

Developing more mature 
affection for parents as 
persons. 

Growing through the de
pendence of childhood and 
the impulsive independence 
of adolescence to mature 
inter-dependence with others. 

Developing intellectual skills 
and social sensitivities nec
essary for civic competence: 

Gaining awareness of human 
needs and becoming motivated 
to help others attain their 
goals. 

The above objectives are based on the two highest in

terest items on the CYS which were: "how to get along with 

other people" and "how to appreciate and enjoy all family 

members." 
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The objective, "appreciation of the place of children 

in the family group," was found in seven of the selected 

guides. Five guides listed "an understanding of the need 

for satisfactory relations among family members and society" 

as an objective. 

Nesbitt's study indicated that pupils were concerned 

with the day-by-day living of children and of living with 

children (8:13). 

Good rapport between siblings is stressed by Ullman 

who states. 

Good brother-sister relationships also Influence the way 
in which you get along with other people - with young 
people now, and in the years to come, with your em
ployer or employees, with your husband, or wife, and 
with your own children. You tend to carry over to your 
adult relationships the attitudes and feeling that you 
have toward your family now. Home is a testing ground. 
You can discover now how to get along with people 
satisfactorily. . . . Achieving happy human relation
ships now will serve you for a lifetime (29:48)." 

Child Development Objectives for the Area of Clothing the 
Family 

The pupil's objective is to Developmental tasks met: 
develop 

realization of the child's Preparing for marriage and 
part of the family's clothing family life: 
budget, 

Acquiring knowledge about 
ability to choose clothing mate selection, marriage, 

for children that will meet homemaking, and child rear-
certain standards of quality ing. 
and suitability^ 
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The pupil's objective is to 
develop 

skill in making simple 
((^garmetns for a child^ 

some understanding of 
factors involved in launder
ing and caring for chil
dren's clothing. 

Developmental tasks met: 

Accepting and using one's 
changing body effectively: 

Learning to handle one
self skillfully in the 
variety of family situa
tions that require learned 
physical skills. 

The CYS Instrument on interests of youth that was 

used in this paper did not include an item in regard to 

children's clothing. 

The objective "ability to judge and select proper 

clothing for Infants and children" was given in five of the 

guides. Six guides gave "an understanding of some of the 

factors that contribute to the health and happiness of chil

dren" as an objective. This objective would Include cloth

ing for children as it affects their health and happiness. 

Like the CYS, Nesbitt's study did not include cloth

ing for children as such. Many authorities, however, stress 

the need for youth to understand the clothing budget in re

lation to the entire family and this could be approached 

through clothing for the child. Ruth Connors wrote an ar

ticle entitled "Family Living" in which she stated. 

Wise use of money for clothing needs continued em
phasis and should include buying ready-made cloth
ing as well as materials. Girls should gain a sense 
of values about clothing and the planning of wardrobes 
in relation to family needs. They should appreciate 
what is their share of the family finances for cloth
ing and should be willing and able to assume 
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increasing responsibility for their own clothing 
whether it be selection, care, making or buying 
(26:111). 

The Texas guide released in 1957 lists as one of the 

developmental characteristics of youth of this age that of 

finding satisfaction in doing things with his hands (36:4). 

"Ability to make simple garments for a child" is an objec

tive that would entail doing things with ones hands. 

Child Development Objectives for the Area of Feeding the 
Family 

The pupil's objective is to 
develop -. 

realization that pleasant at
tractive surroundings at meal
time are more important than 
good table manners in the life 
of the child, 

understanding of how to 
help children develop a whole
some attitude toward food^ 

ability to plan and prepare 
simple meals for children 
that will meet their food re
quirements . 

Developmental tasks met: 

Accepting one's changing 
body and learning to use 
it effectively: 

Learning to handle one
self skillfully in the 
variety of recreational, 
social, and family situa
tions that require learned 
physical skills. 

Caring for one's body 
in healthful ways that 
assure its optimiom develop
ment. 

An objective in six of the selected guides was "an 

increased ability to help infants and children form desirable 

habits." Desirable habits would most certainly Include food 

habits. Another objective, "understanding of habit forma

tion in regard to sleeping, eating, and toilet training in 

children," was included in eight of the guides. Five guides 
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had as an objective "an understanding of acceptable food 

practices for children." Only one guide studied listed 

"ability to prepare simple meals for children" as an objec

tive. 

Nesbitt»s study listed as one of the main pupil-

interests of Texas high school girls "the way children may 

be taught." How to teach children to eat correctly could be 

Included in this interest. 

The fifteenth item in the list of twenty-two interest 

items taken from the CYS was "how children form acceptable 

habits," 

The objectives given for the area of feeding the fam

ily stress the importance of the happiness of the child at 

mealtime. The importance of this approach was stressed by 

Jennie Rowntree in a report on the findings of the White 

House Conference, 

Consequently, the mother's fundamental understanding 
of nutrition is highly Important. Not facts and 
rules alone, but digestion and metabolism of those 
facts into her being are essential. The mother who 
is harrassed, tense, and worried over nutritive re
quirements or food schedules is less effective 
actually than the one with little information. Re
assurance that these foods provide adequacy, that the 
schedule is of minor importance as long as the chil
dren are happy at meal hours, is what nutrition 
teaching often neglects. Better a meal of herbs 
with a calm, happy mother than a scientifically 
balanced combination served by a tense, ainxious 
parent (1:8). 

Rowntree asks the question, "Do meal hours, as we teach them. 
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Integrate the family?" She says that food has been stressed 

but meals neglected (1:9). 

This will be the last homemaking course many girls 

will take before marrying aind having their own families. 

The nutrition learned in this class may be the last to which 

they will be formally exposed. 

Child Development Objectives for the Area of Housing the 

The pupil's objective is to Developmental tasks met: 
develop• 

knowledge of children's Preparing for marriage and 
needs in housing for safety, family life: 
comfort, and play room_, 

Developing a responsible 
some ability to improve attitude toward getting 

housing to fit children's married and having a family. 
needs^ 

tolerance for invasion of 
own privacy in the home^ 

a desire to make one's 
own home a happy and plea
sant place in which to 
rear children. 

The third objective stated above is Justified by the 

high interest item on the CYS "how to get along with other 

people." 

Fourteen guides listed "an increased insight into the 

family's responsibility in planning and caring for the new 

baby and children in the home" as an objective. All of the 

above objectives will aid in the attainment of this one 
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broad one. Twelve guides gave "understanding of one's self 

in relation to children including the effect of their behavior 

on others" as an objective. 

Nesbitt«s study showed that Texas high school girls 

are interested in managing and getting along with children 

(8:15). This interest could be used as a springboard for 

the above objectives. 

According to the Texas Guide of 1957, teenagers want 

a place of their own with privacy to carry on their activi

ties or just to think (36:47). Understanding of children's 

behavior will make them more tolerant of intrusions by 

children. 

Child Development Objectives for the Area of Health, Home 
Care of Sick and First Aid 

The pupil's objective is to 
develop 

recognition of factors 
that help maintain optimum 
health in children, 

tinderstanding of how to 
help children form desir
able health habits^ 

knowledge of how to care 
for and entertain sick 
children. 

Developmental tasks met: 

Accepting one's changing 
body and learning to use it 
effectively: 

Caring for one's body 
in healthful ways that as
sure its optimum develop
ment. 

Preparing for marriage and 
family life: 

Acquiring knowledge about 
childrearing. 

Developing a responsible 
attitude toward getting 
married and having a family. 
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The eighth item on the interest list of the CYS was 

"how to take care of and entertain sick children." The item 

that was fifteenth on the list was "how children form accept

able habits." 

Six of the twenty guides studied listed "an increased 

ability to help infants and children form desirable habits" 

as an objective. Five guides listed "a realization of the 

importance of setting a good example for children" as an 

objective. Six guides gave "an understanding of some of the 

factors that contribute to the health and happiness of chil

dren" as an objective. Eight guides listed "an understanding 

that all family members should assume responsibility in keep

ing the baby well and in caring for him when he is ill" as 

an objective. 

Child Development Objectives for the Area of Child Develop
ment 

The pupil's objective is to Developmental tasks met: 
develop 

some understanding of Developing intellectual 
the growth and development skills and social sensltivl-
of children (physical, men- ties necessary for civic 
tal, and socially and competence: 
emotional )^ 

Gaining awareness of human 
realization that the rate needs and becoming motivated 

of growth and development is to help others attain their 
different for different people^ goals. 

tinderstanding of one's Preparing for marriage and 
self in relation to children, family life: 
including the effect of their 
behavior on others^ Acquiring knowledge about 

child rearing. 
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The pupil's objective is to 
develop 

recognition of the emo
tional needs of children 
and ways of meeting them^ 

some understanding of 
how habits are formed in 
children, 

ability to plan and 
create activities through 
which children grow and 
develop. 

Developmental tasks met: 

Accepting one's changing body 
and learning to use it effec
tively : 

Coming to terms with new 
size, shape, function, and 
potential of one's maturing 
body. 

Reconciling differences 
between one's ovm physique 
and that of agemates of the 
same and other sex, as normal 
and to be expected variations. 

Number ten on the list of interest items from the CYS 

is "how children grow and develop." "Why one person's per

sonality differs from another," "how children form acceptable 

habits," and "why little children behave as they do" are 

fourteenth, fifteenth, and sixteenth respectively on the list. 

All of these items showed a very close correlation of inter

est on the CYS list. Eighteenth spot on the list of high 

interest items was taken by the item "why children suck fin

gers, bite fingernails, stammer and show other signs of 

problems." 

Three-fourths of the guides gave "an understanding 

that the growth of a child (physical, mental, and social) 

follows definite patterns but at different rates" as an ob

jective. It is the opinion of this researcher that due to 

recent findings "emotional" should be added to the objective. 

Twelve guides listed "understanding of one's self in relation 
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to children including the effect of their behavior on others" 

as an objective. "Recognition of the emotional needs of 

children" was only mentioned by one guide but "understanding 

or ways to meet children's emotional needs was given as an 

objective in five of the guides studied. 

In Nesbitt's study girls were concerned with the emo

tional needs of children and the child's expression of his 

emotions, 

Althoiagh some of the details about how children grow 

will be forgotten, some of the important attitudes toward 

children will remain. Studying children's growth and develop

ment helps teenagers understand the changes taJclng place in 

their own bodies. When this is understood as a normal and 

natural part of growing up, it is accepted without fear or 

shame. 

An article on family living by Ruth Connors appeared 

in a recent issue of Forecast. In this article, Connors 

states, "Home economists can perform a vital function in the 

education of youth by assisting in the development of atti

tudes based upon an appreciation of the differences exist

ing among people at varying stages of development (26:18)." 

Understanding self is a prerequisite to understanding others. 

Homema':ing III 

Later adolescence Includes the years from eighteen to 

twenty-one according to Cole (35:5). This age is marked by 
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signs of maturation of many abilities. This age youth prefer 

logical to rote learning. Their worries seem to center around 

ability to succeed, money, having good clothes, getting along 

with their families, getting a job or choosing a career, and 

marrying. This group is increasingly accepting adult respon

sibilities which are carried out satisfactorily. They are 

nearing the completion of their high school training and 

readying themselves to take an adult's place in the world. 

For them it is only a short jvimp from high school to marriage 

and parenthood. This, then, is the age when child develop

ment teachings are probably the most vital and of the most 

concern to the pupil (38:13-14). 

"The boy or girl now turns around more or less com

pletely, and tries to be an adult. He has a strong desire 

for people to treat him like an adult," states Ruth Dales 

(28:84-85). 

According to the 1957 Texas state guide, late adoles

cents are almost adult in growth and development. They are 

looking toward marriage and thinking of children from a 

parental view rather than as siblings. Late adolescents are 

serious-minded about discussing matters pertaining to mar

riage because decisions about the future are an immediate 

concern to them (36:99). 
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Child Development Objectives for the Area of Family Relation-

The pupil's objective is to 
develop: 

a wholesome attitude 
toward marriage and parent
hood, 

respect for the responsi
bilities involved in marri
age and parenthood, 

an increased insight into 
the family's responsibili
ties and privileges in plan
ning and caring for the new 
baby and children in the 
home, 

an appreciation of the 
adjustments required for sue 
cessful parenthood, 

some knowledge of costs 
involved in having a baby. 

Developmental tasks met: 

Achieving emotional indepen
dence of parents and other 
adults: 

Learning to be an adult 
among adults. 

Preparing for marriage and 
family life: 

Enjoying the responsibi
lities as well as the pri
vileges of family membership. 

Developing a responsible 
attitude toward getting mar
ried u.iid having a family. 

Achieving a satisfying and 
socially accepted masculine 
or feminine role: 

Anticipating realistically 
what will be Involved in be
coming a man or a woman. 

The CYS III instrument investigating interests did 

not include an item concerned with the above objectives. 

Such items may have been included in either CYS I or CYS II, 

neither of which was investigated for this paper since they 

had to do with concerns and problems rather than interests. 

Ten guides studied listed "an understanding of the 

young parent's responsibilities in planning for a family" as 

an objective. The same number of guides listed the objective 

"an appreciation of the adjustments required for successful 
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parenthood." 

Nesbitt's study did not include items on the respon

sibilities of marriage and parenthood. 

gil|^I>eveaopnent O^tecUves fo. the ..ea of Olot.Mn, t.h. 

The pupil's objective is to 
develop-

increased understanding 
of children's clothing needs 
and ability to recognize 
good features as opposed to 
poor ones, 

ability to plan layette 
for infant^ 

ability to make simple 
garments for children 
and infants, 

understanding of how to 
plan family clothing expen
ditures in keeping with the 
family budget. 

Developmental tasks met: 

Preparing for marriage and 
family life: 

Acquiring knowledge about 
homemaking and child rearing. 

Developing a responsible 
attitude towai\3 getting 
married and having a family. 

Objectives dealing with children's clothing were not 

indicated by the interests shown in the CYS. Nesbitt's study 

did not include interest in children's clothing as such. 

Six guides did list "ability to Judge and select proper cloth

ing for infants and children." The lack of interest shown 

in items concerning children's clothing, however, did not 

seem Justification to the researcher to omit objectives in 

this area. Clothing children is part of the responsibility 

of being a parent and as such is a concern of the late ado

lescent. 
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In a 1950 issue of the Journal of Home Economics, 

Lucille Rea presented a challenge to home economists to pro

mote better clothing for children. She says. 

Much is being done educationally to bring about 
better clothing for adults. Far less, thus far, 
has been done for children. 

At the White House Conference, the attention of 
education is being placed on the development of the 
child, or young person, as an individual. This is 
a far-reaching thesis. It covers many aspects of 
home economics, not the least of which is the ques
tion of how clothing affects the personality and 
development of the child . . . The choice of 
clothing not only affects the pre-school child but 
may leave an imprint on the personality of the 
child as he grows older (39:717-718). 

Child Development Objectives for the Area of Feeding the 
Family 

The pupil's objective is to 
develop 

understanding of how 
present food habits may af
fect the health of her 
future children^ 

recognition of the nutri
tional needs of the pregnant 
woman and the effect of her 
diet upon the health of the 
infant, 

knowledge of infant nu
trition and factors that 
affect it, 

ability to plan meals to 
fit varied needs of family 
members on money available, 

Better understanding of 
how to prevent food problems 
in children. 

Developmental tasks met: 

Preparing for marriage and 
family life: 

Developing a responsible 
attitude toward getting 
married and having a family. 

Acquiring knowledge about 
homemaking and child-rearing. 

Accepting one's changing 
body and learning to use it 
effectively: 

Caring for one's body in 
healthful ways that assure 
its optimum development. 
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Number nine on the CYS interest list was "understand

ing prenatal care and how children are born". Nutrition would 

be an important factor in understanding prenatal care. 

An objective in five of the guides studied was "an 

understanding of the importance of improved nutritional 

practices in maintaining the optimal health of mother and 

baby." Five guides mentioned "understanding of acceptable 

food habits for children," and "ability to prepare simple 

meals for children" was mentioned in one guide. 

Nesbitt's study did contain some specific questions 

on feeding children, but they were not checked by the re

spondents as being a great concern. 

One of the most important jobs of a mother is the 

feeding of her family and the late adolescent needs to know 

how various health and growth factors influence the dietary 

needs of her family. The members of her family will depend 

upon her for their food and it is important that she feel 

confidence in her ability to plan adequate family meals. 

Knowledge of nutrition is, of course, as important for her 

own health as it is for that of her future family. 

The mother of the family needs to know how to prevent 

food problems from arising in children. She needs to under

stand the importance of atmosphere for meals. The meal hour 

is frequently the only time the entire family is together 

and should be a happy time. 
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It is not always easy to provide a family with nourish

ing, well-balanced meals on a limited budget unless the mother 

knows something about budgeting food money for nutritional ad

equacy. 

Child Development Objectives in the Area of Housing the 
Family 

The pupil's objective is to 
develop* 

appreciation of the re
sponsibilities involved in 
establishing and maintain
ing a home, 

recognition of the respon
sibilities of parents to pro
vide adequate housing for 
children, 

some ability to plan 
suitable housing facilities 
for families having small 
children^ 

some ability to improvise 
equipment and play areas 
for children, 

an understanding of the 
importance of a home in the 
growth and development of 
children in a democracy. 

Developmental tasks met: 

Achieving emotional indepen
dence of parents and other 
adults: 

Learning how to be an 
autonomous person who is 
capable of making decisions 
and running One's own life. 

Preparing for marriage and 
family life: 

Developing a responsible 
attitude toward getting 
married and having a fsunily. 

Becoming ready to settle 
down into a home of one's 
own. 

Housing was not one of the items included in the CYS 

interest list nor in Nesbitt's study. 

Six guides listed "an understanding of some of the 

factors that contribute to the health and happiness of chil

dren" as an objective. A good home is certainly a 
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contributing"factor to the health and happiness of children. 

Fifteen guides listed "ability to make simple toys for chll-
I 
dren and to improvise play equipment" as an objective. 

Child Development Objectives for the Area of Health, Home 
Care of the Sick and First Aid 

The pupil's objective is to 
develop• 

an understanding of the 
necessity for good prenatal 
care and knowledge of what it 
includes, 

some ability to improvise 
equipment to care for mother 
and infant, 

some understanding of de
sirable health practices in 
care of the infant^ 

ability to make a reason
able schedule for mother and 
infant. 

Developmental tasks met: 

Accepting one's changing 
body and learning to use it 
effectively: 

Coming to terms with new 
size, shape, function, and 
potential of one's matur
ing body. 

Understanding what puberal 
changes mean and wholesomely 
anticipating maturity as a 
man or as a woman. 

Caring for one's body in 
healthful ways that assure 
its optimum development. 

Achieving a satisfying and 
socially accepted masculine 
or feminine role: 

Anticipating realistically 
what will be involved in be
coming a man or a womsui. 

Preparing for marriage and 
family life: 

Developing a responsible 
attitude toward getting 
married and having a family. 

Acquiring knowledge about 
marriage and child rearing. 
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The pupilts objective is to 
develop 

Developmental tasks met: 

Developing intellectual 
skills and social sensitivi
ties necessary for civic 
competence: 

Acquiring problem-solving 
methods for dealing effective 
ly with modem problems. 

The ninth item in order of interest in the CYS was 

"understanding prenatal care and how children are born." 

Nesbitt's study dealt entirely with the preschool 

child rather than with the infant. 

Half of the guides studied listed "an understanding 

of the importance of the prenatal period," and "a knowledge 

of the proper care of the expectant mother" as objectives. 

Thirteen of the guides listed "an Increased Insight into the 

family's responsibility in planning and caring for the new 

baby and children in the home" as an objective. 

Child Development Objectives for the Area of Child Develop-
ment 

The pupil's objective is to 
develop: 

knowledge of correct and 
authoritative sex informa
tion as a basis for study 
of reproduction, 

a realization of her own 
ultimate development into a 
responsible wife and mother 
and a positive attitude 
toward family life and having 
children^ 

Developmental tasks met: 

Preparing for marriage and 
family life: 

Enjoying the responsibi
lities as well as the privi
leges of family membership. 

Acquiring knowledge about 
mate selection, marriage, 
homemaking, and child rearing. 
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The pupil»8 objective is to 
develop: 

an appreciation and under
standing of birth as a 
natural process, 

some recognition of the 
adjustments required for 
successful parenthood, 

some ability to care for 
the mother and infant^ 

better understanding of 
the development of the in
fant during its first year. 

Developmental tasks met: 

Becoming ready to settle 
down into a home of one's 
own. 

Developing a workable philo
sophy of life that makes 
sense in today's world: 

Achieving a mature set 
of values and the ethical 
controls that characterize 
a good individual in one's 
culture. 

Accepting one's changing 
body and learning to use 
it effectively: 

Understanding what pu
beral changes mean and 
wholesomely anticipating 
maturity as a man or woman. 

The third item in order of interest expressed accord

ing to the CYS was "authoritative and correct information 

about sex" Ninth on the list was "understanding prenatal 

care and how children are born." 

Five guides listed "appreciation of birth as a natural 

process" as one of their objectives. Only one state guide 

listed "ability to recognize signs of pregnancy" or "under

standing of causes and effects of social diseases" as ob

jectives. 

In answer to a questionnaire entitled "Topics Alumnae 

Wished They Could Have Had More Help on Before Graduation" 

Indications were that both the married and single graduates 
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saw the need for more emphasis on understanding sex, guiding 

young children, and preparation for marriage in that order 

(40:21). 

Attitudes of shame, guilt, and embarrassment about 

sex and reproduction make difficult the young person's full 

acceptance of his or her maturing body. In their book. The 

American Teenager, Remmers and Radler have this to say about 

sex education: 

the physical and emotional changes that typify 
the turbulent period of adolescence and the tricky 
social relationships that accompany them are en
tirely too important to be neglected by modern edu
cation . . . Sex education needs to be more, 
however, than a mere short course in biology. The 
birds and bees approach is completely inadequate. 
At home when parents discuss this subject with 
their children, and in the schools when teachers 
guide similar discussions . . . , the real target 
of the talk should be the teenage boy and girl's 
ultimate development into a responsible husband 
or wife, father or mother (18:78-79). 

The Purdue opinion poll contains a chart listing "Teenagers' 

Most Common Problems." Some of these were: "I need a vocabu

lary to discuss sex; parents avoid discussing sex with me; I 

think about sex a great deal; and I need more correct infor

mation on sex and how children are born (18:83). 

Mlkesell and Hanson give several factors as being 

important in training for parenthood, the most significant 

being: "acquisition of knowledge of biological factors 

especially pregnancy and childbirth; education in proper 

methods of child care; education for psychological adequacy; 
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and training toward economic responsibility involved in 

parenthood (27:300)." 

An understanding of the characteristics of adoles

cents is fundamental in the development of objectives at the 

secondary school level. Therefore, teachers should seek to 

discover the needs, interests, and problems of young people 

and to utilize this information as a basis for planning 

their objectives. The objectives presented in this chapter 

have been planned on the basis of these needs, interests, and 

problems of young people in the state of Texas and presented 

at the time of their greatest need. 
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Learnings in the area of child care and development 

are most effective when they are based upon the needs and 

interests of youth and presented on their developmental level 

The development of sound objectives is vital to this accom

plishment. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

Changing conditions in the home and in patterns of 

family living, resulting from technological developments and 

social conditions, make necessary the constant reconstruction 

of the homemaking curriculxim. This study purposed to develop 

objectives to aid in the reconstruction of the area of child 

care and develoimient in homemaking education. 

The literature reviewed noted certain trends in the 

thinking of authorities on child care and development. The 

emphasis today is upon planning objectives that will fulfill 

the characteristic strivings (developmental tasks) of pupils 

at their various stages of development and in their particu

lar culture. The child is studied as an entity taking his 

entire personality into account as well as the society in 

which he lives. Students are encouraged to develop skills 

in human relations, to apply good mental health principles 

in their relationships with children, and to Increase their 

self-understanding through understanding the growth and de

velopment of children. They are taught to look for the 

cause of misbehavior rather than trying to match the child 

to an artificial set of standards. Teachers are urged to 

make material concerning the growth and development of 

children as reassuring and non-technical as possible in order 

not to hold up false standards of perfection. More and more 

94 
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effective teacher-pupil planning is encouraged. 

In the opinion of this researcher, an interdiscipli

nary approach should be used in the teaching of child care 

and development. Child care and development learnings are 

such an integral part of all education that they should be 

included in other phases of homemaking (as well as other 

disciplines) rather than being isolated and grouped under 

one unit. 

Before learning can take place, the teacher and the 

pupils must have certain sought-after-goals in mind and the 

desire to accomplish them. These goals are commonly called 

objectives; and in order to develop sound objectives, the 

needs, interests, and developmental levels of the group to 

be taught must be determined. This information may then be 

evaluated against what the teacher feels can and should be 

taught in the time allowed. The evaluation of objectives 

for child care and development in light of developmental 

tasks of youth may help in improving the quality of teaching 

in this important area. 

Home economists can perfonn a vital function in the 

education of youth by providing them with a carefully plan

ned program in child care and development that will help 

them develop a wholesome attitude toward people of all ages 

throiigh understanding and appreciation of them as individuals 

as well as preparing them for their own future parental roles 
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APPENDIX 

Favorable and Unfavorable Aspects of Child Development as 
It Is Taught Today 

Objectives for Child Care and Development as Developed by 
the Midcentury i»vhite House Conference 

Developmental Tasks of Teenagers 

Table VII, Lists of Objectives for Child Development Units 
as They Appear in a Group of Selected State Guides 

Table VIII. Names of Guides Used with Suggested Titles for 
Units in Child Development and Time to Be Allotted Each 
Unit 

Vita 
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THE FAVORABLE AND UNFAVORABLE ASPECTS OP TEACHING CHILD 
DEVELOPMENT TODAY 

Favorable Aspects Unfavorable Aspects 

A good body of knowledge 
about oomiaon growth processes 
and developmental sequences*. 

Kesearch of a longitudinal 
nature is improving our 
understflLu'ding of development 
and particularly of varia
tions in growth*-
J 
All children have the same 
basic needs. 

The concept that human 
behavior is not a mere 
matter of chance. 

Recognition of the fact that 
a child himself develops his 
own ways of selecting his en
vironment as he perceives it 
according to his DT/U pattern 
of perception.' 

No need to fesl apologetic 
that rules change - without 
rules we would have no 
progress* 

Teaching aimed to help the 
pupil discriminate between 
the sound and the unsound, 
between fads and facts. 

Giving those we teach some
thing of a research joint 
of view. 

Increase in the variety of 
teaching techniques we use. 

These principles are fre
quently misunderstood, mis
quoted, and misapplied. 

People who feel that the 
earlier a child learns a 
skill the better. 

No adequate account of the 
great variations possible in 
ways of meeting these needs. 

The mistaken idea that the 
same event will always have 
the same result. 

The idea that a specific 
event in early childhood will 
result in or cause a specific 
kind of behavior which then 
persists as an unchangeable 
habit. 

Advancing the idea that 
there must be a right way 
guiding children. 

of 

Parents who believe they are 
solely responsible for a 
child's every action. 

Shying away from the hard to 
teach areas of jealousy, dis
cipline, etc., and ..laking 
toys instead. 

iviany of our teachers and 
home a: ents report thctt c.iild 
development is more difficult 
and/or less frequently uâ ^̂ ht 
than other subjects. 
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Favorable Aspects Unfavorable Aspects 

The fact that we rely 
heavily on observation in 
our teaching. 

The increase in the number 
of courses In child develop
ment offered in our schools. 

More professions are in
cluding child development 
in increasing amounts in 
their curriculum (19:81-86). 
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The over-all objectives for all work in child care 

and development as a part of the homemaking program at the 

high school level as developed by the White House Conference 

on Children and Youth are listed below: 

1. To help the student see that many areas of knowledge 
and living contribute to his understanding of human relation, 
including other parts of the high school program, 

2. To help the student grasp the whole range of hirnian 
development through experience with a range of ages. 

3. To help the student understand that all is not 
known about behavior, although more knowledge is being ac
quired all the time. 

The specific objectives were, 

1. Beginning Junior High Pupils 

A. To help the student to develop respect for children 
as persons, 

B. To help the student accept, enjoy, and be Interested 
in children. 

2. Early Adolescence 

A. To help the student understeind himself. Including 
the effects of his behavior on others. 

3. Middle Adolescence 

A. To help the student see himself in relation to 
others in his family. 

B. To help the student gain appreciation of values In 
family living for him. 

4. Later Adolescence 

A To help the student to understand courtship, 
marriage, and parental relations (34!preface). 
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DEVELOPMENTAL TASKS OP TEENAGERS 

1. Accepting one's changing body and learning to use it 
effectively: 

Coming to terms with new size, shape, function, and 
potential of one's maturing body. 

Reconciling differences between one's own physique 
and that of agemates of the same and other sex, as 
normal and to be expected variations. 

Understanding what puberal changes mean and whole
somely anticipating maturity as a man or as a woman. 

Caring for one's body in healthful ways that assure 
its optlm\im development. 

Learning to handle oneself skillfully in the variety 
of recreational, social, and family situations that 
require learned physical skills. 

2. Achieving a satisfying and socially accepted masculine 
or feminine role: 

Learning what it means to be a boy or girl in one's 
culture. 

Anticipating realistically what will be involved in 
becoming a man or woman. 

Finding oneself within the leeway of sex-role expecta
tions and practice allowed by one's family and 
community. 

3. Finding oneself as a member of one's own generation in 
more mature relations with one's agemates: 

Becoming acceptable as a member of one or more groups 
of peers. 

Making and keeping friends of both sexes. 

Getting dates and becoming comfortable in dating 
situations. 

Getting experience in loving and being loved by one 
or more members of the opposite sex. 
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Learning how to get along with a wide variety of 
agemates in school, neighborhood, and community 
settings. 

Developing skills in inviting and refusing, solving 
problems and resolving conflicts, making decisions, 
and evaluating experiences with one's peers. 

4. Achieving emotional independence of parents and other 
adults: 

Becoming free of childish dependencies upon one's 
parents. 

Learning how to be an autonomous person who is capable 
of making decisions and running one's own life. 

Growing through the dependence of childhood and the 
impulsive independence of adolescence to mature 
interdependence with others (parents, teachers, 
and all authority figures, especially). 

Learning to be an adult among adults. 

5» Selecting and preparing for an occupation and economic 
independence: 

Seeking counsel and getting specific knowledges about 
possible fields of work within the limits of real 
possibilities. 

Choosing an occupation in line with interests, abili
ties, and opportunities. 

Preparing oneself through schooling, specialized train
ing, and personal responsibility to get and hold a 
position. 

Getting try-out or apprenticeship experiences wherever 
possible in the lines of future vocational inter
ests. 

6. Preparing for marriage and family life: 

Enjoying the responsibilities as well as the privi
leges of family membership. 

Developing a responsible attitude toward getting 
married and having a family (23:294-297). 



VITA 

ica 

Name: 

Census Data 

Brooxie Smith Anthony 

Place of Birth: Slaton, Texas 

Father's Name: Albert Orla Smith 

Mother's Name: Bfyrl Katherine Tudor Smith 

Husband's Name: Mark Weldon Anthony 

Graduate of High School: Idalou, Texas 

Bachelor of Science in Home Economics: Texas Technological 
College 

Graduate Work: Texas Technological 
College 
Lubbock, Texas 

Experience 

Teaching: High School English, Ralls, Texas - 1 year 

7th Grade, Ralls, Texas - 1 year 

6th Grade, Ralls, Texas - 1 year 

Homemaking, Lorenzo, Texas - 2 years 

Positions Held in Connection with Homemaking: 

President Lubbock County Homemaking Teacher's 
Association 

Chairman of Homemaking Section of West Texas 
Teachers' Association 

Member of Area I Advisory Committee for 2 years 

Member of Planning Committee for State Convention 
for Homemaking Teachers 

Member of Area State Degree Committee 
Other: Married 11 years. Mother of two girls aged 5 and 7. 






