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ABSTRACT 

 

This dissertation was aimed at examining the competency ratings of individuals who 

evaluate counseling student performance affected by gender, accreditation status of training 

program, and perceived expertise level of the evaluators. The examination of biases during the 

evaluation process is necessary to ensure the consistent assessment of students for the adequate 

evaluation of the preparation of counselor trainees.  Due to the limited sample size, the three 

independent variables were analyzed in two separate analyses, with A 2 × 2 ANOVA examining 

the main and interaction effects of gender and perceived expertise level and a one-way ANOVA 

examining the effect of the accreditation status of the training program.    

A digital video recording counseling role-play performed by the counselor student was 

emailed to 4,000 members of the American Counseling Association (ACA) including 

professional counselors, counselor educators, and counseling students. A half of the recipients of 

the video-taped counseling were led to believe the counselor was performed by a novice, 

whereas the other half was led to believe it was performed by an expert. The counselor student 

performance was rated on the Counseling Skills Scale-Revised (CSS-R) by the members of ACA 

who participated in the study. Information of the participants‟ gender and the accreditation status 

from which they completed their professional training was collected via emails. 

The findings from the study indicated that the main effect of perceived expertise level 

was significant but in an opposite direction, that is, the average rating of the evaluators who 

believed they were rating a novice‟s performance was approaching significantly higher than that 

given by those who believed they were rating the performance of an expert.   
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Hypothesis A: There will be no significant main effect of the halo effect status on ratings of the 

raters who are shown the counseling session presented as performed by an expert or a novice. 

Hypothesis B: There will be no main effect of gender on raters‟ ratings of the counseling session. 

Hypothesis C: There will be no interaction between halo effect and gender on raters‟ ratings of 

the counseling session. 

    The reason for the reverse halo effect could be attributed to the underdog theory, where raters 

identify the underdog more favorably. This can occur when observers “author their own 

underdog narratives” (Paharia, Keinan, Avery, & Schor, 2009). The main effect of Gender and 

the interaction effect between gender and the halo effect was not significant, neither the effect of 

accreditation status of the training programs from which the evaluators completed their training.  

 

 

 

 

 

 

 

 

 

 

 

 



Texas Tech University, Christopher S. Hennington, August, 2011 

 

viii 

 

TABLES 

 

TABLE 1          COUNSELOR CHARACTERISTICS IN THE OPTIMAL ENVIRONMENTS (FROM      

STOLTENBERG, 1981) ............................................................................................................ 23 

TABLE 2          THE GENDER AND HALO EFFECT 2 × 2  ANOVA ..................................................... 50 

TABLE 3          DESCRIPTIVE STATISTICS (MEAN/SD/N) OF CSS-R GROUPED BY INDEPENDENT   

VARIABLES OF GENDER AND EXPERTISE ............................................................................... 54 

TABLE 4          DESCRIPTIVE STATISTICS (MEAN/SD/N) OF CSS-R GROUPED BY INDEPENDENT 

VARIABLES OF GENDER AND HALO EFFECT .......................................................................... 55 

TABLE 5          2 X 2 ANOVA FOR HALO EFFECT × GENDER .......................................................... 56 

TABLE 6         DESCRIPTIVE STATISTICS ACCORDING TO ACCREDITATION ...................................... 56 

TABLE 7         ACCREDITATION ONE-WAY ANOVA ........................................................................ 57 

 

 

 

 

 

 

 

 

 

 

 



Texas Tech University, Christopher S. Hennington, August, 2011 

 

ix 

 

FIGURES 

FIGURE 1             RESPONSES TO FIRST EMAIL SET .......................................................................... 48 

FIGURE 2.            RESPONSE TO SECOND EMAIL SET ......................................................................... 49 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Texas Tech University, Christopher S. Hennington, August, 2011 

 

 

1 

 

CHAPTER I 

INTRODUCTION 

Recent statistics on the prevalence of licensed professional counselors in the United 

States, Puerto Rico, and the District of Columbia indicate that there are 115,103 professional 

counselors. The addition of California and Nevada are the most recent to establish LPC (licensed 

professional counselor) licensure, and Minnesota and Nebraska have enacted a new tier of 

licensure, which indicates that the number of professional counselors will continue to grow 

(ACA, 2010). Texas leads the nation with 14,982 licensed professional counselors. The number 

of LPCs in Texas and the U.S. are a clear indicator of the training and preparation that is 

occurring at universities nationwide. Concerning the ethics and legalities of the counseling 

profession, Sanabria and Freeman (2008) reported that the “ACA Ethics and Professional 

Standards Department processed 1,052 informal inquiries” (p. 250). The inquiries consisted of 

complaints that were related to confidentiality (46%), the counseling relationship (30%) and 

professional responsibility (10%). The same department received 27 formal complaints, six of 

which were formally adjudicated by the ACA ethics board (Sanabria & Freeman, 2008).  

In terms of counselor education programs, there are 586 CACREP-accredited counseling 

programs in the United States and internationally. Despite the many students matriculating into a 

counseling program, they share a common goal and that goal is a successful outcome. Successful 

outcome is preceded by successful evaluation, and counselor educators have the task of 

evaluating these individuals. According to the ACA Code of Ethics (2005), which states in 

section F.1.a., “A primary obligation of counseling supervisors is to monitor services provided 

by other counselors or counselors-in-training. In order to fulfill these obligations, supervisors 
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meet regularly with supervisees to review case notes, samples of clinical work, or live 

observations” (ACA, 2005, p. 13). The code of ethics also states in section F.10.e. “Counselor 

educators provide students with ongoing performance appraisal and evaluation feedback 

throughout the training program” (ACA, 2005, p. 16).  

The process of evaluating professionals for competence is a central concern for many, if 

not all, professional organizations. Often the process of evaluation is a combination of subjective 

and objective measures of competence. The objective measures often include structured 

checklists related to performance and aptitude tests related to the profession of interest. The 

subjective measures include observation by the supervisor and self-evaluation by the trainee.  

Regarding the subjective measures, the possibility of a halo effect having a biased 

influence on performance ratings is a concern (Balzer & Sulsky, 1992; Goffin, Jelley, & Wagner, 

2003; Palmer & Feldman, 2005; Thorndike, 1920). Gender has been studied extensively in order 

to account for rating error (Doughty & Leddick, 2007; Jordan, 2003; McHale & Carr, 1998; 

Riordan, Gross, & Maloney, 1994; Sells, Goodyear, Lichtenberg, & Polkinghorne, 1997). 

Ethnicity has been studied and appears to be less of a global source of error and more situation 

specific than other organismic characteristics (Dohrenbusch & Lipka, 2006), such as gender, 

personality, and attractiveness.  

Bias as a source of error extends across disciplines, including medicine and medical 

training, business, and counseling (Bernardi & Guptill, 2008; Feldt & Charter, 2003; Lepkowski, 

Packman, Smaby, & Maddux, 2009; Lurie, Lambert, & Grady-Weliky, 2006; Williams, Klamen, 

& McGahie, 2003).  Decisions of competence, according to a range of sources, can vary 

significantly between evaluators. Understanding these subtle areas of evaluation and their 

contribution to bias has the potential to aid counselor education programs in understanding the 
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potential limitations within the training process. Despite its importance, few studies have tested 

the halo effect directly, particularly in counselor evaluation.  

Statement of the Problem 

According to the 2005 ACA Code of Ethics, “Supervisors endorse supervisees for 

certification, licensure, employment, or completion of an academic or training program only 

when they believe supervisees are qualified for the endorsement” (ACA, 2005, p. 13). This 

provision, regarding the duties and responsibilities of the clinical supervisor, also states that the 

supervisor has the responsibility of monitoring the trainee‟s performance by viewing the 

trainee‟s clinical notes and conducting live observations of clinical performance. This provision 

focuses on a salient question: To what extent are counselor educators aware of interns who lack 

basic counseling skills?  

Professors and supervisors in the counselor education programs have an obligation to 

evaluate the student‟s potential for success in the program as well as their ability to be successful 

following graduation and thus contribute positively to the profession, often referred to as gate 

keeping (Gaubatz & Vera, 2006; Lumadue & Duffey, 1999; Nagpal & Ritchie, 2002).  Accurate 

evaluation is an essential aspect of training programs that produces quality professionals with 

high ethical standards (ACA, 2005; Corey, Corey, & Callanan, 2010).   

Specific to counselor competency ratings, Gaubatz and Vera (2006) surveyed 74 graduate 

counseling programs to determine how many students were rated as being deficient or lacking in 

basic counseling skills in the counselor education programs. Gaubatz and Vera reported that 

faculty members identified 8.9% of Master‟s level trainees as deficient. The authors reported that 

trainee evaluation showed no statistical differences between Counseling and Related Educational 

Programs (CACREP) and non-CACREP programs. Specifically the comparison yielded no 
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statistical difference between trainee evaluations. Perceptions of “gateslipping” did vary across 

full-time faculty members and adjunct faculty (Gaubatz & Vera, 2006, p. 37).  That is, the 

authors found that faculty status had an effect on the identification of deficient students in the 

raters‟ counseling programs with full time faculty indicating more deficient students, whereas 

adjunct faculty indicated fewer deficient students. This finding is an indication of variance in 

evaluation agreement between university instructors based on adjunct or full-time employment 

status.  

Ziomek-Daigle and Christensen (2010) conducted a qualitative research study on 

counselor educator‟s gate keeping practices in counselor training to evaluate the “preadmission, 

post admission, remediation plan, and remediation outcome” (p. 407). Though this study was a 

qualitative research design, this naturalistic inquiry examined a unique construct related to gate 

keeping practices. Eight counselor educators were interviewed, and indicated that the gate 

keeping process is essential to counselor education. The respondents also noted that the 

preadmission, post admission, remediation plan, and remediation outcome is an effective method 

of gate keeping with ongoing evaluation.    

Counselor educators and site supervisors continue to use the evaluation process with a 

variety of procedures. Such procedures involve activities such as audiotape and digital video 

role-play counseling sessions, personal reflection and self-assessment, as well as supervision 

with doctoral students and peers (Granello, Kindsvatter, Granello, Underfer-Babalis, & 

Moorhead, 2008). Gould and Bradley (2001) concluded that evaluation in supervision is 

challenging for supervisors at the student‟s site and at the university.  The complexity arises due 

to the vagueness that supervisors often encounter in the evaluation process.   
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Objective and data driven methods do exist for use in evaluating professionals, one of 

which was included in this study.  Namely a question to resolve is: To what extent is assessment 

appropriate for use in counselor supervision and counselor evaluation?  According to 

Dohrenbusch and Lipka (2006), the depth and breadth of information that is involved in 

evaluating counseling interns is challenging for supervisors.   

A basic definition of halo effect is “the generalization of the perception of one 

outstanding personality trait to an overly favorable evaluation of the whole personality” 

(Merriam Webster‟s, 2010). This definition was expanded to include factors that include level of 

experience of the individual being evaluated. The factor of involvement and limited involvement 

in counselor identity development are two characteristics that counselor trainees eventually 

achieve as professionals. 

Significance of the study 

 The numbers of licensed professional counselors and counselor education programs have 

increased because of the result of an effort by advocates and counseling researchers since the 

beginning of the guidance movement in the early 1900‟s. Research by Gaubatz and Vera (2006) 

has offered the most direct study of counselor performance ratings from the professor‟s point of 

view in the training process. In their study, the ratings of 45 counselor educators and 62 master‟s 

students were used to examine the perceptions of deficiency. Students reported that “21% of 

their peers may be professionally deficient” (p. 32). Counselor education is not unlike other 

university programs that attempt to make accurate admission decisions for entrance into the 

respective counseling program. It is well documented that errors do occur, and gate keeping 

occurs later in the program rather than earlier or prior to admission (Gaubatz & Vera, 2006; 

Lumadue & Duffey, 1999; Nagpal & Ritchie, 2002; Ziomek-Daigle & Christensen, 2010).   
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 In order to make accurate and informed decisions regarding counselor competency 

ratings, research is needed that accounts for potential error in the evaluation process. The halo 

effect is widely discussed in business, marketing, and medicine, but rarely in the behavioral 

sciences. If the halo effect causes a significant difference in the ratings of the same counseling 

role-play, the counseling profession would benefit from the awareness of a potential source of 

error, which Thorndike (1920) referred to as a constant error in ratings. This additional 

information could reduce the number of deficient counselors that complete counselor training 

and improve the feedback that counselors in training receive.  

As a part of the practicum or internship experience, students are required to complete 

counseling role-play sessions as a demonstration of certain counseling skills. The role-play 

sessions for the practicum are usually either video recorded or audio recorded with a volunteer 

client for the required role-play. The role-play lasts approximately 45 minutes, and on the due 

date, the student submits a counseling tape to the university professor teaching the 

practicum/internship that semester.  

For example, consider the following scenario:  A professor in a counselor education 

program rates the student‟s tape highly, noting above average skills and notable techniques with 

the client. Seeking a second opinion, the professor contacts a colleague in the same department, 

who observes the same videotape, and expresses concerns about the trainee‟s basic skills, rates 

the trainee low to average in skills, and questions the trainee‟s techniques. The student‟s site 

supervisor views the same tape and echoes what the first professor says about the student‟s 

performance, although the site supervisor notes that there is room for improvement on micro-

level counseling skills.  
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The problem with the previous scenario is that there may or may not be a valid 

explanation for the differing of ratings for the particular video recorded session. It is unclear as 

to what factors contribute to the inaccurate evaluation of the counselors skills. Multiple 

explanations may adequately explain error in the evaluation of competence.  These explanations 

could include personality type, ethnicity, gender, experience level of the trainee, experience level 

of the evaluator, or attractiveness. Perhaps a possible explanation could be a halo effect that 

occurs with the evaluator when favorable or unfavorable information accompanies the subject 

that is being evaluated.   

Purpose of the study 

The purpose of the present study is to examine the halo effect, a term coined by 

Thorndike in the 1920s, and to evaluate the effect that the halo effect has on counseling 

performance evaluation. The goal of any evaluation is to decrease the amount of error in order to 

maximize the accuracy of the final decision. The gender of the rater was obtained in order to 

analyze the interaction effects between gender and the halo effect on ratings using the CSS-R. 

CACREP accreditation was a third variable that will be included if a sufficient cell size is 

achieved. The main effects and interaction effects will be calculated and any significant 

interaction effects will be analyzed further using pairwise comparisons.  

Research Questions 

The study is directed by the main research question: What is the effect of gender and the 

halo effect effect on the evaluation of counselor performance ratings on the Counseling Skills 

Scale – Revised? The following research questions were the focus of the present study: 

(a) Do males and females differ on their evaluations of the counselors‟ performance? 
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(b) Is there an interaction between gender and the halo effect regarding the ratings on the 

CSS-R? 

(c) Does training in a CACREP versus a non-CACREP accredited counseling program 

affect the ratings on the CSS-R. 

Definition of terms 

1) Assessment. The process of determining the presence or lack of a  

characteristic in order to make an informed decision (Sheikh, 2009;  

Whiston, 2009).  

2) Counselor intern. Defined as a student who is enrolled in a counselor  

education program and has completed all course requirements up to the  

Practicum and Internship (Norem, Magnuson, & Wilcoxon, 2002).  

3)  Expectation. “One‟s anticipated automatic reaction to situational and behavioral cues 

(Geers, Weiland, Kosbab, Landry, & Helfer,  2005). 

4) Attribution Theory. Defined as “the theory of how people explain others‟ behavior. 

5)  Halo error/Halo effect. The generalization of the perception of one outstanding   

personality trait to an overly favorable evaluation of the whole personality 

(Merriam Websters, 2010). Thorndike (1920) defined the halo effect as “A   

problem that arises in data collection when there is carry-over from one judgment  

to another.” Thorndike‟s use of the term “halo” is the earliest use of the term. The 

indication of a halo effect suggests that when competency is evaluated, the  

perspective of the evaluator can be affected by factors other than the actual talent  

or skills of the person being evaluated. 

6) Impression management. Individuals can have a tendency to 'overly manage' the  
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impression they show or undermanage their impression (Gibson & Oberlander,  

2008). 

7) Supervision. The process in which an experienced person (supervisor)  

with appropriate training and experience mentors and teaches a subordinate  

(supervisee) (Bradley & Ladaney, 2001). 

8) Supervisors. An experienced counseling professional (supervisor) with  

appropriate training as a counselor supervisor (Bradley & Ladaney, 2001). 

Limitations and Delimitations 

 The potential for limitations is recognized in any research endeavor, particularly when 

judgments are being made concerning another person‟s ability. The assumption was made that 

the evaluators who agree to participate in the study will present answers honestly and 

deliberatively. Demographic and professional questions may have been easily enhanced or 

minimized without the researcher‟s knowledge. The sample size for the study was a concern due 

to the need for participants being asked to respond to a survey style research project without 

compensation. Although compensation was not offered to potential participants in this study,  an 

attempt was made  to secure an adequate sample  by emphasizing the study's importance to the 

profession.  In addition, a relatively brief and well-established measure was used for the 

dependent variable.  

A sample of 74 was achieved, which was sufficient to allow for generalizability and 

minimize error variance. The return rate was 1.85% (74/4,000 X 100). The cost of obtaining a 

list of emails from the ACA limited the size of the potential population and sample size to 4000 

participants. The possibility of obtaining unequal samples between the two experimental 
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conditions existed. Because of a limited return rate, the proposed 2 X 2 X 2 ANOVA was 

collapsed into a 2 X 2 ANOVA. 

Assumptions 

 The following are the assumptions of the study: 

 The halo effect, when conceptualized by positive or negative information, will have an 

effect on the counselor performance ratings.  

 The gender of the rater will have an effect on the overall ratings on the counselor rating 

scale.  

 The rater‟s training program being CACREP or non-CACREP accredited will have an 

effect on the scores from the CSS-R. 

 The Counseling Skills Scale – Revised is a reliable and valid instrument for evaluating a 

counselor‟s basic counseling skills. 

 The 5-minute digital video recording counseling role-play is sufficient to evaluate the 

counselor‟s basic skills. 

 The respondents who agree to participate watched the clip in its entirety and immediately 

rate the counselor using the CSS-R. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

 

This review of the literature addresses the effect that the halo error has on the evaluation 

of counseling competencies. The literature review includes assessment in counselor training, 

CACREP and non-CACREP accreditation, the role of supervision and evaluation in counselor 

training, methods in evaluating intern competencies, the halo effect in professional evaluation, 

evaluator gender and counseling evaluation, ethnicity, expectations and evaluation of 

competency, and the determination of mastery in a given field .  

Assessment in Counselor Training 

According to Buser (2008), research in the area of counselor training outcomes is limited 

regarding the clinical skills that a counselor trainee has obtained and how well these skills are 

performed in order to meet the needs of clients more effectively. Researchers reported that 

cognitive development in the counselor trainee is adequately assessed as the trainee develops 

through training (Brendel, Kolbert, & Foster, 2002; Duys & Hedstrom, 2000). In addition to 

cognitive development of counselor trainees, Eriksen and McAuliffe (2006) found that moral 

development, when evaluated as a predictive construct, accounted for 18% of the predictive 

variance of counseling skills performance. These findings suggest that multiple factors are 

involved in the overall prediction of skills attainment in counseling that extend beyond 

counseling skills, such as moral development, personality, and attractiveness.  

The need for accurate assessment is necessary for professions generally and for counselor 

education, specifically professions that require measurement or evaluation of a certain theory or 

construct.  Theoretically, at the outset of an investigation, the investigator performs some type of 
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assessment to gather information.  In counselor training, as in other areas that require rigorous 

evaluation, assessments usually begin with an interview followed by one or more inventories that 

compile a battery of assessments (Whiston, 2009).   

Formal assessment is not without shortcomings and limitations of accuracy. For example, 

two major assessments in education and mental health that may contain bias are intelligence and 

personality tests (Cohen & Swerdlik, 1999; Whiston, 2009).  These two assessments have issues 

of bias unique to each area. Intelligence tests have had a history of bias toward middle and upper 

middle class test takers (Monnot, Quirk, Hoerger, & Brewer, 2009).  Children and adults of 

ethnic minorities have scored lower than the majority.  Personality tests, on the other hand, have 

the issue of response bias caused by the individual taking the assessment. Furthermore, Whiston 

notes the influence that the person administering the evaluation may have an influence not only 

on the performance of the person being rated but also may bias the scores based on unrelated 

factors.  

Assessment instruments can contain sources of bias in terms of item construction and 

content, which yields inaccurate results. Self-assessment or self-evaluation is prone to the same 

error observed in objective ratings in both educational and professional contexts (Judd, Park, 

Yzerbyt, Gordijn, & Muller, 2005).  Judd et al. (2005) noted that “the accuracy of self-evaluation 

should not be assumed” and possible impression management may influence the accuracy of the 

information obtained (p. 99).  These findings suggest that self-evaluation is not a reliable source 

of variance for the evaluation of competence. Multiple factors have been cited as influencing 

bias, including anxiety (Amir, Beard, & Bower, 2005), accountability (Palmer & Feldman, 

2005), and halo error on the part of the supervisor ratings (Goffin, Jelley, & Wagner, 2003; 

Palmer & Feldman, 2005; Thorndike, 1920). 
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 Evaluating counseling performance is a complex, didactic task that typically involves 

more than one person (Lepkowski, Packman, Smaby, & Maddux, 2009).  Formative evaluation is 

one of the many ways suggested to evaluate counselor performance (Altekruse and Brown, 1999; 

Judd, Park, Yzerbyt, Gordijn, & Muller, 2005; Piercy, 1975; Shepherd, Britton, and Kress, 

2008). Several formative assessments have been developed for evaluating counselor performance 

but little research exists on the reliability and validity of these instruments. Some of the formal 

instruments used throughout the states include the Professional Counselor Performance 

Evaluation (PCPE), the Professional Performance Fitness Evaluation (PPFE), and the Counseling 

Skills Scale- Revised (CSS-R).  

According to Shepherd, Britton, and Kress (2008), professors teaching the counseling 

trainees identified the less competent students 22 to 44%. Additionally, university raters and site 

supervisors rated 56% of the trainees in the deficient range. A Spearman rho correlation of -.35 

and -.40 indicate an inverse relationship between percentage scores on the PCPE and 

incompetence. The research indicated that trainee competence could be detected with a high 

degree of accuracy, which resulted in identifying 79% of trainees who were determined to lack 

basic counseling skills by site supervisors and university supervisors. Altekruse and Brown 

(1999) offer a similar measure of counselor competence in terms of the responses that the 

counselor makes during the session. This measure could be used to assess empathic responses 

from the counselor.  

The process involves a university instructor who functions as a supervisor, an on-site 

supervisor, and the student‟s evaluation of his or her own clinical skills.  The process varies 

depending on the unique characteristics of the university training program.  Piercy (1975) 

conceptualized this process in a similar manner with his focus on self-ratings, peer ratings, 
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supervisor ratings, and client ratings of the counselor‟s performance.  Piercy extended the 

evaluation process to include peers in the rating process.  

Experience Level and Rater Bias. Sedikides, Herbst, Hardin, and Dardis (2002) 

reported that accountability sometimes leads individuals to minimize self-enhancement in order 

to avoid responsibility for a certain outcome. Smith and Strube (1991) referred to this behavior 

as a self-handicapping impression, which is utilized as a means to protect the „self‟ from 

embarrassment in a given situation. Sedikides, et al. also noted that the status or level of 

experience, such as being a counselor educator or having several years experience also 

influences the level of self-enhancement or impression management that occurs for a given task.  

Brown, Dutton, and Cook (2001) addressed responses to feedback thoroughly in a study 

on level of self-esteem and response to certain emotional stimuli. The Brown, et al. study 

included a sample of 103 undergraduate students from a Pacific Northwest university. A fictional 

cognitive construct of integrative orientation ability was presented to the participants. Students 

reporting high self-esteem tended to rate their “integrative orientation ability” higher when they 

perceive the construct to be ideal (p. 620). Students reporting low self-esteem rated the skill of 

integrative orientation higher, but not at a statistically significant level, indicating that the 

tendency for individuals reporting lower self-esteem to interpret the characteristic as less 

important.  

Researchers looking at the presentation of ambiguous information reported that 

meaningless or even ambiguous is related to self-esteem (Silvera & Neilands, 2004). Silvera and 

Neilands used a control for the dissemination of ambiguous information to the recipient, and 

administered a self-esteem scale to 89 participants at a south central United States university. 

Results indicated that participants tend to evaluate ambiguous information as positive when high 
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self-esteem is measured. Alternatively, no significant difference is apparent when participants 

reported low self-esteem and interpretation of the ambiguous information.  

  Research on impression management (Gramzow & Willard, 2006; Sedikides, Herbst, 

Hardin, & Dardis, 2002; Smith & Strube, 1991) confirmed the results that Silvera and Neilands 

reported concerning “meaningless feedback” which suggests that individuals identified as having 

high self-esteem more often interpret meaningless feedback as positive (2004, p. 64). Individuals 

who are determined as having a higher self-esteem tend to view ambiguous feedback as positive 

and favorable to them. Sedikides, et al. examined 77 undergraduate students at a southeastern 

university in an effort to determine the affect of accountability on self-enhancement or 

impression management.  

Participants were asked to self-assess their performance on a fictional writing assignment. 

The two group‟s involved included one group assigned the accountability condition that someone 

of high regard would be reading their paper, and an unaccountable group that did not involve the 

participation of an important evaluator. Results indicated that students in the accountability 

condition graded their essays lower than the unaccountable group, indicating that accountability 

diminishes the need for participants to self-enhance (Sedikides et al., 2004). According to Smith 

and Agate (2004) “judgment overconfidence is hazardous because it can reduce the quality of 

mental health services that counselors provide” (p. 31).  Additionally, Smith and Agate found 

that hasty clinical decisions could lead to client impairment and misdiagnosis during the 

assessment phase.  

Self Evaluation of Counseling Competencies.  Self-evaluation is a common practice in 

a variety of organizations and institutions, including education, fortune 500 companies, and 

government agencies (Evans, McKenna, & Oliver, 2005; Heidemeier & Moser, 2009; Kossack, 
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Sandiford, & Lopez, 2006; Ryan, Marshall, Porter, & Jia, 2007). Self-assessment or self-

evaluation is prone to the same error observed in objective ratings in both educational and 

professional context (Judd, Park, Yzerbyt, Gordijn, & Muller, 2005) that it is prone to in 

counselor performance evaluation. Judd et.al (2005) noted that “the accuracy of self-evaluation 

should not be assumed” and possible impression management may influence the accuracy of the 

information obtained (p. 99).    

Multiple factors have been cited as influencing bias, including anxiety (Amir, Beard, & 

Bower, 2005), accountability (Palmer & Feldman, 2005), and halo error resulting from 

supervisor ratings (Goffin, Jelley, & Wagner, 2003; Palmer & Feldman, 2005; Thorndike, 1920). 

The findings suggested that individuals who reported high self-esteem tend to “arrange the 

perceptions to promote positive feelings” (p. 625). The purpose of self-evaluation is to monitor 

skills and reactions that may influence the trainee‟s effectiveness; further, self-evaluation is a 

tool that can be used beyond supervision (Andrade & Valtcheva, 2009; Bradley & Gould, 2001; 

Crews et al., 2005).  The process of self-evaluation is an integral component of counselor 

development.  Little, Packman, Smaby, & Maddux (2005) examined counselor trainee‟s self-

evaluation of their clinical skills when a Skilled Counselor-Training Model was used as a 

primary training module. Little et al. reported that students had a tendency to rate their clinical 

skills more favorably after completing the Skilled Counselor-Training Model, which focused on 

increasing experience and efficacy in clinical skills.  

Little, et al. (2005) reported that trainees tended to rate their ability lower after receiving 

the skills specific training when compared to a similar control group that did not receive the 

specific training.  This suggests that counselor trainees may have a tendency to “overestimate 

their ability to use counseling skills” (Little, Packman, Smaby, & Maddux, 2005, p. 198).  Self-
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presentation also has a significant role in self-evaluation (Morgenson, Delaney-Klinger, 

Mayfield, Ferrara, & Campion, 2004). In professional evaluation, it is necessary for the evaluator 

to distinguish between self-presentation management and actual ability.  

In a meta-analysis conducted by Heidemeier & Moser (2009), self-assessment and 

assessments were conducted by supervisors.  The overall result of the meta-analysis returned low 

correlations between supervisor rating and self-assessment, indicating a low level of agreement 

between the two raters. Inconsistencies between supervisor and self-ratings are a central concern 

in counselor training programs (Lepkowski, Packman, Smaby, & Maddux, 2009; Sargeant, 

2008). A concern that Lepkowski, et al. addressed is the need for counselors to be able to 

evaluate their competency level and ability to monitor boundaries in counseling.  

Based on a sample of 69 counselor trainees, Lepkowski, et al. (2009) used the Skilled 

Counseling Scales to assess the skills of the trainees in a self-rating procedure and a skilled rater 

procedure.  The trainees conducted a video role-playing with a counselor who is counseling a 

trained client.  The trainees evaluated their performances after the role-play on two occasions, 

prior to completing a course and at the end of the course.  Lepkowski, et al. reported that when a 

counselor is in training, they had a tendency to overestimate their ability in clinical settings. 

Overestimation and underestimation of ability has been linked to self-efficacy, which was 

addressed below.   

 Experience and Self-evaluation. The terms self-efficacy and experience are used 

interchangeably in the literature. Self-efficacy is a byproduct of self-evaluation. Self-efficacy is 

essentially, what is being evaluated when an individual assesses their ability. According to 

Bandura (1984), self-efficacy is a construct that leads to performance enhancement. Bandura has 

been a proponent of self-efficacy theory and the affect that self-efficacy has on performance. 
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Judge, Jackson, Shaw, and Rich (2007) also acknowledged the presence of self-efficacy in work 

related performance evaluation, and they concluded that increased self-efficacy is positively 

related to increased work related performance. .  

Leach and Stoltenberg (1997) explored the concept of self-efficacy to counseling in 

relation to counselor development. Applying the Integrated Developmental Model of 

supervision, Leach and Stoltenberg noted that the amount of counselor training tended to lead to 

higher levels of self-efficacy when working with depressed clients or clients with a history of 

sexual abuse, two common and somewhat complex issues.   

Barnes (2004) also applied self-efficacy theory to counselor training and examined the 

process by which counselor trainees evaluate their own ability as therapists. Barnes utilized 

established methods of applying self-efficacy theory to counselor training to promote self-

understanding. Likewise, Tang, et al. (2004) examined self-efficacy in the context of counselor 

training as well and concluded that increased experience and self-efficacy increases counselor 

related performance.  

CACREP versus non-CACREP Accredited Training   

Tang et al. (2004) conducted a study on self-efficacy and obtained their sample from a 

list of schools accredited by the Council for Accreditation of Counseling and Related Programs 

(CACREP) and Non-CACREP Accredited counseling programs. The chosen university was 

based on convenience and accessibility to the researchers. Tang, et al. reported no significant 

difference between CACREP and Non-CACREP schools is apparent in terms of self-efficacy, 

and they reported that the greater number of training hours for the CACREP programs (M = 239) 

compared to non-CACREP training hours (M = 68) appeared to be more of an indicator of self-

efficacy than the training program. Total course work was also a significant indicator, with 9.3 
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courses from the CACREP accredited programs and 6.6 from the non-CACREP accredited 

programs resulted in a significant difference.  

Additionally, Tang et al. (2004) reported that the amount of training, both prior to the 

counselor internship and previous work, yielded a positive correlation with self-efficacy. 

Halverson, Miars, and Livneh (2006) utilized the Counselor Self-Estimate Inventory (Larson, 

2003) to examine the progression of counselor self-efficacy over the course of training.  The 

sample for the Halverson study consisted of 50 Master‟s level counselor trainees which resulted 

in significant indications of improvements in counselor self-efficacy.   

Level of experience appears to be significantly related to the counselor trainee‟s level of 

self-efficacy and reported self-evaluation (Barnes, 2004; Bennets, 2002; Halverson, Miars, & 

Livneh, 2006; Tang, et al., 2004; Theriault & Gazzola, 2006; Urbani et al., 2002). Barnes (2004) 

suggested that the role of self-efficacy is significant in the development of the counselor as a 

professional, particularly because of the counselor‟s ability to determine their effectiveness of 

counseling training and to gauge their ability to work effectively with clients. One can argue that 

supervisors may perceive trainees with higher self-esteem and thus, a higher self-concept, more 

favorably. Additionally, the trainees perceive themselves as being more competent than they may 

actually be in practice.  

The findings in a study that consisted of 2,277 participants by Akos (2007) indicated that 

there is a positive relationship between the CACREP accredited counseling programs and 

counseling knowledge. The sample of 2,277 consisted of 305 participants that graduated from 

CACREP-accredited programs and 1,972 from non-accredited programs. This relationship was 

explained by the increased number of direct counseling hours in CACREP accredited counseling 

programs. In a review of the literature that included CACREP accredited counseling programs, 
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Schmidt (1999) reported that further research is needed that includes concentration on counseling 

competencies between graduates of CACREP and non-CACREP accredited counseling 

programs. Vacc (1992) surveyed 102 department chairs and program coordinators of counselor 

education programs and respondents in this study included representatives of both CACREP (n = 

58) and non-CACREP (n = 44) programs.  

The Role of Supervision and Evaluation in Counselor Training 

 Development as a counselor is an ongoing process, and likewise, evaluation of counselor 

trainees is ongoing. In CACREP accredited counseling programs in Texas, students who pursue 

a license as a professional counselor do so in a state mandated procedure. Towards the end of a 

master‟s degree in counselor education or closely related field, the trainee is required to complete 

a practicum and internship that equals 700 clock hours. After completing the Master‟s degree, 

the trainee is required to complete a 3000-hour internship, which includes 1500 clock hours of 

direct counseling and 1500 indirect counseling hours. A requirement of the Master‟s degree and 

the LPC internship requirement is weekly supervision for a minimum of one hour each week 

when the trainee is enrolled in practicum and internship..   

Theriault and Gazzola (2006) noted four areas in which even experienced therapists 

experience of self-doubt concerning their abilities: “a) permissible issues, b) professional issues, 

3) process issues, and 4) personal issues” (p. 313).  A possible cause for feelings of 

incompetence and self-doubt are the subjective methods by which counselor trainees and 

counselors are evaluated (Cassidy, 2007; Dohrenbusch & Lipka, 2006; Theriault & Gazzola, 

2006; Theriault, Gazzola, & Richardson, 2009).  Supervision occurs at multiple stages in the 

counselor training process and continues until licensure is obtained at the state level (Gazzola & 

Theriault, 2007).  
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It is helpful to have a clear distinction between supervision at the university training level 

and the post-graduate training for licensure.  Magnuson, Norem, and Wilcoxon (2000) noted that 

a team of supervisors typically supervises students in the university setting of counselor training 

during the practicum and internship phase, which is consistent with findings reported by 

counselor education researchers that investigated the team training approach in counseling 

training at the university level (Tromski-Klingshirn & Davis, 2007;  Wilcoxon & Magnuson, 

2002). The team typically includes the field supervisor and the university supervisor.  Gazzola 

and Therialt (2007) described a positive supervision experience in which the supervisor was able 

to accept the supervisee as an equal; this resulted in increased self-confidence and a more 

effective overall experience.  

During university training, counselor interns are evaluated for basic skills during the 

practicum experience of the counselor education program. In practicum and specific clinical 

courses such as group counseling and techniques in counseling, counselor supervisors expose 

trainees to a variety of theoretical counseling perspectives, including humanistic, cognitive 

behavioral, Adlerian, Gestalt, and family systems (Fitch, Canada, & Marshall, 2001; Lemberger 

& Dollarhide, 2006).  In addition to the implementation of theory, university supervisors also 

evaluate hierarchical clinical skills such as reflecting affect, focusing skills, and use of open-

ended questions as opposed to closed ended questions (Egan, 2009).  

 Counselor trainees often receive supervision from doctoral level counseling students as 

an adjunct to required supervision from site and university supervisors (Sullivan, Hsieh, Guerra, 

Lumadue, & Lebron-Striker, 2007).  Of the many pieces of knowledge that counselor interns 

receive from their university training, Howard, Inman, and Altman (2006) identified some 

critical incidents in training from a phenomenological study on critical incidents in supervision.  
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The critical incidents that are present included professional identity, personal reactions, 

competence, supervision, and philosophy of counseling.  In a five-year review of the counselor 

education literature, Borders (2005) reported that the supervisory relationship is among the most 

frequently researched and most commonly misunderstood in the counselor training process. 

Some of the misconceptions included a lack of clear understanding of what clinical supervision 

is and a lack of large samples in supervision research, which limits generalizability, and lack of 

clarity on how supervision should be operationalized.    

 The role of the supervisor not only involves an advising and consultative role, but it also 

involves an evaluative role as well.  The supervisor is responsible for evaluating the counseling 

intern for clinical competence (Hannah & Smith, 1997; Pearson, 2001). Supervisors evaluate the 

counseling intern‟s ability to implement counseling theory into counseling practice (Lemberger 

& Dollarhide, 2006; Pearson, 2001) and encourage the counselor trainee‟s use of research-based 

techniques.  The challenge that supervisors encounter is evaluating the effectiveness of the 

counselor intern‟s skills at the end of the student‟s university training.   

 Ultimately, it becomes a question of suitability for the trainee to continue training in the 

university, bringing in the necessity of accurate evaluations to support retention or dismissal 

from the university program.  The supervisory relationship appears to have a direct relationship 

to the trainee‟s overall self-evaluation of their ability (Crews et al., 2005). Crews, et al. examined  

students enrolled in their first year of graduate counseling courses. No significant results were 

reported when the student self-monitored their counseling skills, with an independent t test of 

posttest self ratings indicated no significant difference between the means of the low self-

monitoring group (M = 68.95, SD = 13.38, n = 20) and the high self-monitoring group (M = 

70.14, SD = 12.55, n = 36), t(54) = 0.33, p > .05.  
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 According to Stoltenberg, McNeil, and Crethar, there are significant changes in 

counseling effectiveness as the counselor trainee develops and gains experience as a practitioner. 

Stoltenberg, McNeil, and Crethar aimed to build on a 1987 review of a similar evaluation of 

counselor training. As table 1 indicates, Stoltenberg (1981) developed a chart (See Table 1.1 and 

1.2) that outlined the stages that counselors progress throughout the supervision process.  

Table 1 Counselor Characteristics in the Optimal Environments (From Stoltenberg, 1981) 
Characteristic Levels Counselor Characteristics                   Optimal Environments 

Level 1: Dependent on supervisor  

 

 

 

 

 

Level 2: Dependency-autonomy 

conflict 

 

 

Level 3: Conditional dependency 

 

 

 

 

 

 

 

Level 4: Master counselor 

 

 

Imitative, neurosis bound, lacking, 

self-awareness and other awareness, 

categorical thinking with knowledge 

of theories and skills, but minimal 

experience 

Increasing self-awareness, 

fluctuating motivation, striving for 

independence, becoming more self-

assertive and 

less imitative 

 

Personal counselor identity is 

developing with increased insight, 

more consistent 

motivation, increased empathy, and 

more differentiated interpersonal 

orientation 

 

Adequate self- and other awareness, 

insightful of own strengths and 

weaknesses, willfully interdependent 

with others, and has integrated 

standards 

of the profession with personal 

counselor 

identity 

 

 

Encourage autonomy within 

normative structure. Supervisor 

uses instruction, interpretation, 

support, awareness training, 

and exemplification; structure 

is needed 

Highly autonomous with low 

normative structure. Supervisor 

uses support, ambivalence 

clarification, exemplification, 

and less instruction; 

less structure is necessary 

Autonomous with structure 

provided by the counselor. 

Supervisor treats counselor 

more as a peer with more 

sharing, mutual exemplification, 

and confrontation 

 

Counselor can function adequately 

in most environments. 

Supervision now becomes 

collegial if continued 
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A counselor at Level 1 in the training process lacks basic skills necessary to function in a 

therapeutic setting. A counselor in Level 2 is working toward increased independence from the 

supervisor and in Level 3; the counselor becomes more of an equal with the supervisor. The 

counselor at Level 4 has achieved the characteristics that define a master counselor. These 

characteristics include independence from the supervisor, increased level of counseling strengths, 

and a clear professional identity.  

Stoltenberg, McNeill, and Crethar (1994) expanded on Stoltenberg‟s model of Counselor 

Characteristics in the Optimal Environments (1981) and explained counselor progress with a 

thorough review of counselor training research. The progression of beginning counselor to 

advanced counselor trainee moves naturally from beginning stages of competence to more 

advanced levels of competence and lessened dependence on the supervisor. The advancement of 

overall performance that the authors advocated is a general profile of supervisee development.     

Methods in Evaluating Intern Competencies 

 The challenge that counselor educators encounter in the training process for future 

counselors begins in the initial acceptance into the program.  During this process, counselor 

educators begin the process of determining who is a strong candidate for admission and who is 

lacking the necessary background, experience, or aptitude for admission.  The screening process, 

as Leverett-Main (2004) noted, requires counseling faculty members to make predictions based 

on admission materials, which include the application, a statement written by the potential 

student, letters of recommendation, and occasionally an interview. Even the most thorough 

screening process will not account for potential as a counselor in applicants.  The need for 

further evaluation during the program is essential in order to ensure that possible false positives 

during admission are accounted for and remediated, or in more severe cases, removed from the 
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program (McAdams, Foster, & Ward, 2007).  Research conducted by  Lepkowski, Packman, 

Smaby, & Maddux (2007) examined the training process through subsequent levels of education 

completion, which involved an assessment of skills before and after formal training and a follow 

up post-graduation assessment.  

The training of professionals occurs in a range of settings, which include, although not 

limited to, universities, corporate training, and trade schools. In each of these settings, evaluation 

of competence is a central function of the organization (Kerl, Garcia, McCullouh, & Maxwell, 

2002).  Universities that train future counselors have the additional burden to ensure that students 

are equipped with the skills necessary for success in the counseling profession.  This evaluation 

process occurs at various levels during the training process and includes such things as “self-

report, process notes, videotapes, audiotapes, live observation, and evaluation instruments” 

(Gould & Bradley, 2001).  Students enrolled in counselor education programs are in a unique 

position in the hierarchy of becoming a counselor.  At this stage in counselor training, students 

are beginning to see clients and meet with a supervisor.  

During the training process Williams, Judge, Hill, and Hoffman (1997) reported that 

students report a range of emotions.  Typical emotions include feeling “comfortable, empathic, 

and caring” as well as experiencing “anxiety, frustration, inadequacy, and distraction” (p. 397).  

These apparent conflicting emotions can significantly affect the level of effectiveness that the 

counselor trainee experiences. Meier (2001) reported that perceived credibility is not as prevalent 

in the literature when compared to other characteristics of beginning counselor trainees. 

  According to Holloway and Neufeldt (1995), trustworthiness and experience are 

significant factors in the counselor training experience. Kerl, Garcia, McCullough, and Maxwell 

(2002) concluded that it is important for university faculty members “to include professional 
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performance evaluation criteria in all syllabi” and emphasize, “trainers of professional 

counselors and psychologists have an ethical obligation to protect the public from incompetent 

professionals” (p. 331).   

The sensitive nature of the counseling profession requires trainers to evaluate potential 

therapists with methods that are professionally sound and defensible. For this to occur, 

supervisors of counselor trainees pursue rigorous evaluation methods with consistency being 

vital to the training program (Fitch, Gillam, & Baltimore, 2004).  Fitch, et al. (2004) reported 

that 21 counseling professionals tended to rate a trainee in counseling skills relatively  

consistently when using a standardized evaluation tool, the Counselor Skill and Professional 

Development Rating Form (CSPD-RF) developed by Torres-Rivera, et al. (2002).  

Varieties of training measures are implemented, including self-evaluation by the trainee, 

supervisor evaluation, and site supervisor evaluation (Levitov & Jennings, 1999).  Kaufman, 

Morgan, and Ladany (2001) included audiotape sessions and digital videorecording sessions as 

beneficial methods of evaluating counselor trainees in vivo. The authors attributed the “visual 

element” and the capability of “freezing of time” to gain a better understanding of the 

counselor‟s skills (Kaufman, et al., p. 257).  Performance assessment is a research-based 

approach to evaluating the student trainees‟ counseling skills. Schaefle, Smaby, Packman, and 

Maddux (2007), used a sample of 105 students, of which 83 were females (79%) and 22 males 

(21%). In the sample, 79 were white (75.2%), 6 were Hispanic/Latino/Latina (5.7%), 5 were 

Asian/Pacific Islander (4.8%), 4 were Native American/Alaskan Native (3.8%), 2 were African-

American (1.9%), 1 was "other" (1%), and 8 did not report ethnicity (7.6%). The authors 

examined this approach for evaluating counselor intern skills after training.  They concluded that 

the training had a significant impact on the counselor performance.  Schaefle, et al. (2007) 



Texas Tech University, Christopher S. Hennington, August, 2011 

 

27 

 

utilized doctoral students as raters of master‟s level student skills in applying theory to actual 

counseling sessions. They concluded that over a period of two years, the students‟ scores on the 

skilled counselor scale increased significantly from the initial assessment prior to training. This 

indicated that significant progress was made over time.    

Specific to evaluating student‟s performance, Dennis (2007) found that when examining 

grades from two independent raters, there was significant halo that was determined by the 

difference in stringency to the same section of the project. A follow-up analysis to determine the 

presence of increased halo from supervisors who regularly met with the students was not 

supported, indicating that regular contact does not necessarily increase the halo effect. Darby 

(2007) conducted a study that utilized student course evaluations from 161 professors who 

participated in training courses related to teaching efficacy. The students in the study were 

university instructors from a variety of subject areas. When Likert-type scales were compared to 

open-ended questionnaires, Darby (2007) found that Likert-type responses tended to produce 

more of a halo effect than open-ended responses, which offers one explanation for increases in 

the halo effect in teacher evaluations. Darby stressed that the participants were not students in the 

traditional sense, but were adult academics who were involved in the study.  

The Halo Effect in Professional Evaluation 

 Naftulin, Ware, and Donnely (1972) evaluated the hypothesis that students evauate their 

professors highly due to personality and charisma rather than the content they are teaching. In the 

Dr. Fox Lecture, a charismatic lecturer was portrayed by the fictional Dr. Fox, and 55 students 

were asked to evaluate the lecture (Naftulin, et al., 1972). Group 1 consisted of 11 participants in 

a teacher training conference. The second group also consisted of 11 participants and the third 

group consisted of 33 educators and administrators in an educational philosophy course.  The 
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students included psychiatrists, psychologists, and social workers in order to determine whether 

trained professors and physicians were influenced in the same way. Group three consisted of 

varying levels of education, including 21 master‟s level students, eight bachelor‟s level students, 

and four with other degrees. A chi-square analysis indicated that favorable ratings occurred more 

frequently than unfavorable ratings (χ
2
 = 35.96, p < .001). The second group‟s responses 

indicated a significant difference between favorable and unfavorable ratings as well, χ
2
 = 64.53, 

p < .001. The students rated the charismatic teacher with high marks, and even recalled reading 

one of his articles (which did not exist). The hypothesis was confirmed that the halo effect 

existed due to factors other than the content of what was being delivered.  

 Halo effect refers to “A problem that arises in data collection when there is carry-over 

from one judgment to another” (Thorndike, 1920). The halo effect results when factors other 

than objective observation or evaluation influence the rating issued by an outside observer. The 

practice of performance ratings and the presence of rater bias is well documented in a variety of 

studies from multiple disciplines, including medical schools (Charter, 2003; Lurie, Lambert, & 

Grady-Weliky, 2006; Williams, Klamen, & McGahie, 2003), business (Bernardi & Guptill, 

2008) and universities which train professional counselors (Lepkowski, Packman, Smaby, & 

Maddux, 2009). According to Lachman and Bass (1985), research on the halo effect “does not 

establish the causality involved” (539), thus indicating that even though there may be strong 

support for the halo effect, there may not be a clear causal relationship due to social desirability 

factors.    

 Sources of bias are varied in theory and scope with most of these arising out of social 

psychology in the form of the fundamental attribution error and the affect that a group has on 

individual performance (Judd, Park, Yzerbyt, Gordijn, & Muller, 2005). Cognitive theories that 
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have been espoused relate functions of bias to functions of memory, which would lead an 

individual to remembering certain stimuli in a given context (Kapucu, Rotello, Ready, & Seidl, 

2008). Amir, Beard, and Bower (2005) presented a similar explanation that is consistent with 

cognitive theory, with the inclusion of a level of affect in addition to cognitive processing theory. 

Amir, et al. (2005) reported, “socially anxious individuals interpret ambiguous social information 

more negatively than do nonanxious controls and generally anxious, dysphoric individuals” (p. 

440).  

Thorndike (1920) initially used the term halo to describe a constant error that appeared to 

be present when workers are evaluated. The halo effect occurs when the rater or supervisor is 

“unable to reason out different aspects of the person‟s nature and achievement and rate each in 

independence of the others” (Thorndike, 1920, p. 25). The Halo Effect is cited as a possible 

explanation for rater bias on the part of the outside rater (Balzer & Sulsky, 1992; Borman, 1975; 

Goffin, Jelley, & Wagner, 2003; Murphy, Jako, & Anhalt, 1993; Nathan & Tippins, 1990; 

Palmer & Feldman, 2005). One suggestion is that ratings by an outside rater are affected by 

accountability (Palmer & Feldman, 2005). Correspondingly, Goffin, Jelley, and Wagner (2003) 

explored the positive attributes that the halo effect could have, rather than the negative effects 

and concluded that no significant difference could be attributed to the induction of Internship and 

suggested that naturally occurring halo should be examined at length.  Nathan and Tippins 

(1990) reported non-significant effects of halo in performance ratings. These findings are 

contrary to research findings reported by Borman (1975) on halo error.  These findings suggest 

less time should be spent on controlling for halo error and more time controlling for 

overgeneralization error or external validity.  
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Holzbach (1978) examined three sources of ratings, which he identified as superior, self-, 

and peer ratings. A “large halo component” was reported in terms of self-ratings, prompting the 

question of the halo effect on self-ratings. Additionally, Holzbach reported the use of a statistical 

control for a possible halo effect, which did not appear to successfully control for halo error. 

Similar approaches have been used in terms of instrumentation (Barnhart, Haber, & Lin, 2007; 

Kulas, Stachowski, & Haynes, 2008) observation (Bland & Altman, 2007), multiple item rating 

scales (Lindell, 2001), and statistical controls (Hedayat, Lou, & Sinha, 2009) in which these 

researchers reported evidence of a strong halo effect on evaluation error when less than adequate 

instrumentation is used. 

The halo effect has been studied in marketing and management as influencing the 

individual‟s choice in high and low evaluation (Beckwith & Lehmann, 1975; Helmig, Huber, & 

Leeflang, 2007). O‟Neal (1971) studied the impact that the halo effect has on future choices. The 

author indicated that the perception of the importance related to the decision and the level of 

arousal while making the decision are factors that influence the halo effect. The hypothesis of 

perceived importance resulted in a significant difference, F (1, 54), 7.61, p<.01. The hypothesis 

of anticipation was not supported in the study.  

  Balzer and Sulsky (1992) conducted a critical examination of experience and evaluation 

of performance and asserted that “psychometric evidence suggests that halo measures may be 

deficient measures of the construct they purport to measure, questioning the utility of is a 

measure of rating quality” (p. 981). Balzer and Salsky also noted the value in using experience as 

a means for evaluating the “impressions of rates and processing information about ratees‟ 

performance” (1992, p. 982). Turban, Jones, and Rozelle (1990), as cited in a study by Goodyear 

and Bernard (1998), reported that „liked trainees received more support, more effort, and 
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ultimately more favorable evaluations than dislike trainees (p. 7). Goodyear and Bernard also 

suggested that possibly trainees who perceived themselves as being favored by the supervisor 

may be more likely to perform more effectively. Pike (1999) addressed halo error from the 

perspective of educational outcomes and offered two types of halo, “true and illusory” (p.66).  

Pike writes:  

 True halo, or true consistency in ratings, occurs because the  

 behaviors of the ratees are, in fact, related. For example, performance  

 in math truly may be related to performance in science. Illusory halo,  

 on the other hand, inheres in raters and reflect raters‟ inability to  

 differentiate among specific characteristics of the individuals being  

 evaluated. Consistency in ratings can improve the accuracy of ratings  

 if the halo is true (p. 66). 

The halo that is of interest when evaluating counseling competencies is illusory halo. The 

addition of information that inflates the observed counselor‟s credibility will operate as the 

illusory halo. According to Pikes‟ (1999) suggestion of illusory halo, there are no actual 

indicators of a difference, and the halo results from the raters‟ interpretation of the situation.   

Reverse Halo Effect 

 A phenomenon that has rarely researched in the literature is the concept of a reverse halo 

effect. Where Thorndike and contemporary theorists have proposed an operational definition of 

halo as favorable characteristics that cloud the judgment of a rater and their perceptions of 

ability, Remmers and Martin proposed the “halo effect in reverse”, which occurs when the 

reverse of what is logical in halo theory results. When Remmers and Martin evaluated teachers‟ 
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ratings of high school juniors and seniors, the skill that was being evaluated was the 

differentiation of maturity of juniors and seniors in high school.  

The Purdue Maturity Ratings Scale was the Likert-type scale that was used for the study. 

The scale rated thirteen traits, including personal appearance, physical maturity, financial affairs, 

study habits, health habits, energy, homesickness, associations with the opposite sex, getting 

along with others, desire to succeed, goal setting, decision making, and independence from adult 

guidance (Remmers & Martin, 1944). The study included 56 juniors and seniors from a high 

school in Indiana. Twenty juniors and twenty seniors were chosen from the original sampling, 

with 13 boys and 7 girls in the group of juniors and 11 girls and 9 boys in the group of seniors.  

 The results indicated that teachers favored juniors in 11 of the 13 areas that the 

instrument measured regarding maturity. The researchers reported that the findings were 

opposite of what they expected, the authors raise the question of the validity of the teacher‟s 

evaluations. 

Evaluator Gender and Counseling Evaluation 

The literature suggests that the gender of the evaluator may be a contributing factor in 

evaluation bias (Doughty & Leddick, 2007; Jordan, 2003; McHale & Carr, 1998; Riordan, Gross, 

& Maloney, 1994; Sells, Goodyear, Lichtenberg, & Polkinghorne, 1997; Stoltenberg, McNeill, & 

Crethar, 1994).  In a study with a sample of 31 female students and 27 male students, Riordan, et 

al. (1994) did not identify gender as a significant predictor of rating variability when evaluating 

competence. McHale and Carr (1998) conducted a study with supervisors that examined gender 

specifically as a contributor to differences in supervision outcomes. The authors concluded that 

female supervisors were more direct than male supervisors, and female supervisors “tended to 

interrupt trainees more and made more declarations of opinions as facts” (McHale & Carr, p. 
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407). Stoltenberg, et al. (1994) included gender supervision issues in their review of supervisor 

competence research. The findings indicated that “same gender combinations were viewed more 

positive” and different gender combinations were perceived as more negative (Stoltenberg et al. 

1994, p. 420).  

Sells, et al. (1997) focused on gender specific communication differences between 

assigned dyads based on supervisor gender and trainee gender. The one salient difference that 

Sells, et al. noted was that male supervisor and male trainees engaged in more problem solving, 

“task oriented” communication than the other dyads (Sells, et al., p. 410). 

Riordan, Gross, & Maloney (1994) reported that examining gender and impression 

management resulted in some variation between males and females. Riordan, et al. reported a 

positive correlation between positive feedback and high self-esteem in high self-monitors in 

males, and females who reported as high self-monitors were not as influenced by external 

feedback. Female participants who self-reported as low self-monitors were less influenced by 

feedback, and tended to respond more consistently with their own decisions and rationale for 

performing.  

Results reported by Riordan, et al. (1994) corroborated with other researchers in their 

conception of the impact of social influence and self-esteem (Anthony, Holmes, & Wood, 2007).  

Anthony, et al. suggested that one explanation for their findings is attributed to “the Better-Than-

Average Effect” that is the subject of social psychology theory.  The researchers concluded that 

this phenomenon may occur because individuals have a need to explain the concepts that do not 

have a readied explanation and feel responsible for successes.  
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Ethnicity as a Factor 

Ethnicity is not considered widely as a contributing factor to evaluation variability when 

determining experience. Hilton, Russell, and Salmi (1995) indicated that the levels of inaccurate 

perceptions on the part of the supervisor did not vary significantly in terms of ethnicity.  In terms 

of ethnicity, research in counseling and mental health is focused more on the area of 

multicultural competencies and social justice in individual and group counseling (Goh, 2005; 

Roysircar, 2008).  

Want, Parham, Baker, and Sherman (2004) conducted a study involving African-

American students, with 63 female and 30 male participants. The students observed video 

vignettes of Caucasian counselors and African-American counselors. Their results indicated that 

the students rated the African-American counselors higher than they rated Caucasian counselors. 

The results also indicated that the racially conscious counselors were rated higher than low 

racially conscious counselors on the Racial Identity Attitude Scale.  Racial consciousness was 

tested by including distracter variables such as statements that minimize the counselor‟s 

acknowledgements of differences between ethnic backgrounds. A similar study by Li, Kim, and 

O‟Brien (2007) included 116 Asian American college students. The students viewed a videotape 

of a European American female counselor who acknowledged or ignored racial differences with 

her client. The results indicated that acknowledging racial differences resulted in the counselor 

being perceived as more multi-culturally competent than instances when the counselor ignored 

racial differences.  

Stoltenberg et al. (1994) also included information regarding multicultural supervision 

issues in their review of research concerning trainee competence. The results indicated that Black 

supervisors reported that White trainees often questioned their supervisory judgment and 
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displayed a defensive attitude toward their suggestions.  The authors stated that “White field 

supervisors cited a variety of factors that contribute to problems…which include language 

barriers, prejudice or bigotry, lack of knowledge of cultural differences, and student 

defensiveness” (Stoltenberg, McNeill, & Crethar, 1994, p. 420). These results indicate that the 

ethnicity of raters is significant when a counseling session contains racial issues and raters 

evaluate these characteristics.  

Expectations and Evaluation of Competency 

 The halo effect is closely related to the effect that expectations can have on competency 

ratings. Geers, Weiland, Kosbab, Landry, and Helfer (2005) defined expectancy as “one‟s 

anticipated automatic reaction to situational and behavioral cues. The role of expectations was 

examined from the client‟s perspective in the counseling session as a determinant of positive or 

negative view of the counselor or counseling outcome (Busseri & Tyler, 2004; Glass, Arnkoff, & 

Shapiro, 2001; Kivlighan, 2008; Lent, Hoffman, Hill, Treisman, & Singley, 2006; Morran, 

Kurpias, Brack, & Rozecki, 1994; Patterson, Uhlin, & Anderson, 2008; Smaby, et al., 2005).   

 Performance expectations were viewed as a factor that could potentially compromise the 

accuracy of the evaluation (Baltes & Parker, 2000). Using a sample in a business setting, Fried, 

Levi, Ben-David, and Tiegs (1999) examined the degree to which “personal and contextual” 

variables influence performance ratings (p. 439). They concluded that “documentation and 

visibility” of performance are key factors in rating inflation. When documentation was low and 

visibility was high, supervisors had a tendency to inflate performance ratings (p. 440).  

Determination of Counseling Expertise 

 As early as 1965, a study by Joslin was published in the Personnel and Guidance Journal 

(now the Journal of Counseling and Development) on the evaluation of counseling competence 
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as it related to experience. Joslin found no significant difference in counselor competence before 

or after training had been completed. Unlike the 1965 study, other researchers (Glaser & Chi , 

2005; Jennings, Goh, Skovholt, Hanson, & Banerjee-Stevens , 2003) reported significant 

relationships  between self-efficacy or experience and competency in counselors as experience is 

gained.  In these studies, the level of experience of the counselor was selected as a factor for the 

research based on research that is directly or indirectly related to the evaluation of counseling 

experience (Fuqua, Newman, Scott, & Gide, 1986; Granello, 2010; Jennings, Hanson, Skovholt, 

& Grier; Lichtenberg, et al., 2007; Skovholt & Jennings, 2005; Vespia, Heckman-Stone, & 

Delworth, 2002).  

Granello (2010) concluded that the number of years experience of the counselor 

significantly predicted the changes in “cognitive complexity” (p. 92). Granello reported that, 

unlike the number of years experience as a predictor of increasing competence, “years as a 

practicing counselor, age, gender, and race” did not significantly predict the development of 

cognitive complexity (2010, p. 97). Jennings, Goh, Skovholt, Hanson, and Banerjee-Stevens 

(2003) stated that experience, personal characteristics of the counselor and therapist, cultural 

competence, and comfort with ambiguity further espouse this complexity were present in 

counseling experts.  

 According to Glaser and Chi (2005) experts “excel mainly in their own domain, perceive 

large meaningful patterns in their domain, and are faster than novices at performing the skills of 

their domain” (2005, p. 23-24). Glasser and Chi (2005) also indicated that an expert is said to 

“have superior memory, see and represent a problem in their domain at a deeper level than 

novices, spend a great deal of time analyzing a problem qualitatively and have strong self-

monitoring skills” (p. 23-24).  
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Summary  

The halo effect, as defined by Thorndike (1920), is a phenomenon that occurs when 

evaluators score persons with specific traits (i.e. attractiveness, personality) differently due to 

those traits rather than actual knowledge and ability. The halo effect has been examined in a 

variety of professional areas, which include medical schools (Charter, 2003; Lurie, Lambert, & 

Grady-Weliky, 2006; Williams, Klamen, & McGahie, 2003), business (Bernardi & Guptill, 

2008) and universities which train professional counselors (Lepkowski, Packman, Smaby, & 

Maddux, 2009). The halo effect is of particular interest in performance evaluation, and according 

to Glaser and Chi (2005), the level of experience of the counselor is indicated by faster 

completion of tasks related to their area of service and is able to view their field more broadly 

than a novice.   

The evaluation of counselor trainees for competence is a concern for counselor education 

programs. The literature indicates that there are multiple factors such as experience level, social 

desirability, and bias that can influence overestimation or underestimation of a variety of skills 

(Wittwer, Nuckles, & Renkl, 2007). Stoltenberg‟s (1981) model of supervisee development 

outlines the basic developmental process from beginner to advanced  and  Lepkowski, Packman, 

Smaby, & Maddux (2007) found that significant changes in the supervisees‟ ability from the 

beginning of training to the completion of raining. That is, Lepkowski, et al. found that, 

according to a sample of 69 counselors-in-training, self-assessments were significantly higher 

than the trained supervisor‟s ratings, T = 441; z = 4.36; p < .001. At the point of advanced 

training, trainees and trained raters evaluations were not significantly different, indicating that 

there is more congruence between the ratings of trainee‟s levels of proficiency.   
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  The critical study by Balzer and Sulsky (1992) suggested that the halo effect and 

evaluation of performance attributed the error to psychometric limitations rather than the halo 

effect. Alternatively, Holzbach (1978) extensively examined three sources of ratings, which 

supported a the halo effect in terms of self-ratings, which prompted the question of the halo 

effect on self-ratings and outside ratings as well. Additionally, Holzbach reported the use of a 

statistical control for a possible halo effect, which did not appear to successfully control for halo 

error. Similar approaches have been used in terms of instrumentation (Barnhart, Haber, & Lin, 

2007; Kulas, Stachowski, & Haynes, 2008) observation (Bland & Altman, 2007), multiple item 

rating scales (Lindell, 2001), and statistical controls (Hedayat, Lou, & Sinha, 2009). 
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CHAPTER III 

RESEARCH METHODOLOGY 

Overview 

The methodology used in this study is described in the following sections: research design 

and research questions, manipulation of independent variable, instrumentation, procedure, 

participants, and planned data analysis. Based on the literature review in Chapter 2, this study 

was conducted to answer the following research questions: a) Does gender of reviewers 

influence counselor performance ratings? b) Do gender of reviewers and the halo effect result in 

an interaction effect when evaluating counselor performance? and c) Is CACREP accreditation 

an influence in counselor performance ratings? 

Research Design and the Manipulation of the Independent Variable 

 This experimental research study was originally designed to investigate effects of (a) the 

halo effect (novice vs. experienced), (b) gender of the reviewer (male vs. female), and (c) 

CACREP accreditation status of reviewers (CACREP accredited vs. no CACREP accredited) on 

reviewers‟ evaluation on videotaped a counselor‟s performance. Among the three independent 

variables, the halo effect was a manipulated independent variable. To manipulate the variable, a 

student at a local university who had recently completed her second internship in counseling was 

invited to play the counselor in the video. The female student considers herself ethnically diverse 

due to her biracial identity and graduated in December 2010 with her master's degree in 

counseling. This particular student was chosen for the study based on responses from other 

professors regarding her counseling skills and their observation of her skills in counseling 

courses and her internship experiences. The student completed the video role-play without 
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additional instructions from the researcher, as she would for any of her clinical counseling 

courses.  

The inventory that was used for participants to assess the student counselor is designed to 

assess basic counseling skills taught throughout the counselor education program, and does not 

make assumptions regarding the client‟s presenting problem. The student consented to have her 

image made available by signing the Photographic and Artwork Release Form from the office of 

Risk Management at Texas Tech University (see Appendix D). After the video was completed, 

two versions of the same video were made to be sent to and evaluated by two groups of 

participants randomly assigned to an expert condition and a novice condition. For those assigned 

to the e condition, the student was presented as an experienced counselor who was an Internship 

II student and involved in professional identity activities. For those in the novice condition, the 

student was presented as a beginner of the profession who was an Internship I student and not 

involved in professional identity development. These descriptors were included on the left side 

of the video for easy viewing. After participants reviewed her performance online with the 

assumption she was a experienced or a novice, they were asked to evaluate her performance with 

the instrument that was described and discussed in the section below.  

The other two independent variables, gender of reviewers and the accreditation status 

from which reviewers completed their training, were supposed to be embedded into the analysis 

to investigate the main effects of the independent variables and the interaction effects between 

among the three independent variables.  Due to the small cell size after the data were collected, 

accreditation status was removed from the original design of the analysis and analyzed as a 

separate independent variable. 
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Instrumentation 

 The instrumentation used in the study consisted of one online survey eliciting volunteer 

participants and a second formal instrument that was used by the participants to evaluate the 

student counselor's performance in the video. The survey for the study consisted of two questions 

and was administered in two rounds through the website SurveyMonkey. The link to the 

inventory at www.surveymonkey.com was placed on the website using an embedded “html” file 

for the link. The online survey was used to inquire about the willingness of prospective 

participants (the ACA members) to participate in the study and to collect demographic 

information from the volunteers on their gender and the accreditation status of the program from 

which they graduated. The demographic information was used in selecting a sample that was 

stratified in gender and accreditation status (See Appendix A).  The survey data was compiled 

through Surveymonkey.com and downloaded into a Microsoft Excel document. 

  The formal instrument used in the study was the Counseling Skills Scale-Revised (CSS-

R, Eriksen & McAuliffe, 2003), with which the participants evaluated and scored the video-taped 

performance of the student counselor.  Eriksen and McAuliffe (2003) designed the CSS-R 

because of the limited availability of a scale that evaluates a single counseling session as 

opposed to scales that require the evaluator to observe the counselor over a period of time. The 

CSS-R was designed to assess micro-level counseling skills such as body language and 

appearance, minimal encouragers, vocal tone, encouraging exploration, reflection skills, and 

encouraging change. The scale does not make assumptions on the part of the client in terms of 

pathology or treatment options.  

The final version of the CSS-R includes 19-items, grouped into six scales, which include: 

a) Shows interest and Appreciation, b) Encourages Exploration, c) Deepens the Session, d) 
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Encourages Change, e) Develops Therapeutic Relationship, and f) Manages the Session. These 

basic skills are displayed in counseling sessions as evidence of competence and as an exhibition 

of counseling proficiency (Eriksen & McAuliffe, 2003). Evaluators rate a counselors‟ skills on a 

five-point Likert-type scale as "highly developed" (+2), "well developed" (+1), "developing 

skills" (0), "continue practice" (-1), "major adjustment needed" (-2) and an additional option of 

"not performed but not necessary (NN)." The option to rate a response as "not necessary" gives 

the rater the leeway to rate the skills observed and avoid categorizing responses that were not 

demonstrated. The mean is obtained for each scale and the means of the five subsets are added 

for a total score. Skills that are not observed (NN) are not included in the mean group and do not 

affect the overall score of the counselor. The video clip was a 5 minute “snapshot” of a typical 

counseling session that included non-specific skills. The CSS-R used to evaluate the session was 

completed in approximately 10 minutes.  

 Reliability and Validity of the CSS-R. The sample of the pilot study used to establish 

the interrater reliability of the CSS-R consisted of a five-person focus group (Eriksen & 

McAuliffe, 2003). The participants ranged between 28 and 53 years of age, and all participants 

were Caucasian with 2 men and 3 women. The focus group examined a 10 minute video of a 

counseling session and rated the session using the CSS-R. The initial interrater reliability was 

56.84%. The participants were allowed to discuss the tape and re-rate the counseling session, 

which resulted in an interrater reliability of 76.8% (Eriksen & McAuliffe, 2003). 

Validity and internal consistency for the instrument was achieved by enlisting two trained 

administrators of the CSS-R (Eriksen & McAuliffe, 2003). The trained administrators used the 

scale in a theories and techniques of counseling course as a pre-test and post-test for the skills 

assessment in the course. The sample consisted of 29 students enrolled in the counseling 
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techniques course (Eriksen & McAuliffe, 2003). The average age of the participants was 26 

years of age. From this group of 29 students, 18 were female and 11 were male. From the group 

of 29 students, 22 reported as white non-Hispanic, 5 reported as African American, 1 reported as 

Asian American and 1 did not identify their ethnicity. Students worked with a partner and 

conducted a 10-minute videotape session of the student‟s “natural ways of helping” (Eriksen & 

McAuliffe, 2003, p. 9) at the beginning and the end of the course, and the video tapes were 

viewed and evaluation by two trained administrators with the CSS-R, including the instructor of 

the Counseling Theories and Techniques course.   

  An internal consistency of .90 was obtained on the scale used in the posttest, through 

Cronbach's alpha, indicating a strong internal consistency during the pilot testing of the 

instrument (Eriksen, 2005). The construct validity of the assessment was obtained by evaluating 

observed changes in the participating student‟s performance of the course during the semester. A 

t-test indicated a significant positive change in scores on the Counselor Skills Scale by the end of 

the semester (t = 4.51, p< .001), thus indicating that the CSS-R detected a significant increase in 

mean difference of competency prior to and post counselor training (Eriksen & McAuliffe, 

2003).  

The authors of the CSS-R reported strong construct validity when compared to 

counseling textbooks, strong face validity, and strong internal consistency, Eriksen and 

McAuliffe (2003) noted that the subscales in the inventory “do not represent true factors” (2003, 

p. 6). The author‟s of the CSS-R did not evaluate each subscale for reliability due to the small 

sample size that was used to create the instrument. The authors stated further testing to classify 

each subscale as a factor that could be used as individual predictors. This is due to the small 

sample size that was used to develop the items and ultimately to evaluate the validity of the 
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instrument. The authors stated that “with more participants and the ability to perform factor 

analysis, we will be able to determine what the factors are and which items will fit within those 

factors” (Eriksen and McAuliffe, 2003, p. 130). Therefore, the average of the 19 items was  used 

as the score on the CSS-R. 

Limitations of the CSS-R. While the CSS-R reported strong construct validity when 

compared to counseling textbooks, strong face validity, and strong internal consistency, the 

authors also noted that, with a larger sample size, a factor analysis might aid in establishing the 

criteria for the possible factors and item fit for subscales of the instrument. The proposed 

subscales are considered factors due to content validity of the basic skills of counseling. A lack 

of training on how to administer the CSS-R could affect the validity of the results obtained. In e-

mail correspondence with the author, Dr. Eriksen , she stated that no training would be necessary 

to administer the inventory.  The author of the CSS-R encouraged contact if any difficulty in 

administration was encountered. Dr. Erikson insisted the directions of administration were 

thorough within the article based on the instrument development which had been supplied to the 

researcher. Not all test administrators will have direct access to the authors of the test if any 

difficulty in administration is encountered. 

Scoring. The CSS-R is scored on a Likert-type scale that ranges from -2 to +2. The 

procedures for attaining the final score for the instrument can be obtained by first, finding the 

mean of each of the six sections; secondly, adding the six means to obtain the overall score. The 

section means are summed to achieve a total score for the instrument and could range from -12 

to +12 points.   In SPSS, each respondent‟s CSS-R responses were calculated using the transform 

function and averaging each sections scores. Only numeric ratings were averaged into the final 

score on the CSS-R. When raters indicated that a skill was "not performed, but not needed" 
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(NN), the rating was not included in the section mean. The score generated by CSS-R was used 

as the dependent variable in the study. 

Procedure 

Prospective participants were contacted by e-mail and asked to help in a study 

investigating factors that influence a counselor‟s evaluation. Participants provided their gender, 

accreditation status from the program they obtained their counseling degree, and current e-mail 

address to demonstrate their consent.  A second e-mail was sent to consenting participants which 

included a link to a website housing the digital video recording of the counseling role-play and 

the Counseling Skills Scale-Revised.  

Participants were chosen to view one of two digital video recordings of the counseling 

role-play in order to manipulate the independent variable of halo effect. The first video was 

labeled, “The student in this role-play is enrolled in Internship I. It has been reported that she is 

not involved in any professional association and shows little interest in professional identity, "or 

an identical videotape with a different label  as “The student in this role-play is enrolled in 

Internship II. It has been reported that she is very involved in any professional association and 

shows significant interest in professional counselor identity”. 

In the original proposal of the study, the participants were supposed to be proportionally 

assigned to the “expert” and the “novice” conditions in terms of their gender and the 

accreditation status.  During the process of designing the study, recommendations during the 

proposal phase stated that defining the expertise in terms of enrollment in the first counseling 

internship and the second counseling internship. The skills acquired during each phase of 

training are markedly different from a training perspective. A second recommendation was to 

include a statement regarding involvement in professional identity development, which usually 
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occurs as a counselor progresses through the counselor training. Each condition was labeled 

“Internship I” which will refer to the label of Internship I and uninvolved and “Internship II” 

which will indicate the label of Internship II and involved in professional identity development 

Internship I and Internship II will be used throughout the document, and which served as the 

manipulated independent variable. The term “halo effect” will indicate the effect that the 

different labels have on the results of the CSS-R.  

The video was placed on the website as a “mov” file, which was converted from a “wmp” 

file using Prism Video Converter software. In cases where the participant could not view the 

video, and alternative video format was emailed to the participant to enable viewing and 

completion of the inventory. Participants‟ responses to the online version of the CSS-R was 

gathered in an Excel file and forwarded to the research for further analysis.      

Participants 

 The selection of participants was conducted by contacting associations that are specific to 

professional counseling. The American Counseling Association (ACA) was chosen based on the 

size of the organization.  The ACA reports a membership of close to 42,000 counselors, 

counselor educators, and students (ACA, 2010). E-mail addresses may be purchased for research 

purposes. A total of 4000 e-mail addresses were purchased for a total of $3000. Participants 

responded to the survey by giving their gender, accreditation status and e-mail address. Having 

respondents provide their gender and accreditation of their graduate degree program allowed for 

the respondents to be sorted based on gender and accreditation status and to be sent the 

appropriate second email. Respondents that did not choose to be participants did not respond to 

the survey. The email with the initial survey link asking for gender and program accreditation 

was sent to a total sample of 4,000 participants.  
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Due to the bulk of the number of e-mails and the concern of errors in disseminating a 

large number of emails, the link to the survey was sent in two separate clusters. The first mass 

email was sent to 2,000 participants requesting participation in the study on counselor 

supervision followed by a second mass email to the next 2,000 participants requesting the same 

participation. This design is a stratified sampling technique to ensure adequate cell sizes for each 

variable. Participants who agreed were sent a second email within 24 hours of agreeing to 

participate, with the first website containing either the video with the label “The student in this 

role-play is enrolled in Internship I. It has been reported that she is not involved in any 

professional association and shows little interest in professional identity” or the second video 

with the label reading, “The student in this role-play is enrolled in Internship II. It has been 

reported that she is very involved in any professional association and shows significant interest 

in professional counselor identity”.    

The second email was sent to another 2,000 participants requesting the same information, 

regarding the participant’s gender and program accreditation from which they graduated. The 

procedure for both mailings was identical. Participants who agreed were sent of the two videos 

with the labels “The student in this role-play is enrolled in Internship I. It has been reported that 

she is not involved in any professional association and shows little interest in professional 

identity” or the second video with the label reading, “The student in this role-play is enrolled in 

Internship II. It has been reported that she is very involved in any professional association and 

shows significant interest in professional counselor identity” depending on the stratification of 

the sample.  If a participant volunteered to participate but did not respond to the question 

regarding the accreditation of the university they attended, he or she was excluded from further 
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research activities. As participants agreed, they were categorized based on their gender, program 

accreditation, and whether they would receive the first or second video. 

 Recruitment and Participation 

As part of the condition to rent the 4000 emails, ACA's policy states broken, old, or bad 

e-mail addresses were not their responsibility. The 4,000 emails were sent out in sets of 2,000 so 

the responses could be tracked more efficiently in the event that a large number of responses 

were received. In the first mailing, 75% of the e-mail addresses were unopened or returned to the 

researcher as undeliverable. The reason for the unopened emails was not clear, and could be 

attributed to increased use of email filters. Another explanation may be that respondents are 

receiving too many invitations to participate in studies similar to the present study.  Twenty-one 

percent of the e-mail addresses were opened but declined to participate while 4% opened the e-

mail and attempted to participate in the study (Figure 1).  

 

Figure 1   Responses to First Email Set 

 

In the second mailing, 76% of the e-mail addresses were unopened or returned to the researcher 

as undeliverable. Twenty percent of the e-mail addresses were opened but declined to participate 

while 4% opened the e-mail and attempted to participate in the study (Figure 2). 
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Figure 2  Response to Second Email Set 

 

The participants were placed into an Excel spreadsheet as their responses were received. 

The participants were sorted into cells based on gender, CACREP accreditation status, and which 

emails they would receive.  A total of 36 of the 64 participants, obtained from the first 

distributed email, completed the study while 38 of the 64 consenting participants, obtained from 

the second distributed e-mail, completed the study.  A total of 74 respondents were included in 

the experimental condition based on their gender and attendance of a CACREP program.  

With access of the study being made to a large participant pool, the researcher expected 

that at least 240 participants would return usable responses to the study and the large sample size 

would allow the researcher conduct advanced data analyses and improve the generalizability of 

the obtained results. The target sample size for the present study was 30 for each of the eight 

cells constituted by three independent variables of gender (female vs. male), accreditation status 

of program (with vs. without CACREP accreditation), and halo effect (novice and experienced). 

It was expected that with a sample of participants of 240, the data would maximize the likelihood 

of normal distribution of the dependent variable and the generalizability of the findings.  
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However, among 4,000 prospective participants contacted, 74 consented to participate 

and completed the study online. The limited response rate resulted in the collapse of an 

unmanipulated independent variable of accreditation status of program. With 36 participants  (12 

male and 24 female) in the experienced condition and 38 (14 male and 24 female) in the 

inexperienced condition, the effects of the independent variables of gender and experience status 

on the dependent variable of CSS-R score were analyzed with the 2 × 2 factorial design.   The 

effect of the independent variable of reviewers‟ CACREP accreditation status on the CSS-R 

score was analyzed in a separate one-way ANOVA.  

Proposed and Actual Data Analysis 

Initially, the design of this study was a 2 × 2 × 2 ANOVA which would have allowed for 

the analysis of three main effects (gender, halo effect, and program accreditation status), three 

two-way interaction effects (halo effect × gender, halo effect ×  accreditation status and gender × 

accreditation status), and a three-way interaction (halo effect x gender x accreditation status). 

Due to the low response rate, the three independent variables cannot be analyzed simultaneously 

in the three-way ANOVA. Therefore, the independent variables of experience status and gender 

were analyzed in a two-way ANOVA (See Table 2). A two-way analysis of variance was 

conducted and included gender and the halo condition.  

Table 2   The Gender and Halo Effect 2 × 2  ANOVA 

 

         Halo Effect 

                                                          Novice                Experienced                

 

n =24 

 

n = 14 

 

n = 21 

 

n = 15 

 

  

 

Gender            Female                                                                         

Male 
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 Further analysis involved conducting a one-way analysis of variance to evaluate the mean 

between the two levels of the independent variable of CACREP accreditation was tested with a 

one-way ANOVA. The ANOVA was conducted to determine whether there was a halo effect, or 

difference in ratings on the CSS-R due to the training labels that the raters received.  

Assumptions 

The population being sampled is normally distributed.  According to Stern (2010), if a 

sufficient sample size is obtained violations of this assumption are not as problematic. The 

second assumption is that the sample contains homogeneity of variance, or equal sample size. 

The sample is assumed to be independent from each treatment group and randomly sampled 

from the population. The use of independent sampling indicates that the cases have no influence 

on the other cases being sampled. The use of two or more factors, with each factor having two or 

more levels, is an assumption of the completely randomized design. This design assumes that all 

levels of each factor are calculated in combination with all levels of every other factor. This 

design assumes random assignment of the experimental treatment condition combinations. Each 

experimental unit must be assigned to only one combination. 

Hypotheses 

Using a Two-Way ANOVA, the following hypotheses were examined: 

Hypothesis A: There will be no significant main effect of the halo effect status on ratings 

of the raters who are shown the counseling session presented as performed by an expert or a 

novice. 

Hypothesis B: There will be no main effect of gender on raters‟ ratings of the counseling 

session. 



Texas Tech University, Christopher S. Hennington, August, 2011 

 

52 

 

Hypothesis C: There will be no interaction between halo effect and gender on raters‟ 

ratings of the counseling session. 

 Using a One-way ANOVA, the following hypothesis will be examined  

Hypothesis A: The effect of accreditation status has no effect on ratings on CSS-R. 
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CHAPTER IV 

RESULTS 

 This chapter includes the results from the statistical analyses for this study. The results 

section includes a description of the research design, descriptive statistics, and results from the 

two-way analysis of variance and the additional one-way analyses.    

Research Design 

 The present study was designed to assess the effects of three independent variables, 

individually and collectively, on counselor performance ratings. The three independent variables 

were gender, halo effect, and accreditation with ratings on the CSS-R as the single dependent 

variable. However, due to low response rate, the original design with the three independent 

variables had to be divided into two separate analyses, one with the independent variables of 

gender and halo effect and one with the independent variable of accreditation status of the 

program of raters. Results of the two analyses will be presented below separately. The initial 

email was sent in two mass e-mails to 2,000 members each resulting in a total of 4,000 members 

of the American Counseling Association. 

Analysis with Independent Variables of Gender and Halo Effect 

 Descriptive statistics, including means, standard deviations and cell means are shown for 

the halo effect (novice and experienced) and gender are shown in Table 3. The cell means for 

responses from male and female raters according to the halo effect are displayed. The overall 

means for female raters was 2.57 and males 2.6. Overall, male and female raters evaluated the 

novice video with a mean of 3.47 and the more experienced at 1.64. 
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Table 3  Descriptive Statistics (Mean/SD/N) of CSS-R Grouped by Independent 

Variables of Gender and Expertise 
 

 

  

 

 

 The results of the analysis indicated that females evaluated the counselor‟s skills higher 

when evaluating the novice Internship I video (M = 3.02) and males evaluated the counselors 

skills higher when evaluating the Internship I video (M = 4.25). The more experienced Internship 

II video resulted in lower evaluations from males (M = 2.13) and lower evaluations from females 

(.94).  

  The means of the four conditions are displayed in Table 4 as a graph.  The graph 

indicated that males and females rated the counselor‟s performance higher when the video of the 

novice Internship I student was viewed and evaluated. The ratings of males resulted in a mean of 

.94 and a standard deviation of 5.02, showed more variability than ratings from the females. Both 

male and female raters rated the video with the more experienced Internship II lower. 

 

            

 

 

   Halo Effect   

   Novice Experienced   

Gender 

Female  3.02/ 4.38/24 2.13/ 3.70/21 2.57/4.06/45  

Male  4.25/ 4.15/14 .94/ 5.02/15 2.60/4.84/29  

  3.47/4.28/ 38 1.64/4.27/36   
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Table 4  Descriptive Statistics (Mean/SD/N) of CSS-R Grouped by Independent 

Variables of Gender and Halo Effect 

 

A two-way analysis of variance was conducted to evaluate the halo effect and gender on 

ratings using the CSS-R and is shown in Table 5. A significance level of .05 was decided at the 

outset of the study as a moderately rigorous alpha level. Significance was found at the .05 alpha 

level, indicating a significant main effect between the novice (Internship I) and experienced 

(Internship II) conditions. The main effects of the halo effect was significant at the .05 alpha 

level, F (1, 70) = 4.18, p < .05, partial η
2 

= .05.  
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Table 5  2 X 2 ANOVA for Halo Effect × Gender 

 

Source        SS          df           MS   F    Sig.      Partial η
2
 

Halo Effect          77.37             1            77.37      4.18    .05* .05 

Gender            .01             1              .01       .00   .98 .00 

Halo Effect  Gender          25.95             1            25.95      1.40  .24 .01 

Error       1295.39           70              18.51    

Total          1877.54           73     

   

* P<.05 

Analysis of Effect of Accreditation Status of Raters 

 In order to analyze the impact of program accreditation of raters on the ratings measured 

by the CSS-R, descriptive and inferential statistics of a one-way ANOVA grouped by the 

accreditation status as the independent variable and CSS-R score as the dependent variable was 

presented in Table 6.     

Table 6  Descriptive Statistics According to Accreditation 

 

    CACREP                                      Non-CACREP 

                        M             SD                     M          SD 

 

 

                         2.19          3.99                              3.45        5.04 

 

 

 

Results of the one-way ANOVA in presented in Table 7,   The difference in CSS-R 

between ratings from evaluators who graduated from CACREP accredited programs and non-
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CACREP accredited programs was not significant,  F(1, 72) = 1.34, p = .25. The results from the 

one-way analysis do not indicate that program accreditation has a significant effect on the rating 

of the counselor‟s performance.  

 

Table 7  Accreditation One-way ANOVA 

 

 

ANOVA 

 
Sum of 

Squares Df Mean Square F Sig.         

Between 

Groups 

25.17 1 25.18 1.34 .25       

Within Groups 1358.43 72 18.86   

Total 1383.61 73    

      

P>.05 
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CHAPTER V 

DISCUSSION 

The following section contains a summary of the findings from the study, a discussion of 

the findings, the hypotheses that were evaluated, the significance of the study, research and 

practice implications and potential limitations and delimitations.  Recommendations for future 

research and a closing statement are included.   

Summary 

 The purpose of this study has been to explore the halo effect, gender, and accreditation in 

the context of counselor performance ratings using a stratified sampling technique. The purpose 

of the stratified sample was to have adequate cell sizes for the research design. The halo effect, 

which was represented by experience levels (novice and experienced), was chosen as an 

independent variable because of historical indications that the halo effect could possibly be a 

source of bias in performance ratings. Thorndike‟s (1920) concept of a halo effect has possible 

implications across disciplines. A concern for counselor educators is the aspect of training future 

counselors and evaluating their abilities (Bradley & Gould, 2001).  

Evaluation of future counselors is a complex process and the evaluation of counselor 

trainees continues well beyond graduate training. CACREP accredited counseling programs in 

Texas require students to complete a practicum and internship that equals 700 clock hours. After 

the Master‟s degree is awarded, the trainee is required to complete a 3,000-hour internship (1500 

direct counseling hours and 1500 indirect) counseling hours. Weekly supervision is required for 

the practicum and internship required for the Master‟s degree and the LPC internship 

requirement and must be provided by a licensed professional counselor supervisor.   
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Supervision occurs at multiple stages in the counselor training process and continues until 

licensure is obtained at the state level (Gazzola & Theriault, 2007). Gazzola and Theriault 

studied 10 graduates of a Canadian counselor education program. The participants included 9 

women and one man. The study indicated that supervision past the Master‟s training allows 

counselor trainees to broaden and narrow their clinical experience. This level of preparation is 

required in order to foster the clinical competence of counselors (Hannah & Smith, 1997;  

Pearson, 2001). The extensive training and evaluation that LPC-interns complete prepares them 

to be able to implement counseling theory into counseling practice and adopt evidence based 

counseling techniques as a practitioner (Lemberger & Dollarhide, 2006).   

The accuracy of evaluation during the training process has implications that reach well 

into the future. The training that has been provided in counselor education programs will 

ultimately affect not only the trainee, but also the prospective counselors‟ clients and future 

employers. The halo effect impacts the rating of competence across disciplines  (Balzer & 

Sulsky, 1992; Goffin, Jelley, & Wagner, 2003; and Palmer & Feldman, 2005). The influence of 

gender also has implications on the accurate evaluation of professional competence ( Doughty & 

Leddick, 2007; Jordan , 2003; McHale & Carr, 1998;  Riordan, Gross, & Maloney, 1994;  Sells, 

Goodyear, Lichtenberg, & Polkinghorne, 1997).  

 An important emphasis in gate-keeping is the ability to rate potential counselors with 

accuracy and efficiency. In recent years gate- keeping has become a concern for counselor 

training programs due to the potential for future liability (Gaubatz & Vera, 2006; Lumadue & 

Duffey,1999;  and Nagpal & Ritchie, 2002). The ACA Code of Ethics states that “supervisors 

document and provide supervisees with ongoing performance appraisal and evaluation feedback 
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and schedule periodic formal evaluative sessions throughout the supervisory relationship” (ACA, 

F.5.a.). The code of ethics also states that: 

Counselor educators, throughout ongoing evaluation and appraisal,  

are aware of and address the inability of some students to achieve  

counseling competencies that might impede performance. Counselor  

educators: 1. assist students in securing remedial assistance when  

needed, 2. seek professional consultation and document their  

decision to dismiss or refer students for assistance, and 3. ensure  

that students have recourse in a timely manner to address decisions  

to require them to seek assistance or to dismiss them and provide  

students with due process according to institutional policies and  

procedures (ACA, F.9.b).  

Foster and McAdams (2009) recommend specific steps for counselor education programs 

to implement in order to increase the effectiveness of gate keeping practices. This practice 

includes making students aware of the expectations regarding student‟s performance in new 

student orientation, course syllabi, course delivery, academic advising, and clinical supervision.  

There is evidence that multiple factors influence bias in evaluation, such as Amir, Beard, 

& Bower (2005), accountability (Palmer & Feldman, 2005), and halo error on the part of the 

supervisor ratings (Goffin, Jelley, & Wagner, 2003; Palmer & Feldman, 2005; Thorndike, 1920). 

The evaluation of the halo effect in addition to rater gender and program accreditation operated 

as independent variables, with scores on the Counseling Skills Scale – Revised operating as a 

single dependent variable.  
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 Although halo effect was considered the potential cause of the difference in ratings, a 

different phenomenon appears to have occurred. The viewers of the video were given two 

different pieces of information along with the same video. Information for one video indicated 

novice (Internship I) therefore less expertise and information for the second video indicated more 

experience (Internship II), therefore more expertise. The information that accompanied the first 

video may have had an “underdog” effect (Vandello, Goldschmied, & Richards, 2007, p. 1603). 

In a study completed by Vandello et al., participants were asked to rate their preference in the 

Israeli-Palestinian conflict indicating their preference for the underdog. When Israel was 

displayed as oppressed, 65 students (47 females an 13 males) from a southern university rated 

Israelis more favorable. The second group was gave Palestine more favorable rating when they 

were portrayed as oppressed thus confirming the "underdog" effect. 

 Vandello, et al. conducted a second study to examine the underdog phenomenon. The 

results from a study where participants (39 women and 18 men) viewed a basketball game 

between Tel Aviv and Moscow. The participants answered questions about the video clip that 

assessed the participant‟s attributions to each team. The results indicated that the team that was 

“portrayed as the underdog was supported significantly more than top dogs” (Vandello, et al., 

2007, p. 1610). The findings from the study on the underdog theory support the longstanding 

social psychological theory of attribution theory, particularly dispositional attribution and 

situational attribution. According to Myers (2008), dispositional attribution is defined as 

“attributing behavior to the person‟s disposition or traits” and situational attribution as 

“attributing behavior to the environment” (p. 100). The fundamental attribution error occurs 

when observers “underestimate situational influence and overestimate dispositional influences 

upon others‟ behavior” (Myers, 2008, p. 102). 
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Research on the underdog effect is limited, and research that examines the underdog 

effect is limited to advertising and media. In their study of the underdog theory, Kim, et al. 

(2008) studied the underdog effect directly. The authors hypothesized that, when evaluating an 

artist, raters would score the inexperienced artist higher than the more experienced artist. One 

half of the participants rated the artist portrayed as new to the art community and the other half 

of the participants rated the artists painting who was well known in the art community. A 2 X 2 

ANOVA was conducted, which indicated a main effect of the “status of the artist, F(1, 51) = 

14.07, p < .001. Participants who evaluated the artists were significantly more likely to root for 

the underdog artist” (Kim, et al., 2008, p. 2558). Paharia, Keinan, Avery, and Schor (2009) 

reported that the act of identifying and relating to the underdog “can occur when observers author 

their own underdog narratives” 

Implications of the Halo Effect  

 The study of a potential halo effect from Naftulin, Ware, and Donnely (1972) known as 

the Dr. Fox Lecture was applicable to the experience found in general professional evaluations. 

The concept relates to haw raters process information that they then use to evaluate the subject‟s 

competence in a given area. The students rated the charismatic teacher in a similar way that a 

counseling professor or supervisor would rate a student, with high marks. The hypothesis in the 

Dr. Fox experiment was confirmed in suggesting that the halo effect was at play due to factors 

other than the content of what was being delivered. This, however, does not seem to be 

supported in the present study regarding counselor performance evaluation. Thorndike‟s (1920) 

definition of the halo effect refers to “A problem that arises in data collection when there is 

carry-over from one judgment to another”.  

Thorndike (1920) used the term halo to describe a constant error that appeared to be 

present when workers were evaluated. The halo effect occurred when the rater or supervisor is 
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“unable to reason out different aspects of the person‟s nature and achievement and rate each in 

independence of the others” (Thorndike, 1920, p. 25). Several researchers have cited the halo 

effect as a possible explanation for rater bias on the part of the outside rater (Balzer & Sulsky, 

1992; Borman, 1975; Goffin, Jelley, & Wagner, 2003; Murphy, Jako, & Anhalt, 1993; Nathan & 

Tippins, 1990; Palmer & Feldman, 2005).  Some research found no significant results of the halo 

effect indicating that the halo condition on rater bias is not always clear (Nathan & Tippins, 

1990; Borman, 1975). In addition, the study by Holzbach (1978) indicated a halo effect during 

the administration of self-ratings, but not for ratings by an outside observer.  

When less than adequate instrumentation is used  (Barnhart, Haber, & Lin, 2007; Kulas, 

Stachowski, & Haynes, 2008) including observation (Bland & Altman, 2007), multiple item 

rating scales (Lindell, 2001), and statistical controls (Hedayat, Lou, & Sinha, 2009), the halo 

effect is evident on evaluation error. Due to research on the literature, efforts have been made to 

diminish any possible halo effect in terms of instrumentation in the current study. 

  Balzer and Sulsky (1992) conducted a critical examination of evaluation of performance 

and asserted that “psychometric evidence suggests that halo measures may be deficient measures 

of the construct they are intended to measure, questioning the utility of experience is a measure 

of rating quality” (p. 981). Alternatively, Turban, Jones, and Rozelle (1990), as cited in a study 

by Goodyear and Bernard (1998), reported that „liked trainees received more support, more 

effort, and ultimately more favorable evaluations than dislike trainees (p. 7).  

 Remmers and Martin (1944) suggested a category of halo effected they termed, "halo 

effect in reverse" (p. 193).  This version of the halo effect is contrary to the halo effect suggested 

by Thorndike (1921). The reverse halo effect suggested that the opposite effect would be true 

indicating that evaluators would rate the novice more favorably than the more experienced 
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personnel.  This phenomenon, the reverse halo effect, seems to be consistent with the results 

from the present study in view of the fact that the more experienced Internship II student was 

rated lower than the novice Internship I student. Similarly, Remmers and Martin found that 

teachers rated high school seniors lower on maturity than high school juniors, even in terms of 

physical maturity confirming the presence of a "reverse effect".  

Evaluating the Halo Effect with the CSS-R 

  The CSS-R contains 19 items divided into six sections that typically occur in the 

development of counseling skills. These sections are comprised of the following counseling 

skills including: a) showing interest and appreciation, b) encouraging exploration, c)deepening 

the session, d)encouraging change, e)developing the therapeutic relationship, and f)managing the 

session (Erikson & McAuliffe, 2003). A 2 × 2 ANOVA was used to analyze the main and 

interaction effects between gender and halo effect on counseling skills ratings. The variable of 

the halo effect produced the only significant difference in the study.  

When interpreted against an alpha level of .05, we can say with 95% certainty that the 

null hypothesis for the main effects of the halo effect is false and the research hypothesis 

adequately explains the difference that was obtained with a 5% probability that the results were 

obtained by chance. However, the significance indicated a reverse halo effect, confirming the 

reverse halo effect found by Remmers and Martin (1944). The results obtained in the present 

study were similar to those found by Remmers and Martin. Though published in 1944, the 

phenomenon of a reverse halo effect was highlighted and is applicable in this instance. The 

authors stated, “It is concluded from the differences shown that teachers, although agreeing 

among themselves, are unable to rate students validly…The items which other evidence would 

indicate should have favored seniors, did not do so” (Remmers & Martin, 1944, p. 200).  
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This reverse effect, rather than the expected effect reminiscent of Thorndike's description, 

occurred in the present study regarding the halo effect and counselor evaluations. The original 

definition of halo effect indicated that factors such as attractiveness or other positive qualities 

would influence ratings positively. Due to the fact the novice student received higher ratings and 

the more experienced student received lower ratings, this falls into the reverse halo phenomenon. 

An additional explanation for the reverse halo effect could be due to the underdog phenomenon 

where the less experienced individual, or underdog, is favored. The Counseling Skills Scale-

Revised (CSS-R) was designed to be used with a sampling of a counseling session, which adds 

to its usefulness as an evaluative measure and was the main reason the scale was chosen for this 

study. The rejection of the null hypothesis of the halo effect should be taken into account and 

with the underdog phenomenon in mind; consideration should be given to the unexpected results 

regarding the halo treatment condition.    

Discussion of the Findings and Conclusions 

 The following section includes a discussion of the present study‟s findings and results. A 

review of the hypotheses, the significance of the study, implications, and the studies‟ limitations 

are included as well.  

 Hypotheses. Using a Two-Way ANOVA, the following hypotheses were examined: 

Hypothesis A: There will be no significant main effect of halo effect 

This hypothesis was rejected. There was a significant main effect of the halo effect on the 

ratings from the CSS-R at the .05 alpha level, F (1, 70) = 4.18, p < .05, partial η
2 

= .05. The 

expected results were that the halo effect would have some impact on the ratings of the 

counselor‟s performance. The results that were achieved indicated that the novice Internship I 

counselor who was uninvolved in professional identity development was rated higher than the 



Texas Tech University, Christopher S. Hennington, August, 2011 

 

66 

 

more experienced Internship II student who was involved in professional identity development. 

These results are not logical and can be largely attributed to the low scores from the male raters. 

The mean score of .94 was the lowest cell mean, which could be explained by the process nature 

of the CSS-R, rather than task oriented.  

Hypothesis B: There will be no main effect of gender 

This hypothesis was retained. The results from the study do not indicate that gender has a 

significant effect on the ratings of counselor performance using the CSS-R, F (1,70) = .00, p=.00. 

Hypothesis C: There will be no interaction between the halo effect and gender 

This hypothesis was retained. There was no interaction effect between gender and halo 

effect on the ratings from the CSS-R., F (1,70) =1.40, p=.24. 

 Using a One-way ANOVA, the following hypothesis was examined: 

Hypothesis A: The effect of accreditation status on CSS-R. 

 This hypothesis was retained. The one-way ANOVA was not significant, which indicates 

no difference in scores on the CSS-R between graduates of CACREP and non-CACREP 

counseling programs, F (1,70) = 1.40, p=.24 

Significance of the Results 

 The following section covers the implications that the present study has on the counseling 

profession and counselor performance evaluation, limitations of the study, recommendations, 

and closing statement.  

 Implications for practice. This study has examined the halo effect, a relatively absent 

construct and potential source of bias in counselor performance evaluation. Thorndike (1920) 

formally conceptualized the halo effect. The theory was expanded throughout the 20
th

 century 

into business, education and medicine. These implications are possible for counselor evaluation 
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(Bernardi & Guptill, 2008; Feldt & Charter, 2003; Lepkowski, Packman, Smaby, & Maddux, 

2009; Lurie, Lambert, & Grady-Weliky, 2006; Williams, Klamen, & McGahie, 2003).  The halo 

effect, as a source of bias in evaluation, raises the question of what additional factors may be 

influencing counselor supervisor‟s objectivity in evaluating clinical skills. In addition, the halo 

effect must be considered  as counselors evaluate clinical skills and more specifically, the 

influence of  personality, attractiveness, or perceived dedication to the profession. 

Implications for research. Including gender as an organismic independent variable 

served the purpose of examining the possible interaction effects and the main effect of gender 

when combined with the halo effect. When factors that influence the accuracy of counselor 

evaluation are isolated, these variables can be studied further as contributing factors in rater 

error. Examining the effect of organismic independent variables is a useful area of research in 

relation to rater bias in evaluation. Bias has been studied thoroughly as it relates to standardized 

tests and psychological tests, but research is limited on the natural bias that occurs in 

professional evaluation of counselor competence.                 

           As discussed in Chapter 2, the issue of expectations can play a role in the inverse ratings 

of the counselor‟s ability. For example, seeing the information about the student in Internship I, 

labeled "novice" and "uninvolved in professional identity development" may have initiated lower 

expectations, but the actual performance of the student may have led to higher evaluations. 

Whereas, in viewing the information about the student in Internship II, "more experienced" and 

"being very involved in professional identity" may have resulted in higher expectations and the 

actual performance did not meet those expectations.  

Another reason for the inverse ratings is that the results were obtained due to an 

attribution error and the novice student in the video was seen as the underdog while the more 
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experienced student in the video was seen as the resulting in ratings that reflected this attribution 

on the CSS-R.  

Limitations and Delimitations of the Study 

 Limitations. The current experimental study developed to evaluate the halo effect and 

gender to assess counselor performance ratings was a sound design. Although the design was 

sound, several limitations must be considered. These limitations are typical to the boundaries 

found during research completed in an online format. Those limitations included: a) technology, 

b) the number of participants that opened the initial email, c) response rate and d)time limits. 

Technology is a common limitation found in research completed through an online design. The 

counseling video could not be live-streamed due to the technology limitations of a non-server 

computer system. The video was placed on a web site as a .mov file that could be played with 

QuickTime video player. Some respondents replied to the email reporting an inability to 

download RealPlayer to a work computer. Other potential respondents reported that the video did 

not work properly with their technical equipment. The sample of 74 indicated that this was likely 

a problem with the recipient‟s technology. Computer software may not have been updated or 

computers may be outdated and do not allow videos to run smoothly.   

A second limitation that was less clear was the number of initial emails that were never 

opened.  Over 75% of the initial emails were never opened. This phenomenon could have been 

due to bulk emails blocked by servers, firewalls or additional security measures.  Another 

possibility could be the emails were successfully delivered but the recipients simply did not open 

the initial email due to lack of interest or time constraints. The increased use of email to send 

survey type studies to a large number of recipients has become increasingly common, and the 

recipients in the field of counseling have become saturated with this type of research delivery. 
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The overall response rate was small and a significant limitation in this study. The sample size 

(N=74) was well below the 240 desired responses for the study. The low return rate resulted in 

unequal cell sizes and a smaller than desirable sample size.  

The third limitation arose due to time limits. The CSS-R is a unique inventory is used to 

evaluate a counselor's performance during single counseling sessions. These sessions typically 

last much longer than the 5-minute session that was used for the study. The limitation surfaced 

due to the need to keep the video brief yet maintaining the counseling skills assessed by the CSS-

R. Is five minutes long enough to form an accurate evaluation of a person‟s performance? A 

typical evaluation takes a minimum of 20 to 40 minutes. This video was a sampling of a 

counselor‟s performance and the results should be carefully evaluated in light of this limitation. 

The video was decidedly brief in order to accommodate the time constraints of potential 

participants.   

 Delimitations. The delimitations of the study involves the choice of the study itself. One 

delimitation is the sole use of a female counselor in the video as opposed to a male in one video 

and a female in another. This would have allowed for further investigation into the influence of 

rater gender on same gender and different gender evaluation. The second delimitation is the use 

of a 5 minute video session rather than a 10 minute video session. The 5 minute session was used 

anticipating an increased response rate with the lure of a less lengthy video and a decrease in the 

time spent responding to the study.  

Recommendations 

 There are many recommendations for future research using the present design.  

 In terms of delivery, future research may be conducted where actual participants are 

available, such as the American Counseling Association annual conference. This format 
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would remove the complication of sending out a video clip, and offer longer segments of 

video if the participant desired.  

 Utilizing a longer video could be increase the reliability of the evaluation results. 

 Use live streaming video from a secure server. This would allow a longer segment to be 

played. It would also offer stability to the video playing, rather than depending on 

participants to have the required software for viewing.    

 Use multiple videos in order to test the factors of personality and gender by having both 

genders portrayed in the study.  

 Conduct a factor analysis of the CSS-R, in order to determine (1) whether each subscale 

is a factor that can be used as predictor variables and (2) isolate any specific 

characteristics that are rated lower or higher by different raters.  

 Utilize an email service to send the mass emails, particularly with a double sampling 

technique. The typical personal email service allows an individual to send a maximum of 

500 emails per day, and some services allow as few as 250 per day. 

 Further investigation is needed to examine the reasons for the limited response rate of the 

present study. This recommendation could aid in explaining the low response rate for this 

study and future studies.  

 Additional research is needed to understand participant‟s attitudes toward studies sent 

through email or completed online. One response from a participant stated, “I cannot 

believe how many dissertations are being done using surveys. I‟ve helped with too many, 

and I‟m taking a break.” This raises the concern that perhaps email is a less viable 

medium for disseminating research materials.  
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 Using a third category, such as practicum level, Internship I, and Internship II might aid 

in explaining the halo effect more clearly.  

 Additional research may include using another formal scale evaluating counselor 

performance to determine if a different assessment would obtain similar results. Possible 

assessments could include the Professional Counselor Performance Evaluation (PCPE), 

the Professional Performance Fitness Evaluation (PPFE) or the Counselor Interaction 

Analysis (CIA). 

 Researching additional situations that observe the Halo effect or Reverse Halo Effect 

would be beneficial in understanding this social-psychological theory. 

Closing Statement 

 Mixed results were obtained from the present study. The focus of the research 

concentrated on the halo effect, the potential for rater error due to the presence of favorable 

versus unfavorable information and the influence of that information on the ratings of counselor 

skills.  In this study, the level of counseling experience was used as the halo. The main 

hypothesis was supported, which was that the halo effect does influence the evaluation of 

counselor performance ratings. The main effect of the halo condition was supported at the .05 

alpha level, but not the anticipated .05 alpha level that was set prior to the study. The opposite of 

what would logically occur is evident. Raters evaluated the novice Internship I student higher 

than the more experienced Internship II student, which is the reverse of what was expected to 

happen in the study. With the low response rate and the logistical challenges involved, the results 

are still indicative of a significant effect. 

The study was challenged by a low response rate from the population of 4,000 potential 

participants that were part of the study. A sample of 74 is less than desirable, but adequate 
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analysis was gained from the use of a two-way analysis of variance. The low response rate could 

likely be attributed to oversaturation of email survey type studies, though no research has offered 

this as a potential factor in low response rate. Both lists that were emailed had almost identical 

numbers of unopened, opened, and participants who clicked to participate in the study.  

At this point, there is not enough data due to small cell sizes, to determine the interaction 

effect between the gender of the raters, the halo effect, and accredited and non-accredited 

programs. The significance of the results indicated that the halo effect does have an influence on 

the favorable or unfavorable ratings. The main conclusion is that based on the ratings of two 

identical video-taped counseling role-plays, there was a significant difference between the mean 

ratings between each of the two groups of participants.  

The only plausible explanation is that the additional favorable and unfavorable 

information had an effect on the ratings. Statistically, the halo effect was supported as 

influencing ratings of counselor performance utilizing the CSS-R. It is unclear why the 

counseling session with the novice students would be rated higher than the experienced student. 

The halo effect would logically lead raters to evaluate the more experienced more involved video 

higher than the less experienced uninvolved student. This may have resulted in an underdog 

effect, which led to the opposite effect that occurred in the present study.  

The significance at the .05 alpha level is compelling support that there is a potential halo 

effect in reverse when evaluating counselor performance. The halo effect in reverse is indicative 

of the social psychological theory of the underdog phenomenon.  

 The current study provides valuable information to the counseling community regarding 

the halo effect and the influence of the effect during the evaluation of counselor skills. The study 

provides an awareness of potential bias during the evaluation of counseling skills. Thorndike‟s 
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conceptualization of the halo effect in the early part of the 20
th

 century was an attempt to explain 

the error that was observed in professional ratings (Thorndike, 1920). While measuring the halo 

effect or halo in reverse remains elusive, the present study offers credence to the idea that a 

significant effect is possible when a halo effect occurs during the evaluation of counseling skills. 

This information can assist in the improvement of current and future counseling practices 

ensuring better evaluation procedures for counselors evaluating students participating in 

Internship I, Internship II and those still participating in their counseling degree programs. 
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APPENDIX A FIRST EMAIL  

Page 1 

Evaluation of Counselor Competence 
If you would like to participate in this study, please complete the following three questions. This will 
indicate to me that you would like to participate and you would like to receive the second email . This 
email will include one 5-minute video and a 5-minute questionnaire. If you encounter problems, please 
contact me at christopher.hennington@ttu.edu. 
 

1. Gender? 
 
Male 

Female 

 
 
2. Was the counseling program that you completed CACREP accredited? 
 
Yes 

No 

 
 
3. Please include your ACA ID# in order to receive the second part of the survey. 

1. Initial Questionnaire 
 

 

 

 

 

 

 

 

 

mailto:christopher.hennington@ttu.edu
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APPENDIX B SECOND EMAIL 
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APPENDIX C 

PERMISSION REQUEST FOR THE COUNSELOR SKILLS SCALE-R 
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APPENDIX E 

June 2, 2010  

Dr. Loretta Bradley Ed Psychology & Leadership Mail Stop: 1071  

Regarding: 502428 The Halo Effect, Gender, and CACREP Accreditation as Factors that Influence the Evaluation of Counselor Competency  

Dr. Loretta Bradley:  

The Texas Tech University Protection of Human Subjects Committee approved your claim for an exemption for the proposal referenced above 

on May 31, 2010.  

Exempt research is not subject to continuing review. However, any modifications that (a) change the research in a substantial way, (b) might 

change the basis for exemption, or (c) might introduce any additional risk to subjects must be reported to the IRB before they are implemented.  

To report such changes, you must send a new claim for exemption or a proposal for expedited or full board review to the IRB. Extension of 

exempt status for exempt projects that have not changed is automatic.  

The IRB will send annual reminders that ask you to update the status of your research project. Once you have completed your research, you must 

inform the Coordinator of the Committee either by responding to the annual reminder or by notifying the Coordinator by memo or e-mail 

(donna.peters@ttu.edu) so that the file for your project can be closed.  

Sincerely, 

Rosemary Cogan, Ph.D., ABPP  Protection of Human Subjects Committee  

Box 41075 | Lubbock, Texas 79409-1075 | T 806.742.3905 | F 806.742.3947 | www.vpr.ttu.edu An EEO/Affirmative Action Institution  
 

 

 


