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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

The role of parenting is multidimensional as it is 

a complex and diverse experience. Parenting has been 

described as one of the most difficult tasks with the 

least amount of preparation. Perhaps it is for this 

reason that much concern is given to parent education 

and intervention. The types of intervention that are 

available to parents range from open-ended discussion 

groups (Auerbach 1968, Hereford 1963) to highly 

structured and systematic training programs aimed at 

specific targeted behaviors (Carkhuff, 1971). Between 

these two polarities are several popular standardized 

programs. These include Parent Effectiveness Training 

(Gordon, 1970), Adlerian Parent Study Groups (Berrett, 

1975), Systematic Training for Effective Parenting 

(Dinkmeyer & McKay, 197 6), Parent Involvement Program 

(McGuiness & Glasser, 1978), and many others. These 

interventions are directed toward teaching parents 

specific techniques from a particular theoretical 

orientation which explicitly or implicitly holds itself 

up as the one true approach. The "do's" of one approach 

are often the "don'ts" of another. 



There are many different parenting programs and 

each addresses a style of parenting using different 

techniques. These parenting styles reflect the parents' 

beliefs on issues of control, responsibility and 

communication. The results of these different styles 

are seen in the parent/child relationship. While these 

parenting styles can generally be classified into three 

types, there is some room for overlap as well as 

movement between styles. 

Three parenting patterns outlined by Baumrind 

(1971) are authoritarian, permissive and authoritative. 

The authoritarian style of parenting is characterized by 

a parental belief in total control of the offspring 

insisting on the child's blind submission to parental 

authority. Parents attempt to shape, control, and 

evaluate the behavior and attitudes of their children in 

accordance with an absolute set of standards. Emphasis 

is placed on respect for authority, work, tradition, and 

the preservation of order. Verbal give-and-take between 

parent and child is discouraged. Immediate obedience is 

the rule. 

The permissive parenting style is characterized by 

parents who are tolerant and accepting toward the 

child's impulses. Punishment is used as little as 
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possible and few demands for mature behavior are made. 

Parents allow considerable self-regulation by the child. 

Authoritative parenting includes expectations of 

mature behavior from the child and clear setting of 

standards by the parents. Firm enforcement of rules and 

standards is accomplished through commands and sanctions 

when necessary but the child's independence and 

individuality is encouraged. Open communication between 

parents and children, with encouragement of verbal give-

and-take is common and the rights of both parent and 

child are recognized. 

Popkin (1983) classifies parenting styles into 

three similar categories: autocratic method, permissive 

method and democratic method. Absolute control is 

characteristic of the autocratic method. The parent is 

a dominating authoritarian figure who uses reward and 

punishment as the means of enforcing orders. Children 

are told what, where, when and how to do everything. 

There is little room for question or challenge. This 

method is "limits without freedom." 

There is no control with the permissive method. 

These parents are often reacting strongly against the 

harsh and uncompromising character of the autocratic 

method of their own parents. Children are allowed to 

"do their own thing" without much order or routine. 



There are few limits to anyone's freedom. One of the 

main drawbacks of this system is the feeling of 

insecurity which plagues children raised in this manner 

They have almost no sense of belonging or of 

cooperation. This method is "freedom without limits." 

Freedom is an ideal, but so are the rights of 

others and the responsibilities of everyone with the 

democratic method. The parent is the leader, who 

encourages cooperation and stimulates learning. There 

is order and routine, and every person in the family is 

an important member. This method acknowledges the 

social equality of children and parents, and 

concentrates on the rights and responsibilities of 

everyone. It is "freedom within limits." 

The issue of parenting style culminates with the 

parents' question, "What kind of child do we want to 

raise?" The qualities that are important for surviving 

and thriving in this society are reflected in the 

different styles of parenting. When parents are 

educated as to the effects of the different styles they 

can better choose which style they want to incorporate 

into their parenting to achieve the end results they 

desire with their children. The extremes of 

authoritarian or permissive parenting styles do not 



offer children much opportunity to be responsible for 

their own behavior. The authoritative/democratic 

parenting style concentrates on the rights and 

responsibilities of both the parent and the child. All 

are encouraged to interact as social equals. 

Purpose of the Study 

This study provides empirical data regarding the 

effects of parent education and parent attitudes on 

parenting skills. The method of parent education 

used in the study is an Adlerian-based program. The 

influence of this parent education will be considered in 

relationship to authoritarian attitudes. As the review 

of the literature will indicate, these two aspects of 

parenting appear to be conversely related. For the 

purpose of this study, authoritarian attitudes are 

defined as the parents' perceptions regarding the rights 

and liberties of children. 

There are several reasons why this study may be 

valuable to professionals working with parents. 

Effective parenting depends on a number of factors 

including the goals and values of the parents. It may 

be difficult to describe all the factors related to 

effective parenting but an understanding of the impact 



of authoritarian attitudes and parent training on 

parenting skills will be beneficial. 

According to Hoff (1978), parenthood places 

continuous demands on a person from the time of the 

infant's conception until at least the child's 

eighteenth birthday. Parents should be encouraged to 

continually consider their responsibilities as parents. 

Parent education can provide a type of "inserviee" for 

parents and help them meet these enormous demands. 

One main source of information regarding child 

rearing practices comes from past experience. Often 

parenting styles are derived from the methods with which 

that particular parent was raised. The impact of those 

methods upon the children in today's society is not 

usually considered. Methods effective 20 to 40 years 

ago are not necessarily effective in the current time. 

When parents are educated as to the impact of particular 

styles of parenting they can make more educated choices 

about their behaviors with their children. In this way, 

parents can make informed choices regarding their 

interactions with their children and be more successful 

in achieving desired results with their children. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

During the 1970's considerable attention was 

directed toward evaluating the effectiveness of parent 

education programs focusing primarily on cognitive 

intervention during childhood (Bronfenbrenner, 1974; 

Chilman, 1973; Clarke-Steward & Apfel, 1978; Goodson & 

Hess, 1976). These evaluations provide useful 

information for program development and raise important 

issues for future research. Lamb and Lamb (1978) 

define these types of programs as "the formal attempt to 

increase parents' awareness and facility with the skills 

of parenting" (p.14). Croake and Glover (1977) define 

parent education as the "purposive training activity of 

parents who are attempting to change their method of 

interaction with their children for the purpose of 

encouraging positive behavior in their children" (p. 

151). Fine (1980) views parent education as "a 

systematic and conceptually based program, intended to 

impart information, awareness, or skills to the 

participants on aspects of parenting" (pp. 5-6). 

The benefits acquired from programs designed to 

teach adults how to better parent remain a topic of much 

7 
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debate. Some individuals readily accept parenting 

responsibilities without formal assistance and appear 

quite successful, while others see parenting as a 

tiresome responsibility for which they are not prepared 

(Judah, 1978). Toffler (1970) describes parenthood as 

the greatest single preserve of the amateur. Support 

for this statement is found by Yankelovich, Skelly and 

White (1977), who report that seventy percent of the 

parents in their survey desire "help to make the job 

easier" (p. 27). 

Understanding the progression of the parent 

education movement in America is beneficial. 

Historically, this movement has impacted the course of 

American family life. A review of this history will 

form a basis for understanding the nature of the study. 

After looking at this history, an overview of group 

parent education will be presented. This will be broken 

down into three major approaches: behavioral, 

communication, and Adlerian. Effects of parent 

education will be reviewed as well as more indepth 

information regarding Adlerian parent training and 

authoritarian attitudes. Finally, a statement of 

hypotheses for the study will be made. 



History of Parent Education 
in the United States 

Parent education has been a recognized concern in 

the United States since Colonial times. Although there 

was no formal parent education, Puritan orthodoxy 

required adherence to a child-rearing program that was 

exceedingly strict (Beales, 1975; Davis, 1976). 

Childhood was of short duration with children being 

considered miniature adults and the Bible being the only 

child rearing manual needed. Some of the first parent 

education groups were run by wives of missionaries using 

the Bible as the only authority on children. This 

authoritarian, religious influence pervaded life at that 

time and had great influence on child rearing practices 

(DeMause, 1974). 

Sunley (1955) found the content of parenting 

literature in the early 1800's showed an emphasis on the 

mother's role in care of the child. He also noted that 

the parenting experience of those times was based on 

absolute and rigid parental authority with total 

submission by the child. The combination of literature, 

religion and this parental authority of the pre-Civil 

War times led to control "by intensive guilt, repression 

of personal feelings, a strong authority bond between 

parent and child and low parent empathy" (Davis, p. 
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37). Within this context, the first records of 

organized parent groups in America occurred (Brim, 1959; 

Rothman & Rothman, 1972). The developing parent 

education movement of the post-Civil War period was 

marked by a change in attitudes about parenting. There 

seemed to be a renewed interest in the ideas of Locke, 

Rousseau, Pestalozzi and Froebel. These philosophers 

had a great impact on the developing parent education 

movement of this time. Davis (1976) found the focus of 

parent education began to move away from strict 

authoritarianism toward a more humanistic approach to 

child rearing. Kessen (1979) wrote of this change in 

parenting philosophy when he said there was a "decrease 

in authority bonds, a move in the direction of more 

empathy, a relaxation of authoritarianism, a reduced 

fear of children's instincts, and a resulting release of 

energy and expansive vitality" (p. 91). In this 

context, he said the needs of parent education were 

beginning to be recognized. 

With the approach of the 20th century came a desire 

to fit parent education into a scientific and rational 

framework. Schlossman (1976) wrote that this scientific 

base for parent education could best be described by 

looking at the research of G. Stanley Hall. Hall was 

the first to begin the study of children within the 
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university setting and popularize the idea that the 

study of children would revolutionize the pedagogy of 

home and school (Ross, 1972). Hall's research was aimed 

at the child's mind and its contents. He almost 

exclusively used a parental questionnaire approach. 

Although Hall's original intent was not parent 

education, his research methods forced parents to 

closely observe the behavior and speech of their 

children in a more systematic form than ever before. 

This method of research impacted parenting in two 

significant ways. One, the raw data that the 

questionnaire provided was considerable, but more 

importantly, it afforded parents an opportunity to learn 

much more about their children through their 

observations. All this complicated data led Hall to 

conclude simply that the "contents of children's minds" 

were not compatible with the content and methods of 

early school instruction. He, therefore, felt children 

should be kept out of school until their minds were 

ready to take on that task—about the age of seven or 

eight. He implored adults to accept children as nature 

had made them, and not try to compress them into a 

school room filled with adult concepts of punishment, 

knowledge and amusements at too early an age. 
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Child rearing practices were becoming increasingly 

important in the American family life of the early 

1900's (Cosgrove, 1982). Davis noted that guidance for 

parents through a behavioristie psychology laid the 

foundation for effective parenting. He also said this 

ever-increasing emphasis on parent education led the 

federal government to become involved. The White House 

Conference on Child Care was convened in 190 9, and 

provided the main thrust for the writing of a child's 

charter and establishment of a Children's Bureau in 1912 

(Schlossman, 1976). It distributed information on child 

development and published many popular pamphlets, 

including "Infant Care" and "Your Child from One to 

Six." There were child labor laws passed in 1913, and 

the Smith-Lever Act of 1914 continued the federal 

involvement in parent education by mandating 

demonstration projects in homemaking, home management 

and child care (Brim, 1959). It also set up the 

Cooperative Extension Service, which still provides 

advice about child care. Cosgrove (1982) noted in 

addition to governmental involvement, other groups 

became interested in this movement. She found that the 

State University of Iowa established the first child 

study center in 1911. In addition, the American Home 

Economies Association was founded in 1908. She stated 
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its original interest was not in parent education, 

although in time it became one of the staunchest backers 

of family life studies. The 1920's marked the beginning 

of the scientific study of child development. Many 

universities established child study centers, where 

researchers investigated the growth and development of 

children and applied their findings to educational 

methods and parent education. By the 1920's, the Parent 

Teacher Association (PTA) had gained public recognition 

as the most influential group devoted to social reform 

and moral responsibility in home and family life 

(Schlossman, 1976). He noted the Child Study 

Association of America (CSAA) was also a strong 

organization during that era. Additionally, the CSAA 

provided the cutting edge for post war parent education 

by initiating the National Council of Parent Education 

in 1925. 

Just prior to the Depression, the parent education 

movement shifted from a focus on social reform to a 

concern with middle-class problems (Larrabee, 1960). 

This was seen as a way to instruct middle-class women in 

child rearing practices in accordance with new 

behavioral science ideas (Beard, 1927; Waters, 1927). 

During this time, the focus shifted away from 

adolescence to an emphasis on preschool children, ages 
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two to six (Forest, 1927). Consequently, parent 

education and preschool education became synonymous. 

The primary objective of the nursery schools in America 

were "to provide middle-class parents with object 

lessons in rearing children who were deferential to 

authority, in total control of their emotions, and 

socially conformist" (Schlossman, 1976, p. 457). 

The decade of the 20's closed with a publication 

concerning parent education. The National Society for 

the Study of Education Yearbook listed 75 major 

organizations that conducted parent education programs 

(Brim, 1959) . 

Parent education and training programs continued to 

gain momentum in the following decade. Brim (1959) 

noted that in spite of the depression, the parent 

education movement gained much national support. Toward 

the end of the 1930's, the financial impact of the 

depression became too severe and funds for these 

programs were cut off (Braun & Edwards, 1972) . 

Therefore, the parent education movement was left 

without a national organization to guide professional 

activities and coordinate these activities at a national 

level. 

The 1940's brought with them a renewed interest in 

childhood experiences (Wolfenstein, 1951). There were 
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marked differences in the conception of child instinct, 

the nature of a baby's needs, the function of play and 

the mindset of parents comparing 1914 and 1945 editions 

of Infant Care. Spock, with his book. The Common Sense 

Book of Baby and Child Care in 1946, made significant 

contributions to the parent education movement. This 

change in parenting attitudes was pervasive as America 

entered an era of child-centeredness (Cosgrove, 1982) . 

Borger (1981) noted the "baby boom" of World War II 

led to a renewed interest in child and family life. He 

also found the works of Erikson and Piaget, focusing on 

the stages of child development, helped parents 

understand their children in a new way. Spock (1957) 

with his "how to" book on parenting infants and young 

children had great impact on parenting practices of the 

time. The Gesell Institute published several books on 

child development (Gesell and Ilg, 1946: Ilg and Ames, 

1955). These were widely used in guiding parents toward 

understanding the essence of childhood behavior- -helping 

them to know what was normal and expected behavior 

(Fine, 1980) . 

The 1960's and 1970's brought rapid advances in the 

technological world. In addition, parent education 

programs expanded greatly due to an increase in 

government support. Head Start was established to help low 



16 

income parents prepare their children for school 

(Borger, 1981). Another federal project. Education for 

Parenthood, helped schools develop parent education 

courses for teen-agers. The child was now seen, not 

just as a static intelligence, but rather as a being of 

innumerable possibilities. Parent education had 

definitely become a national priority (Cosgrove, 1982). 

Group Parent Education 

Parent education is a general term used to define 

the process of teaching parents. The goals, format, and 

materials in parent education are diverse, but most 

programs attempt to help parents achieve specific goals. 

These goals include development of greater self-

awareness, use of effective discipline methods, and 

improvement of parent-child communication (Fine, 1980) . 

Extensive guides to parenting have become available 

in the form of books, programs, and materials (Sweeney & 

Moses, 1979). A multitude of texts and training 

opportunities have come in answer to expressed needs and 

desires for responding to the challenge of parenting in 

today's hurried society (Ballenski & Cook, 1982; Carlson 

& erase, 1983; Hicks & Williams, 1981). Many studies 

are found reporting the effectiveness of the various 

approaches. 
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Parent training models based on theoretical 

orientations classified into three groups have been 

suggested by Carlson and Russell (1982). These include 

the behavioral model, the communication model, and the 

Adlerian model. When the three psychological 

orientations are outlined, numerous disagreements can be 

noted. The parenting theories that grow out of these 

often contradict each other. Powell (1978) indicates 

that the lack of consistency in the parenting approaches 

tends to result in much confusion and frustration for 

parents conscientiously seeking sound, theoretically-

based help. There is a clear need for responsibility 

for those working with or for parents in educative and 

prescriptive roles to be aware of what current research 

is available about each of the three theoretically-based 

parenting orientations. Few attempts have been made to 

systematically relate specific characteristics of 

effective programs to their outcomes. There does appear 

to be a trend toward gradual increase in the focus on 

parent education over the years. 

Behavioral Approach 

The behavioral approach to parenting involves 

teaching parents techniques and means of control that 

will enable them to shape the behavior of their 
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children. Behavioral approaches are less specific in 

the use of program format and materials than some 

programs. The concepts taught usually include an 

overview of basic behavioral concepts, the nature and 

use of social and nonsocial reinforcers, the manner in 

which children shape the behavior of their parents, 

observations and recording procedures, and techniques 

for weakening undesirable behavior while strengthening 

desirable responses (Johnson & Christensen, 1975) . 

Cagan (1980) analyzes the theoretical and 

ideological assumptions on which behavior modification 

books and programs are based and considers the 

implications of these. His analysis indicates 

consistency in focus on what the child does but not on 

thoughts, feelings, or attitudes. He reports that many 

techniques that were clearly punitive have been 

reinterpreted so that they no longer seem to be 

punishment. Cagan considers the numerous behavior 

modification volumes he has reviewed to be a "Collection 

of works by a disparate group of child care experts who 

are united by a common theoretical frame of reference, 

vocabulary, and understanding of child behavior" (p. 

47). He believes the differences- among the books to be 

significant. The influence of a behavioral approach, he 
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feels, is limited by the fact that few parents would be 

able to implement and maintain as elaborate a program as 

is advocated. The actual impact and influence of these 

books and the behavioral perspective they represent are 

said to remain undetermined. 

Communication Approach 

The communication approach might well be synonymous 

with a technique for improving parent-child relations 

developed by Thomas Gordon (1975). The communication 

model has as its psychological framework the theory of 

Carl Rogers (1951) and includes skills acquired from 

other disciplines as well. Sessions include lectures, 

readings, role playing, and homework exercises. The 

emphasis of the training focuses on learning human 

relations strategies that include the use of active 

listening, sending "I-messages," and a "no-lose" method 

of resolving conflicts involving negotiating a solution 

satisfactory to both parents and child. Doherty and 

Ryder (1980) as well as Rinn and Markle (1977) have 

critical commentaries on Parent Effectiveness Training 

(P.E.T.) . Both studies point out a lack of evidence of 

actual effectiveness. Doherty and Ryder indicate that 

little evaluation, either empirical or conceptual, has 

been done, and that the one empirical study found 
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reports inconclusive results. Doherty previously has 

conducted two P.E.T. workshops, which he reports were 

initially well received but resulted in longer term 

negative effects. They discuss in detail their four 

major criticisms of P.E.T.: (1) P.E.T. technologizes 

parent-child relationships, (2) P.E.T. scapegoats 

parents, (3) P.E.T. has all the answers, and (4) P.E.T. 

has a naive view of family dynamics. 

Doherty and Ryder (1980) suggest that P.E.T. may 

provoke parents to distrust their own capabilities and 

experience unnecessary guilt. This may stem from the 

"You have been doing it all wrong" message which is 

communicated early in the program. It also is suggested 

that P.E.T. may cause unnecessary family division by the 

lack of focus toward building on the strengths of the 

parents. 

Rinn and Markle (1977) report in their review of 

P.E.T. literature that studies consist primarily of 

unpublished master's theses and doctoral dissertations, 

written for the most part by P.E.T. instructors. The 

authors conclude that the available data "do not support 

the assumption that Parent Effectiveness Training is 

effective" (p. 105) . 
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Adlerian Approach 

Adlerian approaches stem from the writings of Adler 

(1927, 1930) and have been developed by Dreikurs and 

Soltz (1964) as well as Dinkmeyer and McKay (1976). The 

goals of this approach are to help parents understand 

children, to learn how they think, and to comprehend the 

motives for their actions. Child study groups meet for 

six to eight weeks. They often read chapters from 

Dreikurs and Soltz (1964) between meetings. Each week 

the readings and the experiences each parent faced the 

previous week are discussed with a facilitator. A 

systematic format for leading groups is provided by 

Soltz (1967). 

Dinkmeyer and McKay have developed a modified 

version of this Adlerian approach in a highly structured 

program called Systematic Training for Effective 

Parenting. This program uses some P.E.T. approaches 

such as active listening and I-messages along with the 

basic Adlerian concepts. 

Effects of Parent Education 

In reviewing the literature examining the effects 

of these three types of parent education programs Dembo, 

Sweitzer, and Lauritzen (1985) report that certain 

changes in parental attitudes and child behaviors are 
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evident although the quality and type of research 

procedures vary widely among studies. Differences in 

goals and methods of each approach appear to influence 

both researchers' selection of evaluation instruments 

and specific program outcomes. The P.E.T. and Adlerian 

programs yield more positive outcomes based on data from 

parents' self-report measures. Children's reports of 

perceived change in their parents' behaviors do not 

reflect such positive outcomes. The Adlerian 

approaches appear to be more consistent that the P.E.T. 

programs in producing attitude change. However, 

different child-rearing attitude measures are used by 

researchers investigating each program. In behavioral 

programs, more favorable outcomes are attained using 

independent observers and parent-recorded data than by 

using parent attitude data. Dembo et al. (1985) report 

that few studies approach all or most of the criteria 

for well-designed investigations. As a result, he 

indicates that it is not possible to draw definitive 

conclusions and implications about the general 

effectiveness of parent education or whether one type of 

program is more beneficial for a certain type of parent. 
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Adlerian Parent Education 

Adlerian parent education focuses on certain child-

rearing principles based on equality and mutual respect. 

Parent study groups have played a major role in the 

Adlerian approach to parent education. These group 

discussions, built around the philosophy of Alfred Adler 

usually use the works of Dreikurs and Soltz (1964) or 

Dinkmeyer and McKay (197 6) as a basis for the 

curriculum. Parents attend these groups to learn new 

ways of dealing with children in order to improve family 

relations. The teaching of the principles of social 

equality, cooperation, individual responsibility, and 

mutual respect between parents and children provides the 

framework for the training discussions. Parents learn 

how to provide opportunities for children to make 

decisions. They are taught that children's goals are 

purposive. The importance of encouragement is stressed 

so that parents can learn to focus on the strengths and 

assets of their children and help build their self-

esteem and self-confidence. Parents learn the use of 

natural and logical consequences instead of punishment 

when dealing with their children's misbehavior. 

Finally, parents are taught how to have the courage to 

be imperfect and allow their children to be imperfect 
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also. Specifically, parents are introduced to the 

following Adlerian principles: 

1. understanding the four goals of misbehavior 

and learning to use responses to misbehavior 

to identify the child's goal; 

2. understanding that a misbehaving child is 

discouraged, and teaching parents to use 

encouragement to communicate respect and love; 

3. replacing reward and punishment with the 

democratic techniques of natural and logical 

consequences; 

4. learning how family councils can be effective. 

In assessing the outcomes of Adlerian parenting 

programs it is important to know what specific 

behaviors, in parents and children, change as a result 

of participating in a parenting program. Numerous 

studies have evaluated Adlerian programs. 

Williams, Omize, and Abrams (1984) report a study 

of the effects of STEP on parental attitudes. The 

parents participating in the STEP program are described 

as more accepting and trusting after the program than 

parents who have not participated. The parents also 

reportedly perceive their own behavior as more of a 

causative factor in their children's behavior. The 

findings suggest that the treatment group parents' 
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child-rearing attitudes had changed, implying that the 

environment provided by the parents was more positive. 

Nystul (1982) reports that he administered the 

Attitude Toward the Freedom of Children Scale to 28 

mothers. He evaluates the effects of STEP on parental 

attitudes and has found the treatment group more 

democratic in their child-rearing attitudes, 

significantly higher in their tendency to encourage 

verbalization, and significantly lower in their tendency 

to be strict with their children. 

A study by Esters and Levant (1983) was designed to 

compare the effectiveness of Dinkmeyer and McKay's 

(1976) STEP with Gilmore and Gilmore's (1978) Self-

Esteem Method. The results indicated both treatment 

groups showed significant GPA increases over controls. 

The SEM subjects show consistently significant gains in 

self-esteem while the STEP method results for self-

esteem indicated some gains and some lack of gains. 

Campbell and Sutton (1983) have assessed the nature 

of change over time in the family environment. In a 

study with 93 parents attending Adlerian parent 

education groups, findings reveal the development of a 

more democratic parental attitude. Changes in the 
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family environment with regard to cohesion, independence 

and control were also noted in control group parents. 

The effects of an Adlerian-based parent training 

group is assessed by McKay and Hillman (197 9). 

Training is focused on behavioral analysis, 

emotionality, expression, encouragement and listening 

techniques, decision-making, and the development of 

responsibility and self-confidence. These researchers 

report that the parents in the training group were 

significantly more positive in their perceptions of 

their children's behavior than were the untreated 

controls. 

The beneficial aspects of an Adlerian parent 

education program are further validated in a study by 

Hinkle, Arnold, Croake, and Keller (1980) . They 

determined the reliability and validity of the 

Children's Behavior Checklist and use it to assess the 

effects of an Adlerian family education program. Their 

study indicates that this Adlerian education program for 

parents is effective as measured by the checklist. 

Meredith and Benninga (1979) examine the effects of 

a parent training program on the parents' child-rearing 

behaviors as well as on the children's self-concepts. 

They find that while parent training appears to enhance 

the acceptance of democratic ideals among participants, 
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these attitudinal changes do not seem to affect their 

children's self-concepts. 

In an effort to evaluate the Systematic Training 

for Effective Parenting (STEP) program, Sharpley and 

Poiner (1981) have administered a questionnaire to 

parents in nine STEP groups. They report that the 

parents indicated the course increased parental 

understanding of children's behavior and also enhanced 

the parents' communication with their children. 

Authoritarian Attitudes 

An authoritarian attitude can be defined as the 

parental belief in total control of the offspring, 

favoring the child's blind submission to parental 

authority. Filsinger (1981) states that authoritarian 

parenting tends to limit the growth of the conceptual 

level of offspring by not allowing the individual enough 

freedom to expand his/her cognitive structures to 

incorporate new possibilities. 

Many studies reveal the impact of authoritarian 

attitudes in the parent-child relationship. Loevinger 

(1976) poses that the authoritarian parent tends to 

emphasize external rather than internal control. The 

authoritarian parent also tends to use verbal reasoning 
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in a limited way with discipline (Baumrind, 1971). 

Nonauthoritarian parents, on the other hand, may engage 

in enough verbal reasoning and environmental enrichment 

to promote early development of internalized use of 

language as a tool of thought as well as a source of 

self-regulation. 

Results from Camp, Swift, and Swift (1982) 

support the hypothesis that nonauthoritarian parents 

promote earlier development of internalized verbal 

mediation. These results support the prediction that 

nonauthoritarian mothers have preschool children who 

performed better on a non-verbal cognitive test possibly 

because higher scores at this age reflect spontaneous 

use of verbal mediation. Camp (1982) also demonstrates 

a negative correlation between maternal scores on the 

Authoritarian Family Ideology Scale and concurrent group 

measures of cognitive functioning of kindergarten 

children. 

Garfield and Helper (1962) have found that 

authoritarian control attitudes are significantly 

related to the mother's educational level and 

socioeconomic status. Zunich (1962) suggests that the 

problems of junior-high school students are partially 

related to authoritarian parental attitudes as these 
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attitudes restrict the youth in a more extreme fashion 

than more liberal parent attitudes. 

Burl (1988) discusses the deleterious effects of 

authoritarian parenting on self-esteem of the children. 

Authoritative parents tend to be firm, clear, and 

demanding but place high value on reason, flexibility, 

and communication in exercising authority. Positive 

correlations have been found between high self-esteem 

and the presence of an authoritative parent as opposed 

to a permissive or authoritarian parent. 

Results of a study by Freeman (1975) indicate that 

mothers who participate in Adlerian Mother Study Groups 

hold significantly less controlling and authoritarian 

attitudes than mothers who have no group study. These 

findings give support to the notion that an Adlerian 

frame of reference is antithetical to autocratic 

control. 

Croak and Burness (1976) have found positive 

changes in parents' child-rearing attitudes and 

behaviors after four parenting sessions. The parents' 

attitudes and actions are reported as more democratic 

and it is suggested that a change in the children's 

behavior may follow from this parental change. 

Parents who have attended Adlerian study groups 

have lower authoritarian scores than those in control 
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groups according to Berrett (1975). This study provides 

evidence for the value of a theory of a parent-child 

relationship which emphasizes individual responsibility 

and democratic parenting. 

Summary and Review of Hypotheses 

The review of the literature establishes the 

importance of parent education. Adlerian parent study 

groups have been shown to have a positive effect on the 

attitudes parents hold toward children and children's 

behavior. Parents who attend study groups express more 

democratic attitudes toward their children and are less 

restrictive and controlling of children's behaviors. 

The principle of equality leading to the recognition of 

children as people and not objects or possessions is 

a critical tenet of Adlerian philosophy. By nature of 

the definition, this equality opposes strict and rigid 

authoritarian attitudes. 

As the result of this review of the literature 

there are several pertinent questions regarding parent 

education and authoritarian attitudes. Do Adlerian 

based parent education classes improve parenting 

skills? Does the level of authoritarian attitude, 

whether low or high, affect the kind of gains that may 

be made after Adlerian parent education. Do parents 
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differ as a result of the interaction between parent 

training and their original level of that 

authoritarianism? In order to respond to these 

questions the following hypotheses will be investigated: 

Hypothesis 1. There will be no significant 

difference in the scores on the Parenting Skills 

Inventory between parents in treatment groups receiving 

Adlerian parent education and parents in the control 

group who receive no training. 

Hypothesis 2. There will be no significant 

difference in the scores on the Parenting Skills 

Inventory between parents with low and high 

authoritarian scores on the Attitude Toward the Freedom 

of Children pretest. 

Hypothesis 3. There will be no significant 

interaction between parent education and pre-existing 

levels of authoritarianism. 



CHAPTER III 

METHODOLOGY 

The review of the literature related to parent 

education and authoritarian attitudes suggests several 

areas for investigation. As a result of previous 

research findings the current investigation was proposed 

to test the hypotheses presented in the previous 

chapter. This chapter describes the research design, 

methodology, and analysis of the data. 

Subjects 

The subjects of the study were parents of children 

enrolled in a private school or members of the church 

supporting that school in a southwest community of the 

United States. Participation was voluntary with these 

parents expressing a desire to participate in a parent 

education class. 

A parent education class was first offered through 

the school. The school newsletter discussed the 

benefits of parenting classes and indicated that such a 

class would be offered through the school. Forty 

parents enrolled for the course and 31 completed the 

training. This class took place in the second semester 

of the school session. 

32 
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Response to the training was positive and there was 

a demand for additional classes. When school was out 

for the summer, the church decided to again offer this 

parent education course. The course was promoted through 

the church newsletter and response was greater than 

expected with over 80 parents wanting to enroll. The 

size of the class was limited to facilitate better 

interaction and the parents enrolling for this second 

session were asked if any would be willing to wait for 

six weeks for another session. The parents then signed 

up for the class session they preferred with 47 

enrolling and completing the first course in the summer 

and 33 completing the second summer course. 

Parents from the school group comprised the first 

treatment group. The second treatment group included 

the parents from the first summer session class. 

Parents who waited for the second class offered in the 

summer comprised the control group. 

Instruments 

Parenting Skills Inventory 

The Parenting Skills Inventory (PSI) is a self 

report, paper-and-pencil test (Nash, 1984). Feelings, 

attitudes, and behaviors descriptive of parenting skills 

are measured using 8 6 agree-disagree items. These 
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skills are classified on seven scales—Role Image, 

Objectivity, Expectations, Rapport, Communication, 

Limit-setting, and for parents with partners. Role 

Support. An overall parenting skills rating is 

reported. 

Role Image explores the respondent's perception of 

self as a parent. It indicates the degree to which he 

or she feels confident, comfortable, adequate, 

competent, successful, and positive in the parenting 

role. The parent whose role image is poor may feel 

overwhelmed and emotionally exhausted by the children. 

A low score on this scale indicates a negative view of 

one's role as parent. 

Two aspects of Objectivity are explored: 1) a 

balanced perspective on the part of the parent, 

resulting in appropriate psychological distance in the 

parent-child relationship as opposed to a distorted 

perspective, which may result in over-involvement with 

one's children and intrusiveness; 2) a trusting 

attitude, enabling the parent to encourage his or her 

child's independent problem-solving ability and 

autonomy. Low scores on this scale indicate over-

protectiveness on the part of the parent. 
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The category of Expectations is designed to explore 

parental expectations which are reasonable, realistic, 

and appropriate for the child's age and level of 

development. The parent whose expectations are 

reasonable tends to be fair and flexible. In contrast, 

the parent whose expectations are unreasonable tends to 

be domineering, demanding, and controlling, scoring low 

on this scale. 

Rapport explores the existence of mutual acceptance 

and closeness between parent and child. Low scores on 

this scale indicate unaccepting attitudes on the part of 

the parent and a lack of rapport or closeness in the 

parent-child relationship. 

The ability of the parent to communicate in an open 

and direct manner is measured by the Communication 

Skills category. This category implies a trusting 

parent-child relationship. Low scores on this scale 

suggest feelings may not be openly expressed and 

problems may remain hidden. 

Limit-setting explores the parent's ability to 

structure appropriate consequences for unacceptable 

child behaviors. This category is based on the 

assumption that limits are most effectively enforced by 

applying appropriate consequences for misbehavior. 
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Parental cohesiveness concerning child-rearing is 

the basis of the Role Support category. Low scores may 

indicate conflict of values or differing opinions 

relative to child-rearing between partners. 

The total PSI score is derived from the sum of the 

scores for all scales except Role Support. This 

provides an overall assessment of the respondent's 

parenting skills. 

Originally, face validity was the only validity 

reported on the PSI, but recently a study comparing the 

scales of the PSI with the scales of a personality test 

has been completed. Correlations between the PSI and 

the Taylor-Johnson Temperament Analysis (T-JTA) tend to 

validate the underlying constructs of the PSI. The most 

significant results of this study were moderate negative 

correlations between T-JTA Trait H (Hostile) and PSI 

Total Score (-.664). The T-JTA Trait H measures 

impatient, critical, unreasonable, argumentative, 

overbearing, punitive attitudes and behavior, which 

apparently lowers effectiveness in all aspects of the 

parenting role. 

Split-half reliability for the seven subscales of 

Role Support, Role Image, Objectivity, Expectations, 

Rapport, Communication, and Limit-Setting are reported 

as .81, .66, .62, .65, .71, .75, and .74, respectively 
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(Nash, 1988) . Since there was no report of internal 

consistency for the total PSI score, this researcher did 

an analysis using subscale scores as items and 

calculated coefficient alpha. This was done to estimate 

internal consistency which was found to be .7592. While 

this is only in the moderate range, it is a sufficient 

report of reliability for the purpose of this study. 

Attitude Toward the Freedom 
of Children Scale 

The Attitude Toward the Freedom of Children Scale 

(ATFC) which measures the authoritarian level of 

parents, was developed by Kock, Dentler, Dysart, and 

Streit in 1934 (Shaw & Wright, 1967) using the Thurstone 

method of equal-appearing intervals. This instrument 

was chosen as a measure of the parent's level of 

authoritarianism. It is not a total measure of pure 

authoritarianism but rather is a component of parental 

authoritarianism as it relates to the parents' 

perceptions of the rights and liberties of children. 

Since treatment was directed toward democratic 

parenting, this instrument was chosen to measure 

parental authoritarian level. 

Two forms of the scale were developed, each 

consisting of 33 items. This self-report scale measures 
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the different attitudes toward the question of 

children's rights and liberties. The attitude score is 

the median of the scale values of items with which the 

subject agrees. A low score indicates a more liberal 

attitude toward freedom of children. 

Reliability was determined by judgement of 100 

judges comparing the scale values of two groups. The 

correlation between the two forms of the scale was 

reported as .68, based on the scores of 233 adults. 

The researcher ran a correlation between pretest and 

•posttest scores and found a correlation coefficient of 

.64. 

Validity was determined on this instrument by 

analyzing how the scale discriminated the scores from 

different groups. For example, females had more liberal 

attitudes toward child-rearing than males, and more 

educated parents had more liberal attitudes toward 

child-rearing than less educated parents (Shaw & Wright 

1967). 

Design 

This research study employed a 3 X 2 quasi-

experimental design, controlling for pretest scores on 

the PSI. The dependent variable was parenting skills as 
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indicated on a posttest of the Parenting Skills 

Inventory. The first independent variable was sorted 

into three groups: two treatment groups and one control 

group. The second independent variable was the level of 

parental authoritarianism as measured by the Attitude 

Toward Freedom of Children Scale. The levels were 

reported as low or high with the median score on the 

ATFC used as the cutoff score. 

Procedures 

The investigator administered all phases of 

treatment to the parent groups. Each session followed 

lesson plans written by the researcher using Dinkmeyer 

and McKay (1982) and Popkin (1983) as resource material 

(see Appendix D). 

The parent education classes each consisted of 6 

weekly sessions. Both the PSI and the ATFC pretests 

were administered to all parents (Appendixes B and C). 

The parents also filled out a demographics questionnaire 

(Appendix A ) at this time. Parents in the control 

group attended the first session with treatment group 

two and completed all pretesting as well as the 

demographic questionnaire. The control group then 

waited for the six-week period while group two received 

treatment. At the end of the waiting period, the 
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control group was given the posttests of both 

instruments and then they were given the opportunity to 

participate in the parenting classes. The majority of 

these control group parents did take advantage of the 

parenting class that was then offered. 

The parenting course consisted of lectures, group 

discussions and weekly readings from The Parent's 

Handbook (Dinkmeyer & McKay, 1982). The class was 

divided into six lessons, each covering different 

aspects of parenting from an Adlerian perspective. 

After administration of the pretests. Lesson 1 

focused on an overview of parenting. Parents were 

asked to shift attention from the causes of children's 

behaviors to the aims or purposes of the behavior. The 

benefit of understanding purpose in order to enlist 

cooperation was stressed as was the need to encourage 

children. The concept of equality was also introduced 

at this first session. Styles of parenting were 

discussed and broken down into three methods: 

autocratic, permissive, and democratic. Finally, 

parents were asked to write down what they hoped to gain 

over the course of the class as well as any specific 

concerns they had. These concerns were to be discussed 

during the next session. 
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Lesson 2 focused on understanding children's 

behavior and misbehavior. Parents were introduced to 

the four goals of misbehavior: attention, power, 

revenge, and inadequacy. The impact of the child's 

place in the order of the family constellation was also 

discussed. Differences between good parenting and 

responsible parenting were pointed out. 

Encouragement was the focus of Lesson 3. The 

parents were introduced to ways of building the child's 

confidence and feelings of worth. The damaging effects 

of negative expectations and perfectionism were 

reviewed. Phrases that demonstrate acceptance and 

recognize effort were discussed and practiced in small 

groups. The differences between praise and 

encouragement was stressed. 

Listening as a reciprocal phenomenon was the target 

of Lesson 4. The parents were introduced to reflective 

listening, nonverbal messages, and the importance of 

communicating value and respect to children. Parents 

practiced both open and closed responses in small groups 

and learned effective ways to communicate with children. 

The benefits of using natural and logical 

consequences instead of punishment were outlined in 

Lesson 5. Major differences between punishment and 
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logical consequences were discussed in depth as were the 

characteristics and likely result from each. Parents 

practiced using either-or choices and when-then choices 

as a means of winning cooperation from their children. 

Lesson 6 focused on the importance of family 

meetings. The purpose of family meetings was explained 

as a way for people living together to make decisions 

about common issues. The guidelines as well as common 

mistakes were reviewed. Parents were then reminded to 

set realistic goals both for themselves and their 

children. Equality between family members was also 

reconsidered. Parents were reminded that a willingness 

on their part to institute changes would thus influence 

change in their children. The importance of the family 

unit, whether traditional, single parent, or step-family 

was emphasized. Families were described as a source of 

support, encouragement and sustenance and parents were 

encouraged to emphasize the importance of the family to 

their children. Through this feeling of oneness with 

the family it was suggested that children would come to 

understand their responsibilities also to a much larger 

family, the Family of Man. Posttests of both the PSI 

and the ATFC were administered at the end of this last 

session. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

This study was conducted to examine the effects of 

Adlerian parent education and level of parental 

authoritarian attitudes on parenting skills. This 

chapter will briefly describe the data and present the 

relevant findings from the study. 

Data collected from the experiment were analyzed 

using the Statistical Package for the Social Sciences, 

Version X (SPSS-X). A significance level of 0.05 was 

used as the critical value for all statistical decision 

Subjects 

The subjects for the study were 111 parents who 

enrolled in an Adlerian based parent education class. 

These classes were offered through a private Catholic 

school/church setting in the southwestern United States. 

Participation was voluntary with these parents 

expressing a desire to participate in parenting classes. 

The first treatment group was composed of parents 

from the church school and consisted of 31 parents. 

Table 1 indicates the absolute frequecies and relative 

percentages of the demographic variables for this group. 

The age range in this group was 20 to 50 and the mean 
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age range was the 30's. This group was 8 0 percent 

female with their mean level of education being 15 

years. The family status of this group was 71 percent 

nuclear. Most of the participants in this group were 

Catholic, while only 19 percent were Protestant. The 

income level ranged from less than $20,000 to greater 

than $60,000, and the mean income level was the mid-

$30,000. Forty-five percent of these parents reported 

total members in the family to be four. 

The second treatment group of 47 parents was drawn 

from a similar population as they were parents from the 

church that supported the school. The demographic 

variables and frequencies for this group are seen in 

Table 2. Some of these parents had children attending 

the private school but this was not a prerequisite. 

These parents ranged in age from 20 to over 50 with the 

mean age being in the 30-40 range. Again there were 

more females than males with 70 percent being female. 

Sixty-six percent of these parents had a college degree 

and all had graduated from high school. The 

family status of this group was 75 percent nuclear 

family, 17 percent single parent, and 8 percent step 

family. Catholicism was the predominate religion with 

only 4 percent being non-Catholic. Income level 

ranged from less than $20,000 to greater than $60,000, 
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with the mean income in the $45,000 range. This second 

treatment group reflected a average total number in the 

family of four. 

The control group of parents was taken from the 

same population as the second treatment group. These 

parents were in fact enrolled at the same time, but due 

to overcrowding were asked to wait for a six-week period 

before taking the class. There were 33 parents in this 

group and Table 3 lists the demographic variables, 

frequencies and percentages. This group consisted of 

approximately the same age group ranging from 2 0 to 50 

with the mean age range being in the 20's. Females 

again outnumbered the males, but not by as great a 

margin. Females comprised 55 percent of the group. The 

mean level of education was 15 years and 97 percent had 

at least a high school degree. Catholics composed 97 

percent of this group and the mean family income level 

was in the $40,000 range. Total family members in this 

group ranged from two to seven with the average number 

in a family being four. 

Demographics regarding the entire Ill-parent 

population involved in the research can be found in 

Table 4. The total research population contained 

roughly twice as many females (n = 76) as males (n = 
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35) . They ranged in age from 20 to 63 with two-thirds of 

the parents in the 31 to 40 age range. The subjects 

were from a variety of professional fields. They were 

generally of upper middle-income status with the mean 

and median income being in the $40,000 range. The 

educational level of the entire population was 59 

percent college graduate, with 99 percent of the group 

having attained at least a high school diploma. Over 7 6 

percent of this population remained in the nuclear 

family while 10 percent were step-families and 14 

percent were single-parent families. The total number 

of family members ranged from one to eight with the 

average number in each family being four. 

Preliminary Analyses 

A two-way ANCOVA was to be employed to test for 

main effects of treatment group and level of 

authoritarianism, as well as the interaction of these 

two variables. This test was chosen in order to 

increase the sensitivity of the test to main effects and 

interactions by reducing error variance. However, as in 

all statistical procedures the utility of the ANCOVA 

model depends upon meeting certain assumptions. 

If these assumptions are violated, the ANCOVA model is 

not the best procedure. Major assumptions for ANCOVA 
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include a) covariates are at least moderately correlated 

with the dependent variable, and b) the regression line 

slopes for predicting the dependent variable from the 

covariate are the same for each cell in the analysis. 

This last assumption may be simply stated as 

"homogeneity of regression" or absence of covariate by 

treatment interaction. 

Before beginning the ANCOVA, the researcher 

ran a check on the assumptions for covariance analysis. 

The check on the assumption of homogeneity of regression 

yielded a significant F test for the interaction between 

the covariate and treatment (F(2, 101) = 13.94, £ < 

.0005). Thus following the recommendations of 

Tabachnick and Fidell (1989, p. 325), it was decided to 

do a change score analysis. 

A change score analysis is an analysis on the 

actual change from pretest to posttest as measured by 

raw scores. The raw pretest scores from the instruments 

are subtracted from the raw posttest scores. These 

diffference scores are then compared using ANOVA to 

determine if there are any significant differences. 

There are inherent weaknesses with change score 

analysis. One problem with difference scores is ceiling 

and floor effects. A difference may be small because 

the pretest score is very near the end of the scale and 
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no treatment effect can change it very much, or it may 

be small because the effect of treatment is small. The 

dependent variable is the same in either case and the 

researcher is hard-pressed to decide between them. A 

second and potentially more damaging problem is that the 

use of difference scores assumes that covariate and 

dependent variables are measured with perfect 

reliability. Although it is generally accepted that 

ANCOVA is the better approach when the assumptions are 

met, change score analysis will be used in this study, 

due to the possibility of obtaining spurious effects 

with ANCOVA. 

To insure legitimacy of change scores, the 

researcher decided that an additional analysis of 

standardized gain score as suggested by Huitema (1980) 

would be executed. Standardized gain scores are 

calculated by dividing the pooled within group posttest 

standard deviation by the pooled within group prettest 

standard deviation and multiplying that number by the 

actual pretest raw score for each subject. This 

adjusted prettest score is then subtracted from the 

individual's posttest score to get a standardized gain 

score. This computation is done as an attempt to 

equalize the pretest scores across groups. The 

differences in standard deviations between groups are 
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compensated for by using the pooled standard deviation 

to calculate the gain scores. This makes the pretest 

scores more equal. 

This additional analysis would be run to 

corroborate any findings from the change score analysis. 

If concordance is found between both analyses, then 

those results would tend to increase the confidence in 

the veracity of the results. 

Restating the Hypotheses 

Using change score analysis requires that the 

hypotheses be restated in terms of change. The 

hypotheses to be investigated now will be: 

Hypothesis 1. There will be no significant 

differences in the pretest-posttest change scores 

on the Parenting Skills Inventory (PSI) between 

parent education groups and control group. 

Hypothesis 2. There will be no significant 

differences in the pretest-posttest change scores on the 

PSI between parents with low and high authoritarian 

scores on the Attitude Toward the Freedom of Children 

(ATFC) . 

Hypothesis 3. There will be no significant 

differences in the pretest-posttest change scores on the 
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PSI due to interaction between parent education and 

authoritarianism. 

Tests of Hypotheses 

Hypothesis 1 

A two-way ANOVA with change scores as the dependent 

variable was employed to test for main effects for 

treatment group and level of authoritarianism, as well 

as for the interaction of these two variables. Table 5 

reports these findings. 

Table 6 presents means and standard deviations of 

change scores. These scores by group are: group 1, 

8.53 (6.66), group 2, 11.40 (8.68), and group 3, .55 

(3.30). Null Hypothesis One, which predicted that there 

would be no significant differences in the change scores 

on the PSI due to treatment was rejected (F(2, 105) = 

23.850, £ < .0005) . 

The pattern of gain in the change scores is 

displayed in Figure 1. This pattern was comparable 

across level of ATFC with both groups one and two 

reflecting substancial gain but little gain evident for 

group three whether low or high ATFC. 

A replication of the ANOVA on change scores was 

done using a two-way ANOVA on standardized gain scores. 

Table 7 reports the findings. The means and standard 
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deviations for standardized gain scores are found in 

Table 8. Mean standardized gain scores were: group 1, 

21.48 (5.73), group 2, 23.41 (6.26), and group 3, 14.42 

(3.67). Again, Hypothesis One, of no group differences 

in change scores on the PSI was rejected (F(2, 104) = 

27.764, :P < .0005) . 

Figure 2 indicating the change by standardized gain 

scores for each group by level of ATFC duplicates the 

pattern seen from change scores and lends more 

confidence to these results. Again larger changes are 

seen both in group one and two for low and high ATFC 

than are evident for group three. 

The same pattern of results occurred using both 

standardized gain score analysis and conventional change 

score analysis. This lends support that the results are 

veracious and not a statistical anomaly. 

A post hoc multiple-comparison test was conducted 

to identify sources of significance for the rejection of 

null Hypothesis One. A Scheffe test, at alpha = .025 

was chosen as a more stringent control on inflated Type 

I error due to multiple comparisons. It was found that 

both treatment groups differed significantly from the 

control group, but there were no significant differences 

between the two treatment groups. 
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Hypothesis 2 

Null Hypothesis Two stated that there would be no 

significant differences in change scores on the PSI 

between parents with low and high authoritarianism 

scores. Means for total population by low and high ATFC 

are found on Table 6. Low ATFC mean was 6.80 (6.42), 

and high ATFC mean was 7.94 (6.64) . A two-way ANOVA 

with change scores is reported in Table 5. No 

significant differences were found (F(l, 105) = .001, £ 

> .05). Thus the hypothesis failed to be rejected on 

the basis of change score analysis. 

Means and standard deviations using standardized 

gain score analysis can be see in Table 8. Low ATFC 

mean was 20.18 (5.26) and high ATFC mean was 20.22 

(5.36). Table 7 indicates that Hypothesis Two of no 

differences in change scores on the PSI due to level of 

parental authoritarianism, again failed to be rejected 

(F(l, 104) = .646, £ > .05) as no significant 

differences were found. 

Hypothesis 3 

The third hypothesis predicted that there would be 

no significant differences in change scores on the PSI 

as a result of interaction between parent education and 

authoritarianism. Findings in Table 5 report the 
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results of the change score ANOVA. This ANOVA using 

change scores indicated no significant interaction (F(2, 

105) = .964, £ > .05), failing to reject null Hypothesis 

Three. 

Standardized gain score analysis of the third null 

hypothesis of no differences in change due to 

interaction is reported in Table 7. No interaction 

effects were found using this analysis and so it also 

failed to be rejected (F(2, 104) = 1.579, £ > .05). 

Although all three hypotheses used change scores 

and standardized gains score for analysis. Table 9 

reports means and standard deviations for the actual PSI 

scores for both pretest and posttest. These are broken 

down according to group and level of ATFC. Figure 3 is 

a graphic representation of the gains made in raw scores 

by group one and group two. It also depicts the lack of 

increase in scores previously noted for group three 

further validating the results of this study. 
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TABLE 1 

ABSOLUTE FREQUENCIES AND RELATIVE PERCENTAGES 
OF DEMOGRAPHIC VARIABLES 

FOR GROUP 1 
(n=31) 

AGE N % 

INCOME 
LEVEL N % 

20-30 
31 -40 
41 -50 

SEX 

7 
20 
4 

22.6 
64.5 
12.9 

>$20,000 4 12.9 
$20,000's 3 9.7 
$30,000's 10 32.3 
$40,000's 5 16.1 
$50,000's 6 19.4 
$60,000's 0 0.0 
>$60,000 3 9.7 

Males 
Females 

YEARS EDUCATION 

6 
25 

19.4 
80.6 

TOTAL IN FAMILY 

<12 
12 
13 
14 
15 
16 
>16 

FAMILY STATUS 

Nuclear 
Single parent 
Step family 

RELIGION 

Catholic 
Protestant 

0 
3 
4 
4 
2 

14 
4 

22 
6 
3 

25 
6 

0.0 
9.7 
12.9 
12.9 
6.5 
45.2 
12.9 

71.0 
19.4 
9.7 

80.6 
19.3 

1 
2 
3 
4 
5 
6 
7 
8 

0 
1 
9 
14 
5 
2 
0 
0 

0.0 
3.2 

29 
45 
16 
6 

0 
2 
1 
5 

0.0 
0.0 



55 

TABLE 2 

ABSOLUTE FREQUENCIES AND RELATIVE PERCENTAGES 
OF DEMOGRAPHIC VARIABLES 

FOR GROUP 2 
(n=47) 

AGE 

20-30 
31-40 
41-50 
51 + 

SEX 

Males 
Females 

YEARS EDUCATION 

<12 
12 
13 
14 
15 
16 

>16 

FAMILY STATUS 

Nuclear 
Single parent 
Step family 

RELIGION 

Catholic 
Protestant 

N 

11 
27 
7 
2 

14 
33 

0 
7 
3 
2 
4 

14 
17 

35 
8 
4 

45 
2 

0/ 
•0 

23.4 
57.4 
14.9 
4.3 

29.8 
70.2 

0.0 
14.9 
6.4 
4.3 
8.5 

29.8 
36.2 

74.5 
17.0 
8.5 

95.7 
4.3 

INCOME 
LEVEL N 

<$20,000 5 
$20,000's 4 
$30,000's 10 
$40,000's 6 
$50,000's 5 
$60,000's 3 
>$60,000 14 

TOTAL IN FAMILY 

1 1 
2 4 
3 12 
4 13 
5 13 
6 3 
7 0 
8 1 

% 

10.6 
8.5 

21.3 
12.8 
10.6 
6.4 

29.8 

2.1 
8.5 

25.5 
27.7 
27.7 
6.4 
0.0 
2.1 
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TABLE 3 

ABSOLUTE FREQUENCIES AND RELATIVE PERCENTAGES 
OF DEMOGRAPHIC VARIABLES 

FOR GROUP 3 
(n=33) 

AGE 

20-30 
31-40 
41-50 
51 + 

SEX 

Males 
Females 

YEARS EDUCATION 

<12 
12 
13 
14 
15 
16 

>16 

FAMILY STATUS 

Nuclear 
Single parent 
Step family 

RELIGION 

Catholic 
Protestant 

N 

12 
18 
3 
0 

15 
18 

1 

6 
3 
5 
2 

11 
5 

28 
1 
4 

32 
1 

Ov 
0 

36.4 
54.5 
9.1 
0.0 

45,5 
54.5 

3.0 
18.2 
9.1 

15.2 
6.1 

33.3 
15.1 

84.4 
3.0 

12.1 

97.0 
3.0 

INCOME 
LEVEL 

<$20,000 
$20,000's 
$30,000's 
$40,000'3 
$50,000's 
$60,000's 
>$60,000 

N 

4 
4 
4 

12 
3 
0 
6 

TOTAL IN FAMILY 

1 
2 
3 
4 
^1 

6 
7 
8 

0 
1 
6 

14 
9 
1 

2 
0 

'K 

12.1 
12.1 
12.1 
36.4 
9.1 
0.0 

18.2 

0.0 
3.0 

18,2 
42.2 
27.3 
3.0 
6.1 
0.0 
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TABLE 4 

ABSOLUTE FREQUENCIES AND RELATIVE PERCENTAGES 
OF DEMOGRAPHIC VARIABLES 

(n=lll) 

AGE N 

20-30 
31-40 
41-50 
51 + 

SEX 

Males 
Females 

30 
65 
14 
2 

27.0 
58.6 
12.6 
1.8 

35 
76 

YEARS EDUCATION 

31.5 
68.5 

<12 
12 
13 
14 
15 
16 

>16 

FAMILY STATUS 

Nuclear 
Single parent 
Step family 

RELIGION 

Catholic 
Protestant 

1 
16 
10 
11 
8 

39 
26 

85 
15 
11 

102 
9 

.9 
14.4 
9.0 
9.9 
7.2 

35.1 
23.5 

76.6 
13.5 
9 .9 

91.9 
8.1 

INCOME 
LEVEL 

<$20,000 
$20,000's 
$30,000's 
$40,000's 
$50,000's 
$60,000's 
>$60,000 

N 

13 
11 
24 
23 
14 
3 

23 

TOTAL IN FAMILY 

1 
2 • 
3 
4 
5 
6 
7 
8 

1 
6 

27 
41 
27 
6 
2 
1 

% 

11.7 
9.9 

21.6 
20.7 
12.6 
2.7 

20.7 

.9 
5.4 

24.3 
36.9 
24.3 
5.4 
1.8 
.9 
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TABLE 5 

CHANGE SCORE 
ANALYSIS OF VARIANCE: PSI 

BY GROUP AND PRE ATFC 

SOURCE OF SS df MS 
VARIATION 

Group 2295.874 2 1147.937 23.850 .000 

Pre ATFC .048 1 .048 .001 .975 

Interaction 92.762 2 46.381 .964 .385 

Explained 2424.537 5 484.907 10.075 ,000 

Residual 5053.788 105 48.131 

Total 7478.324 110 67.985 



TABLE 6 

CHANGE SCORES: 
MEANS AND STANDARD DEVIATIONS 

59 

LO 
ATFC 

HI 
ATFC 

MARGINAL 
(group) 

OVERALL 
SAMPLE 

GP 1 

9.47 
(6.37) 
n = 19 

6.58 
(6.99) 
n=12 

8.35 
(6.66) 
n = 31 

7.32 
(8.25) 
n = lll 

GP 2 

10.52 
(9.73) 
n = 21 

12.12 
(7.87) 
n=26 

11.40 
(8.68) 
n=47 

GP 3 

. 3 5 
(2.98) 
n = 20 

.85 
(3.85) 
n = 13 

.55 
(3.30) 
n = 33 

OVERALL 

6.3 0 
(6.42) 
n = 60 

7.94 
(6.64) 
n = 51 
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TABLE 7 

STANDARDIZED GAIN SCORE 
ANALYSIS OF VARIANCE: PSI 

BY GROUP AND PRE ATFC 

SOURCE OF 
VARIATION 

SS df MS 

Group 

Pre ATFC 

Interaction 

Explained 

Residual 

Total 

1656.822 

19.270 

94.229 

1751.088 

3103.139 104 

4854.228 .10 

828.411 

19.270 

47.115 

350.218 

29.838 

44.129 

27.764 

.646 

1.579 

11.850 

.000 

.421 

.208 

.000 

Note: Idf was required to calculate standardized gain 
score. Total residual df is thus 104, not 105 
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TABLE 8 

STANDARDIZED GAIN SCORE: 
MEANS AND STANDARD DEVIATIONS 

LO 
ATFC 

HI 
ATFC 

MARGINAL 
(group) 

OVERALL 
SAMPLE 

GP 1 

22.99 
(5.44) 
n = 19 

19.10 
(5.59) 
n = 12 

21.48 
(5.73) 
n = 31 

20.20 
(6.64) 
n = lll 

GP 2 

23.31 
(6.91) 
n=21 

23.48 
(5.82) 
n = 26 

23.41 ' 
(6.26) 
n = 47 

GP 3 

14.22 
(3.37) 
n = 20 

14.72 
(4.21) 
n = 13 

14.42 
(3.67) 
n=33 

OVERALL 

20.18 
(5.26) 
n = 60 

20.22 
(5.36) 
n=51 
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PARENTING SKILLS INVENTORY 
PRE AND POST 
MEAN SCORES 

62 

GROUP 

1 

2 

3 

ATFC 

.0 
(n=19) 

HI 
(n=12) 

LO 
(n=21) 

HI 
(n=26) 

LO 
(n=20) 

HI 
(n=13) 

PRE PSI 

52.37 
(9.04) 

48.50 
(10.66) 

49.57 
(13.09) 

44.04 
(11.00) 

53.75 
(12.17) 

53.77 
(6.74) 

POST PSI 

61.84 
(7.65) 

55.08 
(8.04) 

60.10 
(6.32) 

56.15 
(6.56) 

54.10 
(11.32) 

54.62 
(7.73) 
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12 

10 

8 

0 1 

LO ATFC HI ATFC 

FIGURE 1 

CHANGE SCORES BY GROUP 
AND ATFC LEVEL 
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24 

22 

20 

18 

16 

14 

LO ATFC HI ATFC 

FIGURE 2 

STANDARIZED GAIN SCORES 
BY GROUP 

AND ATFC LEVEL 
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52 

50 

48 

65 
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/ 
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46 

PRE PSI POST PSI 
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group 2 

group 3 

FIGURE 3 

PSI PRE-POST MARGINAL MEANS 
BY GROUP 



CHAPTER V 

DISCUSSION 

Summary 

This study was an attempt to discover the effect 

Adlerian parent education would have on parents given 

their particular level of parental authoritarianism. 

The literature review reflected the existence of a large 

amount of research regarding parental attitudes and 

behaviors. 

Many differences were noted in particular goals 

and methods of parenting approaches. Behavioral 

approaches were found to be less specific and included 

an overview of basic behavioral concepts, the nature of 

social and nonsocial reinforcers and the manner in which 

behavior can be shaped. Focus through behavioral 

approaches was found to be on actual behaviors rather 

than on the thoughts, feelings, or attitudes of parent 

or child. Due to the difficulties with implementation 

of a rigid behavior modification program, it was 

concluded that the influence of the behavioral 

perspective was tentative at best. 

An approach to improve parent-child relationships 

through heightened communication skills was also 

reviewed. Studies revealed a lack of evidence to 

66 
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support effectiveness of such programs. Difficulties 

included criticism that such an approach technologized 

the parent-child relationship and imposes a naive view 

of family dynamics. 

The most support was found for approaches developed 

from an Adlerian basis. The research on Adlerian 

approaches indicated more consistent changes in 

attitudes and behaviors than behavioral or communication 

approaches. Numerous studies cited the effectiveness of 

Adlerian parenting programs. 

Finally authoritarian attitudes were defined and it 

was found that strict authoritarian parenting tends to 

limit the growth of the child's conceptual level. This 

occurs by not allowing the individual enough freedom to 

expand cognitive structures and incorporate new 

possibilities. External rather than internal controls 

are emphasized and verbal reasoning is not promoted in 

authoritarian environments. Language as an internal 

tool for thought as well as self-regulation is not 

easily developed with authoritarian parenting. 

The Parenting Skills Inventory (PSI) and the 

Attitude Toward the Freedom of Children (ATFC) were the 

instruments used in this study. The PSI purports to 

measure the feelings, attitudes and behaviors 

descriptive of parenting skills. The ATFC measures the 



68 

authoritarian level of parents as the parents respond to 

the questions regarding the rights and liberties of 

children. 

This investigation was designed to test the 

differences in change scores of the parents as reported 

and measured on the PSI. The level of parental 

authoritarianism, measured by the ATFC, was also 

considered. Three groups were administered both 

pretests and posttests with both instruments. A period 

of six weeks elapsed between administration of pretests 

and posttests. The subjects were 111 parents from a 

private Catholic school/church setting in the 

southwestern United States. The investigator 

administered the treatment consisting of Adlerian parent 

education classes. 

The first hypothesis stated that there would not be 

any significant differences in the pretest-posttest 

change scores on the PSI between experimental parent 

education groups and control group. A change score 

analysis as well as a standardized gains analysis both 

yielded significance at greater than .0005. The results 

of the analyses rejected Hypothesis One and indicated 

that there were significant differences between groups. 
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Post hoc testing affirmed these differences between 

treatment and control groups. 

These findings support previous studies by Campbell 

and Sutton (1983) who found parents who participated in 

Adlerian parenting classes to have more democratic 

attitudes. Likewise the findings support Nystul's 

(1982) findings that treatment parents were 

significantly lower in their tendency to be strict with 

their children. The study by Williams, Omize, and 

Abrams (1984) parallels this study in describing parents 

as more accepting and trusting toward their children 

after Adlerian parent education. Implications of this 

study, validating previous studies, imply that the 

environment provided by the parents after participation 

in Adlerian parent education is more positive and 

accepting. 

The second hypothesis stated that there would be no 

significant differences in the pretest-posttest change 

scores on the PSI between parents with low and high 

authoritarian scores on the ATFC. Data from both the 

change analysis and the standardized gain analysis 

supported this hypothesis. There was no significant 

change in relation to level of authoritarianism. 

Implications of this finding may lead researchers 

to question the influence of the level of 
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authoritarianism as it relates to improvements in 

parenting skills. Possibly this level is subject to 

change and does not dictate the amount of improvement 

possible in parenting skills after Adlerian parent 

education classes. 

Likewise the third hypothesis which stated that 

there would be no significant differences in the 

pretest-posttest change scores on the PSI due to 

interaction between parent education and 

authoritarianism failed to be rejected. This again 

suggests that there is not necessarily a static 

relationship between level of authoritarianism and 

ability to improve parenting skills. 

Conclusions 

The purpose of this study was to investigate the 

effects of parent education and authoritarian attitudes 

on parenting skills. The findings of this study did not 

support the notion that the effects of parent education 

differ according to level of parental authoritarianism. 

The change in mean scores for the parents with high 

levels of authoritarianism was not significantly 

different from the change in the mean scores for parents 

with low levels of authoritarianism. However, the study 

did support the notion that parenting skills improve 
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significantly with participation in Adlerian parent 

education. The change in the mean scores for the 

treatment groups were significant while there was little 

change noted in the control group. Parents who attend 

Adlerian parenting classes show more liberal and 

accepting attitudes toward their children than those who 

do not participate. 

In conclusion, these findings lend support to the 

hypothesis of positive change in parenting skills 

following Adlerian parent education classes. This also 

suggests a way that parent skills can be developed and 

enhanced through intervention. It is less clear whether 

changes in parental attitudes are directly or 

immediately reflected in parental behaviors. It also 

remains unclear whether this particular intervention 

uniquely facilitates these parental skills or whether 

such development would be fostered by other 

interventions as well. It is clear though that Adlerian 

parent education does effect positive changes in the 

parent-child relationship and enhance parenting skills. 

More studies are clearly needed in order to better 

understand how the development of parental skills and 

attitudes can best be addressed. 
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Limitations of the Study 

This study was conducted in a private school 

setting in the Southwest and certain limitations were 

necessarily a result of this population. A number of 

individuals have indicated that parent education is 

predominately a middle class movement (Clarke-Steward, 

1978; Schlossman, 1976). Since middle and low socio

economic status (SES) parents interact differently with 

their children (Hess & Shipman, 1972), it is not 

surprising that when these differences are identified, 

low SES is correlated with poorer treatment outcomes in 

parent training than middle SES (Zegiob & Forehand, 

1978) . The income range of the parents in the current 

study was from less than $20,000 to greater than $60,000 

with the average income being $40,000. Therefore this 

study may not be generalized to parents of all socio

economic groups. 

Effectiveness of parent education can be evaluated 

through studies identifying parents' behavior and 

perceptions during their participation in a program. 

Identifying the conditions under which parents change 

their attitudes and behaviors was not a consideration in 

this study as the dependent variables were self-report 

measures. 
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The reported changes in attitudes of parents after 

the parenting classes are not corroborated by empirical 

data of actual behavioral changes. Although these 

behavioral changes are inferred, there are no data 

available to substantiate it. 

There is some evidence that suggests that parents 

are less concerned with solving particular troublesome 

behaviors and more interested in knowing about the 

developmental aspects of children (Clark-Steward, 1978). 

Although developmental differences reflected in the ages 

of children are discussed in the parent training, this 

current study does not differentiate parents according 

to the ages of their children. 

Generalization of effects across behaviors, across 

settings and children, and across time would be another 

measure of how successful a parenting program is. 

Programs that focus on "correct" methods for dealing 

with specific child behaviors often have limited 

transfer value (Tavormina, 1974). Also, the use of 

attitudes as criteria for success in parent intervention 

programs has been questioned (Newberger, 1980). These 

attitudinal changes may be transient in nature and 

not reflect internal structural changes. If feasible, 

studies should consider the long range changes of 

parental attitudes. 
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The researcher conducted this parent education 

experiment. It is possible that some bias may have 

occurred and the subjects may have responded to some 

questions in order to please the experimenter. 

Implications for Further Research 

Recent research indicates a strong relationship 

between parent group education and change at two levels: 

attitude and behavior. A challenge faces the researcher 

in the area to thoroughly investigate the implications 

of such change for society. The results of this study 

suggest that parents in Adlerian parent education 

classes do improve their parenting skills. During the 

investigation of this study, areas for further research 

became apparent. They include: 

1. Research needs to address issues of lasting 

effects. If attitude changes are made, do these changes 

later manifest new behaviors on the part of the parents. 

Long term as distinct from short term investigations are 

needed to assess the lasting effects of models of parent 

group education. 

2. Presently there is lack of research to support 

behavioral or attitudinal changes in the children of 

parents involved in parent education programs. Further 
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research is needed to determine if parental attitude and 

behavioral changes do effect changes in the children. 

3. Parents of diverse cultural groups view 

discipline and parenting differently. This is partially 

due to the various goals of child rearing held by these 

different cultures. The amount of verbal communication 

which is acceptable varies from group to group and a 

study addressing the effectiveness of Adlerian parent 

education across cultural lines would be of benefit to 

the professional. 

4. A study correlating marital status and harmony 

as related to parenting skills and effectiveness would 

be practical for the professional working with parents. 

Is the time and effort required to achieve success in 

single parent families and families with marital 

conflict greater than with harmonious nuclear families? 

5. Much of the research in parent education is 

limited in methodology and measurement procedures. A 

multidisciplinary approach using knowledge from allied 

fields such as family sociology and life span 

development could greatly contribute to improvement in 

the quality of research. 

6. Adequate needs assessment could help parent 

educators deal with specific concerns of the parents. 

Parent education goals and aims need to be consistent 
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with the participating parent's goals. Studies to 

examine the effects and satisfaction of parenting 

programs when goal orientation matches would be 

valuable. More attention should focus on the individual 

goals parents have for participating in parenting 

programs. Such attention would lead to program 

evaluations based on individual goals rather than group 

or leader goals. 

7. The measurement of attitudes is a difficult 

task as there are many different factors related to 

response style and response biases. Due to the 

malleable nature of these factors, further research 

controlling for such factors in authoritarian attitudes 

is need. 

8. Parents lay the foundation for the creative 

and cognitive development of future generations. A 

study to explore this parental role from a cognitive, 

emotional, and behavioral perspective of parent 

education would be beneficial. Future research is 

needed to augment our understanding of the parent-child 

dynamics which contribute to these observed 

relationships. 



REFERENCES 

Adler, A. (1927). Understanding human nature. New 
York: Greenberg Publishing. 

Adler, A. (1930). The education of children. New York: 
Greenberg Publishing. 

Al, R. (1985) . The effect of the family socialization 
pattern on children's feelings of security. 
Dirasat. 12, 199-219. 

Auerbach, A. (1968). Parents learn through discussion: 
Principles and practices of parent group education. 
New York: John Wiley. 

Ballenski, C. & Cook, A. (1982). Mothers' perceptions 
of their competence in managing selected parenting 
tasks. Family Relations. 31, 489-494. 

Baumrind, D. (1971). Current patterns of parental 
authority. Developmental Psychology, 4(1), Pt. 2, 
306-312, 

Beales, R. (1975) . In search of the historical child: 
Miniature adulthood and youth in colonial New England 
American Quarterly, 27, 379-398. 

Beard, R. (1927). Parent education. Minneapolis: 
University of Minnesota Press. 

Berrett, R. (1975). Adlerian mother study groups: An 
evaluation. Journal of Individual Psychology. 31, 
179-182. 

Borger, E. (1981). Parents as partners in education. 
St. Louis: C.B.Mosby. 

Braun, S. & Edwards, E. (1972). History and theory of 
early childhood education. Cleveland, Ohio: 
Charles Jones. 

Brim, 0. (1959). Education for child rearing. New 
York: The Free Press. 

77 



78 

Bronfenbrenner, U. (1974). Is early intervention 
effective? (Vol.2). A report on longitudinal 
evaluations of preschool programs. DHEW Pub. No. 
(DHD)7 6-30025. Washington, DC: U.S. Department 
of Health, Education, and Welfare, Office of Child 
Development. 

Buri, J. (1988). The nature of humankind, 
authoritarianism, and self-esteem. Journal of 
Psychology and Christianity, 7, 32-38. 

Cagan, E. (1980). The positive parent: Raising 
children the scientific way. Social Policy, 
10(4), 41-48. 

Camp, B. (1982). A note on maternal authoritarian 
attitudes and cognitive test performance in 
kindergarten children. Psychological Reports, 50, 
603-607. 

Camp, B., Swift, W., & Swift, E. (1982). Authoritarian 
parental attitudes and cognitive functioning in 
preschool children. Psychological Reports, 50, 
1023-1026. 

Campbell, N. & Sutton, J. (1983). Impact of parent 
education groups on family environment. Journal 
for Specialists in Group Work, 8(3), 126-132. 

Carkhuff, R. (1971) . Training as a preferred mode of 
treatment. Journal of Counseling Psychology, 
18(2), 123-131. 

Carlson, C. & Crase, S. (1983). A content analysis of 
childrearing information in popular magazines. 
Home Economics Research Journal, 11, 223-233. 

Carlson, K. & Russell, R. (1982). An integrative 
approach to parent training. The School 
Counselor, 29, 396-402. 

ry^^im^n C (1973). Programs for disadvantaged parents: 
Some'major trends and related research. In B.M. 
Caldwell & H.N. Ricciuti (Eds.), Review of child 
HP>vPlopment research (pp. 403-466). Chicago: 
University of Chicago Press. 



79 

Clarke-Steward, K. & Apfel, N. (1978). Evaluating 
parental effects on child development. In L. S. 
Shulman (Ed.), Review of research in education 
(pp. 47-119). Itasca, II: Peacock. 

Cosgrove, C. (1982). Parent education; An evolution in 
social thought. Early Child Development and Care. 
10, 63-72. 

Croake-, J. & Burness, M. (1976) . Parent study group 
effectiveness after four and after sex weeks. 
Journal of Individual Psychology, 32, 108-111. 

Croake, J. & Glover, K. (1977). A history and evaluation 
of parent education. Family Coordinator, 26, 151-
158. 

Davis, G. (1976). Childhood and history in America. New 
York: Psychohistory Press. 

DeMause, L. (1974). The history of childhood. New York: 
Harper Torch Books. 

Dembo, M. , Sweitzer, M., & Lauritzen, P. (1985). An 
evaluation of group parent education. Review of 
Educational Research, 55(2), 155-200. 

Dinkmeyer, D. & McKay, G. (1976). Systematic training 
for effective parenting. Circle Pines, Minn: 
American Guidance Service. 

Dinkmeyer, D. & McKay, G. (1982). The parent's 
handbook. Circle Pines, Minn: American Guidance 
Service. 

Doherty, W. & Ryder, R. (1980). Parent effectiveness 
training (P.E.T.): Criticisms and. caveats. 
Journal of Marital and Family Therapy, 6, 409-419. 

Dreikurs, R. & Soltz, V. (1964). Children: The 
challenge. New York: Hawthorn. 

Esters, P. & Levant, R. (1983). The effects of two 
parent counseling programs on rural low-achieving 
children. School Counselor, 31(2), 159-166. 

Filsinger, E. (1981). Parental attitudes toward child 
rearing and psychological differentiation of 
adolescents. Journal of Genetic Psychology, 139, 
277-284. 



80 

Fine, M. (1980). Handbook on parent education. New 
York: Academic Press. 

Forest, I. (1927). Preschool education. New York: 
Macmillan. 

Freeman, C. (1975). Adlerian mother study groups: 
Efects on attitudes and behavior. Journal of 
Individual Psychology, 31, 37-50. 

Garfield, S. & Helper, M. (1962). Parental attitudes 
and socio-economic status. Journal of Clinical 
Psychology, 28, 171-175. 

Gesell, A. & Ilg, F. (1946). The child from five to 
ten. New York: Harper and Row. 

Gilmore, J. & Gilmore, E. (1978). Developing the 
productive child. Boston: Gilmore Institute. 

Ginott, H. (1957). Parent education groups in a child 
guidance clinic. Mental Hygiene, 41, 82-86. 

Goodson, B. & Hess, R. (1976). The effects of parent 
training program on child performance and parent 
behavior. Stanford, CA: Stanford University. 

Gordon, T. (1970). Parent effectiveness training. New 
York: Wyden. 

Gordon, T. (1975). P.E.T.: Parent effectiveness 
training. New York: American Library. 

Hereford, C. (1963). Changing parental attitudes 
through group discussion. Austin: University of 
Texas Press. 

Hess, R. & Shipman, U. (1972). Parents as teachers: 
How lower class and middle class mothers teach. 
In C. Lavatelli & F. Stendler (Eds.), Readings in 
child behavior and development (pp.427-446). New 
York: Harcort Brace Javanovich. 

Hicks, M. & Williams, J. (1981). Current challenges in 
educating for parenthood. Family Relations, 30, 
579-584. 



81 

Hinkle, D., Arnold, C , Croake, J., & Keller, J. (1980). 
Adlerian parent education: Changes in parents' 
attitudes and behaviors, and children's self-
esteem. American Journal of Family Therapy, 8, 
32-43. 

Hoff, L. (1978). People in crisis understanding and 
helping. Menlo Park, CA: Addison-Wesley. 

Hoffman, L. (1974) . Effects of material employment on 
the child: A review of the research. 
Developmental Psychology, 10, 204-228. 

Huitema, B. (1980). The analysis of covariance and 
alternatives. New York: Wiley & Son. 

Ilg, F. & Ames, L. (1955). Child behavior. New York: 
Harper and Row. 

Johnson, S. & Christensen, A. (1975). Multiple criteria 
follow-up of behavior modification with families. 
Journal of Abnormal Child Psychology, 3, 135-154. 

Judah, R. (1978) . Multimodal parent training. 
Elementary School Guidance and Counseling. 12, 
46-54. 

Kessen, W. (1979). The American child and other cultural 
inventions. American Psychologist, 34, 815-820. 

Lamb, J. & Lamb, W. (1978). Parent education and 
elementary counseling. New York: Human Sciences 
Press. 

Larrabee, E. (1960). Childhood in twentieth century 
America. In E. Ginzberg (Ed.), The Nation's 
Children (pp. 199-216). New York: Columbia 
University Press. 

Loevinger, J. (1976). Ego development. San Francisco: 
Jossey-Bass. 

McGuiness, T. & Glasser, W. (1978). Reality guidance. 
In L.E. Arnold (Ed.), Helping parents help their 
children (pp. 102-113). New York: Brunner/Mazel. 

McKay, G. & Hillman, B. (1979). An Adlerian multimedia 
approach to parent education. Elementary School 
nn-i dance and Counseling, 14, 28-35. 



82 

Meredith, R. & Bennings, J. (1979). Counseling with 
parents to benefit children. Elementary School 
Guidance and Counseling. 14, 36-42. 

Nash, L. (1984). Parenting skills inventory. La 
Canada, California: Parenting Plus. 

Newberger, C. (1980). The cognitive structure of 
parenthood: Designing a descriptive measure. In 
R.L. Selman & R. Yando (Guest Eds.), New 
directions for child development (pp. 45-68) . San 
Francisco: Jossey-Bass. 

Nystul, M. (1982). The effects of systematic training 
for effective parenting on parental attitudes. 
Journal of Psychology, 112, 63-66. 

Popkin, M. (1983). Active parenting handbook. Georgia: 
Active Parenting, Inc. 

Powell, B. (1978). Parenting - A natural instinct? 
Health Education, 9(4), 8-10. 

Rinn, R. & Markle, A. (1977). Parent effectiveness 
training: A review. Psychological Reports, 41, 
95-109. 

Rogers, C. (1951). Client-centered therapy. Boston: 
Houghton-Mifflin. 

Ross, A. (1972). Behavioral Therapy. In B. Wolman 
(Ed.), Manual of Child Pychopathology (pp. 900-
925). New York: McGraw-Hill. 

Rothman, D. & Rothman, S. (1972). (Eds.), The colonial 
American family: Collected essays. New York: Arna 
Press. 

Schlossman, S. (1976). Before home start: Notes toward a 
history of parent education in America, 1897-
1929. Harvard Educational Review, 46, 436-467. 

Sharpley, C. & Poiner, A. (1981) An exploratory 
evaluation of systematic training for effective 
parenting. Journal of Australian Psychology, 15, 
103-109. 

Shaw, M. & Wright, J. (1967). Scales for the 
mpa.qurement of attitudes. New York: McGraw-Hill. 



83 

Soltz, V. (1967). Study group leader's manual for 
children: The challenge. Chicago: Alfred Adler 
Institute. 

Spock, B. (1957). Baby and child care. New York: 
Pocket Books. 

Sunley, R. (1955) . Early nineteen century literature on 
child rearing. In M. Mead (Ed.), Childhood in 
Contemporary Cultures (pp. 150-167). Univeristy 
of Chicage: Phoenix Books. 

Sweeney, T. & Moses, M. (1979). A parent education 
topical bibliography. School Counselor, 26, 254-
263. 

Tabachnick, B. & Fidell, L. (1989). Using multivariate 
statistics. New York: Harper & Row. 

Tavormina, J. (1974). Basic models of parent 
counseling: A review. Psychological Bulletin, 
81, 827-835. 

Toffler, A. (1970). Future shock. New York: Random 
House. 

Waters, M. (1927). Parents on probation. New York: New 
Republic. 

Williams, R., Omizo, M., & Abrams, B. (1984). Effects 
of STEP on parental attitudes and locus of control 
of their learning disabled children. School 
Counselor, 32, 126-133. 

Wolfenstein, M. (1951). The emergence of fun morality. 
Journal of Social Issues, 7, 15-25. 

Yankelovich, D., Skelly and White, Inc. (1977). Raising 
children in a changing society: The General Mills 
American family report. Minneapolis: General 
Mills. 

Zegiob, L. & Forehand, F. (1978). Parent-child 
interactions: Observer effects and social class 
differences. Behavior Therapy, 9, 118-123. 



84 

Zunich, M. (1962). The relationship between junior high 
school students' problems and parental attitudes 
toward child rearing and family life. Journal of 
Educational Research, 56, 134-138. 



APPENDIX A 

PARENT QUESTIONNAIRE 



86 

NAME ^ ^ ^ 

AGE: 20-30 31-40 

SEX: M F 

YEARS OF EDUCATION: 

41-50 50 + 

RELIGION: Catholic Protestant Jewish Other 

FAMILY STATUS: Original Single Parent Step Family 

YEARS AT THIS STATUS: 

TOTAL # IN FAMILY: 

AGES OF FEMALE CHILDREN: 

AGES OF MALE CHILDREN: 

OCCUPATION: 

FAMILY INCOME <20,000 20,000'S 30,000'S 40,OOO'S 

50,000'S 60,000'S >60,000'S 

PARENT'S EDUCATION; 

Mother 

Father 

PARENT'S DISCIPLINE 

Permissive 

VIEWS OF YOUR PARENTS 

Strict 

r 
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PHYSICAL PUNISHMENT USED: 

None Excess ive 
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Below are thirty-three statements expressing different attitudes 
toward the question of children's rights and liberties. 

Put a check mark () if you agree with the statement 
Put a cross (X) if you disagree with the statement 

If you cannot decide about a statement, you may mark it with a 
guestion mark. This is not an examination. People differ in 
their opinions about what is right and wrong in this issue. 

1- A young child must be disciplined until he has learned 
not to touch those objects in his environment which he 
cannot handle without damaging. 

2. Ŵhen a child's wants and those of an adult are in 
conflict, the child should receive the more 
consideration. 

3. P̂arents should feel called upon to give reasons to the 
young child for the restrictions imposed, only when he 
is capable of understanding. 

4. Â pre-school child should never be allowed to have his 
own way. 

5. A child who is entangled in a disciplinary problem 
should be allowed to explain his point of view. 

6. Â child should be restricted only when he is infringing 
upon the rights of others. 

7. Âdults should give no suggestions which will influence 

the form of a child's play constructs. 

8. Play activities should never be supervised. 

9. Implicit obedience is always desirable. 

10. Leniency in restricting the liberties of a child is 
better than too much severity. 

11. Â child's whims and impulsive desires should never be 
humored. 

12. Children should be given reasons for the restrictions 
placed upon them. 

13. It is necessary to teach a child that he cannot always 
"have his own way. 

14. A pre-school child should, from the time he shows any 
inclination to do so, be allowed to choose the clothes 
he is to wear. 
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•'•̂ *—- Children are being allowed too much freedom. 

•̂ •̂. The wishes of the child should usually be respected. 

^'' ^ would have the child ask permission before engaging 
in activities that and new or strange. 

^^•_ ^ pre-school child should be allowed freedom of action 
except in matters pertaining to his health and physical 
safety. 

1̂ - Â child should be forced to obey if he does not do 
immediately as he is told. 

20. I would place no restriction on the child's activity 

except in times of grave danger to himself or others. 

21. A child should be given anything he wants to eat. 

22. The child should be allowed free choice in the matter 
of associates. 

23. M̂atters of conduct should be decided by the parent and 
child together. 

24. A child should be required to say "please" whenever he 
makes a request. 

25. Ŵhen a child's wants and those of an adult are in 
conflict, the adult should be given the more 
consideration. 

26. ^Restrictions should not be imposed when they will 
discourage the child's spontaneous efforts. 

27. Â child should be taught to obey an adult 
unquestioningly. 

28. The parent should choose the group with which the child 
is to associate, but the child should be allowed free 
choice with respect to his companions within the group. 

29. Â child should obey his parents because they are his 
^parents. 

30. The parent should comply with every demand of the child. 

31, A child should be required to obey immediately in 
' "matters pertaining to health and physical routine. 

32. Children's activities, when they seem to an adult to be 
*~ destructive or wasteful, should be restricted. 

33, A child's playthings are not his to do with as he 
^pleases. 
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1 I seem to have more problems than most parents. 

2. I wouW descritje myself as "easy-gomg." 

3. To be honest at times I'm a "nag." 

4. In our family, disagreements are usually resolved and 
differences settled. 

5. I'm pleased with the wray my children are grovKir>g up and 
the kind of people they're turning out to be. 

6. Once I make a decision, nothing can change my mind. 

7. My children usually come to me when they have a 
problem. 

8. At our house, we seem to argue about everything. 

9. I'm just not the "affectionate type." 

•10 . My husband/wife is useless when it comes to disciplinino 
the children. 

11. At our house everyone goes their own separate way and 
there isn't much we do together as a family. 

12. Being a parent wears me out 

13. My children are such finicky eaters. I have to fix separate 
meals for everyone. 

14. If s a parent's right to look through his or her children's 
dresser drawers or closet, read their mail. etc. 

•15. My husband/wife "puts me down" in front of the children. 

16. I'm always having to break up fights and settle 
arguments. 

17. Boys should behave like boys, and girls should behave 
' like girls. 

18. Lately, it seems that all I do is criticize and find fault with 
my children. 

•19 . My husband/wife and I share most of the responsibilities 
of raising the ctiildren. 

20. When I go out and leaw the children at home or with a 
babysitter. I feel guilty 

21. My children complain that I'm "bossy" 

22. In our family no one stays angry for long. 

23. Sometimes I feel so frustrated with my children's 
behavior, all I can think to do is hit or spank them. 

•24. My husband/wife and I pretty much agree on how the 
children should be raised. 

25. I can't seem to cope with the problems of raising children. 

26. I set very high standards for my children. 

27. My children whine constantly 

26. Our family can usually discuss a problem peacefully 
without shouting or tears. 

•29 . i would say that my husband/wife could use a few 
lessons on how to be a parent 

30. At our house, we never seem to sit down for a meal as a 
family 

31. I feel trapped by parental responsibilities. 

32. My children are sensible and can be trusted to use sound 
judgment in most situations. 

33. I would describe myself as a "perfectionist." 

34. My children have frequent temper tantrums. 

35. At our house, we don't talk much. 

•36. When I tell the children "no." I can count on my 
husband/wife to back me up. 

37. My children don't seem to hear me unless I raise my voice. 

38. I enioy taking care of my children when they are hurt or 
sick. 

39. I don't feel there is any corner of the house where I can 
go to be alone. 

40. I expect my children to always do as they re told. 

41. My children are pretty much capable of solving their own 
problems, without interference trom me. 

42. My children are probably atrairf of me. 

43. When it comes to the children. I don t take kindly to 
criticism or advice. 

44. It isn t easy for me to say how I feel. 
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, I don't seem to have a life of my own apart from my 
family 

. My husband/wife constantly disagrees with the way I 
handle the children. 

Our family enjoys being together and doing things 
together. 

At our house, disagreements often become shouting 
matches. 

When it comes to the children. I would describe myself as 
a "woaier." 

In our family raising the children is the wife s job. and the 
husband takes care of other matters. 

My children complain that I don't understand them. 

The children can talk me into anything. 

I'm always having to pk:k up after my children. 

My children don't seem to care if they're punished. 

I'm probably too cautious about letting my children 
participate in activities I think are dangerous. 

Lately no one seems to get along at our house. 

I have a great deal of difficulty saying "no" to my 
children. 

Even young children should have something to say about 
the roles. 

Sometimes I feel like a police officer or drill sergeant. 

My husband/wife and I constantly argue about the 
children. 

I usually display my children's school papers, drawings, 
etc 

My children treat me more like an enemy than a friend. 

I am frequently embarrassed by my children's behavior. 

I feel that my husband/wife and I are a fairly good team 
when it comes to raising a family 

When it comes to the children, my feelings are easily 
hurt. 

I don't believe in letting children get away with anything. 

The teachers at school complain about my children's 
behavior 

I'm not a very patient person. 

My husband/wife unoermines my attempts to discipline 
the children. 

My children are always complaining about being bored, 
so I'm always having to think up things tor them to do. 

My children frequently disappoint me. 

It seems like I'm always having to punish my children. 

For the most part, my children are polite and well-
mannered. 

I probably expect too much of my children. 

Unless asked. I try not to give advice or make sugges
tions, but allow my children to solve their own problems. 

No matter what I do. I can't seem to control my children s 
behavior 

Compared to other parents. I'm probably too strict. 

The children tell so many lies. I never know when to 
belie>« them. 

My children understand that sometimes I need to be alone 
and don't want to be disturbed. 

When It comes to the children, I'm probably too sensitive. 

I enioy being a parent. 

I don t know how to get my children to listen to me 

Sometimes it seems like my cnildren intentionallv 
misbehave, just to upset me. 

Lately all I seem to do is yell and scream 

Although it has its ups and downs, being a parent is a 
rewarflinq experience for me. 

My cMildren are fairly weil-behaved and pretty mucfi ~ ! Z 
follow the njies. 
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LESSON ONE 

I. Introduction 

II. Administer Parenting Skills Inventory and Attitude 

Toward Freedom of Children 

III. Knots - Game to break ice 

IV. 3 X 5 cards - What do you hope to gain over the 

next six weeks? 

V. Positive Parenting Overview 

VI. Introduce workbook and give handout on "funny 

parenting" 
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POSITIVE PARENTING OVERVIEW 

Welcome to Positive Parenting. During the next six 

weeks we will be discussing a practical model for 

understanding and leading children. This model, based 

on the work of Alfred Adler and Rudolf Dreikurs is used 

effectively by over a million parents, counselors, 

teachers, and psychologists. It works! You will be 

asked to shift your attention from the CAUSES of 

behavior to the AIMS or PURPOSES of behavior. In other 

words, observe the social consequences of behavior. 

When we can see CONSEQUENCES, we can understand PURPOSE. 

By understanding PURPOSE, we are in a better position to 

enlist COOPERATION, correct problem behavior and find 

ENCOURAGEMENT for children. 

WARNING! ! ! ! ! When you shift your vision from cause to 

purpose, you will never view children's behavior in the 

same way again. 

MISTAKE MAXIM 

You won't learn much from the mistakes you made 

with your first child, because every child is completely 

different. You'll make a completely new set of mistakes 

with each one! 
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This parenting model is put into use by human 

beings, and human beings, as we all know are imperfect. 

We all make mistakes. I want you to be aware of two 

possible mistakes we will encounter. 

FIRST - You may realize mistakes you have made in your 

past parenting. Everyone makes them. It is important 

to recognize these mistakes, but it is even more 

important to let them go. Don't kick yourself for 

something that is over. Concentrate on your parenting 

in the present. 

SECOND - As you learn and try out new skills, you will 

make mistakes. This is part of the learning process. 

Be gentle with yourself. Mistakes are for learning!! 

THE CONCEPT OF EQUALITY 

The concept we begin with is a difficult one for 

many parents to understand. It is the idea that 

children are their parents' equals. Let me tell you 

what I DO NOT mean by that statement. I do not mean 

that children are their parents' equals in terms of 

POWER, for adults are bigger and stronger than most 

children, and adults have other kinds of social and 

economical power children do not. I also do not mean 

that children are equal in terms of MATURITY, for adults 

have had many years in which to develop their bodies, 

minds and emotional stability. I do not mean that 
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children are parents' equals in terms of ROLES and 

RESPONSIBILITIES, for the parent's role is that of 

leader in the family, and the child is a student or 

learner. 

I do mean that PARENTS AND THEIR CHILDREN ARE 

SOCIAL EQUALS. They have exactly the same claim to 

DIGNITY and RESPECT. Social equality is not a new idea. 

Abolition of slavery, the Declaration of Independence, 

equality for blacks, for women, for the handicapped, for 

the aged, and many other minorities are examples of this 

movement of social equality. Children know quite well 

that it applies to all people, including themselves. No 

longer are children willing to follow unquestioningly. 

We live in a society in which democracy and equality are 

ideals, and our children understand those ideals as well 

as we do. 

Leaders are necessary in any society, even a 

society of equals. These leaders are effective when 

they use democratic techniques based on RESPECT for 

those whom they lead. Leaders in the family - parents -

need to sharpen their concepts of how to deal with these 

social equals who are their own children. The old ways 

of parenting which worked for our parents and 

grandparents in another social atmosphere are not 

effective today. 
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STYLES OF PARENTING 

AUTOCRATIC METHOD - this is absolute control. The 

parent is a dominating authoritarian figure who uses 

reward and punishment as a means of enforcing orders. 

Children are told what, where, when, and how to do 

everything. There is little room for question or 

challenge. This works poorly in today's atmosphere of 

equality. This is "LIMITS WITHOUT FREEDOM." 

PERMISSIVE METHOD - there is no control. These 

parents are often reacting strongly against the harsh 

and uncompromising character of the autocratic method of 

their own parents. Children are allowed to "do their 

own thing" without much order or routine. There are few 

limits to anyone's freedom. One of the main drawbacks 

of this system is the feeling of insecurity which 

plagues children raised in this manner. They have 

almost no sense of belonging or of cooperation. This is 

"FREEDOM WITHOUT LIMITS." 

DEMOCRATIC METHOD - Freedom is an ideal, but so are 

the RIGHTS of others and the RESPONSIBILITIES of 

everyone. The parent is the leader, who encourages 

cooperation and stimulates learning. There is order and 

routine, and every person in the family is an important 

member. It is this method on which we will concentrate. 

It acknowledges the social equality of children and 
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parents, and concentrates on the rights and 

responsibilities of each. This is "FREEDOM WITHIN 

LIMITS." 

END RESULT OF PARENTING 

What kind of child do we want to raise? This is 

the most important question we must answer. What 

qualities are important for surviving and thriving in a 

democratic society? 

DISCUSSION 

I would offer at least three qualities. 

COURAGE - Alfred Adler once said that if he could give 

only one gift to a child, it would be courage. If a 

child were courageous, he reasoned, he could learn 

everything that he needed. A child's courage enables a 

child to try, to fail, to try again, until he masters 

the challenges that life poses. Courage is the heart of 

the human potential. We will spend the entire third 

session on courage and methods of en-couraging children. 

You will hear that word often. 

RESPONSIBILITY - In order to thrive in a democracy, 

children need to learn about responsibility. With 

freedom and choice, come the responsibility for the 

consequences of those choices. Children will be called 
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upon to make thousands of choices, and they will be 

responsible for their choices. Some will be choices 

about life and death matters. Drugs, drinking, sex, 

crime, dropping out, and even suicide will be choices 

they face. We, as parents will not always be right 

there to tell them what to do. If we have prepared them 

to make responsible decisions, and if we have instilled 

in them the COURAGE to stand behind these decisions, 

then they will be ready for these challenges. 

COOPERATION - This is the third essential quality. 

Often our society places much emphasis on competition as 

the road to success. In reality, it is those 

individuals who are aware of the magic of teamwork who 

move forward in out society. We want to help a child to 

learn that life is neither dependent not independent, 

but rather inter-dependent experience. The child who 

can cooperate with others in whatever he does, is far 

more likely to survive and thrive than one who has never 

learned. In fact, the relationship of children and 

parents is ideally one of cooperation rather than 

conflict. But cooperation from children cannot be 

demanded - it must be won. 

My goal is to provide you with the information and 

skills which will enable you to raise courageous, 

responsible, and cooperative children. 
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WINNING POSITIVE RELATIONSHIPS 

As we enrich our relationships with our children, 

we promote cooperation. When a cooperative relationship 

exists, the job of raising children (that is 

disciplining or enforcing limits) is much easier. 

Often I will suggest ways of winning positive 

relationships. Probably many of the things I suggest, 

you already do. This week, your "homework assignment" 

is to TAKE TIME FOR FUN. Spend some special time with 

each child every day. It can be brief as 5 minutes -

read a story, sing a song, make popcorn, listen to days 

activities, have a tickle fight. We'll talk about the 

experience next week. 

1) Find activities you both enjoy. 

2) Ask child for suggestions and be ready to offer 

suggestions. 

3) Keep it fun! This is not a time to handle problems. 
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LESSON TWO • ^ 

I. Review homework 

II. Discuss PSI results 

III. Discuss issues from 3 X 5 cards 

IV. Chapter 1 and 2 (read and discuss) 

A. Four goals of misbehavior 

B. Family constellations 

C. The "good" parent 

D. Emotions 

V. Homework - page 13 activity 
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PARENTING SKILLS INVENTORY 

The PSI will be handed out and the descriptions 

discussed with the group. Areas of NEEDS will be 

discussed as potentials for growth. These areas may 

vary as to circumstances the family is dealing with at 

the time and also depend upon the age of"the children. 

Stress is necessary for growth. Plants cannot grow 

without the stress of gravity, and parents and children 

both need to experience stress. There must be a balance 

in that stress between not enough and too much. Stress 

is an inevitable part of life. 

ROLE SUPPORT: Agreement vs. disagreement between 

partners concerning the children is measured. Denial of 

support may be seen in conflict of values between 

partners or in differing opinions relative to child 

rearing. These may be due to a number of factors, the 

most likely being different backgrounds and 

interpretation of one's own parent's parenting style. 

ROLE IMAGE: This is a measure of perception of self 

as a parent, the degree to which one sees oneself as 

confident, comfortable, adequate, competent, successful, 

and positive in the parenting role. Poor image parents 

may feel overwhelmed and emotionally exhausted by 

children. This may be due to a lack of knowledge of 
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parenting skills. 4.. 

OBJECTIVITY: Two aspects of objectivity are > 

appropriate psychological distance in the parent-child 

relationship and a trusting attitude, enabling parents 

to encourage the child's independent problem solving 

ability and autonomy. Ages are a major consideration in 

this category. Parents often feel more responsible that 

necessary. 

EXPECTATIONS: This explores parental expectations 

and whether they are reasonable, realistic, and age 

appropriate. The child's age and developmental level 

needs to be considered. Reasonable expectations come 

from parents who are open to being flexible. The 

children's opinions are likely to be highly valued, 

developing a good self image in the child. 

RAPPORT: Mutual acceptance and closeness between 

parent and child are measured by this scale. When there 

is rapport between parents and children, communication 

tends to be honest and constructive, and family members 

enjoy being together. 

COMMUNICATION SKILLS: This is the ability to 

communicate in an open and direct manner, share 

feelings, listen with empathy and facilitate resolution 

of problems. This implies trusting parent-child 

relationships. If this trusting relationship does not 
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exist, feelings may not be openly expressed by parent or 

child, problems may remain hidden and it is difficult to 

resolve conflicts. Parents and children may dear with 

each other in non-productive, indirect ways. 

LIMIT-SETTING SKILLS: This explores the parent's 

abilities to set limits and structure appropriate 

consequences for unacceptable behavior. Parents with 
) 

needs in this area may have difficulty in effectively 

enforcing limits. Appropriate consequences for 

misbehavior are necessary as opposed to punishment. 

Experiencing consequences of their acts, children are 

allowed an honest and real learning situation. 
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LESSON THREE . " 

I. Review homework - mistaken goals * ** * ^•*" 

II. Chapter 3 (read and discuss) 

A. Encouragement 
»• 
/• 

B. Expectations > 
< : • • 

1. Negative 

2. Too high 
t * 

C. Children need to be children 
* % • 

D. Encouragement vs. praise • 

E. Language of encouragement 

F. Caution - don't sabotage encouragement^ 

III. Small group discussions - exercises page 39 

IV. Homework 

A. Page 39 activity 

B. Letter of encouragement 

1. Write about improvement in some area 

2. Write only truthful statements 

3. Be specific about what the improvements are 

4. Say how behavior has been helpful to others 



106 

The individual's positions in the family 

constellation INFLUENCES an individual's personality 

development. It does not directly determine »it. A 

child is usually influenced most strongly by the sibling 

who differs most from himself. 

There is a story about a mother who had twins. One 

of the children was outgoing and happy, and always saw 
« 

the bright side of life. The other̂ ,"* introverted and 

sad, always saw the negative. The mother did not 

understand her two children and so took them to see a 

child psychologist. After the initial visit, the 

psychologist proposed an experiment to see how far the 

differences between the children went. He put the 

pessimistic, sad child in a room filled with dozens of 

exciting toys. The other child, optimistic and happy, 

was put in a room knee deep in horse manure. After 

thirty minutes, the psychologist went into the first 

room and found the little pessimist crying amid his 

toys. "But I wanted a scooter and there aren't any!" 

He then went into the second room where the little 

optimist was busily digging through the manure. He 

seemed excited and joyful, which baffled the 

psychologist. "Why are you so happy?" asked the 

psychologist. "Well," replied the little optimist, 



107 

"with all this manure there just has to be a pony in 

here someplace, and I'm going to find it!" 

Review Family Constellation chart 

ENCOURAGEMENT 

Imagine this situation: You are driving your car 

from work. Suddenly you see a?police car with flashing 

lights, following you! Anxiously, you pull over,' ' 

wondering what you did wrong. - You notice your rapid 

heart beat, perspiration on you palms, and your dry 

mouth. The policeman approaches your window and asks 

for your drivers license. Then he says, "You know, I've 

been on the force for 12 years, and it'.s always a 

pleasure to see a courteous driver. I pulled you over 

so I could congratulate you on your fine driving skills. 

If every driver was as courteous and considerate as you 

were, we would avoid a lot of traffic snarls. I just 

wanted to say 'Thanks'." 

What would your reaction be? 

We usually just do not expect to receive 

compliments from authority figures. Yet, when we do it 

increases our self-esteem, gives a boost to confidence, 

and creates the likelihood of increased kinds of 

behavior. 

Let's consider for a moment, the opposite of 
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encouragement - discouragement, and the ways in which it 

affects children's behavior. 

HOW TO DISCOURAGE •*-' 

NEGATIVE EXPECTATIONS - If somebody big and 

important to you doesn't believe in you ability, you 

probably won't believe either: 
•t 

"Wait until you're bigger" * *r? 

"While I'm out, stay out of the cookies" *'* ' ' 

FOCUSING ON MISTAKES - If someone big and important 

constantly tells you what you do wrong, you come to 

believe that there's more wrong with you than right. 

It's hard to do things right when you pay so much 

attention to the wrong. 

PERFECTIONISM - If someone big and important to you 

spends a lot of time comparing you to talented a or 

well-behaved brother or sister, you begin to believe 

that you will never measure up to all their good 

qualities. You could become the "best at being the 

worst". 

OVERPROTECTION - If someone big and important to 

you spends a lot of time telling you how dangerous and 

difficult the world is, you come to believe that you 

can't handle things for yourself, so you let others 

handle things for you. If they always bail you out of 

the consequences of your mistakes, you begin to believe 
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you can do anything you want, without any repercussions. 

HOW TO ENCOURAGE 

SHOW CONFIDENCE - Your confidence in you child's 

ability is a base of security. With confidence and 

support, your child can discover that he or she has 

talents, abilities, and strengths. 

- give responsibility (getting self up).^ e 

-ask child's opinion or advice (what can we do with toys 

left on the floor - would you teach me how to use the 

new computer - which route would be best on the trip) 

- avoid the temptation to rescue (keep trying, you can 

do it) 

BUILD ON CHILD'S STRENGTHS - Acknowledge what they 

do well. Concentrate on improvement, not perfection. 

Give positive strokes while skill building with each 

step. 

VALUE THE CHILD AS HE OR SHE IS - Separate worth 

from accomplishments. Separate worth from mistaken 

actions (mistakes are for learning, we don't blame, we 

correct. What can we learn?). Appreciate child's 

uniqueness (You're a neat kid! I love you. You are the 

only you in the whole world. What luck that you happen 

to be my son!). 
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STIMULATE INDEPENDENCE - Let child do things for 

him or herself. NEVER DO FOR A CHILD THAT WHICH HE CAN 

DO FOR HIMSELF. Help child develop a sense of 

interdependence and cooperative behavior. (Let's do it 

together - It's a family decision, what do you think?) 

CHAPTER THREE 

What did you learn from your readings in chapter 

three? How would you apply these ideas? Do you have 

any questions about the reading? 

What is meant by "encouragement" ? 

What effects can unreasonably high standards have 

on children? 

How does promoting competition between siblings 

affect them? 

What is the difference between praise and 

encouragement ? 

CHART 3: Differences between praise and 

encouragement - pg. 4 0 
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LESSON FOUR 

I. Review homework - reactions to encouragement 

II. Listening 

III. Chapter 4-5 (read and discuss) 

A. Communication - ways'" to listen 

B. Reflective listening 

C. Nonverbal messages 

D. Practice reflective listening 

E. Communicating value and respect 

IV. Small group discussions - exercises page 62 - 63 

V. Homework 

A. Read p a g e 69 

B. Practice reflective and "I" responses' 
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LISTENING 

Listening is a magnetic, strange thing - a creative 

force. As we truly listen to others and others listen 

to us, we begin to unfold and expand. Scott Peck, in 

The Road Less Traveled'^calls this expansion "SPIRITUAL 

GROWTH" . It is a book that has proven to be a valuable 

resource in my own personal growth and in the 

development of my parenting style. I would highly 

recommend it to you. 

LISTENING - (with your eyes as well as ears) is the 

most important thing we parents need to learn to do. It 

is the basis of all other parenting actions. 

Peck outlines 5 ways to deal with a chattering 

child. 

1) simply forbid it - easiest 

2) permit chatter, but don't listen 

3) pretend to listen - "un-huh" "that's nice dear" 

4) selective listening - alert form of #3 

5) truly listen - full complete attention 

weigh each word 

understand each sentence 

aware of emotions 

These are in ascending order of effort. I am not 

suggesting that you truly listen all the time because 



113 

1) Little time for anything else 
« 

2) Too exhaustive ' * 

3) Unbelievably boring 

We need to find a BALANCE of all 5 ways. To be --̂  . i « 

able to strike an ideal balance of styles of listening 

and not listening as appropriate to each child's I 1 

individual needs. (5 year old vs. teen) I r 

True listening requires tremendous effort so WHY 

BOTHER? We have so many other pressing demands. 

1) It lets the child know he's valued. 

2) The more he feels valued, the more he'll say 

valuable things. Mixed in with child's chatter, 

stutters and pauses, you will hear amazing things! "out 

of the mouths of babes". 

3) The more you listen, the more you know, the more 

you'll be able to teach. 

Know little about your child, and you will either 

teach him something he already knows or something he's 

not ready to learn. 

The more YOU listen, the more THEY will be willing 

to listen to you. 

That strange, magnetic act of listening is a 

RECIPROCAL PHENOMENON WHEREBY THE RECEIVER ALSO GIVES 

AND THE GIVER ALSO RECEIVES. 
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LESSON FIVE 

Review homework - reactions to listening 

I I 

-r^^t I ( 

( < 

II. Natural and Logical Consequences \ ^ 

A. Natural Consequences » 

B. Logical Consequences 

C. Go over chart on pg. 82 - difference between , , 

punishment and logical consequences • '̂'* 

III. Applying Natural and Logical Consequences 

A. Either - Or Choices 

B. When - Then Choices 

IV. Logical Consequences vs. Punishment 

V. Homework 

A. Activity - pg. 81 

B. Activity - pg. 91 
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NATURAL AND LOGICAL CONSEQUENCES I 

WHAT IS THE VALUE OF CONSEQUENCES? Children learn 

responsibility when they are first given the option of 

choosing how to behave. Once they have made a choice -̂  

about how to behave, it is important for them to 

experience the consequences of that choice. When they^ 

experience the consequences of misbehavior, the lesson 

they learn is more powerful than any lecture or 

arbitrary punishment. Therefore, parents can use 

consequences as valuable teaching tools. 

NATURAL CONSEQUENCES - these are experiences which 

follow naturally - that is, without parents' 

intervention, from what children choose to do or not to 

do. * 
I 

- the n.c. of touching a hot object is a painful 

burn. 

- the n.c. of going outside on a cold day without 

gloves is cold hands. 

- the n.c. of leaving a bicycle out in the rain is 

a rusty chain. 

- the n.c. of missing a meal is a hungry stomach. 
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WHY NATURAL CONSEQUENCES CANNOT ALWAYS BE USED AS 

TEACHERS. 

- NOT when the n.c. may be catastrophic (swimming 

pool, crossing street)\ 

- NOT when the consequence is so far in the future 

that the child cannot make the connection (tooth decay). 

- NOT when there simply are no natural consequences 

to an act (reading a book at dinner table). 

LOGICAL CONSEQUENCES - those results which you, as 

a parent, deliberately choose and set up to show your 

children what logically follows when they violate family 

values or social requirements. ^ 

- When Mary comes home too late for supper, she 
V 

must eat cold leftovers, alone or not eat. 

- When Bill does not get up when alarm goes off, he 

may have to get dressed in the car on the way to 

school. 

GIVE CHILDREN CHOICES REGARDING THE CONSEQUENCES 

EITHER-OR CHOICES 

EITHER you may play quietly here, OR you 

may go to your room. You decide, dear. 

EITHER pet the puppy gently like this, OR 

you can take him back to his box. You decide. 
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WHEN-THEN CHOICES 

WHEN you have made up your bed, THEN you 

may watch TV. 

WHEN you have mowed the lawn, THEN you 

may go swimming. 

Give the choice ONLY ONE TIME, then act. (I see 

you've decided to play in your room for now) 

Allow the child to try again after experiencing the 

consequence. (You must have decided to play quietly now) 

If the child tests the consequence again, the 

parent may decide the length time of the consequence. 

There is a thin line between Logical Consequences 

and Punishment. It is a mistake to use L.C. to threaten 
i 

children or to impose your demands on them. This is 

really the same thing as punishment, and children will' 

respond as though they are being' punished. It is 1 

important for your ATTITUDE to be FRIENDLY and 

SUPPORTIVE when you apply consequences. 

- Don't set up choices or apply logical consequences in 

an angry manner. 

- Whenever possible, discuss the problem with the child, 

and ask what he or she thinks the logical consequences 

might be. Sometimes the problem can be solved just by 

this kind of discussion. Children often have much to 
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offer. In addition, when they help set the consequence 

beforehand, there is usually less trouble enforcing it 

later. 

- Make sure the consequences you decide upon are really 

logical. Children see the justice of logical 

consequences, and they usually accept them without 

resentment. But if a consequence you decide upon is not 

related to the child's misbehavior, it will seem 
.> -

arbitrary and punishing. ^ 
U 

J 
0 
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./ ' LESSON SIX 

Review homework - discuss incidences of applying 

natural or logical consequences. "Acting not 

Reacting" Principle 
r -

II. The Family Meeting - purpose is to make decisions 

about issues involving people who live together 

A. Guidelines 

B. Communication and Leadership Skills 

C. Initiating family meetings $^ 

D. Common Mistakes 

III. Positive Parenting with Confidence 

A. Set realistic goals 

B. Equality of all family members? v^ 
4 

C. willing to'^change and thus influence change in 

others # J J \ 

D. Value and encourage your children 

IV. Alternatives to Self-Defeating Beliefs 1 

V. Posttest of Parenting Skills Inventory and 

Attitude Toward Freedom of Children 
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f 
The final key to developing a positive relationship 

with your chi'ld is that of emphasizing the family unit. 

Whether it's the traditional family, a single parent 

family, or a step|family, it is a concept so important 

that is deserves special emphasis. Families have been 

the backbone of|civilization since the time mankind 

first discovered that alone we could never survive, but 

by forming small,' cooperative units, we could thrive. 
% 

Families have been a source of support, of 

J 

encouragement, and sustenance. They have pulled us j*s*̂ 4 

through time and time again against overwhelming odds. 

Let your children know that they are part of a 

family. Plan frequent family activities: use phrases 

like "in our family..."; and develop your own family 

traditions and rituals.J^ Your family is the most / 

important family in the world to you and your children. 

Through your family, your children will come to learn 

that they belong to a much larger family,*̂ ' the Family of 

Man. In the children rests the future of the people! 


