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CHAPTER I 

INTRODUCTION 

A home experience is a project conducted during the student's 

time away from school, either at home or in an appropriate out-of-

school setting. The home experience is selected and planned to 

achieve specific learning objectives through either a series of 

short-term projects or one long-term project. 

The home experience is an essential and continuous part of 

the Consumer and Homemaking Education program. In describing the 

Consumer and Homemaking Education program, the Vocational Homemaking 

Educational Program Standards, published by the Texas Education 

Agency, specified: 

Each student enrolled in the comprehensive courses, 
specialized courses, or the Summer Phase must com
plete a supervised home experience program during 
the semester or quarter of enrollment. (32:3) 

The program standards further stipulated, "Students who do not 

complete a home experience become ineligible to be counted toward 

allocation or reallocation of vocational homemaking education 

teacher units" (32:11). 

Supervision of the home experience is an integral part of 

consumer and homemaking education. The consumer and homemaking 

education teacher is charged with responsibility for providing 

guidance and direction to the home experience program. Program 



plans and curriculum development should include provisions for 

supervising students with these learning experiences, which will be 

conducted in the home or in an appropriate out-of-class setting. 

The program of Consumer and Homemaking Education was designed 

to help students develop into the kinds of individuals and family 

members who can successfully take on the complex responsibilities of 

the role of homemaker. The program attempts to create effective 

learning situations for students by providing facilities for instruc

tion in all areas of homemaking - child development, clothing and 

textiles, consumer education, family living, food and nutrition, 

home management, and housing. In the bulletin Home, School, and 

Community Experiences in the Homemaking Program, it is stated, 

"No school, . . . can hope to duplicate the home conditions of all 

of its pupils. The best situations for practicing many aspects of 

learning in the area of homemaking are in the home and community" 

(15:5). The concern, then, is to establish a relationship between 

the classroom experiences and real situations encountered in the 

home and community. The home experience can meet this need. And, 

it becomes more than a requirement that students fulfill. An ef

fective home experience grows out of and is related to classroom 

instruction. It is one means for providing meaningful experiences 

through learning activities that encourage students to apply the 

principles and concepts learned in the classroom. The home experience 

provides opportunities for students to apply classroom learnings to 

real-life situations. 



Statement of the Problem 

The primary problem of the study was to determine high school 

students' perceptions toward the home experience after their first 

involvement with the project in a Homemaking I course. A secondary 

problem of the study was to determine factors influencing high 

school students' perceptions toward the home experience. The study 

also investigated selected student demographic variables and per

ceptions toward the home experience by students' consumer and home-

making education teachers and parents. 

Purposes of the Study 

The purposes of the study were to: 

1. Review literature to gather all aspects of information 

relative to the home experience in the Constimer and Homemaking 

Education program. 

2. Develop three valid and reliable questionnaires: one to 

assess students' perceptions toward the home experience and factors 

influencing their perceptions; one to ascertain consumer and home-

making education teachers' perceptions toward the home experience; 

and one to determine parents' perceptions toward the home experience. 

3. Analyze data collected from the three questionnaires to 

formulate implications and conclusions from the responses. 

4. Make recommendations to foster better attitudes of stu

dents, teachers, and parents toward home experiences. 



Research Questions 

Answers to the following research questions were determined 

in the study. 

1. What are the perceptions of Homemaking I students toward 

the home experience? 

2. What are the perceptions of consumer and homemaking educa

tion teachers toward the home experience? 

3. What are the perceptions of parents of students enrolled 

in Homemaking I classes toward the home experience? 

Hypotheses 

In addition to answering the above research questions, the 

following null hypotheses were tested in the study. 

1. There are no significant differences among students' 

perceptions toward the home experience when students are classified 

according to: 

(a. 

(b. 

(c. 

(d. 

(e. 

(f. 

(g. 

(h. 

age 

sex 

parent(s)/guardian(s) with whom students live 

students' positions in their families 

number of students' siblings 

number of people living in the students' homes 

siblings who have taken homemaking classes previously 

the consumer and homemaking education teacher who in

troduced and supervised the home experience 



(i.) the term of the home experience 

(j.) marital status of students' parents 

(k.) income of students' families 

(1.) occupations of students' parents. 

2. There are no significant differences among students' 

perceptions toward the home experience when students are classified 

according to: 

(a.) extra-curricular activities related to school 

(b.) involvement in community groups 

(c.) gainful employment 

(d.) responsibilities in the home. 

Scope and Limitations 

The scope and limitations of the study were: 

1. The selected sample of 14 teachers who instructed first 

year classes in Consumer and Homemaking Education in the seven junior 

high schools and five senior high schools in the Lubbock Independent 

School District, Lubbock, Texas. 

2. The students present on the day the questionnaires were 

administered to students enrolled in the Homemaking I classes of 

the 14 teachers. 

3. The parents of the students who completed student question

naires. 

4. The restrictions established by administrators of the 

Lubbock Independent School District, Lubbock, Texas. 



5. The conditions existing at the time the study was con

ducted Wednesday, January 7 through Monday, January 12, 1981, one 

week prior to the end of the first semester of the 1980-81 school 

year. The teachers participating in the study were asked to allow 

one class period during this designated time to administer student 

questionnaires to their students and to issue parent questionnaires 

to these same students to carry home. 

6. The responses marked on the returned parent questionnaires 

were assumed to be made by the students' parents. 

7. Questionnaires from students and parents were used only 

when students indicated they did work on a home experience during 

the semester. 

8. Data were limited to responses on the questionnaires. 

Definition of Terms 

The following terms are defined to concur with the purposes 

of the study: 

1. Comprehensive Course - Homemaking I, II, III, and IV. 

These programs include instruction in the major subject areas -

child development, clothing and textiles, consumer education, family 

living, food and nutrition, home management, and housing - in ac

cordance with the time allocation recommended by the Texas Education 

Agency. These courses are offered in sequence to students in grades 

nine through twelve. 



2. Consumer and Homemaking Education - A program for high 

school students preparing for the occupation of homemaking and for 

adults wanting to improve knowledge and skills in homemaking areas. 

Instruction is provided in the areas of child development, clothing 

and textiles, consumer education, family living, food and nutrition, 

home management, and housing. 

3. Future Homemakers of America/Home Economics Related Oc

cupations (FHA/HERO) - A nonprofit youth organization, operating at 

the national, state and local levels, for students of the Consumer 

and Homemaking Education programs in junior high schools and senior 

high schools. Every student who is or has been enrolled in a con

sumer and homemaking education class is eligible for membership. 

The organization is an integral part of the Consumer and Homemaking 

Education program, offering the opportunity to further develop 

student initiative in planning and carrying out activities related 

to homemaking. 

4. High School Student - A male or female student currently 

enrolled in grades nine through twelve at the time the questionnaires 

were administered. 

5. Home Experience - A learning activity, short-term or long-

term, conducted during the student's time away frora school, selected 

and planned to achieve specific learning objectives and integrated 

with the classroom instruction. Other terminology used to designate 

the home experience may include home project, home practice, extended 
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learning experience. This project is required each semester or 

quarter a student is enrolled in a consumer and homemaking education 

class. 

6. Homemaking I - A comprehensive program of instruction in 

Consumer and Homemaking Education which includes instruction in child 

development, clothing and textiles, consumer education, food and 

nutrition, home and family living, home management, and housing. 

The course is offered to students in grades nine through twelve. 

7. Home Visit - An official call made by the consumer and 

homemaking education teacher to the home of the student to supervise 

the home experience. 

8. Lubbock Independent School District - Prescribed area of 

Lubbock, Texas, where federal, state, and local funds are utilized 

to educate students. High schools in the district include: 

Coronado High School, Dunbar-Struggs High School, Estacado High 

School, Lubbock High School, and Monterey High School. Junior high 

schools in the district include: Alderson, Atkins, Evans, Hutchinson, 

MacKenzie, Matthews, Slaton, and Wilson. 

9. Married Parent - A husband and wife living in the same 

household. 

10. Parent - A person who has legal custody of a child, either 

a natural parent or a legal guardian. In the case of two persons 

having legal custody, it was assumed that only one of the student's 

parents responded to the parent questionnaire. 



11. Semester - An 18-week period of instruction. The academic 

school year is usually divided into two semesters. 

12. Specialized Course - One semester course offering students 

opportunities to study in areas of their particular interests: 

Child Development, Consumer Education, Home and Family Living, Home 

Furnishings, Home Management, or Home Nursing, There are no pre

requisites for the specialized courses, 

13. Summer Phase - An instructional program, offered in June 

immediately following the regular school term, providing students 

opportunities to develop additional skills and competencies in various 

areas of homemaking education. Students may participate in the summer 

phase of the program on a credit or noncredit basis. To receive 

credit, a student must have completed two semesters of homemaking 

during the regular school term. 

14. Unmarried Parent - An adult who has legal custody of a 

child but does not live with a spouse. For the purpose of this 

study, unmarried parent includes separated, divorced, widowed, or 

single parent. 

15. Vocational Homemaking Education - consumer and homemaking 

education courses offered by the Homemaking Department of schools 

receiving federal and state funding. 



CHAPTER II 

REVIEW OF LITERATURE 

The literature was reviewed in order to obtain background in

formation for focus and direction in solving the problems of the 

study. The review of literature is divided into two sections. The 

first section deals with literature pertaining to theories and 

philosophies about the project method of instruction. This section 

contains information about transfer of learning, promoting learning 

by developing attitudes, and application of learning. The second 

section focuses on planning and supervising the home experience. 

Information in this section includes introducing the home experience 

to students, selecting a project for the home experience, planning 

the home experience, and supervising the home experience. 

The Project Method of Instruction 

Bernard stated, "In order to give meaning, to intensify the 

intent to learn, to justify over-learning, and to implement knowledge 

of progress, pupils should have the opportunity to apply what they 

learn" (4:143). Students have a better chance to learn when they 

participate in an experience. Application makes information 

functional and promotes retention of what is learned. Direct use 

of knowledge in the world of real experience will make an impression 

that will stay with students and reinforce learning. Situations 

10 
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which demand application, analysis, and synthesis give students 

direct experience in transfer of learning and encourage them to be

come increasingly self-directive. The project method of teaching 

provides these types of opportunities. 

Tanner (30) reported that the project method of teaching 

never became a dominant method in the various areas of curriculum. 

Tanner and Tanner confirmed, "Today, the project method is all but 

forgotten in the educational literature. It does not even appear 

in the index of the Handbook of Research on Teaching published by 

the American Educational Research Association" (31:262). Bernard 

(4) and Combs (9), however, promoted utilization of the project 

method to help students explore ideas, confront problems, and dis

cover solutions. Morris described the project method as, "But a 

living awareness of the meaning of the subject matter in life!"(18: 

420). DeLozier (10) stressed that active participation, involving 

"hands-on" experiences, gives students personal insight into the 

concept being taught. Morris exclaimed, "Try getting your students 

to put their hands and minds directly to some real situation as it 

exists in today's world by means of a project, and you will awaken 

more genuine learning than in ten miles of lecture notes laid end 

to end" (18:420). Bernard suggested that once students have ex

perienced such a learning activity, learning is more rapid and per

manent because students devote more attention and effort to the 

assignment which, in turn, enhances comprehension. They become more 

receptive and eager to learn. 
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Although the project method has not been used extensively 

in other areas of curriculum. Tanner (30) stated that it is a sig

nificant and viable method of instruction in science, graphic arts, 

industrial arts, and vocational education. The project method is 

especially important in the Consumer and Homemaking Education program, 

a segment of vocational education. According to the editors of Home, 

School, and Community Experiences in the Homemaking Program, "The 

ideal learning situations for developing behaviors which will enable 

a pupil to discharge the responsibilities and perform the activities 

involved in homemaking and achieving family well-being are found in 

the home and the community" (15:2). An effective Consumer and Home-

making Education program supplements classroom instruction with 

supervised experiences in real life situations in the students' 

homes and in the community. 

Transfer of Learning 

Bernard contended, "A good deal of the criticism of so-called 

'traditional education' stems from the apparently slight attention 

devoted to making applications" (4:132). Application of knowledge is 

reinforcement for learning. Lindgren (17) described the ideal ap

proach to learning as practical experience supplementing theory. 

Through practical experience, generalizations are formulated which 

can then be applied to other and similar situations. According to 

Taba (29), transfer of learning, the ability to apply what is learned 

in one situation to other areas and problems, is the crux of the 

matter of teaching. Lindgren (17), Bernard (4), Tanner and Tanner 
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(31), and Havighurst (14) agreed that teaching for transfer is a 

concern of all educators as the curriculum should help students 

transfer what is learned in the classroom to activities and problems 

outside the classroom. Although it is expected school learnings 

will be of use in later life, no educational program can teach 

students everything they need to know. The curriculum, then, should 

emphasize concepts which assure transfer into situations which are 

not contained in the school experience but which can create a 

mastery and understanding beyond that which is taught directly. 

Learning and transfer of learning are more assured when 

learning is interesting, stimulating, and meaningful to students. 

Simonson proposed, " . . . students are more likely to remember in

formation, seek new ideas, and continue studying when they react 

favorably to an instructional activity, or 'like' a certain content 

area" (26:34). The urge to learn and readiness to learn are also 

impellents to student learning. Combs (9) related students learn 

best when they have a need to know, and good teachers help students 

discover needs they never knew they had. To the extent that it is 

possible, learning experiences should coincide with students' desire 

to learn. DeLozier claimed, "A lasting learning experience does 

not come from a student's motivation to achieve grades, but from a 

strong desire to learn a subject which is interesting and relevant" 

(10:22). 



Promoting Learning by Developing 
Attitudes 

Learning is more than a cognitive process. Affective factors -

values, beliefs, feelings, attitudes - influence what is learned and 

how it is learned. Achievement is a reflection of attitudes. 

Simonson reported, "Students who possessed favorable attitudes 

toward the content to be presented in an educational situation have 

been shown to achieve better than students with poorer attitudes" 

(25:163). To understand the effect attitudes have on learning and 

achievement, it is necessary to define the term. Attitudes, however, 

are a difficult concept to define. 

Characteristics of Attitudes 

Horrocks and Schoonover (16) said attitudes are learned, not 

inherited, and develop as a result of the experiences of everyday 

living or as the result of schooling. In their definition, they 

identified attitudes as an element of personality. 

An attitude is an expression, by word or deed, or an 
individual's reaction toward or feeling about a person, 
a thing, or a situation. It represents the subjective sum 
of his fears, inclinations, wishes, prejudices, pre
conceived notions, ideas, and convictions. An attitude 
may be thought of as an expression of a person's values. 
(76:475-476) 

Osgood, Suci, and Tannenbaum (19) agreed that attitudes are learned 

and result from the impact of the environment; they further explained 

that attitudes cause us to evaluate whether situations are favorable 

or unfavorable and whether they should be approached or avoided. 

Simonson (26) contended that attitudes cannot be directly observed 
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but they do provoke actions and behaviors that are observable. Ad

ditionally, attitudes fluctuate between positive and negative, with 

variations in the degree and intensity of the positiveness and 

negativeness. 

Even as attitudes are learned, Horrocks and Schoonover (16) 

warned, they may be unlearned, extinguished, or they may change 

radically over a period of time. Generally, changes in attitudes 

are gradual and subtle. Bernard (4) suggested that both teachers 

and students should be aware that changes in attitudes may occur. 

Bernard (4) characterized attitudes as contagious, capable of 

spreading as individuals divulge their attitudes to each other. 

Tanner and Tanner cautioned, "Negative attitudes transfer as well 

as positive attitudes, and the former can interfere with and even 

permanently damage a child's ability to learn. Here we are referring 

to attitudes toward one's self, one's teacher, adult authority, the 

school, the society, and the curriculum" (31:280-281). Hence, 

teachers should be concerned with the effect their attitudes and 

behaviors have on their students. Attitudes are inducements to 

respond, initiated by what happens to, and in, the individual in 

his/her environment. Since teachers represent part of this environ

ment, they should incorporate techniques that will produce effective 

outcomes in their students as a result of the learning experiences. 

According to DeLozier, "A positive attitude or interest in a topic 

provides an inherent motivation to inquire, to study, and to learn 

a subject or task, regardless of the student's IQ (within a reasonable 
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range)" (10:22). Teaching is futile if it does not cause a change 

in attitudes, interests, and ideals. 

The Teacher's Role 

Good and Brophy charged, "The teacher . . . is a change agent 

who is trying to make his students something different from what 

they are today" (11:85). The challenge is to involve students in 

activities, both in-class and out-of-class, that will substantiate 

learning without arousing rebelliousness or stifle any interest they 

may have in learning. In meeting this challenge, Bernard upheld: 

The success of a teacher is to a very large extent 
dependent upon his ability to motivate pupils ef
fectively. As a successful engineer of learning 
activities, he must plan strategies and tactics, 
assemble materials, guide pupils' assumption of 
responsibilities, and oversee activities to the 
end of arousing pupils and encouraging them to 
maintain effective pursuit of the learning goals. 
(4:238) 

According to Lindgren (17), the success or failure of an educational 

program is affected by the attitudes and feelings of the teacher, 

as well as the relationship that develops between the teacher and 

his/her class. Simonson (25) stressed that an important goal of all 

teachers should be positive student attitudes toward the content of 

learning activities. The objective of all learning activities 

should concern the attitudes of the students as well as cognitive 

goals. Combs (9) claimed good teachers have empathic qualities that 

make them acutely aware of the perceptions of others and serve as 

a reference for directing their own behaviors. DeLozier (10) 

advocated teachers should present their materials in the ways of 
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salespersons and performing artists, using techniques of persuasion 

and drama to "sell" students on the value of an idea, on the value 

of learning, or on the value of education. Studies of methods of 

teaching have not revealed specific teacher acts, behaviors, or 

methods that can definitely be labeled as either good or bad. It 

would appear that success in teaching evolves from each teacher 

identifying methods and behaviors appropriate to his/her personality 

and purposes in teaching. 

The expectations of teachers affect students' school achieve

ment. Expectations influence both perceptions and behavior. 

Teachers' expectations affect the way they treat their students. 

Therefore, students respond in different ways to different teachers, 

based upon the ways the teachers behave toward them. "This teacher 

treatment tells each student what behavior and achievement the 

teacher expects from him and affects his self-concept, achievement 

motivation, and level of aspiration" stated Good and Brophy (11:75). 

Teachers should be conscious of the way they shape students' be

haviors and perceptions by the expectations they communicate with 

their own behavior. Good and Brophy warned, " . . . teachers with 

high expectations attempt to teach more, and teachers with low ex

pectations tend to teach less" (11:70). High expectations will 

motivate students to high levels of achievement while low expecta

tions will lead to a decline in achievement. 

Clear communication between teachers and students is mandatory 

for students to learn. DeLozier (10) projected several proposals for 
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communicating with students. First, teachers must understand the 

values, beliefs, feelings, and attitudes of their students. After 

this initial step, teachers should communicate with their students 

by speaking in words, terms, phrases, ideas, and concepts that are 

familiar to students in their realm of experiences. Communication 

then proceeds in a sequence of events. In discussing this hierarchy 

of communication, DeLozier stated: 

. . . certain events normally occur before other events. 
This means that teachers must gain and maintain student 
attention, communicate with students in words and ideas 
understandable to them, and develop and/or change stu
dents' attitudes toward the subject matter to create an 
atmosphere for learning which leads to "correct" responses 
(actions) when students are confronted with similar prob
lems and questions. (10:21) 

Skill in communication promotes comprehension. Attitudes 

develop and change through comprehension. Once they understand how 

to communicate on a level students comprehend, teachers must persuade 

students that the information they have to offer - the curriculum, 

the subject matter, each topic - is worthwhile and relevant to their 

personal lives and their future. Teachers who project a positive 

attitude about themselves, their subject matter, and their students 

are more persuasive than teachers who do not. "Once a teacher has 

created positive student attitudes toward the subject and himself, 

student motivation to learn a subject will be greatly improved" 

(10:25). 
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Application of Learning 

"Transfer does take place," Morris contended, ", . . but only 

in the degree to which the learning situation and the transfer situa

tion are similar" (18:209). In this view, home experiences are a 

valuable tool in making the school instruction more functional and 

the Consumer and Homemaking Education program, in particular, more 

realistic. Students are more receptive to learning when they see 

relevance to their daily living at home and in the community. The 

instruction is more likely to be "absorbed" if it makes sense and 

has meaning to their individual needs and interests. Hall and Paolucci, 

acknowledging that students learn by doing, stated: 

. . . if an individual has the opportunity to put into 
actual practice that which he is learning, he is less 
likely to forget what he has already learned while he is 
increasing his amount of knowledge. You apply this learn
ing principle when you reinforce what the student has done 
at home in the classroom experiences and when you encourage 
him to practice at home what he has learned at school. In 
reality, the home experience program in home economics is 
built upon this premise. If the learner has the op
portunity to put into practice in daily living what he has 
learned at school, and is encouraged to do so, the pos
sibilities that his behavior will change—that he will 
learn—are greatly enhanced. (13:132) 

Chamberlain and Kelly (7) noted that home experiences reinforce 

learning by capitalizing on activities that are of interest to the 

student in the home and in the community. There is not time during 

the school day for students to get the repeated experiences neces

sary for thorough learning. Additional practice is necessary to 

continue and expand the learnings that occur within the classroom. 

Through home experiences, students will gain added experiences and 
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develop greater skills than would be possible within the limitations 

of the classroom. According to Blakenship and Moerchen (5), this 

was the contributing factor that led to the original development of 

the home experience. 

Planning and Supervising the 
Home Experience 

According to the Texas Education Agency, "'Home experience' is 

a term used to designate learning experiences conducted during the 

student's time away from school" (32:11). Conceivably, the home 

experience has a broader application than just "the home." The home 

is a cooperating agency which furnishes problems for class discussion, 

but not all learning is conducted within the home. The activities 

of today's homemaker cannot be restricted within the walls of the 

home. Brown (6) stressed that the home and family are influenced by 

cultural factors that cannot be ignored when evaluating personal 

development and family life. 

As the home experience has moved from the confines of the home 

to include the total living environment, the terminology has been 

adapted to reflect the changes. Blakenship and Moerchen (5), demons 

and Ware (8), and Haile (12) reported that terms such as extended 

learning experience and individualized extended experience are 

frequently used to describe the home experience. These experiences 

take place during various home and community activities. 
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Introducing the Home Experience 
to Students 

First impressions are a consideration when introducing the home 

experience to students. Undoubtedly, the teacher's approach to the 

subject will influence the receptivity and responses of students and 

parents. Clemons and Ware emphasized the significance of the 

teacher's influence on the students' attitudes by this statement: 

Seldom does one factor alone determine the success of 
anything. However, many times a single factor can cause 
mediocre results or even failure. Such a factor is at
titude of the teacher. Young people know immediately the 
value that a teacher places on any learning experience. 
And they respond accordingly. (8:7) 

Hall and Paolucci (13) pointed out that to make the project 

seem interesting and worthwhile, teachers must realize the pos

sibilities and values of the home experience. Teachers who accept 

the home experience as an important part of the homemaking program 

can help students recognize the need for learning and the relation

ship of the home experience to classroom learnings. The enthusiasm 

projected by the teacher will determine the extent to which students 

are challenged to become involved in selecting meaningful goals and 

working toward their completion. Sellers acceded, " . . . the 

effectiveness of the program will be largely determined by the en

thusiasm of the teacher, how well she understands the relationship 

of such experiences to the total homemaking program, and how well 

she adapts the program to meet the needs of present day living" 

(24:97). 
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Sellers (24) conducted a study in 1954 to determine the 

practices and opinions of vocational homemaking teachers in Ohio 

about the home experience program. The teachers in her study com

mended home experiences for enriching the total homemaking program 

and affording satisfying learning experiences for students to develop 

new skills. Findings of the Sellers' study disclosed, "In general, 

teachers believe that home experiences should be included as a vital 

part of the homemaking program. They also believe that the parents 

approve of them, but only about one-third of the teachers believe 

that students enjoy home experiences" (24:95). Another 1954 study 

by Reed (21) summarized factors influencing the number and kind of 

home experiences planned by second year homemaking students in 

Alabama. The administrators, teachers, students, and parents who 

participated in Reed's study thought the home experience program 

was valuable. 

In a 1956 study by Puskar (20), establishing the opinions of 

vocational homemaking teachers in Florida regarding the value of 

the home experience, teachers put a relatively high value on home 

experiences. "Specific questions concerning the value teachers 

placed on home experiences showed that, in general, they approved 

of this phase of the homemaking program. They thought home ex

periences were important for offering opportunities for learning 

experiences and for improving home and community relations" (20:43). 

Teachers participating in Puskar's study did not approve of taking 

home experiences out of the vocational homemaking program. 
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Selecting a Project for the 
Home Experience 

Since the home experience is a required part of the curriculum, 

it may involve any area of the Consumer and Homemaking Education 

program. Projects can deal with every type of personal and home-life 

problems. If students are to be given an optimum chance to learn, 

learning must start from where students are, expanding outward as 

they are able to encompass more and more difficult concepts. 

Realistic projects will relate to the students' and families' per

sonal needs and interests. The most meaningful experiences, ac

cording to Clemons and Ware (8), are the ones that fit the needs of 

the students. Haile (12) pointed out that individual differences 

and capabilities are important factors in the selection of the home 

experience. Teachers must be sensitive to students' needs to know 

where they are and what they need to explore next. Good and Brophy 

stressed, "Expectations should be appropriate rather than neces

sarily high, and they must be followed up with appropriate behavior. 

This means planned learning experiences that take the student at 

the level he is now and move him along at a pace he can handle" 

(11:81). 

With the home experience program, students have the opportunity 

to select their own projects. According to Clemons and Ware (8), 

the homemaking teacher's role is merely to guide students in selecting 

projects that relate to homemaking education. However, the efficient 

teacher will direct students in selecting home experience projects 
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matching their ability and the situation in which they operate. 

Chamberlain and Kelly (7) affirmed that the home should also be a 

supporting and guiding force in the students' selection of home 

experiences. 

Sellers (24) reported that vocational homemaking teachers in 

Ohio agreed there should be cooperative planning between the student 

and teacher before the home experience begins. "The majority of the 

teachers feel that guidance is necessary to aid students in their 

selection of worthwhile projects" (24:93), These teachers encouraged 

their students to choose projects that met their individual needs 

and increased their knowledge and skills. Sellers stated that 

students appeared to enjoy the home experience more when they could 

see a relationship between classroom learnings and their activities 

at home. Teachers taking part in Sellers' study believed home ex

periences were successful when adapted to needs in the home and com

munity . 

According to Reed (21), teachers who supervised second year 

homemaking students in Alabama thought planning was the strongest 

part of the home experience. Reed's data revealed that several 

factors influenced the kind of project students chose for their home 

experience: subject areas in which parents were more interested or 

subject areas which parents liked least; areas of homemaking which 

the teacher enjoyed teaching more or those which she believed she 

taught more effectively; and subject areas which students most en

joyed in school. Reed also noted that there was more variety to the 
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home experiences of students whose mothers were employed outside the 

home and students whose families owned their own home. 

The home experience is designed to enrich the total Consumer 

and Homemaking Education program according to the abilities and 

interests of students; therefore, certain considerations should be 

kept in mind. According to Hall and Paolucci, the characteristics 

of a good home experience include the following: 

1. It contributes toward the goals of the home economics 
education program. 

2. The student is interested in it. 
3. It is within the capabilities of the student. 
4. It provides a new and challenging experience for 

the student. 
5. The family is willing to cooperate with the student. 
6. The student and/or the family have the necessary 

resources to carry out the project. 
7. The values of the project will be worth the time, 

effort, and money that the student must spend on it. 
8. Necessary information to help carry out the project 

is available. 
9. It includes opportunity for personal growth and growth 

in family or community relationships. (13:216) 

In addition to these qualifications, Haile (12) advised that the 

home experience should not involve too many areas of homemaking 

whereby the student would restrict in-depth learning. 

Planning the Home Experience 

One of the most important problems to be solved when selecting 

a home experience is the establishment of goals. Undoubtedly, the 

teacher will need to assist students, some more than others, in 

stating goals, but students are encouraged to define their own goals. 

Clemons and Ware stressed, "Students who can 'do their own thing'— 

define their own goals—will gain not only from the experience, but 
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from the experience of planning" (8:5). Careful planning includes 

clearly defined goals. Goals serve as a guide to the whole experience, 

They give direction to plans and help students know just what prog

ress is being made. Appraisal of the home experience will center 

on progress toward goals. For these reasons, it is essential that 

students understand the importance of the planning stage. 

A well-thought out plan specifies the work to be undertaken by 

the student, assists in thinking through problems, gives a basis 

for evaluating work, and offers evidences of achievements and changes 

in behavior resulting from the project. Careful planning will 

facilitate organization and prevent frustration. Reinforcing the 

necessity for thorough planning. Chamberlain and Kelly stated, 

"Planning the home experience is one of the most crucial elements 

of the activity. Carelessly made plans often produce poor results 

and can affect a student's attitude toward the other aspects of a 

program" (7:186). 

Time Required for the Home 
Experience 

The guidelines from the Texas Education Agency (32) specified 

that students enrolled in a vocational homemaking class should 

carry on a home experience for a minimum of four weeks during each 

semester (or quarter) of the school year. Home experiences may be 

either several short-term projects or one long-term project. 

The number of home experiences required during a school year 

and the amount of time spent on each should also be flexible. In 
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the beginning, students will need guidance in selecting projects. 

Clemons and Ware (8) suggested that the younger, less mature students 

may be more interested and challenged by a few short-term home 

experiences than ones of longer duration. Brown reinforced this 

idea in the following statements: 

Short-term learning experiences have the various parts 
more closely related in time so that students can more 
readily relate, in their own thinking, what they are 
doing to a learning objective and to classroom learning. 
Short-term home learning experiences provide the satis
faction of immediate learning or achievement of goals. 
They also permit more direction by the teacher in planning 
and integrating of learning experiences until students 
have learned how to plan and to relate out-of-class learn
ing to classroom learning. (6:41) 

Long-term projects may be introduced to the more mature student who 

understand the relationship of the home experience to classroom 

learning. Long-term experiences provide opportunity for students 

to be more creative in the selection of a project that will contribute 

more to individual growth and development. 

Several factors will influence the amount of time required to 

successfully complete established goals: course content, grade 

level, goals developed, student work patterns, student abilities, 

and student skills. Haile (12) noted that no special amount of time 

is required. The Texas Education Agency specified, "The intensity 

and depth of a home experience determines the time length - the 

experience should continue for a period that will allow for the 

development of skills and for growth and maturation" (32:11). The 

individuality of each home experience mandates that students be 
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allowed to plan their own time schedule based on anticipated needs. 

In this way, students learn another important concept: time manage

ment. 

Parental Involvement with the 
Home Experience 

Every student is a distinct individual with different needs, 

interests, abilities, and home backgrounds. The homemaking teacher 

attempts to provide classroom experiences that will be meaningful 

to all students so that they will be motivated toward the achievement 

of specific learning objectives. Properly utilized, the home ex

perience will meet this challenge. If classroom learnings are 

relevant, as they should be, students will apply these learnings to 

real-life situations in the home and community. In turn, the stu

dents' experiences in the home and community provide meaningful 

problems for learnings in the classroom. The home experience, then, 

affords an excellent opportunity for the home and school to work 

together in the accomplishment of learning objectives. 

If the home and school are to work together effectively, 

parents must be aware of the purposes and nature of the home experi

ence. However, an explanation is not enough. Parents should be

come involved. Clemons and Ware (8) contended that a successful 

home experience is a triangle of planning between student, teacher, 

and parent; therefore, the project requires the cooperation and 

support of parents. More guidance and supervision is necessary than 

the teacher can effectively manage outside the classroom. Parents 
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play an important role in encouraging and assisting students with 

home experiences. 

Research studies emphasized the effect of parental involvement 

on the student's home experience. Sneed (23) described homemaking 

teachers in Kentucky as concerned about attaining the cooperation 

of parents in supervising students' home experiences. Reed (21) 

disclosed students chose more home experiences when parents cooperated 

and showed an interest in the home experience; however, data revealed 

little evidence of parental involvement when students planned their 

home experiences. According to Puskar (20), homemaking teachers in 

Florida had the impression that parents were very cooperative and 

enthusiastic about the home experience. Sellers (24) said homemaking 

teachers in Ohio thought parents approved when home experiences 

prompted students to assume responsibilities and when the results 

satisfied a definite need. 

Supervising the Home Experience 

In its publication. Vocational Homemaking Education Program 

Standards, the Texas Education Agency stipulated: 

Supervision of home experiences is an integral 
part of homemaking education, and it is the homemaking 
teacher's responsibility to provide this guidance and 
direction. Supervision may be provided through visits 
in the home, through individual conferences, class 
progress reports, and class displays of individual 
work. (32:11) 

Approvable daily schedules for consumer and homemaking education 

teachers provide an additional conference period for supervising 

home experiences and making home visits. 
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Some home experiences will not require the consumer and home-

making education teacher to visit the students' homes. Brown (6), 

in fact, contended it would be impossible for the teacher to visit 

every student's home but suggested the teacher select a sample of 

homes to visit. The nature of the project carried out by the stu

dent and the extent to which the teacher is familiar with the com

munity and student's home are decisive factors determining whether 

or not a home visit should be made. 

In 1957, Sneed (23) conducted a research study with homemaking 

teachers in Kentucky on home visits. The respondents to her study 

said that during home visits they found out what responsibilities 

students had at home which presented ideas for home experiences. 

Home visiting helped provide better family understanding 
of the home experience program. As a result, mothers gave 
their children more opportunities to do things at home. 
Seeing home conditions helped the teacher to plan and ar
range for home experiences related to class instruction. 
Finally, the teachers said home visiting by enlisting the 
help of the family, aided the planning, supervision of the 
work, and evaluating of home experiences, (23:56) 

Haile (12) suggested home visits are beneficial to the teacher in 

planning with the student or introducing the home experience to a 

parent. Reed's (21) study of factors influencing the number and 

kind of home experiences planned by second year homemaking students 

in Alabama revealed that teachers gave little guidance on experiences 

through conferences and home visits. According to Sellers (24), 

homemaking teachers in Ohio reasoned the number of home visits made 

is determined by the amount of help students need from the teacher. 
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Summary 

The literature reviewed in this chapter suggested that the 

project method of instruction is a valuable way of reinforcing 

learning. The project method affords students supervised experiences 

in real-life situations whereby they can put into practice the con

cepts learned in the classroom. When students have the opportunity 

to participate in this manner, learning is more interesting, stimu

lating, and meaningful. The chance to apply what is learned in the 

classroom to other and similar situations outside the classroom 

intensifies transfer of learning. These principles are the basis 

of the home experience project in the Consumer and Homemaking 

Education program. 

The home experience is a learning activity designed to extend 

and reinforce classroom learning. It may be conducted in the home 

or any appropriate out-of-class setting where students have the 

opportunity to develop skills essential for everyday living. It is 

an "individual" project uniquely suited to the students' needs, 

interests, and abilities. Teachers who understand the importance 

of the home experience and present it in an enthusiastic manner can 

better challenge students in the selection and execution of meaning

ful projects. 



CHAPTER III 

METHODS AND PROCEDURES 

The problems of the study were to determine high school stu

dents' perceptions of the home experience after their first involve

ment with the project in a Homemaking I course, and to determine 

factors influencing their perceptions. Procedures for the study are 

discussed in this chapter. 

Design and Development of 
the Instruments 

Three valid and reliable questionnaires were developed to col

lect data for the research project. One questionnaire assessed 

students' perceptions of the home experience and factors influencing 

their perceptions. Another questionnaire ascertained consumer and 

homemaking education teachers' perceptions toward the home experiences 

The third questionnaire determined perceptions of the students' 

parents toward the home experience. Construction of the initial 

questionnaires was based on the researcher's knowledge acquired from 

personal experience with home experiences, information from the in

vestigation of literature, and questionnaires from a doctoral 

dissertation by Bemis (3) done at Pennsylvania State University in 

1958. The researcher contacted Bemis requesting permission to use 

the home experience questionnaires utilized for her doctoral 

dissertation to formulate the questionnaires which were being 

32 
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developed for this study. Permission was granted, A copy of the 

letter requesting permission and the letter granting permission are 

included in Appendix A. 

Validity 

The three questionnaires, designed with close-ended items, 

were submitted to a panel of judges to establish the validity of 

the items on the questionnaires and to obtain suggestions for 

strengthening the instruments. The panel of judges was comprised 

of three faculty members in the Department of Home Economics Educa

tion, College of Home Economics, Texas Tech University, Lubbock, 

Texas, and five consumer and homemaking education teachers in Lubbock 

and the Lubbock area who were not involved in administration of the 

final questionnaires. The student and parent questionnaires were 

reviewed by 30 consumer and homemaking education students and eight 

parents of these students from Frenship High School, Frenship In

dependent School District, Wolfforth, Texas. Revisions to refine 

the instruments and improve content validity were made on the basis 

of the judges' suggestions and students' and parents' comments. 

Instructions for administering the questionnaires to students and 

parents were compiled for the participating teachers. A letter 

identifying the researcher and explaining the purposes of the study 

accompanied the parent questionnaire. Copies of the instructions 

to teachers for administering the questionnaires, the teacher question

naire, the student questionnaire, the letter of identification to 

the parents, and the parent questionnaire are included in Appendix B. 
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To insure further content validity, the three refined instru

ments were administered to six teachers, 98 students, and 85 parents 

of the participating students from the first year Consumer and Home-

making Education program in the junior high school and senior high 

school of the Canyon Independent School District, Canyon, Texas. 

Permission to conduct this pilot study was given by the Vocational 

Director for the Canyon Independent School District, 

Following the pilot test, final revisions were made to each of 

the three instruments. The final instruments were then submitted 

to the Coordinator of the Student Teacher Program and the Home and 

Family Life Consultant for approval to use the questionnaires in the 

Lubbock Independent School District, Lubbock, Texas. 

Reliability 

The reliability of the instruments was computed through the use 

of the split-half correlation between odd and even items using the 

Pearson product-moment correlation coefficient. A coefficient 

reliability of .80 was obtained for the student questionnaire. The 

coefficient of reliability was .93 for the teacher questionnaire and 

.76 for the parent questionnaire. 

The final instruments consisted of two parts: (a) a question

naire with items for gathering demographic background information 

and (b) close-ended statements in the form of a Likert scale to assess 

respondents' perceptions toward the home experience. 
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Demographic Data 

The first part of the student questionnaire asked questions 

about the following demographic variables: age, sex, grade level, 

living arrangement, position in the family, number of siblings, 

siblings who had taken homemaking classes previously, participation 

in the home experience, teacher who supervised the home experience, 

type of project, grade on the home experience, area of study, extra

curricular activities related to school, involvement in community 

groups, gainful employment, and responsibilities in the home. 

Demographic information on the parent questionnaire included: 

marital status, family income, mother's occupation, father's oc

cupation, and contact with the homemaking teacher. The teacher 

questionnaire requested responses about number of years teaching 

experience, number of homemaking teachers in the school building, 

number of Homemaking I students, highest degree held, time of the 

semester the home experience was introduced, length of time students 

spent on the home experience, type of project, and terminology used 

to designate the home experience with students. 

Perception Scale 

The second part of each instrument was a Likert scale assessing 

respondents' perceptions of the home experience. Written directions 

for completing the rating instrument were provided. Respondents 

were asked to check the box which showed the degree to which they 

agreed or disagreed with each statement. The choice of responses 

included strongly agree, agree, disagree, or strongly disagree. 
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Each choice of responses was assigned a numerical value as follows: 

four for strongly agree, three for agree, two for disagree, and one 

for strongly disagree. The student questionnaire contained 50 

statements, the parent questionnaire contained 27 statements, and 

the teacher questionnaire contained 61 statements. 

Final copies of the three sets of questionnaires were printed 

on different colored paper for easy identification of each group. 

Student questionnaires were printed on yellow paper, parent question

naires on tan paper, and teacher questionnaires on green paper. 

Selection and Description 
of the Sample 

Several weeks prior to the study, enrollment figures for 

Homemaking I classes in the Lubbock Independent School District 

were obtained from the Home and Family Life Consultant. These 

enrollment figures determined which consumer and homemaking educa

tion teachers were asked to participate in the study. 

The intact sample for the study consisted of 1046 respondents 

affiliated with the Lubbock Independent School District, Lubbock, 

Texas. The sample represented three different groups. 

One group of the sample consisted of consumer and homemaking 

education teachers. The teachers instructed Homemaking I classes 

in the junior high schools and senior high schools. The 14 con

sumer and homemaking education teachers included all but one of the 

teachers who instructed Homemaking I classes in the Lubbock Indepen

dent School District. The one teacher excluded from the study was 
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the researcher. All teachers involved in the study were females. 

Fourteen teacher questionnaires, all containing usable data, were 

returned. 

The junior high schools participating in the study included 

Atkins, Evans, Hutchinson, MacKenzie, Matthews, Slaton, and Wilson. 

Alderson Junior High School was not included because the enrollment 

was comprised only of seventh and eighth grade students and, therefore, 

the school's Consumer and Homemaking Education program was not 

classified as vocational. The high schools with classes participating 

in the study were Coronado, Dunbar-Struggs, Estacado, Lubbock, and 

Monterey. 

The second group comprising the sample included students en

rolled in Homemaking I classes. The Homemaking I classes were those 

taught by each of the 14 teachers employed at one of the 12 partici

pating schools. Figures from the 14 teachers' questionnaires in

dicated the total enrollment of Homemaking I students at the time 

the questionnaires were administered was 819. The 718 student ques

tionnaires returned to the researcher represented 86.6 percent of 

the total enrollment in Homemaking I classes. Of the 718 student 

questionnaires returned, 642 or 78.4 percent contained usable data. 

The remaining 76 student questionnaires were discarded because 

students did not respond to all items or students indicated they 

did not work on a home experience during the semester. 

Demographic data obtained from the student questionnaires were 

used to establish a profile of the respondents. Background 
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information pertaining to the sample of Homemaking I students is 

shown in Table 1. 

The final sample of 642 Homemaking I students consisted of 

513 females, 79.9 percent, and 129 males, 20.1 percent. The largest 

proportion of students, 44.8 percent, was 13 and 14 years of age. 

Students 15 years of age accounted for 34.3 percent of the sample. 

The lowest percentage, 20.9 percent, were students ranging in age 

from 16 to 21. 

Regarding the parent(s)/guardian(s) with whom the students 

lived, 460 or 72 percent indicated they lived with both parents. 

Nine students, 1.4 percent, lived with a guardian. More students, 

209 or 33.0 percent, indicated they were the youngest in the family 

while the lowest number, 27 or 4.3 percent, indicated they were the 

only child. Students with two siblings accounted for 155 or 24.4 

percent of the sample; 15 or 2.4 percent of the students had 10 to 

15 siblings. The number of people living in the home ranged from 

one to 14. Of the number of people living in the home, 178 or 28.1 

percent of the students indicated six to 14 people lived with them. 

Homes with one to three people were the smallest group at 134 stu

dents or 21.3 percent. 

When asked if siblings had taken homemaking classes previously, 

323 students or 50.3 percent said no, 263 students or 41.0 percent 

said yes, and 56 students or 8.7 percent did not know. The present 

homemaking teacher did introduce and supervise the home experience 

for 572 or 90.1 percent of the Homemaking I students. The majority 



TABLE 1 

PROFILE OF STUDENT SAMPLE BASED ON 
DEMOGRAPHIC VARIABLES 

N = 642 

39 

Variable N Percentage 

Sex: 

Female 

Male 

513 

129 

79.9 

20.1 

Age: 

13 and 14 years 

15 years 

16 to 21 years 

Parent(s)/Guardian(s) With Whom 
Students Live: 

Mother and Father 

Father 

Mother 

Grandparent(s) 

Other adult relative(s) 

Guardian 

Other 

No response 

289 

220 

133 

44.8 

34.3 

20.9 

460 

17 

126 

11 

12 

9 

4 

3 

72.0 

2.7 

19.7 

1.7 

1.9 

1.4 

0.6 
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Variable N Percentage 

Position in the Family; 

Oldest child 

Middle child 

• Youngest child 

Only child 

No response 

Number of Siblings: 

1 

2 

3 

4-5 

6-9 

10-15 

No response 

Number Living in the Home: 

1-3 people 

4 people 

5 people 

6-14 people 

No response 

190 

207 

209 

27 

9 

30.0 

32,7 

33,0 

4,3 

26 

126 

155 

116 

103 

95 

15 

6 

4,1 

19,8 

24,4 

18.2 

16.2 

14.9 

2.4 

134 

164 

157 

178 

9 

21.3 

26.0 

24.6 

28.1 
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Variable N Percentage 

Siblings Who Have Taken Homemaking 
Previously: 

Yes 

No 

Do not know 

Present Teacher Supervised the Home 
Experience: 

Yes 

No 

No response 

Term of the Home Experience: 

Series of short-term projects 

One long-term project 

Membership in School Club/Organizations; 

1 club 

2 clubs 

3 clubs 

4-7 clubs 

No clubs 

263 

323 

56 

41.0 

50.3 

8.7 

572 

63 

7 

367 

275 

90.1 

9.9 

57.2 

42.8 

215 

201 

100 

45 

81 

33.5 

31.3 

15.6 

7.0 

12.6 
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TABLE 1. Continued 

Variable N Percentage 

Involvement in Community Groups: 

1 group 

2-5 groups 

No groups 

Gainfully Employed: 

Do not work 

Do work 

No response 

Daily Job Responsibilities in the Home: 

1 job 

2 jobs 

3 jobs 

4 jobs 

5 jobs 

6-9 jobs 

No jobs 

Weekly Job Responsibilities in the Home 

1 job 

2 jobs 

3 jobs 

4-5 jobs 

278 

89 

275 

43.3 

13.9 

42.8 

387 

252 

3 

60.6 

39.4 

105 

130 

139 

99 

63 

34 

72 

16.4 

20.2 

21.7 

15.4 

9.8 

5.3 

11.2 

119 

146 

146 

119 

18.5 

22.7 

22.7 

18.5 



TABLE 1. Continued 

Variable N Percentage 

6-9 j o b s 39 6.2 

No j o b s 73 11.4 
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of students, 367 or 57.2 percent, described their home experience as 

a series of short-term projects. 

A breakdown of data on membership in school clubs/organizations 

revealed the greater percentage of students, 215 or 33.5 percent, 

were members of one club while a small percentage, 7.0 percent or 45, 

held membership in four to seven clubs. Percentages on involvement 

in community groups were in accordance. The greater percentage of 

students, 43.3 percent or 278, were involved in one group; however, 

close behind, 42.8 percent or 275 students, indicated they were not 

involved in any groups. The smallest percentage of students, 89 or 

13.9 percent, were involved in two to five community groups. 

Regarding gainful emplojnnent, 387 or 60.6 percent of the Home-

making I students were not gainfully employed. Students who were 

gainfully employed numbered 252 or 39.4 percent. 

Student responses to statements pertaining to their regular 

job responsibilities at home indicated that the majority of stu

dents, 139 or 21.7 percent, were responsible for three jobs each 

day. Responsibility for six to nine jobs per day was indicated by 

34 or 5.3 percent of the students. On a weekly basis, two jobs and 

three jobs tied for the largest percentage of students at 146 or 22.7 

percent. The smallest percentage of respondents, 39 or 6.2 percent, 

had responsibility for six to nine jobs per week. 

The third group comprising the sample for the study consisted 

of parents of the students who participated in the study. Question

naires were issued to the parents of 819 students, the number 
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equivalent to the total enrollment of Homemaking I students. Parent 

questionnaires were returned by 428 or 51.6 percent of the parents. 

Thirty-eight of the 428 parent questionnaires were discarded because 

all items were not completed or the corresponding student question

naire had to be discarded. Therefore, 390 or 47,6 percent of the 

possible 819 parent questionnaires contained usable data which were 

tabulated. Background information pertaining to the sample of 

parents is shown in Table 2. 

Regarding marital status, 315 or 80.8 percent of the respon

dents in the sample were married, 47 or 12.0 percent were divorced, 

13 or 3.3 percent were widowed, 10 or 2.6 percent were separated, 

and five or 1.3 percent were single. The highest percentage of 

parents, 17.9 percent or 58, established their incomes over $35,001, 

The next largest group in the income category was 16.1 percent or 52 

for incomes under $10,000. The $30,001 to $35,000 income range 

was the lowest group with a percentage at 8.7 percent or 28. 

The respondents, in reference to occupations, indicated that 

138 or 36.9 percent of the mothers were full-time homemakers and 89 

or 29.8 percent of the fathers were professionally employed. These 

two categories represented the largest number of mothers and fathers 

The smallest group for mothers' was seven or 1.9 percent for un

skilled occupations. Responses indicated that for fathers' occupa

tions the category for full-time homemaker was the smallest with 

one or 0.3 percent. 
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TABLE 2 

PROFILE OF PARENT SAMPLE BASED ON 
DEMOGRAPHIC VARIABLES 

N = 390 

Variable N Percentage 

Marital status; 

Married 

Separated 

Divorced 

Widowed 

Single 

No response 

15 

10 

47 

13 

5 

0 

80.8 

2.6 

12.0 

3.3 

1.3 

Income: 

Under $10,000 

$10,001 - $15,000 

$20,001 - $25,000 

$25,001 - $30,000 

$30,001 - $35,000 

Over $35,001 

No response 

52 

51 

45 

38 

28 

58 

67 

16.1 

15.8 

13,9 

11.8 

8,7 

17,9 
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TABLE 2. Continued 

Variable N Percentage 

Mother's Occupation: 

Full-time homemaker 

Office/Sales/Clerical 

Owner/Operator/Manager 

Professional 

Skilled 

Unemployed 

Unskilled 

No response 

Father's Occupation: 

Full-time homemaker 

Office/Sales/Clerical 

Owner/Operator/Manager 

Professional 

Skilled 

Unemployed 

Unskilled 

No response 

138 

101 

25 

49 

36 

18 

7 

16 

36.9 

27.0 

6.7 

13.1 

9.6 

4.8 

1.9 

1 

36 

86 

89 

61 

21 

5 

91 

0.3 

12.0 

28.8 

29.8 

20.4 

7.0 

1.7 
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Collection of the Data 

On Tuesday, January 6, 1981, the 14 Lubbock Independent School 

District consumer and homemaking education teachers participating 

in the study attended a meeting conducted by the Home and Family 

Life Consultant for the Lubbock Independent School District and the 

researcher. The purposes of the study and instructions for administer

ing the questionnaires were explained. Packets were distributed to 

each teacher. The packets contained written instructions for ad

ministering the questionnaires, one teacher questionnaire, an ap

propriate number of student questionnaires for the teacher's total 

enrollment of Homemaking I students and the same number of parent 

questionnaires for parents of these students. The teachers' partici

pation involved: (1) completing the teacher questionnaire, (2) ex

plaining the purposes of the study to her students, (3) administering 

the appropriate questionnaires to her students, (4) issuing parent 

questionnaires to students to carry home, and (5) collecting the 

questionnaires from students when they were returned. Teachers were 

asked to allot one class period during the time period of Wednesday, 

January 7 through Monday, January 12, 1981 to administer student 

questionnaires to their students and to issue parent questionnaires 

to these students to carry home. All packets were collected from 

the teachers by the researcher on Tuesday, January 13, 1981. 

The time period for conducting the study, Wednesday, January 7 

through Monday, January 12, 1981, was established to coincide with 

the end of the first semester of the 1980-81 school year. The last 
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day of the semester was Thursday, January 15, 1981, Since the primary 

problem of the study waa to determine high school students' percep

tions toward the home experience, it was deemed important to survey 

students and parents immediately following their first involvement 

with the home experience. It was presumed that most students would 

have completed their home experience by this time. 

No attempt was made to obtain names of the respondents who 

participated in the study. However, it was necessary to match 

teachers, students, and parents. Before distribution, every question

naire was coded so returned questionnaires could be matched according 

to student, parent, and teacher. Also, it was necessary to match 

each student's questionnaire with his/her parent's questionnaire to 

obtain demographic information related to the parent's marital status, 

income, and occupation(s). In coding the questionnaires, each 

participating teacher was assigned a number. Student questionnaires 

were then marked with the teacher's number hyphenated from consecutive 

numbers that served to identify each student. An equal number of 

parent questionnaires were marked with the same numbers as the stu

dent questionnaires. Student and parent questionnaires with the 

same numbers were paper clipped together and packaged with the 

teacher questionnaire coded with the same prefix number. 

Treatment of the Data 

Data obtained from the responses of the 14 consumer and 

homemaking education teachers, 642 students enrolled in the Home-

making I classes, and 390 parents of the students participating in 
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the study were key punched on cards, verified, and processed using 

the Statistical Analysis System (SAS) program on a computer located 

at the Texas Tech University Computer Center in Lubbock, Texas. The 

data processed were treated by the following methods: 

1. Mean scores for each statement on the questionnaires 

ascertained the five highest ranking perceptions toward the home 

experience and the five lowest ranking perceptions toward the home 

experience by Homemaking I students, consumer and homemaking educa

tion teachers, and parents of Homemaking I students. 

2. Descriptive statistics identified the demographic character

istics of the participants in each of the three groups: teachers, 

students, and parents. 

3. Analysis of variance tests determined if there were sig

nificant differences among total mean scores of students' perceptions 

toward the home experiences when they were classified according 

to the following variables: 

(a) age 

(b 

(c 

(d 

(e 

(f 

(g 

(h 

sex 

parent(s)/guardian(s) with whom students' live 

position in the family 

number of siblings 

number of people living in the home 

siblings who have taken homemaking classes previously 

present consumer and homemaking education teacher super

vision on the home experience 
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(i 

(j 

(k 

(1 

(m 

(n 

(o 

(P 

term of the home experience 

membership in school clubs/organizations 

involvement in community groups 

total daily job responsibilities in the home 

total weekly job responsibilities in the home 

marital status of parents 

family income 

mother's occupation 

(q) father's occupation 

4. A ̂ -test determined if a significant difference existed 

in the mean score of students who were gainfully employed and the 

mean score of students who were not gainfully employed. 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

Data collected in the study were analyzed to determine high 

school students' perceptions and influential factors of the percep

tions toward the home experience, after the students' first involve

ment with the home experience in a Homemaking I course. Data were 

also analyzed to determine consumer and homemaking education teachers' 

perceptions toward the home experience and the perceptions by the 

students' parents toward the home experience. Further analysis of 

data determined if there were significant differences among mean 

scores of students' perceptions toward the home experience when stu

dents were classified according to selected variables. 

Data were obtained from 1046 respondents: 14 consumer and 

homemaking education teachers from the junior high schools and senior 

high schools in the Lubbock Independent School District, Lubbock, 

Texas; 642 students enrolled in the Homemaking I classes of the 14 

teachers; and 390 parents of the students participating in the study. 

Participants responded to one of three questionnaires designed 

specifically for each group: students, teachers, and parents. Each 

questionnaire consisted of items for collecting demographic background 

information and statements designed with a Likert attitude scale to 

determine participants' perceptions toward the home experience. The 

choice of responses to the statements with the Likert attitude scale 

52 
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included strongly agree, agree, disagree, or strongly disagree. Pos

sible scores for each statement ranged from four to one, with a score 

of four being assigned to strongly agree and a score of one being 

assigned to strongly disagree. The range of possible total scores 

for each of the three questionnaires were as follows: student 

questionnaire, 200 and 50; teacher questionnaire, 244 and 61; 

parent questionnaire, 108 and 27. 

The analysis of variance and t̂ -test were used to test the 

hypotheses. The tests were significant when the F-ratio or _t-value 

obtained was at the .05 level or beyond. 

Research Questions Examined 
and Discussed 

Three research questions were examined in the study. To answer 

the questions, data obtained from the student questionnaires, teacher 

questionnaires, and parent questionnaires were used to determine the 

five items with the highest mean scores and the five items with the 

lowest mean scores. The data were based on perceptions toward the 

home experience by Homemaking I students, consumer and homemaking 

education teachers, and parents of Homemaking I students. 

Question 1 

Question 1 stated: 

What are the perceptions of Homemaking I students toward 
the home experience? 

The data were examined to determine the five highest ranking 

perceptions by Homemaking I students toward the home experience. 
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The analysis of data revealed six perceptions due to two perceptions 

having the same individual mean scores. These perceptions are in

cluded in Table 3. 

The Homemaking I students' perception toward the home experience 

ranking the highest was statement 3, "My home experience was something 

my homemaking teacher wanted me to do." The individual mean score 

for statement 3 was 3.32. Statement 6, "My home experience was a 

worthwhile project," ranked second highest with an individual mean 

score of 3.14. Statement 15, "My home experience helped me improve 

my skills," and statement 10, "My home experience provided additional 

learning," each had an individual mean score of 3.11 to tie as the 

perceptions ranking third highest. Ranking as the fourth highest 

perception toward the home experience was statement 1, "My home ex

perience was something I wanted to do," with an individual mean 

score of 3.06. Statement 11, "The cost of my home experience fit 

into my family's budget," had an individual mean score of 3.02 to 

make it the fifth ranking perception toward the home experience by 

Homemaking I students. 

The data were examined to determine the five perceptions toward 

the home experience which ranked lowest with Homemaking I students. 

These five perceptions are included in Table 4. 

The lowest ranking perception toward the home experience, 

with an individual mean score of 1.95, was statement 30, "My home 

experience required too much help from others." The second lowest 

individual mean score was 2.05 for statement 17, "The home experience 
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required too much of my time." The third lowest perception toward 

the home experience, statement 12, had an individual mean score of 

2.16. Statement 12 read, "My home experience required spending money 

that would not have been necessary had it not been for the project." 

Statement 47, "My homemaking teacher allowed class time for students 

to share their home experience with the class through oral reports 

and/or demonstrations," ranked as the fourth lowest perception toward 

the home experience with an individual mean score of 2.18. The fifth 

lowest perception toward the home experience was statement 42, "Both 

my homemaking teacher and I made the final evaluation of my home ex

perience." Statement 42 had an individual mean score of 2.32. 

Question 2 

Question 2 stated: 

What are the perceptions of consumer and homemaking 
education teachers toward the home experience? 

The data were examined to determine the consumer and homemaking 

education teachers' five perceptions toward the home experience 

which ranked highest. The analysis of data revealed three different 

sets of ties on individual mean scores. These perceptions are in

cluded in Table 5. 

Statement 13, which read, "The home experience should help the 

student learn to manage time in completing projects," was the highest 

ranking perception toward the home experience by consumer and home-

making education teachers. Statement 13 had an individual mean 

score of 3.64. 
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The next highest individual mean score for home experience 

statements on the teacher questionnaire was 3.57. Statement 10, 

"The home experience should not be too costly for the family's 

budget," and statement 11, "The home experience should help the 

student improve skills," both received an individual mean score of 

3.57. 

Statements 7, 12, and 27 each received an individual mean score 

of 3.50 to evaluate them as the consumer and homemaking education 

teachers' third ranking perception toward the home experience. 

Statement 7 read, "The home experience should fit into the student's 

activities at home." Statement 12 read, "The home experience should 

help the student learn to be more resourceful in using knowledge and/ 

or skills in new situations." Statement 27 read, "The plan of work 

for the home experience should be approved by the teacher before the 

work begins." 

Statement 28, "The plan of work for the home experience should 

be flexible to allow for unexpected changes," ranked as the fourth 

highest perception toward the home experience of consumer and home-

making education teachers with an individual mean score of 3.43. 

Three statements, each receiving an individual mean score of 

3.36 were judged to be the fifth highest ranking perceptions toward 

the home experience by consumer and homemaking education teachers. 

Statements receiving an individual mean score of 3.36 are as follows: 

Statement 3, "The home experience should be something the student 

wants to do;" statement 21, "The goals of the home experience 
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should be clear and specific;" and statement 22, "The goals of the 

home experience should emphasize the development of understanding 

and/or learning in the chosen topic." 

The data were examined to determine the perceptions toward 

the home experience which consumer and homemaking education teachers 

ranked in the five lowest categories. These perceptions are included 

in Table 6. 

Statement 1, "The home experience should be the most important 

part of the homemaking program," received the lowest individual 

mean score, 2.00. Therefore, statement 1 ranked as the lowest 

consumer and homemaking education teachers' perception toward the 

home experience. 

The second lowest individual mean score was 2.36 for statement 

36, "Home visits are essential to the success of the home experience." 

Statement 37, "Home visits are not necessary to guide the home ex

perience if the teacher already knows the community and student's 

home," ranked as the third lowest perception toward the home experience 

with an individual mean score of 2.38. 

Statement 18, "The goals of the home experience should be 

developed independently by the student," and statement 25, "The plan 

of work for the home experience should be developed independently 

by the student," both received an individual mean score of 2.50 to 

tie as the fourth lowest ranking consumer and homemaking education 

teachers' perceptions toward the home experience. 
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An individual mean score of 2.62 ranked statement 16 as the 

fifth lowest consumer and homemaking education teachers' perception 

toward the home experience. Statement 16 read, "The teacher should 

display a variety of home experiences completed by other students." 

Question 3 

Question 3 stated: 

What are the perceptions of the parents of students 
enrolled in Homemaking I classes toward the home 
experience? 

The data were examined to determine the parents' five per

ceptions toward the home experience which ranked highest. The 

respondents were parents of students enrolled in Homemaking I classes, 

The analysis of data revealed six perceptions due to two perceptions 

having the same individual mean scores. These perceptions are in

cluded in Table 7. 

The parents' perception toward the home experience ranking the 

highest was statement 26, "The home experience should continue to 

be a required project for all homemaking students." Statement 26 

received an individual mean score of 3.29. The second highest per

ception toward the home experience by parents of Homemaking I stu

dents was statement 7, "The home experience helped my child improve 

skills " with an individual mean score of 3.26. Statement 2, "The 

home experience was something I wanted my child to do," and statement 

24 "The home experience was a worthwhile project," both received an 

individual mean score of 3.22 to tie as the third highest ranking 

perceptions toward the home experience by parents of Homemaking I 
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students. An individual mean score of 3.19 placed statement 1, "The 

home experience was something my child wanted to do," as the fourth 

highest ranking perception toward the home experience by parents of 

Homemaking I students. The fifth highest perception toward the home 

experience by parents of Homemaking I students was statement 8, 

"The home experience helped my child learn to use knowledge and/or 

skills in new situations," with an individual mean score of 3.16. 

The data were examined to determine five perceptions toward 

the home experience which ranked lowest by parents of Homemaking I 

students. These five perceptions are included in Table 8. 

Parents of students enrolled in Homemaking I classes ranked 

statement 9, "The home experience required too much of my child's 

time," the lowest perception toward the home experience with an 

individual mean score of 1.85. The second lowest individual mean 

score was 1.94 for statement 22, "While working on the home experience, 

my child received help from the homemaking teacher during his/her 

visit to our home." Statement 6, "The home experience required 

spending money that would not have been necessary had it not been for 

the project," with an individual mean score of 2.18, ranked as the 

third lowest perception toward the home experience by parents of 

Homemaking I students. The fourth lowest perception toward the home 

experience was statement 14, "I was introduced to the home experience 

either by a letter from my child's homemaking teacher or by the home-

making teacher during his/her visit to my home." Statement 14 

received an individual mean score of 2.42. The individual mean 
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score was 2.45 for statement 27, "The student should have a choice 

as to whether or not he/she does a home experience." Statement 27 

ranked as the fifth lowest perception toward the home experience by 

parents of Homemaking I students. 

As a result of reviewing the five highest perceptions relating 

to the home experience by Homemaking I students, consumer and home-

making education teachers, and parents of Homemaking I students, the 

researcher found two of the same perceptions were ranked within the 

five highest by each of the three groups. The two perceptions are 

"the home experience should help the student improve skills" and 

"the home experience should be something the student wants to do." 

The perception, "the home experience should help the student 

improve skills" was statement 11 on the teacher questionnaire, 

statement 7 on the parent questionnaire, and statement 15 on the 

student questionnaire. Consumer and homemaking education teachers 

and parents of Homemaking I students both ranked this perception 

second highest while Homemaking I students ranked this perception 

third highest. 

The perception, "the home experience should be something the 

student wants to do," ranked fifth highest by both Homemaking I 

students and consumer and homemaking education teachers. Parents of 

Homemaking I students ranked this perception fourth highest. This 

perception was listed as statement 1 on the student questionnaire, 

statement 3 on the teacher questionnaire, and statement 1 on the 

parent questionnaire. 
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Three of the same perceptions were ranked within the five 

highest by two of the three groups participating in the study. 

Division of these groups was Homemaking I students and their parents, 

Homemaking I students and their teachers, and consumer and homemaking 

education teachers and parents of Homemaking I students. 

Both Homemaking I students and parents of Homemaking I stu

dents ranked the statement, "the home experience was a worthwhile 

project," as one of the five highest perceptions. Placed as state

ment 6 on the student questionnaire and statement 24 on the parent 

questionnaire, students ranked this perception second highest and 

parents ranked this perception third highest. 

Parents of Homemaking I students and consumer and homemaking 

education teachers ranked the statement, "The home experience should 

help the student learn to use knowledge and/or skills in new situa

tions," as one of the five highest perceptions. This perception was 

statement 12 on the teacher questionnaire and statement 8 on the 

parent questionnaire. Consumer and homemaking education teachers 

ranked this perception third highest while parents of Homemaking I 

students ranked this perception fifth highest. 

The statement, "The cost of the home experience should fit 

into the family's budget," was number 11 on the student questionnaire 

nd number 10 on the teacher questionnaire. Homemaking I students 

nked this perception fifth highest while consumer and homemaking 

education teachers ranked this perception second highest. 
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The researcher found two identical perceptions were ranked 

within the five lowest perceptions by two of the three groups 

participating in the study. This was a result of reviewing the five 

lowest perceptions toward the home experience by Homemaking I stu

dents, consumer and homemaking education teachers, and parents of 

Homemaking I students. 

Responses to statement 17 on the student questionnaire and 

statement 9 on the parent questionnaire showed that neither Home-

making I students nor parents of Homemaking I students perceived the 

home experience as requiring too much of the students' time. The 

statement was, "The home experience required too much of my (child's) 

time." Homemaking I students ranked this perception second lowest; 

parents of Homemaking I students ranked this perception as the lowest 

perception toward the home experience. 

Homemaking I students and parents of Homemaking I students had 

a low perception of the statement, "The home experience required 

spending money that would not have been necessary had it not been 

for the project." Placed as statement 12 on the student question

naire and statement 6 on the parent questionnaire, both groups ranked 

this perception third lowest. 

Hypotheses Examined and Discussed 

Two null hypotheses were tested in the study. Results of the 

statistical testing are presented in this section. 



70 

Hypothesis 1 

The total mean scores for students' perceptions toward the 

home experience were analyzed in terms of the first hypothesis which 

stated: 

There are no significant differences among students' 
perceptions toward the home experience when students 
are classified according to: 

a. age 
b. sex 
c. parent(s)/guardian(s) with whom students live 
d. students' positions in their families 
e. number of students' siblings 
f. number of people living in the students' homes 
g. siblings who have taken homemaking classes 

previously 
h. the consumer and homemaking education teacher who 

introduced and supervised the home experience 
i. the term of the home experience 
j. marital status of students' parents 
k. income of students' families 
1. occupations of students' parents. 

Hypothesis 1 was analyzed through the use of the analysis of variance 

test (ANOVA). Data from the students' questionnaires were used to 

analyze parts a through i; data from the parents' questionnaires 

were used to analyze parts j through 1. The statistics related to 

hypothesis 1, part a, comparing total mean scores of students' 

perceptions toward the home experience among the age groups of 13 

and 14 years, 15 years, and 16 to 21 years are summarized in Table 9. 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part a was accepted. The age of the students 

did not make a significant difference on their perceptions toward 

the home experience. 
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TABLE 9 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO AGE 

Age 

13 and 14 years 

15 years 

16-21 years 

N 

289 

220 

133 

Mean 
Score 

131.08 

131.01 

134.39 

F-ratio 

2.76 

Level of 
Significance 

NS 

Hypothesis 1, part b compared the total mean scores of students' 

perceptions toward the home experience between females and males. The 

statistics resulting from the analysis of hypothesis 1, part b appear 

in Table 10. 

TABLE 10 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO SEX 

Sex N 
Mean 
Score 

Level of 
F-ratio Significance 

Female 

Male 

513 

129 

131.79 

131.67 

0.01 NS 
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The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part b was accepted. The sex of the students did 

not make a significant difference in their perceptions toward the 

home experience. 

Hypothesis 1, part c compared the total mean scores of stu

dents' perceptions toward the home experience when they were clas

sified according to the parent(s)/guardian(s) with whom they lived. 

The statistics resulting from the analysis of hypothesis 1, part c 

appear in Table 11. 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part c was accepted. The parent(s)/guardian(s) 

with whom the students lived was a variable that did not make a 

significant difference in the students' perceptions toward the home 

experience. 

Hypothesis 1, part d compared the total mean scores of stu

dents' perceptions toward the home experience when they were clas

sified according to their position in their families. The statistics 

resulting from the analysis of hypothesis 1, part d appear in Table 

12. 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part d was accepted. The position in the family 

of the students was a variable that did not make a significant 

difference in their perceptions toward the home experience. 
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TABLE 11 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD TIfE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO PARENT(S)/GUARDIAN(S) 
WITH WHOM STUDENTS LIVED 

Parent(s)/Guardian(s) 
With Whom Students Mean Level of 
Lived N* Score F-ratio Significance 

Mother and Father 460 131.51 

Father 17 128.47 

Mother 126 132.52 

Grandparent(s) 11 129.73 0.50 NS 

Other adult 

relative(s) 12 130.75 

Guardian 9 138.44 

Other 4 136.33 

Total number does not tally 642 due to missing data. 
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TABLE 12 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO POSITION IN THE FAMILY 

Position in Mean Level of 
the Family N* Score F-ratio Significance 

Oldest child 190 131.23 

Middle child 207 132.11 

0.28 NS 

Youngest child 290 131.30 

Only child 27 133.26 

* 

Total number does not tally 642 due to missing data. 

Hypothesis 1, part e compared the total mean scores of stu

dents' perceptions toward the home experience when they were clas

sified according to number of siblings. The statistics resulting 

from the analysis of hypothesis 1, part e appear in Table 13. 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part e was accepted. The number of siblings of 

the students was a variable that did not make a significant dif

ference in their perceptions toward the home experience. 

Hypothesis 1, part f compared the total mean scores of stu

dents' perceptions toward the home experience when they were clas

sified according to the number of people, including the student, 

living in the home. The statistics resulting from the analysis of 

hypothesis 1, part f appear in Table 14. 
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TABLE 13 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO NUMBER OF SIBLINGS 

Mean Level of 
Number of Siblings N* Score F-ratio Significance 

0 siblings 26 133.81 

1 sibling 126 131.31 

2 siblings 155 130.58 

3 siblings 116 133.18 0.64 NS 

4-5 siblings 103 130.66 

6-9 siblings 95 132.96 

10-15 siblings 15 129.60 

Total number does not tally 642 due to missing data 
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TABLE 14 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO NUMBER OF PEOPLE 
LIVING IN THE HOME 

Number of People 
Living in the Home 

1-3 people 

4 people 

5 people 

6-14 people 

Mean 
N* Score 

134 

164 

157 

178 

131.43 

130.88 

131.37 

132.95 

F-ratio 

0.59 

Level of 
Significance 

NS 

Total number does not tally 642 due to missing data. 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part f was accepted. The number of people, 

including the student, living in the homes of the students was a 

variable that did not make a significant difference in their per

ceptions toward the home experience. 

Hypothesis 1, part g compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to siblings who had taken homemaking classes previously. 

The statistics resulting from the analysis of hypothesis 1, part g 

appear in Table 15. 
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TABLE 15 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO SIBLINGS WHO HAD TAKEN 
HOMEMAKING CLASSES PREVIOUSLY 

Siblings Had Taken 
Homemaking Classes 

Mean 
N Score F-ratio 

Level of 
Significance 

Yes 

No 

Did not know 

263 

323 

56 

132.20 

131.12 

133.20 

0.69 NS 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part g was accepted. Siblings who had taken 

homemaking classes previously was a variable that did not make a 

significant difference in the students' perceptions toward the home 

experience. 

Hypothesis 1, part h compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to whether or not the present teacher introduced and super

vised the home experience. The statistics resulting from the analysis 

of hypothesis 1, part h appear in Table 16. 

The F-ratio was significant at the .05 level. The introduction 

and supervision of the home experience by the present consumer and 

homemaking education teacher did make a significant difference re

garding the students' perceptions toward the home experience. 
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Students whose present teacher did introduce and supervise the home 

experience had a higher mean score than students whose present 

teacher did not introduce and supervise the home experience. Thus, 

hypothesis 1, part h was rejected. 

TABLE 16 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 
ACCORDING TO PRESENT TEACHER INTRODUCING 
AND SUPERVISING THE HOME EXPERIENCE 

Present Teacher Introduced 
and Supervised the Home Mean Level of 
Experience N** Score F-ratio Significance 

Yes 572 132.14 

3.29 .05* 

No 63 127.05 

* 

Significant at the .05 level. 

Total number does not tally 642 due to missing data. 

Hypothesis 1, part i compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to the term of the home experience. The statistics resulting 

from the analysis of hypothesis 1, part i appear in Table 17. 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 1, part i was accepted. The term of the home ex

perience, whether a series of short-term projects or one long-term 



79 

project, did not make a significant difference regarding the stu

dents' perceptions toward the home experience. 

TABLE 17 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO THE TERM OF THE 
HOME EXPERIENCE 

Term of the Mean Level of 
Home Experience N Score F-ratio Significance 

Series of short-
term projects 367 131.25 

One long-term 
project 275 132.49 

0.64 NS 

Hypothesis 1, part j compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to the marital status of parents. The portion of the parent 

questionnaire requesting the demographic background information pro

vided 5 categories for marital status: married; separated; divorced; 

widowed; and single. Due to the distribution of responses of the 390 

parents participating in the study, the 5 categories were collapsed 

to 2 categories. For statistical analysis of hypothesis 1, part j, 

the marital status of parents participating in this study was clas

sified as married and unmarried. The statistics resulting from the 

analysis of hypothesis 1, part j appear in Table 18. 
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TABLE 18 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 
ACCORDING TO MARITAL STATUS OF PARENTS 

Mean Level of 
Marital Status N Score F-ratio Significance 

Married 315 75.00 

8.18 .05* 

Unmarried 75 78.01 

Significant at the .05 level, 

The F-ratio obtained was significant at the .05 level. There 

was a significant difference between the mean scores of students' 

perceptions toward the home experience and the variable, marital 

status of parents. Students whose parents were unmarried had a 

higher mean score than students whose parents were married. Thus, 

hypothesis 1, part j was rejected. 

Hypothesis 1, part k compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to family income. The statistics resulting from the analysis 

of hypothesis 1, part k appear in Table 19. 

The F-ratio obtained was not significant at the .05 level. 

Thus hypothesis 1, part k was accpeted. Family income did not 

make a significant difference in the students' perceptions toward 

the home experience. 
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TABLE 19 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO FAMILY INCOME 

Family Income 

Under $10,000 

$10,000 - $15,000 

$15,001 - $20,000 

$20,001 - $25,000 

$25,001 - $30,000 

$30,001 - $35,000 

Over $35,001 

N* 

52 

51 

51 

45 

38 

28 

58 

Mean 
Score 

134.81 

132.98 

131.43 

130.42 

132.05 

129.25 

126.78 

F-ratio 

1.50 

Level of 
Significance 

NS 

it 
Total number does not tally 390 due to missing data. 
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Hypothesis 1, part 1 compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to parents' occupations. The portion of the parent question

naire requesting the demographic background information provided 

seven categories for occupation: full-time homemaker; office/sales/ 

clerical; owner/operator/manager; professional; skilled; unemployed; 

and unskilled. The statistics resulting from the analysis of hypothesis 

1, part 1 appear in Tables 20 and 21. Table 20 contains data on the 

mean scores of students' perceptions toward the home experience when 

classified according to mother's occupation. Table 21 contains data 

on the mean scores of students' perceptions toward the home experience 

when classified according to father's occupation. 

The F-ratio obtained from data on mother's occupation was not 

significant at the .05 level. Nor was the F-ratio obtained from data 

on father's occupation significant at the .05 level. Thus, hypothesis 

1, part 1 was accepted. The occupations of parents did not make a 

significant difference regarding the students' perceptions toward 

the home experience. 

Hypothesis 2 

Differences among total mean scores of students' perceptions 

toward the home experience when they were classified according to 

four variables were analyzed in terms of the second hypothesis 

which stated: 

There are no significant differences among students' 
perceptions toward the home experience when students 
are classified according to: 



TABLE 20 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO MOTHER'S OCCUPATION 

83 

Mother's Occupation N* 
Mean Level of 
Score F-ratio Significance 

Full-time homemaker 

Owner/Operator/ 
Manager 

Professional 

Skilled 

Unemployed 

Unskilled 

138 

Office/Sales/Clerical 101 

25 

49 

36 

18 

76. 

74, 

75. 

75. 

75. 

75. 

77. 

.22 

.60 

.32 

.45 

.78 

,94 

,14 

0.43 NS 

Total number does not tally 390 due to missing data. 



TABLE 21 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO FATHER'S OCCUPATION 

34 

Father's Occupation N* 
Mean 
Score F-ratio 

Level of 
Significance 

Full-time homemaker 

Office/Sales/Clerical 36 

Owner/Operator/ 
Manager 

Professional 

Skilled 

Unemployed 

Unskilled 

86 

89 

61 

21 

74.00 

75.17 

74.37 

74.79 

75.31 

77.05 

81.40 

0.91 NS 

Total number does not tally 390 due to missing data. 
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a. 
b. 
c. 
d. 

extra-curricular activities related to school 
involvement in community groups 
gainful employment 
job responsibilities in the home. 

Parts a, b, and d of hypothesis 2 were analyzed through the use of 

the analysis of variance test. The _t-test was applied to part c 

of hypothesis 2. 

Hypothesis 2, part a compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to membership in school clubs/organizations. The statistics 

resulting from the analysis of hypothesis 2, part a appear in Table 

22. 

TABLE 22 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO MEMBERSHIP IN SCHOOL 
CLUBS/ORGANIZATIONS 

Total Number of 
Club Memberships 

Mean 
N Score F-ratio 

Level of 
Significance 

1 club 

2 clubs 

3 clubs 

4-7 clubs 

No clubs 

215 131.31 

201 

100 

45 

81 

132.47 

132.77 

131.93 

131.93 

0.67 NS 
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The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 2, part a was accepted. Membership in school clubs/ 

organizations did not make a significant difference in the students' 

perceptions toward the home experience. 

Hypothesis 2, part b compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to involvement in community groups. The statistics resulting 

from the analysis of hypothesis 2, part b appear in Table 23. 

TABLE 23 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO INVOLVEMENT IN 
COMMUNITY GROUPS 

Mean Level of 
Number of Groups N Score F-ratio Significance 

1 group 278 131.71 

2-5 groups 89 133.30 0.58 NS 

No groups 275 131.32 

The F-ratio obtained was not significant at the .05 level. 

Thus, hypothesis 2, part b was accepted. Involvement in community 

groups did not make a significant difference in the students' per

ceptions toward the home experience. 

Hypothesis 2, part c was analyzed to determine if significant 

differences existed between students' perceptions toward the home 
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experience and their gainful employment. The statistics related to 

hypothesis 2, part c are summarized in Table 24. 

TABLE 24 

SIGNIFICANT DIFFERENCES BETWEEN STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE AND GAINFUL EMPLOYMENT 

Mean Level of 
Gainfully Employed N** Score . t-value Significance 

Yes 252 133.33 

1.25 .05* 

No 387 130.80 

Significant at the .05 level. 

Total number does not tally 642 due to missing data. 

On the basis of the analysis of the data presented in Table 24, 

hypothesis 2, part c was rejected. The _t-value obtained was sig

nificant, indicating that gainful employment did make a significant 

difference in the students' perceptions toward the home experience 

due to the higher mean score. 

Hypothesis 2, part d compared the total mean scores of stu

dents' perceptions toward the home experience when classified ac

cording to the total job responsibilities in the home on a daily and 

weekly basis. The statistics resulting from the analysis of hypothesis 

2, part d appear in Tables 25 and 26. Table 25 contains the data on 

total mean scores of students' perceptions toward the home experience 
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TABLE 25 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO TOTAL DAILY JOB 
RESPONSIBILITIES IN 

THE HOME 

Total daily 
in the home 

1 job 

2 jobs 

3 jobs 

4 jobs 

5 jobs 

6-9 jobs 

No jobs 

jobs 
N 

105 

130 

139 

99 

63 

34 

72 

Mean 
Score 

129.36 

131.68 

133.68 

133.93 

131.89 

132.18 

129.56 

F-ratio 

1.23 

Level of 
Significance 

NS 
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TABLE 26 

COMPARISON OF MEAN SCORES OF STUDENTS' PERCEPTIONS 
TOWARD THE HOME EXPERIENCE WHEN CLASSIFIED 

ACCORDING TO TOTAL WEEKLY JOB 
RESPONSIBILITIES IN 

THE HOME 

Total weekly jobs 
in the home N 

119 

146 

146 

119 

39 

73 

Mean 
Score 

132,34 

130.75 

131.36 

131.90 

138.85 

129.64 

F-ratio 

2.21 

Level of 
Significance 

NS 

1 job 

2 jobs 

3 jobs 

4-5 jobs 

6-9 jobs 

No jobs 
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when classified according to total daily job responsibilities in the 

home. Table 26 contains the data on total mean scores of students' 

perceptions toward the home experience when classified according to 

total weekly job responsibilities in the home. 

The F-ratio obtained was not significant at the .05 level for 

neither the total daily job responsibilities nor the total weekly 

job responsibilities. Thus, hypothesis 2, part d was accepted. 

Job responsibilities in the home did not make a significant dif

ference in the students' perceptions toward the home experience. 

Summary 

In summary, the following were the significant findings as a 

result of analysis of the research questions and hypotheses in this 

chapter. 

1. The highest ranking perceptions by Homemaking I students 

toward the home experience were: the home experience was something 

the homemaking teacher wanted the student to do; the home experience 

was a worthwhile project; the home experience helped the student 

improve skills; the home experience provided additional learning; 

the home experience was something the student wanted to do; and the 

cost of the home experience fit into the family's budget. 

2. The lowest ranking perceptions by Homemaking I students 

toward the home experience were: the home experience required too 

much help from others; the home experience required too much of the 

student's time; the home experience required spending money that 

would not have been necessary had it not been for the project; 
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the homemaking teacher allowed class time for students to share their 

home experiences with the class through oral reports and/or demon

strations; both the homemaking teacher and the student made the final 

evaluation of the home experience. 

3. The highest ranking perceptions by consumer and homemaking 

education teachers toward the home experience were: the home ex-

perience should help the student learn to manage time in completing 

projects; the home experience should not be too costly for the family's 

budget; the home experience should help the student improve skills; 

the home experience should fit into the student's activities at home; 

the home experience should help the student learn to be more resource

ful in using knowledge and/or skills in new situations; the plan of 

work for the home experience should be approved by the teacher be

fore the work begins; the plan of work for the home experience should 

be flexible to allow for unexpected changes; the home experience 

should be something the student wants to do; the goals of the home 

experience should be clear and specific; the goals of the home ex

perience should emphasize the development of understanding and/or 

learning in the chosen topic. 

4. The lowest ranking perceptions by consumer and homemaking 

education teachers toward the home experience were: the home ex

perience should be the most important part of the homemaking program; 

home visits are essential to the success of the home experience; 

home visits are not necessary to guide the home experience if the 

teacher already knows the community and student's home; the goals 
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of the home experience should be developed independently by the 

student; the plan of work for the home experience should be developed 

independently by the student; the teacher should display a variety 

of home experiences completed by other students. 

5. The highest ranking perceptions by parents of Homemaking I 

students toward the home experience were: the home experience 

should continue to be a required project for all homemaking students; 

the home experience helped the student improve skills; the home ex

perience was something the parent wanted the student to do; the home 

experience was a worthwhile project; the home experience was some

thing the student wanted to do; the home experience helped the stu

dent learn to use knowledge and/or skills in new situations. 

6. The lowest ranking perceptions by parents of Homemaking I 

students toward the home experience were: the home experience re

quired too much of the student's time; while working on the home 

experience, the student received help from the homemaking teacher 

during his/her visit to the home; the home experience required spend

ing money that would not have been necessary had it not been for the 

project; the parent was introduced to the home experience either by 

a letter from the student's homemaking teacher or by the homemaking 

teacher during his/her visit to the home; the student should have a 

choice as to whether or not he/she does a home experience. 

7. Two of the same perceptions toward the home experience 

were ranked high by Homemaking I students, consumer and homemaking 

education teachers, and parents of Homemaking I students. These 
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perceptions were: the home experience should help the student im

prove skills; and the home experience should be something the stu

dent wants to do. 

8. Homemaking I students and their parents had high perceptions 

that the home experience was a worthwhile project. Homemaking I 

students and their teachers had high perceptions that the home ex

perience should fit into the family's budget. Parents of Homemaking 

I students and consumer and homemaking education teachers had high 

perceptions that the home experience should help the student learn 

to use knowledge and/or skills in new situations. 

9. Two of the same perceptions toward the home experience 

were ranked low by Homemaking I students and parents of Homemaking 

I students. These perceptions were: the home experience required 

too much of the student's time; and the home experience required 

spending money that would not have been necessary had it not been 

for the project. 

10. No significant differences were found among the stu

dent's perceptions toward the home experience when they were clas

sified according to: age, sex, parent(s)/guardian(s) with whom 

students live; students' positions in their families; number of 

students' siblings; number of people living in the students' homes; 

siblings who had taken homemaking classes previously; the term of 

the home experience; income of students' families; and occupations 

of students' parents. 



94 

11. Significant differences were found in the students' per

ceptions toward the home experience when students were classified 

according to whether or not the present consumer and homemaking 

education teacher introduced and supervised the home experience and 

when they were classified according to marital status of their 

parents. 

12. No significant differences were found among the students' 

perceptions toward the home experience when they were classified 

according to: extra-curricular activities related to school; 

involvement in community groups; and daily and weekly job respon

sibilities in the home. 

13. A significant difference was found in the students' 

perceptions toward the home experience when students were clas

sified according to gainful employment. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, 

AND RECOMMENDATIONS 

The purposes of this chapter are to summarize the study and 

draw conclusions which seem to be warranted based on the interpreta

tion and analysis of data collected. Based upon findings of the 

study, recommendations are made for further research in the area of 

home experiences through which the home experience can be more com

prehensible to teachers, students, and students' parents in the 

Consumer and Homemaking Education programs. 

Summary of the Study 

Two primary purposes provided direction for the study. The 

major purpose of the study was to determine high school students' 

perceptions toward the home experience after their first involvement 

with the project in a Homemaking I course. The secondary purpose of 

the study was to determine factors which influence high school stu

dents' perceptions toward the home experience. Assessments were 

also made to determine the perceptions of consumer and homemaking 

education teachers and students' parents. 

The sample for the study consisted of the following three 

groups of people: 14 consumer and homemaking education teachers in 

the junior high schools and senior high schools in the Lubbock 

95 
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Independent School District, Lubbock, Texas; 642 students enrolled 

in the Homemaking I classes of the 14 teachers; and 390 parents of 

the students who participated in the study. Each of the 1046 respon

dents completed one of three instruments developed by the researcher. 

The first part of each instrument was a questionnaire designed to 

collect demographic background information from each respondent. 

The second part of each instrument consisted of close-ended state

ments in the form of a Likert scale to determine perceptions toward 

the home experience. The instruments were reviewed and critiqued 

by a panel of judges before being finalized and administered to the 

sample. The instruments were administered to the sample between 

January 7 and January 12, 1981. 

Information from the three instruments was transferred to 

coding sheets and then key punched on cards, verified, and processed 

using the Statistical Analysis System (SAS) program on a computer 

located at the Texas Tech University Computer Center in Lubbock, 

Texas. Data were analyzed through the use of descriptive statistics, 

analysis of variance test (ANOVA), _t-test, and mean scores. Descrip

tive statistics were obtained for all variables. 

Mean scores for statements on the Likert scale on each in

strument were utilized to determine the five highest ranking per

ceptions toward the home experience and the five lowest ranking 

perceptions toward the home experience by Homemaking I students, 

consumer and homemaking education teachers, and parents of students 

enrolled in Homemaking I classes. 
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The ANOVA test was utilized to determine if there were sig

nificant differences among mean scores of students' perceptions 

toward the home experience when they were classified according to 

the variables of age, sex, parent(s)/guardian(s) with whom students 

live, position in the family, number of siblings, number of people 

living in the home, siblings taking homemaking classes previously, 

present consumer and homemaking education teacher introduction and 

supervision on the home experience, term of the home experience, 

membership in school clubs/organizations, involvement in community 

groups, total daily job responsibilities in the home, total weekly 

job responsibilities in the home, marital status of parents, family 

income, mothers' occupations, and fathers' occupations. The _t-test 

was utilized to determine if a significant difference existed in the 

mean scores of students who were gainfully employed and students who 

were not gainfully employed. The null hypotheses stated in the study 

were rejected when the F-ratio or _t-value obtained were significant 

at the .05 level or beyond. 

Findings of the Study 

Findings based on analysis of the data in the study were 

as follows: 

1. The highest ranking perceptions toward the home experience 

by Homemaking I students were as follows: the home experience was 

something the homemaking teacher wanted the student to do; the home 

experience was a worthwhile project; the home experience helped the 
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student improve skills; the home experience provided additional 

learning; the home experience was something the student wanted to 

do; and the cost of the home experience fit into the family's budget. 

2. The highest ranking perceptions toward the home experience 

by consumer and homemaking education teachers were as follows: the 

home experience should help the student learn to manage time in 

completing projects; the home experience should not be too costly 

for the family's budget; the home experience should help the student 

improve skills; the home experience should fit into the student's 

activities at home; the home experience should help the student 

learn to be more resourceful in using knowledge and/or skills in new 

situations; the plan of work for the home experience should be ap

proved by the teacher before the work begins; the plan of work for 

the home experience should be flexible to allow for unexpected changes; 

the home experience should be something the student wants to do; the 

goals of the home experience should be clear and specific; the goals 

of the home experience should emphasize the development of under

standing and/or learning in the chosen topic. 

3. The highest ranking perceptions toward the home experience 

by parents of Homemaking I students were as follows: the home ex

perience should continue to be a required project for all homemaking 

students; the home experience helped the student improve skills; 

the home experience was something the parents wanted the student 

to do; the home experience was a worthwhile project; the home ex

perience was something the student wanted to do; the home experience 
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helped the student learn to use knowledge and/or skills in new 

situations. 

4. The lowest ranking perceptions toward the home experience 

by Homemaking I students were as follows: the home experience re

quired too much help from others; the home experience required too 

much of the student's time; the home experience required spending 

money that would not have been necessary had it not been for the 

project; the homemaking teacher allowed class time for students to 

share their home experiences with the class through oral reports 

and/or demonstrations; both the homemaking teacher and the student 

made the final evaluation of the home experience. 

5. The lowest ranking perceptions toward the home experience 

by consumer and homemaking education teachers were as follows: the 

home experience should be the most important part of the homemaking 

program; home visits are essential to the success of the home ex

perience; home visits are not necessary to guide the home experience 

if the teacher already knows the community and students' homes; the 

goals of the home experience should be developed independently by 

the student; the teacher should display a variety of home experiences 

completed by other students. 

6. The lowest ranking perceptions toward the home experience 

by parents of Homemaking I students were as follows: the home ex

perience required too much of the student's time; while working on 

the home experience, the student received help from the homemaking 

teacher during his/her visit to the home; the home experience 
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required spending money that would not have been necessary had it not 

been for the project; the parents were introduced to the home ex

perience either by a letter from the student's homemaking teacher or 

by the homemaking teacher during his/her visit to the home; the 

student should have a choice as to whether or not he/she does a 

home experience. 

7. There were no significant differences among students' 

perceptions toward the home experience when students were classified 

according to: age; sex; parent(s)/guardian(s) with whom students 

live; students' positions in their families; number of students' 

siblings; number of people living in the students' homes; siblings 

taking homemaking classes previously; the term of the home experience; 

income of students' families; and occupations of students' parents. 

8. A significant difference did exist among students' per

ceptions toward the home experience when students were classified 

according to whether or not the present consumer and homemaking 

education teacher introduced and supervised the home experience. 

Students whose present homemaking teacher did introduce and supervise 

the home experience had a higher mean score than students whose 

present homemaking teacher did not introduce and supervise the home 

experience. 

9. A significant difference did exist among students' per

ceptions toward the home experience when students were classified 

according to marital status of their parents. Students whose parents 

were unmarried had a higher mean score than students whose parents 

were married. 
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10. There were no significant differences among students' per

ceptions toward the home experience when students were classified 

according to: extra-curricular activities related to school; 

involvement in community groups; and daily and weekly job respon

sibilities in the home. 

11. A significant difference did exist among students' per

ceptions toward the home experience when students were classified 

according to gainful employment. Students who were gainfully em

ployed had a higher mean score than students who were not gainfully 

employed. 

Conclusions 

Based upon the analysis of data and interpretations of findings, 

these conclusions have been drawn: 

1. When mean scores for statements on the student question

naires were compared, the perception, "My home experience was some

thing my homemaking teacher wanted me to do," ranked highest among 

Homemaking I students. This may suggest that after the student 

selects the choice, the teacher supports the project. Or it may 

suggest that consumer and homemaking education teachers make specific 

assignments for the home experience and do not give students a 

choice as to their project. In situations where teachers offer 

students a list of suggestions for the home experience, students 

may surmise that the teachers' ideas are more acceptable than their 

ideas. Hence, in choosing a project from the list of suggestions. 
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students may perceive the home experience as something the teacher 

wants them to do. Teachers may consider allowing more student input 

into their choices of a project. If a list of suggestions is deemed 

necessary, teachers may charge the students with preparing the list. 

2. When mean scores for statements on the student question

naires and the parent questionnaires were compared, the perception, 

"My home experience was a worthwhile project," ranked second and 

third highest among Homemaking I students and parents, respectively. 

This implies that both Homemaking I students and their parents per

ceive the home experience as having some value and/or benefit for 

the time and effort required to complete the project. Teachers are 

advised to be informed of students' individual needs, interests, 

and capabilities so they can continue to guide students in selecting 

a home experience that will be worth the time, money, and effort 

they spend on it. 

3. When mean scores for statements on the student question

naires, the teacher questionnaires, and the parent questionnaires 

were compared, the perception, "My home experience helped me improve 

skills," ranked third highest among Homemaking I students and second 

highest among consumer and homemaking education teachers and parents 

of Homemaking I students. This implies that all respondents observed 

that the home experience provided opportunities for practice and 

experience that is necessary to increase proficiency in selected 

areas. Teachers must be aware of students' needs, interests, and 

capabilities to direct them toward home experiences that will provide 
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the additional practice necessary to expand learnings and develop 

greater skills in areas important to home and personal life. 

4. When mean scores for statements on the student question

naires were compared, the perception, "My home experience provided 

additional learning," ranked third highest. This implies that 

Homemaking I students learned more concepts from the home experience 

than they originally thought. This suggests that additional learning 

can take place beyond the classroom. Careful planning is an important 

phase of the home experience. Plans should be flexible so that 

students can take advantage when the project presents new interests 

or opportunities. 

5. When mean scores for statements on the student question

naires and the parent questionnaires were compared, the perception, 

"My home experience was something I wanted to do," ranked fourth 

highest. This same perception ranked fifth highest among consumer 

and homemaking education teachers. As mentioned previously, a list 

of suggestions provided by the consumer and homemaking education 

teacher may influence students in the selection of their home ex

periences to the extent that they imagine they do not have a choice 

as to what they will do. However, these findings indicate that the 

final choice in the selection of the home experience is the decision 

of the students. It appears students have more of a choice in the 

selection of their home experiences than they originally concluded. 

To avoid this interpretation, teachers should be cautious that they 

do not dictate but guide students into the selection of their home 

experiences. 



104 

6. When mean scores for statements on the student question

naires and the teacher questionnaires were compared, the perception, 

"The cost of the home experience fit into my family's budget," ranked 

fifth and second highest, respectively. This is evidence that 

teachers do not intend any monetary expenses for the home experience 

to cause a strain on family finances and, in fact, students confirmed 

that they did not. When planning the home experience, teachers raay 

need to help students define all resources necessary to carry out 

the project so students can anticipate the wise use of available 

resources and budget the use of limited resources, such as money. 

7. When mean scores for statements on the teacher question

naires were compared, the perception, "The home experience should 

help the student learn to manage time in completing projects," ranked 

highest among consumer and homemaking education teachers. This 

implies that teachers can use the home experience to assist students 

in personal time management. To this end, teachers may need to assist 

students in developing a plan of work. The plan of work will out

line tasks for accomplishing the goals of the home experience. 

Teachers may set periodic deadlines, or allow students to set their 

own deadlines, to help pace students through the project and dis

courage delaying work. 

8. When mean scores for statements on the teacher question

naires were compared, the perception, "The home experience should 

fit into the student's activities at home," was one of three per

ceptions tying as the third highest among consumer and homemaking 
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education teachers. This proposes that teachers should guide stu

dents in selecting a home experience relevant to the responsibilities 

and/or activities they assume in the home and expand upon management 

principles for accomplishing these tasks by the most efficient and 

effective methods. Teachers may need to survey students to learn 

what job responsibilities they assume in the home. 

9. When mean scores for statements on the teacher question

naires were compared, the perception, "The home experience should 

help the student learn to be more resourceful in using knowledge 

and/or skills in new situations," was another perception ranked as 

third highest among consumer and homemaking education teachers. 

When mean scores for statements on the parent questionnaires were 

compared, this same perception, stated as "The home experience helped 

my child learn to use knowledge and/or skills in new situations," 

ranked fifth highest among parents of Homemaking I students. This 

indicates that the home experience should help students synthesize 

knowledge learned in the classroom into their daily living at home 

and in the community. Parents of Homemaking I students verified 

that this did result from the home experience. When planning the 

home experience, teachers may prompt students into an untried project 

that entails application of concepts from the classroom into the 

home, school, and/or community. 

10. When mean scores for statements on the teacher question

naires were compared, the perception, "The plan of work for the home 

experience should be approved by the teacher before the work begins," 
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also ranked third highest among consumer and homemaking education 

teachers. This implies that teachers recognize the need to review 

students' plans before they begin work on the home experience. When 

reviewing the students' plans for the home experience, teachers should 

insure that goals are clear, specific, and attainable and that methods 

for implementing the project are practical. Careful planning will 

facilitate organization, prevent frustrations, and contribute to 

successful home experiences. 

11. When mean scores for statements on the teacher question

naires were compared, the perception, "The plan of work for the home 

experience should be flexible to allow for unexpected changes," 

ranked fourth highest among consumer and homemaking education 

teachers. This implies that as the home experience proceeds, factors 

not anticipated when the plan of work was formulated may surface 

to influence and/or alter the desired outcome of the project. Also, 

as the home experience progresses, students may change their focus 

on the goals described on the plan of work. It is suggested that 

teachers and students periodically review the plan of work for 

modifications that may be necessary to keep students progressing 

toward the intended outcome. 

12. When mean scores for statements on the teacher question

naires were compared, the perception, "The goals of the home ex

perience should be clear and specific," ranked fifth highest among 

consumer and homemaking education teachers. This affirms that goals 

for the home experience should be explicitly stated in terms that 



107 

students comprehend. Because goals serve as a guide to the whole 

project, goals should be clearly defined so students know where 

they are going with their project, how they are going to get there, 

and just what progress is made. Appraisal of the home experience 

should center on progress toward goals. For this reason, it is es

sential that students understand the purposes and responsibilities 

involved in their home experience. 

13. When mean scores for statements on the teacher question

naires were compared, the perception, "The goals of the home ex

perience should emphasize the development of understanding and/or 

learning in the chosen topic," also ranked fifth highest among con

sumer and homemaking education teachers. This signifies that stu

dents should gain added experiences and develop greater skills as a 

result of the home experience. Teachers should encourage students 

to establish goals that show application of what they learn in the 

classroom to what they do at home. If students choose projects in 

areas that they exhibit knowledge and/or skills, teachers may direct 

them into higher levels of learning. 

14. When mean scores for statements on the parent question

naires were compared, the perception, "The home experience should 

continue to be a required project for all homemaking students," 

ranked highest and the perception, "The home experience was something 

I wanted my child to do," ranked third highest. This intimates that 

parents of Homemaking I students acknowledge that the home experience 

is a positive medium for the home and school to work together in the 
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accomplishment of learning objectives. It also leads one to believe 

that parents of Homemaking I students did have some input into the 

selections of the students' home experiences. Parental involvement 

is important to the success of the home experience. If the home and 

school are to work together effectively, parents must become involved 

in understanding and guiding students on the home experience. It is 

the responsibility of the consumer and homemaking education teachers 

to inform parents of the purposes and nature of the home experience 

and solicit their cooperation in supporting students with their 

projects. 

15. When mean scores for statements on the student question

naires were compared, the perception, "My home experience required 

too much help from others," ranked lowest among Homemaking I stu

dents. This proposes that students were able to carry out their 

home experiences without excessive assistance from other people. 

This is desirable. In this way, the home experience teaches stu

dents to function with some degree of independence, relying upon 

their own knowledge and development of skills in attaining goals. 

Teachers help students become self-reliant by encouraging them to 

work independently whenever possible. 

16. When mean scores for statements on the student question

naires and the parent questionnaires were compared, the perception, 

"The home experience required too much of my time," ranked next to 

last among Homemaking I students and lowest among parents of Home-

making I students. Neither Homemaking I students nor their parents 
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considered the home experience too demanding of the students' time. 

This may indicate students were realistic in the initial planning 

of the home experience and in the implementation of the home ex

perience. It also indicates that the home experience may help 

students learn to manage time. If the home experience is tied into 

the students' responsibilities/activities in the home, students and 

parents are less likely to consider the project an irrelevant assign

ment. The study did not discern if students or parents thought the 

home experience required too little of students' time. 

17. The perception, "The home experience required spending 

money that would not have been necessary had it not been for the 

project," ranked third lowest among Homemaking I students and their 

parents. This means that the home experience itself did not require 

spending money. Conceivably, the home experience raay minimize the 

spending of money by students by helping them recognize available 

resources and substitute resources whenever possible. In projects 

which require spending money to satisfy needs or wants, the home 

experience may be a valuable tool for teaching students money manage

ment and consumer buying practices. 

18. When mean scores for statements on the student question

naires were compared, the perception, "My homemaking teacher allowed 

class time for students to share their home experiences with the 

class through oral reports and/or demonstrations," ranked fourth 

lowest among Homemaking I students. This means that teachers did 

not provide class time for students to share with each other the 
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results of their home experiences. Allowing students an opportunity 

to report to class members about their home experiences may, in it

self, be a valuable learning experience. Seeing what others ac

complish may generate ideas for future projects or stimulate interest 

in the home experience. Students may learn from the successes and 

failures of others. Knowing that they will receive recognition for 

their efforts may motivate students to take more pride with their 

work on the home experience. Concluding the project with students 

sharing their home experiences may be positive reinforcement to con

vince students that the project is worth the time, money, and effort 

spent on it. 

19. The perception, "Both my homemaking teacher and I made the 

final evaluation of my home experience," received the fifth lowest 

ranking among Homemaking I students. This means the final evaluations 

of the home experiences were not made cooperatively by the consumer 

and homemaking education teachers and their Homemaking I students. 

Although the study did not reveal who did make the final evaluations 

of the home experiences, it is assumed that teachers made the final 

evaluations based upon students' progress reports and accomplishment 

of goals. All persons concerned with the home experience should 

have some part in its evaluation. Since students are directly in

volved with the project, teachers should consider their opinions in 

appraising the home experiences. If the home experience is carried 

out in the home or community, parents and/or other members of the 

family are probably involved with the project and, therefore, could 
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provide objective evaluations. Involving students and parents in the 

final evaluations of the home experiences will enhance their percep

tions toward the values of the home experience. 

20. The perception, "The home experience should be the most 

important part of the homemaking program," ranked lowest among con

sumer and homemaking education teachers. This means teachers do not 

regard the home experience as the most important part of the Con

sumer and Homemaking Education program. However, this does not 

imply that teachers think it is not a significant activity to rein

force classroom learnings. 

21. When mean scores for statements on the teacher question

naires were compared, the perception, "Home visits are essential to 

the success of the home experience," ranked next to lowest and the 

perception, "Home visits are not necessary to guide the home ex

perience if the teacher already knows the community and students' 

homes," received the third lowest ranking. From the parent question

naires, the perception, "While working on the home experience, my 

child received help from the homemaking teacher during his/her visit 

to our home," received the next to the lowest ranking. These find

ings indicate that teachers believe the successes of home experiences 

do not depend upon the teacher visiting the students' homes to super

vise or check progress on the projects. Responses by parents of 

Homemaking I students confirm that teachers either did not visit in 

the students' homes or did not supervise the home experience during 

their visits. However, teachers conclude home visits are necessary 
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to guide home experiences if the teacher is not familiar with the 

community and the students' homes. 

Home visitation is a part of the teachers' regular job respon

sibilities. Through home visitation teachers may secure a better 

understanding of home situations and needs of students. The more 

teachers know about their students, the more likely they are to be 

successful in guiding students into meaningful home experiences 

appropriate to their abilities and the situations in which they 

operate. 

Two factors may influence whether or not the teachers visit 

the homes during the time students are working on their home ex

periences. The nature of the home experience determines when a visit 

should be made. Since one purpose of home visitation is to help 

students with problems they encounter on their home experiences, 

home visits should be made at the times students need help. If 

students do not indicate they need help or, whenever possible, stu

dents take their projects to school for help, teachers may not visit 

the students' homes. Another influential factor in whether or not 

teachers visit students' homes would be the extent to which they 

have firsthand information about the homes and community. 

If teachers do not visit students' homes to observe the home 

experiences, it is that much more important for them to maintain 

contact with students and parents regarding the progress and quality 

of the home experience. It is difficult for teachers to make fair 



113 

judgments about the home experiences without some input from those 

persons directly involved when the home experiences were carried out. 

22. When mean scores for statements on the teacher question

naires were compared, the perception, "The goals of the home ex

perience should be developed independently by the student," and the 

perception, "The plan of work for the home experience should be 

developed independently by the student," both ranked fourth lowest 

among consumer and homemaking education teachers. This means that 

Homemaking I students should not work without supervision to establish 

goals and set up the plan of work for their home experiences. As 

mentioned previously, planning is one of the most crucial phases of 

the home experience. Teachers' responses to these statements in

dicate that they understand the importance of planning and the need 

to assist students in developing thorough, well-defined plans for 

the home experience. 

23. When mean scores for statements on the teacher question

naires were compared, the perception, "The teacher should display a 

variety of home experiences completed by other students," received 

the fifth lowest ranking among consumer and homemaking education 

teachers. This implies that teachers do not prepare displays of 

students' home experiences. It is suggested that teachers may use 

such displays to their advantage. Introducing the home experience 

with displays of other students' projects may generate ideas for 

projects or stimulate interest in the home experience. Concluding 

the home experience by recognizing students' efforts with displays 
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of their projects may incite students to take more pride with work 

on their home experiences. 

24. When mean scores for statements on the parent question

naires were compared, the perception, "I was introduced to the home 

experience either by a letter from my child's homemaking teacher or 

by the homemaking teacher during his/her visit to my home," received 

the fourth lowest ranking among parents of Homemaking I students. 

This suggests that teachers did not explain the home experience to 

parents either through a letter or personal contact. If parents 

were not introduced to the home experience by either of these ap

proaches, it is assumed that students informed their parents of the 

project. It is doubtful that students can/will make a thorough 

explanation of the home experience whereby parents conceive the 

values of the project. As mentioned previously, if the home and 

school are to work together effectively, parents must be aware of 

the purposes and nature of the home experience. For these reasons, 

teachers are encouraged to ascertain an effectual method of com

municating with parents about the home experience. 

25. When mean scores for statements on the parent question

naires were compared, the perception, "The student should have a 

choice as to whether or not he/she does a home experience," received 

the fifth lowest ranking among parents of Homemaking I students. 

According to parents, Homemaking I students should not have a choice 

about the home experience. This concurs with the parents' highest 

ranking perception that the home experience should continue to be a 
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required project for all homemaking students. These findings are 

evidence that parents of Homemaking I students realize the value of 

the home experience for helping students develop into the kinds of 

persons who will be able to successfully assume the complex respon

sibilities of home and family living. 

26. Chronological age and the sex of students are variables 

that do not seem to affect students' perceptions toward the home 

experience. Students ranging from 13 to 21 years of age tend to 

have similar mean perception scores toward the home experience. 

Males and females are inclined to have similar mean perception scores 

toward the home experience. These findings may be attributed to 

the fact that students have a choice in selecting a home experience 

that will benefit them. 

27. Students' perceptions toward the home experience do not 

seem to be affected by the following variables: the parent(s)/ 

guardian(s) with whom students live; students' positions in their 

families; the number of students' siblings; and the number of people 

living in the students' homes. Students are apt to have similar 

mean perception scores toward the home experience whether they live 

with a single parent, both parents, or person(s) other than their 

parents. Students seem to have similar mean perception scores toward 

the home experience whether they are the oldest child, middle child, 

youngest child, or only child in the family. Students with no 

brothers or sisters tend to have similar mean perception scores 

toward the home experience as students who have as many as 15 brothers 
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and/or sisters. Students coming from homes with a small number of 

people are likely to have similar mean perception scores toward the 

home experience as students coming from homes where a larger number 

of people live. These findings imply that teachers should not take 

it for granted that the different family compositions of which 

students are members determine the amount of responsibilities stu

dents have at home and, therefore, would be factors in motivating 

the students to plan and carry out home experiences applicable to 

these responsibilities. Also, teachers should not presume students 

have more or less responsibilities in the home because of the number 

of people living in the home to share household responsibilities. 

Instead, teachers should survey students to determine their in

dividual responsibilities and activities. Information from the 

student surveys should then be used as a guide for helping students 

plan home experiences relevant to responsibilities and/or activities 

they already assume, or want to assume, in the home. 

28. Siblings taking homemaking classes previously do not seem 

to affect students' perceptions toward the home experience. Stu

dents whose siblings took a homemaking class previously favor similar 

mean perception scores toward the home experience as students whose 

siblings did not take a homemaking class. If teachers are aware 

of siblings who took homemaking previously, they should not make 

assumptions, either positive or negative, about students' knowledge 

and/or perceptions toward the home experience. These students 
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should be introduced to and supervised on the home experience in 

the same manner as students who have no previous concept of the home 

experience. 

29. It was concluded that a significant difference did exist 

among the students' perceptions toward the home experience with 

regard to the present consumer and homemaking education teacher 

introducing and supervising the home experience. The mean score 

for students whose present teacher did introduce and supervise the 

home experience was higher than the mean score for students whose 

present teacher did not introduce and supervise the home experience. 

This finding suggests that the teachers' presentations will transmit 

to students the value they place on the home experience. Teachers 

should approach the subject of the home experience with an enthusiasm 

that will challenge students to become involved in selecting meaning

ful projects and working toward their completion. 

30. The term of the home experience does not seem to affect 

students' perceptions toward the home experience. Students are 

predisposed to similar mean perception scores toward the home ex

perience whether the home experience is a series of short-term 

projects or one long-term project. This finding shows that the home 

experience can meet the needs of students whether it is several small 

projects carried out over a period of time or one extended project 

conducted during a specified period of time. 
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31. It was concluded that the marital status of students' 

parents did have a significant difference on their perceptions toward 

the home experience. Unmarried parents had a higher mean score than 

married parents. These findings propose that the experience of being 

married or not has an influence on parents' perceptions toward the 

home experience. One possible interpretation would be that the 

single parent needs more help and, therefore, supports the home 

experience. Another possible interpretation would be that married 

parents do not need as much help. To increase awareness of the 

purposes of the home experience and solicit cooperation from all 

parents, teachers should attempt to involve parents in all phases -

selection, planning, implementation, and evaluation - of the stu

dents' home experiences. Parental involvement is important if 

students are to receive the support and guidance from the home 

necessary for successful home experiences. 

32. The income of students' families does not seem to affect 

their perception toward the home experience. Students whose families 

had an income under $10,000 had similar mean perception scores 

toward the home experience as students whose families had an income 

over $35,001. This finding implies that teachers should not assume 

that students who come from homes with a higher family income have 

more material possessions and, possibly, domestic help and, there

fore, would be less receptive to the home experience because they 

assume fewer responsibilities in the home. Regardless of financial 

status, teachers can use the home experience to teach students 

managerial abilities applicable to the home. 
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33. The occupations of students' parent(s)/guardian(s) do not 

seem to affect their perceptions toward the home experience. Stu

dents have similar mean perception scores toward the home experience 

regardless of their mothers' and/or fathers' occupations. These 

findings indicate that students are not influenced in their percep

tions toward the home experience by parents working outside the home. 

These findings also lead one to believe that regardless of parents' 

occupations, parents do not perceive the home experience as more or 

less valuable. 

34. Students' perceptions toward the home experience do not 

seem to be affected by their extra-curricular activities related to 

school or involvement in community groups. Students who are not 

members of any school clubs/organizations tend to have similar mean 

perception scores toward the home experience as students who have 

membership in as many as seven school clubs/organizations. Students 

who are not involved in any community groups are likely to have 

similar mean perception scores toward the home experience as stu

dents who are involved in as many as five community groups. These 

findings suggest that when guiding students in the selection of a 

home experience teachers should capitalize on activities that are of 

interest to students in the school, home, and community. Relating 

the home experience to students' extra-curricular activities pro

vides opportunities for growth in personal relationships. Further

more, students who are not involved in school clubs/organizations or 

community groups may be encouraged, through the home experience, 

to take part in some of these groups. 
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35. It was concluded that gainful employment did make a sig

nificant difference on students' perceptions toward the home ex

perience. Students who were gainfully employed had a higher mean 

score than students who were not gainfully employed. This finding 

suggests that perceptions toward the home experience by students 

who are gainfully employed are unlike perceptions toward the home 

experience by students who are not gainfully employed. If work 

experience has taught students responsibility in carrying out as

signed tasks, gainfully employed students may be conscientious in 

executing the home experience. Work experience may also expose 

gainfully employed students to new areas of interest that would be 

a motivating force to a meaningful home experience. These variables 

were not investigated in the study. 

36. Responsibilities in the home do not seem to affect stu

dents' perceptions toward the home experience. Students who have 

no daily or weekly job responsibilities in the home are apt to have 

similar mean perception scores toward the home experience as stu

dents who have as many as nine daily or weekly job responsibilities. 

These findings show that teachers can use students' responsibilities 

in the home to expand and reinforce learnings from the classroom. 

Through the home experience, students can gain added experiences and 

develop greater skills in the jobs they are charged with in the 

home. In situations where students do not have responsibilities 

in the home, teachers may use the home experience to incite these 

students into assuming some responsibilities. 
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Recommendations for Further 
Research 

The study pertaining to factors influencing high school stu

dents' perceptions toward the home experience has revealed the need 

for further research in this area. Recommendations for further 

research include the following: 

1. Conduct a study to determine if the time of the semester 

when consumer and homemaking education teachers introduce the home 

experience has an effect upon high school students' perceptions 

toward the home experience. 

2. Conduct a study to determine if the span of time, in re

gard to the number of weeks the home experience is carried on, has 

an effect upon high school students' perceptions toward the home 

experience. 

3. Conduct a study to determine how gainful employment and 

the number of working hours effect high school students' perceptions 

toward the home experience. 

4. Conduct a study to determine if students, teachers, and/or 

parents perceive the home experience to be more beneficial in one 

subject area than another. 

5. Conduct a similar study to determine perceptions toward 

the home experience of students in Homemaking II or Homemaking III 

who have had previous involvements with the home experience. 

6. Conduct a similar study to determine perceptions toward 

the home experience of high school students at the junior and 
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senior grade levels who are enrolled in one semester courses such 

as Child Development, Consumer Education, Home and Family Living, 

Home Furnishings, Home Management, and Home Nursing. 

7. Conduct a similar study to determine perceptions toward 

the home experience of former students from courses in the consumer 

and homemaking education programs. 

8. Replicate the study with a larger sample of consumer and 

homemaking education teachers. 

9. Conduct a similar study to determine if there are sig

nificant differences in perceptions toward the home experience of 

students in schools in rural areas and urban areas. 

10. Replicate the study in another school district and/or 

another area of Texas to refute or confirm the findings of this 

study. 
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P.O.Box 16721 
Lubbock, Texas 79490 
November 26, 1980 

Dr.' Jane S. Bemis 
300 E. Church Street, Apt. 1409 
Orlando, Florida 32801 

Dear Dr. Bemis: 

I am a graduate student in the Department of Home Economics Education, 
College of Home Economics at Texas Tech University, Lubbock, Texas. 
In partial fulfillment of the requirements for the Master's degree 
program, I am conducting a research study, "High School Students' At
titudes Toward the Home Experience." Dr. Ruth W. Volz, assistant 
professor, is directing this research project. 

The purpose of my study is to determine factors that affect students' 
attitudes toward the home experience, a project required of all stu
dents enrolled in a vocational homemaking class. To obtain data for 
my study, questionnaires will be administered to teachers, students, 
and parents of students enrolled in vocational homemaking classes in 
the local school district. 

While gathering references for my review of literature, I obtained a 
copy of your Doctoral dissertation, "The Home Experiences of Ninth and 
Tenth Grade Michigan Pupils of Varying Abilities," from Pennsylvania 
State University. Some of the statements on your questionnaires are 
relevant to my study. I request your permission to use your home ex
perience questionnaires as a guideline for formulating parts of the 
three questionnaires I am developing. 

Thank you. Your cooperation is greatly appreciated. 

Yours truly. 

(Mrs.) Cathy (Wilkie) Cameron 
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Apt. 1409—300 E. Church 
Orlando, Fla. 32801 

December 6, 1980 

Mrs. Cathy Cameron 
P.O. Box 16721 
Lubbock, Texas 79490 

Dear Mrs. Cameron: 

I'm pleased to hear that you are planning research useful 
in furthering realistic home experiences for students. You may 
utilize statements from my home experience questionnaire in 
developing your questionnaire. 

Best wishes for your research study and for a Happy Holiday 
Season. 

Sincerely, 

Jane S. Bemis 
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P. 0. Box 16721 
Lubbock, Texas 79490 
January 6, 1981 

Dear Teacher: 

I request your assistance in a research study I ara conducting. The 
research study, "Factors Influencing High School Students' Attitudes 
Toward the Home Experience," is partial fulfillment of the require
ments for the Master's degree program in the Department of Home 
Economics Education, College of Home Economics at Texas Tech Univer
sity. Dr. Ruth W. Volz, assistant professor, is chairperson of the 
committee directing this research project. 

The purpose of my study is to determine factors that affect students' 
attitudes toward the home experience, a project required of all 
students enrolled in a useful vocational homemaking class. Question
naires will be administered to consenting teachers, students, and 
parents of students enrolled in Homemaking I classes in the Lubbock 
Independent School District. The findings of the study will provide 
data which can be used to increase the quality of home experiences 
by making it more comprehensible to students, parents, and teachers. 

I, Cathy (Wilkie) Cameron, the researcher of this project, am em
ployed with the Lubbock Independent School District as a vocational 
homemaking teacher at Estacado High School. Mr. Rafael Madrid, 
Coordinator of the Student Teacher Program, has granted permission 
for these questionnaires to be administered in the Homemaking I 
classes in the junior high schools and senior high schools in the 
Lubbock Independent School District. Mrs. Erie Etta Williams, Home 
and Family Life Consultant, supports the project. 

This packet contains one teacher questionnaire, student question
naires and parent questionnaires. If you agree to cooperate in 
this research study, your participation will involve these duties: 

(1) Complete the teacher questionnaire. 

(2) Explain the purposes of the study and administer the 
appropriate questionnaires to all of your Homemaking I 
students. It is preferred that the student question
naires be administered during class. 



131 

(3) Instruct students to deliver the parent questionnaires. 
It is important that each student take the parent question
naire clipped to the one he/she completed in class. 
Please urge students to return the completed parent 
questionnaires the day after issuance. 

(4) Collect parent questionnaires as they are returned by 
students. Responses are needed only from parents of 
students in Homemaking I who complete the student question
naire. 

Whenever it is possible to take time from your busy class schedule, 
please administer and collect the questionnaires between Wednesday, 
Janaury 7, and Monday, January 12, 1981. I will contact you on 
Tuesday, January 13, 1981, to collect the packet of completed question
naires. 

As soon as the study is completed, a copy of the thesis will be 
available from Mrs. Erie Etta Williams in the Central Office, 1928 -
19th Street. Or, upon request, a mimeographed summary of the find
ings will be shared with participating teachers. 

Thank you, Your cooperation is greatly appreciated. 

Yours truly. 

(Mrs.) Cathy (Wilkie) Cameron 
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T r i E H O M E E X P Z i l Z . ' I C S 

Teacher ^iueationnaire 

Directionss When a choice of answers is given, please cr.ecjc (̂ ^ the o..anjc wnic: 
applies to you. ?ill in the appropriate nujubera to answer *..ie otcer c;uestions. 

Nuaber of jears teaching experience 

Number of homemaking teachers, including yourself, m '.ne scaooi 3uild.i.ig 

Total number of Homemaking I students in your classes 

Highest degree held: 

_____ Bachelor's 

Addi t iona l ho\irs beyond B a c h e l o r ' s 

_____ Master 's 

Addi t iona l hours beyond Master 's 

_____ Doctorate 

Date h i ^ e s t degree conferred _^___ 

What zz.xe l-wirirjg tne serr.ester 
did :--ou i . i troc.ice 'ze r.ciTie ex
perience to your Homemaici.ig I 
s tudents? 

_____ Pirst 311 weeKs 

_̂ ____ Second six weeKs 

Third SIX weeks 

How long did the majority of 
your Homeoaking I students 
work on their home experiences? 

____^ Less than 4 weeKs 

____ 4—6 weeks 

7—9 weeks 

^____ 10—12 weeics 

More than 12 weeks 

Which tyc:e of come experience iii you 
require of your Homenaiiing I students? 

_____ A series cjf short-term projects 

^^^^ One long-term oroject 

__^^ A choice of eitcer a series of 
short-term projects or one -cr^-
term project 

What terminology did you use to designate the home experience witn stiidents? 

_____ Home experience 

_____ Home project 

^^_^ Extended learning experience (2. L. S.) 

^ ^ ^ Individualized extended experience (I Double E) 

Other (please specify) ___________^^___________„__^________«_ 

(3ver) 

http://err.es
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Directions; Jaecx (v/') the box after eacr. stateT.en: -r.icr. .r.cii:a:es 
to wnicn you a^ee or iisagree. Please answer every s'-axemer.:. 

* n 6 - & .--"̂  9 C 

SA « Strongly Agree 
A . Agree iD = Strong^/ Li5a*;ree 

Example» The home experience saoui 
learn sometning new. 

a rieip tne s 'ucent v/ 

Teacner Philosophy 

1. 

2. 

3. 

The home experience should 
of the homemaking program. 

The home experience should 
instruction. 

The home experience should 
wants to do. 

be 

be 

be 

the most irnportar.': part 

an out^owtr. of class 

sometning the student 

1 

i ' 

4.. The home experience should be aometni.it tne parent. 
guardian wants the student to do. 

3. The home experience should be something the teacier 
wants the student to do. 

6. The home experience should fit into tne suiaent's 
plans for the future. 

7. The home experience snould fit i.nto the student's 
activities at home. 

3. The home experience snould ^ive the student an ipoor-
tunity to earn a level of Encounter m ?HA/HER0. 

i 

1 1 1 
1 • 
i ! i 
i 1 

1 ' i 

1 

The home experience should provide aaa i t i ona l »earn-
ing not included in the nontemakmg c l a s s . 

10. The home experience should .lot be too costly for tne 
family's budget. 

11. The home experience should neip the student improve 
skills. 

12. The home experience should help the student learn to 
be more resourceful m using ioiowledge anoy or sxi^is 
in new situations. 

ij. The home experience snould help the student learn to 
manage time in completing projects. 

, 

v,.^ex: :a^-) 
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5A « Strongly Agree 
A =• Agree _.sa^ree 

Introduction/Interpretation of t.ie Program 

14. The home experience should oe introduced to tne stu
dent auid the parent/guardian early in tne semester. 

15. The teacher should help the student recognize and 
choose an experience suited to his/r.er abilities. 

16. The teacher should display a variety of ncme exper 
ences completed by other students. 

Planning 

SD 

I t 

17. After the home experience is introduced, class time 
should be provided for planning tne home experience. 

l3. The goals of the home experience should be deve.;.0Ded 
independently by the student. 

19. The goals of the home experience should be deveioced 
cooperatively by the student and oarent/giiardian. 

20. The goals of the home experience should be developed 
cooperatively by the stxident and teacher. 

21. The goals of the home experience should ce clear and 
specific. 

22. The goals of the home experience snould emphasize 
the development of understanding and/or learning 
in the chosen topic. 

23. Before work begins, goals should be set up to ser'/e 
as guides for completing the activities of tne r.cc-.e 
experience. 

24. The plan of work for the home experience shoulc be 
an integral part of the learning experience. 

25. The plan of work for the home experience snculd ce 
developed independently by the student. 

26. The plan of woric for the home experience shoula be 
approved by the parent/guardian before worx begins. 

27. The plan of work for the home experience should ce 
approved by the teacher before the work begins. 

28. The plan of work for the home experience snould ce 
flexible to allow for unexpected changes. 

1 
1 

i 

• 

Cver) 
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SA » Strongly Agree 
A - Agree 

J M disagree 
:Z " Strongly -laatT'se 

Assistance/Guidance 

skills and worx habits for tne home experience lur-

29. Supervision and/or help the student receives on tae 
home experience snould be provided by fa.-siiy ae.T.bers. 

30. Supervision and/or nelp the student receives on tne 
home experience snould ce provided by the teacher. 

31. Supervision and/or help the student receives on tr.e 
home experience may be provided by magazines, COOKS, 

or other printed materials. 

32. The teacher should help tne student acquire ceeiec 

I ' 
1 i 

1 
I 1 1 

1 1 

1 

ing class time. 

33. The teacher snould encoiirage the student to bring 
problems with the home experience to class for 
help. 

34. The student should work on his/her home experience 
when class time is available. 

1 
1 

1 

i 
1 

Communication with Families 

33. Comfflunication with the parent/guardian can oe made 
effectively through written and/or verbal messages 
delivered by the student. 

36. Home visits are essential to the success of the 
home experience. 

37. Homo visits are not necessary to guide tne come 
experience if the teacner already knows the com
munity and strident* s home. 

3d. The need for a home visit depends apon the type of 
home experience chosen by the student. 

39, Teacher contacts with the parent/guardian by tele
phone, conferences at school, visits at school ana/ 
or social functions are as effective as r.ome visits 
in discussing the home experiences. 

1 

1 

j 

1 
1 

1 
1 

1 

: 
; 
1 
1 

-, _ ; 1 

v..ex: :a«-e :e) 



SA » Strongly Agree 
A » Agree 

•^ - .disagree 
11 - Strongly Ei 

Progress 

saj^ee 

..-. r. 
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40. A conparison of the student's progress with tne home 
experience and the attainment oi goals snould oe T.aue 
periodically. 

41. The student's progress on tne home experience snould 
be discussed between the student and parent/g-jardian. 

42. The student's progress on tne home experience snou^c I 
be discussed between the teacher and oarent/guardian. | 

43. The student's progress on the home experience sncu..i j 
be discussed between the student and teacner. i 

44. The student's progress on tne home experience sncu^i 
reveal needed cnanges as the work progresses. 

45. Class time should be allotted for the student to re
port and discuss progress on the home eiperisnce. 

Final Evaluation 

46. The final evaluation of the home experience snoula 
be made by the teacner. 

47. The final evaluation of the home experience should 
be made cooperatively by the student and a family 
member or supervising adult. 

48. The final evaluation of the home experience snou^c 
be made coooeratively by the student and teacher. 

49. The final evaluation of the home experience snouic 
ce in written form cy the student. 

50. The final evaluation of the home eicenence snouii 
recognize specific learnings. 

51. The final evaluation of the home experience anou.-i 
utilize progress reports as guides for decision 
msLk mg. 

52. The final evaluation of the home experience snou^a 
emphasize improvement rather than croduct. 

53. The final evaluation of the home experience should 
indicate effective use cf availaola resources. 

L'ver 
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;A - Strongly A^ee 
A > Agree 

w » jisa^ree 
SL » 3trong-y /isagree 

54. The final evaluation of the nome experience 3nouj.a 
indicate good organization of information ana prco-
lem solving. 

33. The final evaluation of the home experience should 
indicate the student's success in nandlmg *ne 
project. 

36. The final evaluation of the home experience sncu^j 
indicate how the experience aade a contribution to 
the family. 

37. The final evaluation of the nome experience snoaxc 
indicate the student's satisfaction wit.h nia/cer 
accomplisnments. 

33. The final evaluation of the hone experience snould 
indicate progress toward goals. 

39. Glass time should be provided for preparing tne final 
reports of the home experience. 

60. Class time snould be provided for students to share 
their home experiences through demonstrations or 
oral reports. 

61. 'When the home experiences are completed, students 
snould be allowed to set up exhibits of their crojects. 

Additional comments: 

THA^i YOU FOR TAJti:JG TI.XE TO COMPLHTS THIS i'JEST::̂ Ĵ Â:.H£. 
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T H E n 3 K S E X P Z .̂  I E .>.' 

Student i^es t ionna i re 

Di rec t ions ; When a choice of amswers i s given, checx \\/\ che c-anx;.s) »n; 
apply to you. F i l l m the co r rec t numbers to answer tne occner c-iestions. 

Present Age: :ex: 

With whom do you l ive? 

_____ Father 

Mother 

^____ GrandparentCs) 

Other adu l t r e l a t i v e ( s ) 

_^___ Guardian 

Other 

?ema^e 

Male 

rthat IS your posi t ion 

Hiddle c n i - i 

loungest cnixd 

Only cni ld 

-rade _evex 
7 t h 

ICtn 

i : tn 

m tne faunil. 

How many brothers do you have? How many sisters io you nave? 

How many people, including yourself, live in your nome? 

Do you nave brothers and/or sisters 
who have taken homemaking classes 
before you? 

Yes 

No 

Do not know 

uia. you worx on a nome -experience 
'.nis semester? 

res 

No 

Did your present homemaking teacher 
introduce and supervise your nome 
experience this semester? 

Yes 

No 

,ihicn type of project was jo^-i^ 
home experience? 

__^__ A series of snort-term projec-.s 

-ne long-term pro-ect 

^Sver; 
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What grada did you oaks on your 
horn* ezperianc* this semester? 

What was your home experience crojec" 
this semester? 

A 

3 

C 

D 

P 

Which school clubs/organizations are you a member? 

_____ Annuaul/Newspaper Staff ____ 

Athletics 

______ Band 

_____ Cheerlaader/Pep Squad — ^ — 

_____ Choir 

___^ Foreign Language — — 

Tutxire Farmers of Aaerica (FPA) 

Future Homeoiakars of America 
(5HA) 

Jooior Historians 

National Honor Society 

Eeaerved Officsra Training Corp 
(30TC) 

Science 

Spaach/Draoa 

Student Council 

Y Teena 

Autobody 

Cooperative Office Education 
(COE) 

Diatributive Education (E£) 

Elsccricai Tecnnology 

Hooa Scoaoaics Cooperative 
Education (HECE) 

Kill Cacinat 

Prepatory Office Education 
(POE) 

Vocational Induatria-l Clubs 
of Aaerica v'̂ ICA) 

Other (pleaae specify) 

Nona 

'Which groupa in tha coaaranity ara you a mamoar? 

^ ^ ^ Church Group 

4-a 
_^____ Scouta 

^ ^ ^ Cosaunitj Sporta Laa^a 

____^ Hoapitai Volantaar/Candy Stripar 

^____ Other (piaaae specify) . _ _ _ _ _ _ ^ _ _ _ ^ _ _ 

None 

(Next page) 
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Do you now work for pay? Yes No 

If you do work for pay, about how many hours do you worx per week? 

Which of the following jobs do you regularly do at home? Please checjc whetne:: 
you do these daily or only on a weekly basis. 

^aiiy Weejcly 

Light houaekaepin« (straighten, dust, sweep, etc.) . . . 

Conpieta houaekeeping 

Cook meals 

Kitchen clean-up . 

Laundry 

Care of brothers and/or sisters 

Care of yard 

Care of aniaal(s) 

Care of car(3) 

Other 

No jobs 

Diractions» Check (v) the box aftar each statement wnicn shows how oucn you 
agree or d i s a ^ a e with the stateaent. Please answer every stataoent. 

SA > Strongly Agree 
A * Agree 

D > Disagree 
SD « Strongly Disagree 

Sxaaples The hone experience helped me learn something 
new. y 

SA 

1. My hone experience was something I wanted to do. 

2. Ny hoae experience was soaething ay parent/guardian 
wanted ae to do. 

3. My home experience waa something ny homeaaicing teacher 
wanted ma to do. 

4* My hoae experience was chosen to fit into my plans 
for the future. 

3* My hoae experience fit in with the things we do at 
hone. 

i 
i 

1 

! 
i 

\,0V9T I 
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SA - Strongly Agree 
A s Agree 

D - Disagree 
SD - Strong-y C i s a ^ e e 

6. My home experience was a worthwhile oroject. 

7. My home experience was challenging. 

8. Ny home experience helped my family. 

9. My home experience helped me earn a level of Encounter 
in FHA/H£BO. 

10. My home experience provided additional learning. 

11. The cost of Biy hoae experience fit into ay faai..y'3 
budget. 

12. Ny hoae experience required spending money that 
would not have been necessary had it not been for 
the project. 

13* My hoae experience made use of resources available 
at hoae or in ay cooounity. 

14. My hoaemain ng teacher helped me chooae a home expe
rience suited to ay intereata, needs, and abilitiea. 

13* Ny hoae experience helped me improve my skills. 

16. Ny hooe experience helped me learn to be more rs-
Bonreeful in uaing knowledge and/or skills m new 
situations. 

17. The home experience required too much of my time. 

13. My home experience helped me leaxn to manage time 
m coapleting projecta. 

19. When the hoae experience was introduced, my nome-
aaking tsacher showed a variety of hoae experiences 
coapleted by other students. 

20. Aftar tha hoae experience was introduced, ay home-
making teacher allowed claas time for planning the 
hooe experience. 

21. Before the work started, goals were set up to serve 
aa a guide for coapleting the activities of the home 
experience. 

22. The goals of ay hoae experience were set up by me 
without help froa others. 

i 

' 

! 
1 

1 ! 
i i 

1 
1 
1 
1 

1 i 
1 ' 

1 

! 

1 

1 

1 
1 

i 

1 1 
1 ! 

i 
i 1 
1 

i 
i 

i 1 
i 

' 1 
1 
1 
1 

(Next page) 
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i. - » ^ 

SA » Strongly Agree 
A => Agree SD 

Disagree 
Strong-7 Disagree 

23. The goals of my home experience were set up witn tne 
help of my parent/guardian. 

24. The goals of my hooe experience were set ip ^ith tne 
help of my homemaking teacher. 

25» The goals of my nome experience were clear and 
specific. 

26. The plan of work for my nome experience was developed 
by me with little or no help. 

27. The plan of work for my home experience was approved 
by my parent/guardian before the work startea. 

28. The plan of worx for my home experience was approved 
by my homemajting teacher before tne worx startea. 

29. The plan of work for my home experience was c.ianged 
in some way after the work started. 

30. My home experience required too much helo from others. 

31. 'While working on my home experience, I received 
help froa family members. 

32. While worxing on my home experience, I receivea 
help from :ay homemaking teacher. 

33. While working on my home experience, I received 
help from magazines, books, or other printed 
materials. 

34. During class, my homemaking teacher helped ne 
develop the skills ana Icnowledge I needed to 
work on my home experience. 

35. While working on my home experience, my homeaajcmg 
teacher encouraged rae to bring problems on my nome 
experience to class for help. 

36. While working on my nome experience, my nomemaking 
teacher allowed ae to worx on my home experience 
when class time was available. 

37. I decided how well I waa doing on my home experience 
by regularly checjting my progress with ay goals. 

1 

I 

1 

i 
• i 

1 

1 

! 

;.-ver; 
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SA - Strongly Agree 
A a Agree 

- » i-isagree 
3C * Strongly Cisâ rree 

43. Ny parent/guardian helped make the final evaluation 
of my home experience. 

38. i decided how well I was doing cn my nome experience 
by discussing my progress witn .:iy parent/guardian. 

39. 1 decided how well I was doing on my nome experience 
by discussing my progress with my homemajcmg teacner. 

40. While working on my home experience, my homemajcmg 
teacher allowed class time for students to report 
and discuss progress on the home experience. 

41. The final evaluation of my home experience was made 
only by my homemaxing teacher. 

42. Both my homemaking teacher and I made tne f:..nal eval
uation of my hoae experience. 

• • 1 

1 

1 • ; 

! i 1 

i i 1 
1 ' 1 

i 1 ^ 
1 1 

i ! i 

44. The final evaluation of my home experience was in 
written form. 

43* The final evaluation of ny home experience showed 
that I made progress toward or reached my gosL^s. 

46. My homemaking teacher allowed class time for pre
paring the final report of the hoae experience. 

47. My homemaxing teacher aullowed class time for students 
to share their home experiences with the class throiign 
oral reports and/or demonstrations. j 

48. My homemaking teacher set up exhibits of nome experi- 1 
ences coapleted by class oembers. | 

49. The Qome experience snould continue to be a required 
project for all homemaxing students. 

30. Students should have a cnoice ais to wnether or not 
they do a home experience. 

1 i 
1 1 

1 

1 ' 

1 

1 
1 

1 

1 
1 
1 

Additional commentst 

THAia YOU FOR TAKING TIME TO COMPLZffE THIS .̂ 'JESTIC.'r.'A: 



TO: P a r e n t 

FROM: Voca t ionax Komemajcing I Teacne r s 
LuDDocic l adeoenden t Scnooi L i s t r i c . 

DATS: J a n u a r y 7 , ^981 

The v o c a t i o n a l homemaxing prograa: m tne _^OOOC.-<L I n a e c e n l e n t Scnoo. d i s t r i c t . s 
n e l p m g X r s . Cathy Cameron wicn a r e s e a r c a 3tu.ny. >lr3. Cameron i s i ^-racuate 
s t u d e n t working toward the M a s t e r ' s degree -n tne Cecarcr.ent zt' -.oxe E c c n c - i c s 
E d u c a t i o n , Co l l ege of Home Economics a t Texas Teen U n i v e r s i t y . The c.iroose if 
the s t u d y i s to f i n d out wnat mignt affec"; s t u d e n t s ' a t t i t u d e s tcward -.ne r.zre 
e x p e r i e n c e , a p r o j e c t r e q u i r e d of a l ^ s t u a e n t s e n r c l l e a m a j.sefu.. v c c a t u n a * 
homemaicmg c l a s s . By doing t h i s s t u d y , m f o r - a t i o n ca.n ce - s e a tc .c-.crove tne 
nome e x p e r i e n c e . 

The homemaking t e a c h e r s have completed a q u e s t i o n n a i r e , *.ne nomeraaiin,i I s t u 
d e n t s have comple ted a q u e s t i o n n a i r e and, now, -..e r e q u e s t ycxr c o o c e r a t i c n m 
c o m p l e t i n g the a t t a c h e d q u e s t i o n n a i r e . 

Your r e o l i e s to t h i s q u e s t i o n n a i r e w i l l remain c o n f i d e n t i a l . ..'ames -.ave not 
been i n c l u d e d on any of tne q u e s t i o n n a i r e s . fie nave inc..j.den tne q u e s t i o n s 
on t h e f r o n t page of the p a r e n t cues t i on .na i r e tc ^ ive u.s some bacxgrounn i n 
f o r m a t i o n about the s t u d e n t ' s home env i ronment , wnic.h « i . . . n e ip as "iaxe tne 
nome e x p e r i e n c e a more b e n e f i c i a l p r o j e c t to tne s t u d e n t and f a m i l y . P a r t of 
t h i s r e s e a r c n s tudy i s t o f i n d out i f the T a r i t a i s t a t u s , o c c u p a t i o n , or i n 
come of t he s t u d e n t ' s p a r e n t s has any i n f l u e n c e on n i s ne r a ' - t i t u a e towarn tne 
home e x p e r i e n c e . 

ThanK you . Your c o o p e r a t i o n i s g r e a t l y a p p r e c i a t e n . 

Mrs. Cathy Cameron 
Gradua t e S t u d e n t 
Department of Home Economics Educa t ion 
C o l l e g e of Home Economics 
Texas Teen ' J n i v e r s i t y 
LabbocK, Texas 
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T H E H O M E E X P E 3 : E :.' 

Parent Questionnaire 

The home experience is a planned project carriea out at home. It ^ives tne 
student additional practice m what ne/she nas learned m ncT.e.r.ajcinff c^ass at 
school. All students enrolled in a uaefui vocational nocTiemajcin* c.ass are re
quired to do a home experience project. 

Directions; Please cneck (v^) the blanxs wnicn apply to ycu. 

Marital Status: 

_____ Married 

_____ Separated 

_____ Divorced 

^__^ Widowed 

Single 

(Check one) .-a.'nily ..nccme: 

Under JiC,COO 

jic.ooi—ji3,cco 

$15,CC1—«2C,CCC 

J20,001—$25,:CG 

S25,coi—$:o,cco 

$30,COl—$33,000 

Over $35,C01 

Occupationx (Check one) 

F^xll-time Homemaker 

Office/Salea/Clericai 

Owner/O pera tor/Manager 

Professional 

Skilled 

Unemployed 

Unskilled 

Mother Father 

Have you had occa8ion(s) to talk with your cnild's nomemaking teacner tnis 

semester? 

Telephone conversation 

_ ^ ^ Conference at school 

Visit at school and/or social gathering 

Teacher visit in ay home 

Teacher visit at ny place of business 

Mo contact with the homemaking teacner 

(ever) 



l̂ b 

Directions: Check (v/) the box after each statement whicn snows now Tu^n 
agree or disagree with the statement. Please answer every staie-cent. 

SA - Strongly Agree 
A > Agree 

J . Disagree 
SD - Strongly .isafe-ree 

Example: The home experience helped my c n i i i .earn some
thing new. ^ ' 

1. The home experience was something my cnilu wanted 
to do. 

2. The hooe experience was something I wanted ay oni.u 
to do. 

3. The home experience fit in with my cniia's plans for 
the future. 

4. The home experience fit in with the things xy cnild 
does at home. 

3. The cost of the home experience fit into the family's 
budget. 

6. The nome experience required soending money that 
would not have been necessary had it not been for 
the project. 

7. The homo experience helped my child improve skills. 

8. The home experience helped vsy child leam to use 
knowledge and/or skills in new situations. 

9. The home experience required too much of ny cniia's 
time. 

IC. The home experience nelped ny child learn to manage 
time in completing projects. 

11. The home experience was challenging to my cniiu. 

12. My child's home experience helped our family. 

.3. I was introduced to the home experience by an expla
nation from my child. 

14. I was introduced to the home experience eitner by a 
letter from my child's homemaking teacner or by tha 
homemaking teacher during his/her visit to ny nome. 

SA A 

i 

1 

1 

i 
1 

n c *̂  

1 I 
1 1 
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1 
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^N'ext page) 
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SA » Strongly Agree 
A = Agree 

» i-isagree 
« Strcnt.y CisatT' 

13. I helped my cniln choose a croject for niS/ ner r.zxe 
experience. 

16. I aelped ay chila set up the goals for nis/ner ncme 
experience. 

17. I helped my child plan the work for reacning tne 
goals of his/her home experience. 

18. I often discussed with my child his/ner crctress 
toward reaching the goals. 

i 
1 

1 

! 
i 
1 

• • • - 1 

1 
1 
1 

t 

1 

19. I helped maxe the final evaluation of '.he resu..-.s 
and achievements of my child's home experience. 

20. The homemaKing teacher snould spend class time he^z-
ing the student develop skills and work nacits neeaed 
for tne home experience. 

21. Hy cnild received help from family members wni.e 
working on the home experience. 

22. While working on the home experience, my cnila re
ceived nelp from the homemaking teacher diiring nis/ 
her visit to our home. 

23. I believe my child made progress towara or reacnec 
his/her goals for the hooe experience. 

24. 

23. 

The home experience was a worthwhile projec-

As a parent, I was satisfied with Tiy cnild's home 
experience. 

26. The nome experience snould continue to be a required 
project for all homemaking students. 

The student should have a cnoice as to wnetner zr 
not he/she does a home experience. 

Additional comments: 

THANK YOU FOR TAKLNG TI>E TO COMPLETE THIS ;'JEST:CM::A:HE. 
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January 20, 1981 

Dear 

Thank you for participating in my research study on home experiences. 
I am aware that this involved extra work but I appreciate the ef
ficiency with which you administered the questionnaires to students 
and parents. 

Thank you, also, for the helpful input on the teacher questionnaire. 
Your cooperation and that of your students has been of great help to 
me. Please express my appreciation to them. 

Please call me if I may be of assistance to you. 

Yours truly. 

Cathy (Wilkie) Cameron 


