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INTRODUCTION 

The continuing technical revolution in mass media 

development has spawned a variety of research which relates 

to every primary social discipline in the second half of 

the twentieth century. Studies of mass media effects 

within the legal, economic, educational, medical and 

social-family life disciplines have largely been devoted 

to psychological research with group or individual grati

fications. A dimension in media use which has continued 

to concern researchers in the social sciences is in effects 

of mass media use on cognitive learning. 

Educators through empirical observations have recog

nized the potential for cognitive learning within the new 

teciinology. They have readily accepted many new media 

devices as classroom aids. Still, since the early years 

of the electronic media--specifically television, little 

attempt has been made to evaluate individual use of the 

mas3 media in the area of cognitive learning. Sesame 

Street and other educational television programs directed 

at children have stimulated a renewed interest in cognitive 

learning as an effect of mass communications (Comstbck & 

Lindsey, 1975). 
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Wliile educators have long r̂ ecognJ.zed and sought to 

reduce academic learning problems related to bilingual!sm, 

researchers in mass communications have done little to 

study bilingualism as it relates to uses and effects of 

mass media. The Spanish-speaking segment of the United 

States population provides a particularly apropos example 

of the necessity for such investigation. By conservative 

estimates, there are ten million Spanish-speaking Americans 

who constitute the second largest minority group in the 

nation. Of these more than half are Mexican Americans and 

they are a young population; h6fo are under eighteen years 

of age (Standard Education Almanac, 1975-76). 

The progress rate in the education of Mexican Americans 

is a source of interest to researchers. The census of 

i960 indicated only l8^ of Mexican Americans had more than 

an elementary school education and the census of 1970 

indicated about one quarter {2hfo) had graduated from high 

school. There are some positive indicators within this 

data. The decade showed a meaŝ jred increase of 6^, a small 

but not unappreciable statistical increase for an entire 

population (HEW, 1972). Educational statistics in the 

interim seem to forecast a greater growth rate for the 

Mexican American population in the I98O census (HEW, 1972). 



statement of the Problem 

By 1970, 52^ of the United States population had 

graduated from high school, a rise from hlfo in the census 

of i960. In the same period media use had increased to 

the extent that newspaper readership was at 92^ of the 

U. S. population and TV sets were functioning an average 

of six and one-half hours per day in almost 97^ of American 

homes (Klinge, 197^). These facts cast the previously • 

given statistics on percentages of Mexican American high 

school graduates and the increase in those achieving high 

school graduation of a mere 6% from I960 to 1970 in a new 

light. Media use during the decade showed an increase 

commensurate with the educational increase for the general 

population. Among Mexican Americans media use was 

apparently much the same as that for the general population, 

but the educational increase was 3% lower and remained 

startlingly below that of the general population at 2h% 

(HEW, 1972). More than half of all Mexican American males 

had not progressed beyond the eighth grade, their median 

years of schooling being 8.6 years. Mexican American 

females had fared even worse. In the state of Texas for 

example the median years of schooling for Mexican American 

females was only 7,7 years according to the census of 1970. 
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The concepts set forth in the introduction combined 

with these facts posit a problem which can be expressed 

in a series of simple questions. 

1. Do the proportionately few Mexican American 

students who achieve high school graduation 

actually achieve the status in part because 

of their use of media? 

2. Does the effectiveness of that media use depend 

upon a particular language base or upon a 

particular language base combination? 

3. Have these students had any supportive educational 

media experiences in Spanish? 

h. Is there evidence that early cognitive learning 

experiences occurred through media use? 

5. At what age did the subjects initiate media use? 

6. Does one sex use media more widely than the 

other to reinforce bilingual development and 

academic achievement? 

In short, is media use a factor in the success of 

these students in achieving high school graduation? Just 

as statistics pertaining to the Mexican American student 

population give rise to these questions so do the facts 

pertaining to media use within the academic environment. 

A recent British study has shown that almost half 

the teachers surveyed introduce into their lessons 
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material from newspapers (̂ 9̂ ) and television (h8%) 

(Murdock and Phelps, 1973). Much of the media use in 

the classrooms surveyed in this study is the encapsulated 

form, such as records, tape recordings, and films, which 

underscore middle class values and are in fact a source 

of disengagement to students whose values are those of 

the British working class. The parents of "l5-year-old 

boy leavers" and the boys themselves discount the relative 

importance of school objectives supported by most teachers 

and headmasters. Among headmasters participating in the 

survey, 32^ considered poetry of greater relative impor

tance than learning things of "direct use to you in your 

job." Only 7% and h% of parents and students identified 

with "early leaving" considered the study of poetry to 

be more important (Murdock and Phelps, 1973). The study 

showed conclusively that the segment of the population 

whose attitude toward school it was intended to describe 

(British working class parents and their sons who leave 

school at age 15) held a predominantly "instrumental" 

attitude toward school, an attitude very similar to that 

held to be true of many Mexican American students and 

their parents. 

It has become a matter of urgency that the holding 

power of the schools for their Mexican American patrons 

be strengthened. A circle of educational, social, and 



economic deprivation has made it difficult to isolate 

educational problems in order to deal with them. As 

Clinchy (195^) points out, "If he (the Mexican American) 

is limited zo the lower elementary grades, he remains 

cut off from the normal channels of mass communication 

which have an undoubted effect on the standards and values 

adopted by the American people"(p. 105). This was 

written more than twenty years ago and we still do not 

know how media use and effects may be different in the 

students who are successful within the educational 

institution from that of their peers who are not. 

To recapitulate, the questions posed in this study's 

earlier statement of the problem can be restated as the 

following specific objectives: 

1. To determine whether there is a significant 
level of Spanish language mass media use by 
the respondents. 

2. To determine whether there was a significant 
level of bilingual media use by the respondents 
in early school years. 

3. To determine whether time spent with mass media 
is related to level of academic achievement 
among the respondents. 

h. To determine whether media use by the respondents 
has been a contributing factor ixi academic 
adaptation. 

5, To determine whether the respondents' stated 
level of media use is related to knowledge 
of current ethnic social factors. 
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6. To determine whether media use by the respon
dents is related to academic motivation. 

Justification For Study 

The Language Factor 

The question of language as the primary channel of 

communication is central to the consideration of the 

problem of mass media use by Mexican American students. 

Norbert Wiemer states: 

. . . no investigation into the essence of language 
and communication can be carried out without taking 
into consideration the most primitive stages of 
linguistic contact, as they are to be found in 
small children . . . (Malmberg, I960, p. 5). 

What social scientists need to know more about in this 

respect is how a medium of mass communication may serve 

as a linguistic encoder for some children on the trans

verse side of a message channel because the message is not 

encoded in their linguistic base (e.g., Spanish as opposed 

to a message encoded in English). 

According to some authorities, for a speaker of 

English, certain points in the sound continuum are rele

vant and therefore perceived, whereas, for a speaker of 

Spanish, other points are distinctive and are accordingly 

heard (Malmberg, I960). If this is true then it is 

incumbent upon researchers to discover which children 

are actually converting parts of messages from one sound 
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continuum, or the printed expression of the sound continuum 

as the case may be, and decoding in another. The knowledge 

that semantic differences may be more serious in communi

cation than differences of phonemic and grammatical 

structure has long been acknowledged by linguistic scholars 

but the latter are certainly a serious obstacle to correct 

language learning (Malmberg, I960). Some children who 

are users of mass media are successful in bridging this 

gap to some extent and we need to know who they are and 

perhaps ultimately how they do it. Malmberg quoting the 

famous Swedish linguist Essias Tegner says: 

The movement of air which in o-ijir written language 
is expressed oy the two letters £ and o and in 
Latin by a long little î, is perhaps not strong 
enough to move a feather from its place. But it 
may displace a man, a whole army far away over 
mountains and valleys. And if the sound waves 
take the shape of such words as fatherland, 
freedom, hono or, if they strike the right ears 
at the right moment, the waves may grow into a 
stream which overturns the thrones of Kings 
and subverts the destiny of nations—the sound
waves were they only a whisper from the mouth 
of the Master to ears of the disciples, may 
in a perpetually increasing roar roll along 
across continents and direct millions of people's 
opinions and habits towards new, formerly untrodden 
paths (Malmberg, I960, p. 22). 

Mass Media and Education 

The most elaborate claims for the future educational 

functions of media have been made in recent years. Home 

received newspaper facsimiles and video recorder/receivers 
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have occupied the fantasies of educational dreamers who 

are oriented to media technology. Yet the greatest 

fallacy in this thinking has not been the economic 

impracticality of such notions but in the lack of under

standing of the learning process by journalists and TV 

and movie producers, as well as of teachers and educa

tional administrators. 

As early as 1958 the famous anthropologist Dr. 

Margaret Mead commented at length upon the lateral 

learning function of the media as opposed to the tradi

tional vertical function of the conventional classroom 

(Mead, 1958). The vertical mode of learning is that 

in which long established knowledge is dispensed by the 

"old, mature, and experienced teacher to the young, 

immature, and inexperienced pupil," while the lateral 

learning mode is the "transmission, to every sentient 

member of society, of what has just been discovered, 

invented, created, manufactured, or marketed" (Mead, 

1958, p. 23). Thus lateral learning is the practical 

experience of new knowledge shared with the pupil (e.g.. 

It is learning the use of a tool invented yesterday for 

use now--today!). 

Yet even today little effort is being made to 

identify new areas of lateral learning opportunities 
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provided through mass media. The Carnegie Commission study 

resulted in only one suggestion that public television 

"give attention to the informal educational needs of 

preschool children, particularly to interest and help 

children" (Klinge, 197^, p- ^3). The spectacular result 

of that one proposal was Sesame Street, which despite 

some imperfections, is so successful that preschool 

children are known to tune television sets to it with no 

guidance or urging. 

Another fallacy of omission shared by the media and 

educational institutions is in the function of mass media 

and the schools as social learning instruments. Certainly 

both the media and the educational institution failed to 

recognize the seeds of violence germinating after the 

195^ Supreme Court decision ending segregation in the 

public schools. Six years later historians, sociologists, 

political scientists, and psychologists failed to recog

nize the problem when a massive study of American high 

school students entitled Project Talent was conducted 

which did not collect data on race (Lewells, 197^+). 

Though not directly offered as justification for this 

research, it is germane to the discussion of the failure 

to collect data on race to observe that evidence of the 

Chicano student's cultural affinity for lateral learning 

may be discerned in his marked preference for vocational 
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and technical instruction within the formal learning 

environment. In the nation's sixth largest school district, 

Houston Independent School District, enrollment in the 

technical and vocational high school stands at slightly 

more than 60^ Mexican American. 

The Mexican American Student and the Mass Media 

Since the mid 1960's there have been several impor

tant conferences held in reference to media access by the 

Mexican American minority. In every case there have been 

general assumptions relating to the use of media by 

individuals rather than asŝ Jlmptions relating exclusively 

to media access by Chicano groups. Characteristic of 

these assumptions are those which motivated the planners 

of the May 2, 1969 conference directed by the Colorado 

Committee on Mass Media and the Spanish Surnamed, Inc. 

Francisco Lewells says that these were: 

1. That, in general, American mass media 
(radio, TV, newspapers, magazines and books) tend 
to develop conceptions of self in the Spanish 
surnamed of the United States which results, in 
many instances, in defeated behavior. 

2. That mass comm^onication media in the 
United States serve as part of a system that has 
stereotyped the Spanish surnamed, and given these 
people a lesser status in our society. 

3. That these mass media can instead serve 
to enhance and strengthen the self-concept of 
the Spanish siornamed people of the United States, 
with a consequent strengthening of their per
formance as human beings, and as citizens, and 
the raising of their status as a group in American 
society (p. 69). 
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Out of these assumptions, which are indeed oriented to 

the psychological requirements of the individual, grew 

conference objectives to "secure and develop a delineation 

of the role of the mass media in developing a realistic 

and positive self-concept . . . " (p. 69). Conference 

objectives stated individually supported the fact that 

what they wished to delineate and to have the media 

recognize was that the positive rather than the negative 

concept of self within the individual Mexican American 

could be reinforced if the mass media would make a con

certed effort to eliminate negative patterns purveyed 

by the media. Emanating from these objectives were 

three concepts for examination by the conference: 

1. How the mass media are a reflection of 
the total system that tends to oppress these 
people, 

2. The extent to which mass media can be 
made responsive to the needs and aspirations of 
these people. 

3. Ways in which these people, themselves, 
can participate significantly in mass-media 
activities. 

Structured discussions eventually led to significant 

minority-media agreements (Lewells, 197^)-

Now, seven years later, the beneficiaries of that 

conference and several other conferences of similar 

achievements and -.one are students in the second grade 

of American public schools. It is time to begin testing 
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the effect of media use by these beneficiaries. The 

original Sesame Street viewers are only one year away 

from secondary school and it will be significant to see 

what percentage of their minority viewers will make the 

transition successfully. More directly to the point of 

this study is media use by their older brothers and 

sisters who have successfully made the transition from 

elementary to secondary school, and who have also been 

part of the change but from a later point in their develop

ment. We are told that traditionally: 

The push to excel and compete for grades 
violates the noncompetitive values of 'La Raza.' 
A Mexican American student who conspicuously 
outshines his age-mates in academic endeavors 
is mocked or shunned. Children of crop pickers 
face even greater difficulties and may fall 
hopelessly behind in their school work during 
long absences when they join their families on 
the annual migration at harvesting time (Madsen, 
196^, p. 107). 

Surely, American education in the electronic age 

should attempt to determine whether or not the members 

of such a peer group who are successful in achieving high 

school graduation have used media as a device of accul

turation and perhaps of cognitive learning as well. 

A final area remains for the justification for this 

research. It is the question of new message systems 

created within the framework of established mass communi

cations systems, what Dean George Gerbner of the Annenberg 
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School of Communications, University of Pennsylvania, 

describes as "cultural indicators" for "tracking the 

future" (Gerbner, 1973). 

The speed and replication of communications in mass 

media through new technology have made the need to study 

mass media effects of even greater urgency. This is not 

to say that we must conduct research in response to the 

interdicts of technological and sociological prophesy, 

but it is true that ordinary telephone channel communi

cation is too slow and too wasteful to accommodate common 

teletypewriter speeds which are now as high as 150 band-

widths per second. 

Mass communications researchers have long known that 

their systems are institutional and that analysis must 

include the relationship of the individual to the 

institution supporting the system. Such analysis examines 

a common basis for communications and that basis "forms 

the agenda of public discourse and a starting point for 

individual conclusions and interpretations. The analysis 

of message systems pivots on the determination of those 

common terms and is limited to clearly perceived and 

reliably coded items" (Gerbner, 1973, P- 5^^). 

Individuals make their own selection of materials 

through which to cultivate personal images, tastes, views. 
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and preferences. Seldom do they select that for which 

they have little or no personal orientation. "They will 

rarely select what is scarcely available, seldom emphasized, 

or infrequently presented. A culture cultivates not only 

patterns of conformity but also patterns of alienation or 

rebellion after it^ own image" (Gerbner, 1973, p. 5). 

Because a high level of academic achievement among Mexican 

American students is relatively rare, their use of the 

new technology of communications is an important area of 

research. 

Conceptual Definitions 

The following conceptual definitions of variables 

used in this study are derived from theories in education 

and the social sciences as well as from the theories in 

mass communications research which guide the study. The 

term "Latin American" is excluded from use in this study 

as being too metaphysical. By the same token the term 

"mother tongue" no longer seems to fulfill the require

ments formerly attached to it in discussions of bilingualism. 

The terms "language base" and "language base combination" 

have been derived from the original term to differentiate 

considerations of language formerly covered by the 

original term. 

•WBmmmpi^^\ 



Achievers: Specifically those whose grades were above 
the 7th percentile of their class (and ijinderachievers, 
those below the thirtieth percentile); generally 
those who have achieved high school graduation. 

Anglo: A white person who is not Mexican American or a 
member of another Spanish surname group. 

Bilingual-bicult-'jiral education: Instruction in two 
languages as mediums of instruction for any part or 
all of the school curriculum and including study of 
history and culture associated with the student's 
language base. A complete program intended to 
develop and maintain the student's self-esteem and 
a legitimate pride in both cultures. 

Blue collar occupations: Craftsmen, Foremen, Laborers, 
Service workers, etc. 

Chicanes: A term used to identify members of the Mexican 
American community in the Southwest. The term has 
long been in private use and is now increasingly being 
used publicly. In recent years the term has gained 
a great deal of acceptance among young people. As 
used in this study the term is intended only as a 
variation of the term Mexican American. 

Cognitive learning: The modification of behavior by pro
cessing information contained in messages through a 
perception of the environment and any factor of the 
environment. 

Cognitive structure: The perception of environment and 
its factors and the attitudes emanating from that 
perception. 

GPA: Grade point average. 

Language base: That language which is the medium of commun-
ication"within a single domestic household. 

Language base combination: That language situation where 
two' languages comprise the communications currency, 
usually in about equal proportions, in a single 
household. 



17 

Mass communic_atiqns: A technical form of communication 
which "permits rapid transmission of information 
publicly to large, heterogeneous and impersonal 
audiences almost simultaneously. 

Mass media: The systems through which mass communications 
are channeled; newspapers, motion pictures, tele
vision, radio, magazines. 

Media gratifications; The satisfaction of needs through 
media use. 

Media use: Any use of any product of any medium of mass 
communication by individuals or groups; information 
seeking, entertainment, socialization, fulfilling 
individual or group gratifications. 

Mexican American: A person born in Mexico who is now a 
permanent resident of the United States or a person 
born in the United States whose parents or grand
parents were born in Mexico. Also persons who trace 
their lineage to Hispanic or Indo-Hispanic forebearers 
who resided within Spanish or Mexican territory that 
is now part of the United States. 

Mother tongue: The first language spoken by an individual 
respondent or the language of his national origin 
when living elsewhere. 

Socialization: The whole process by which an individual 
acquires dispositions toward behavior that is 
positively valued by society and the eliminations of 
dispositions toward behavior that is disvalued. 

Socio-economic status (SES): A standing in society deter-
mined by the consideration of an individual's 
educational, occupational and economic background. 

Spanish surname: A term used interchangeably with the 
term Mexican American; persons who may be properly 
identified with the term Mexican American as pre
viously defined. 

White collar occupation: Sales Workers, Clerical Workers, 
Bookkeepers, Cashiers, Bank Tellers, etc. 



THEORY AND RELATED RESEARCH 

Since the heyday of radio as a medium of entertain

ment, researchers have busied themselves with ascertaining 

the uses and gratifications provided to audiences by mass 

media, the first area of theory and research of impor

tance to the consideration of media use as a factor in 

the success of Mexican American high school graduates. 

As early as the 1930's we knew that the newspaper before 

the face of a commuter or before the face of a man at 

breakfast represented a good deal more than that of an 

information seeker at work (Peterson, 1965). With 

technological advancements and broader use of the mass 

media, research proliferated. The World War II era pro

duced the study of communication effects in army 

orientation films (Hovland ejb al., 19^5). We learned 

the credibility of the various media as purveyors of a 

variety of gratifications to a mass audience. Research 

designs kept pace and definitions of media functions 

in gratifications and uses resulted (e.g., Katz, Blumler, 

& Gurevitch, 1973-7'+). 

parallel to these studies was research dealing with 

the nature of communications effects (Roberts, 1971). 

18 
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This area of study brought researchers closer to individual 

media users than ever before, " . . . reality for most 

organisms is structured out of direct interaction with 

tangible physical aspects of their environment" (Roberts, 

19715 p. 35^). Roberts uses the example of experience 

with fire as the impetus for calling up stored memories 

which have been coded by signs, e.g., the appearance of 

smoke, the smell and so on. Responses highly similar to 

the original referrent give the sign meaning. The 

structure of reality for man depends upon the shared 

conventions which the nature of communication effects 

yields (Roberts, 1971? p. 356). And such variables as 

personality, social relationships, social and cultural 

background, past experience, needs, motives intervene 

between the message and the receiver's response to it. 

"Any of these variables may influence how a receiver 

interprets a message, and effects derive not from the 

message itself but from how that message is interpreted" 

(Roberts, 1971, p. 358). It is this use of signs that 

brings the nature of communications effects close to the 

next area of consideration for this study--cognitive 

learning. 

The cognitive learning construct is central to the 

study. Hsia (1975) has provided a five point rationale 
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for employing information theory principles in basic 

communication and learning research. Summarized these 

are: 

1. The basic concepts of information theory are 
applicable to the quantitative aspect of 
communication and learning. 

2. Information theory is adaptable to any sign, 
signal, or symbol system; it is applicable 
in any language. 

3. Information theory works in a manner similar 
to assumed functions of the central nervous 
system. 

h. Because information theory, which attempts 
to quantify information systematically, is 
able to deal with all communication functions, 
including exchange, storage and transfer. 

5. Information theory offers a unified standard
ized terminology with appropriate measures, 
rules, and functions which may eventually 
give rise to a 'set of communication laws' 
(p. 102). 

The final area of study which yields significant 

theory for this research is in the sociological and 

educational perspectives of Mexican American youth as 

patrons of public education and members of a pluralistic 

society, areas which go hand in hand. The problems of 

bilingualism in an educational system which is mono

lingual are legion as are certain sociological per

spectives. Research in these perspectives of mass 

communications and life with the urban poor has 

indicated that there are differences in mass communications 

uses between the urban poor and the general population 
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which are unexpected. Research has shown that the poor 

live in a subculture where attitudes and behavior are 

different from the rest of society regardless of ethnic 

origin (Greenberg & Dervin, 1970). The Chicano is frequently 

set into this group. 

Media Use and Effects 

Fundamental to this study is the article "Uses and 

Gratification Research" (Katz, Blumler & Gurevitch, 197^). 

It provides a thorough resume of research in this area 

of mass communications concern. 

There is a history of interest among researchers in 

the gratifications provided by the mass media. As early 

as 19^2 the Lazarsfeld-Stanton studies were examining 

gratifications derived from radio presentations of quiz 

shows and soap operas (19^2, 19^^? 19^9). Entertainment 

features in radio and newspapers were the earliest subjects 

for study; then the functions of newspaper reading was 

researched under the guidance of Bernard Berelson in 19^9. 

These early studies shared methodological approach and 

certain limitations thereby. Most notable was the lack 

of a means of evaluating the psychological or sociological 

origins of the needs satisfied by media use. "Consequently 

these studies did not result in a cumulatively more 

detailed picture of media gratifications conducive to 
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the eventual formulation of theoretical statements" 

(Katz £t al., 197^). 

In recent years there has been a worldwide resurgence 

of interest in "empirical investigations" of audience 

uses and gratifications. These studies have a variety 

of starting points. One area of research which is 

pertinent to this problem has taken observed gratifications 

as a starting point in order to reconstruct needs. The 

results of these studies have yielded a system, an agenda, 

in method and theory for researchers today. Lundberg and 

Hulten (1968) have drawn a uses and gratification model 

which holds five elements of particular interest. 

The first is drawn from McQuail, Blumler, and Brown 

(1972), which indicates that the audience is active. The 

second element of the model is associated with linking 

need gratification and media choice by the audience 

member. Third, needs served by mass media are only a part 

of h'oman needs and there is much variance in the gratifi

cations which media can provide. The possibility that 

individual audience members can supply data for their own 

goals in the use of mass media is the fourth element. 

In the final element, value judgments about cultural 

significance of mass communication are suspended and 

audience orientations are considered for their own 
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evaluation. This structural model provides the basis 

for methodology in current research in uses and grati

fications. 

Katz, Gurevitch and Haas (1973) have indicated that 

a scheme of connections exist which individuals use in 

gratification of need which includes the mass media. 

Through tests thirty-five needs were defined which could 

be divided into five "facets": (1) Needs related to 

strengthening information, knowledge, and understanding-

cognitive needs. (2) Needs related to strengthening 

aesthetic, pleasiarable and emotional experience-affective 

needs. (3) Needs related to strengthening credibility, 

confidence, stability, and status, the combination of 

cognitive and affective-integrative needs. {h) Needs 

related to strengthening contact with family, friends, 

and the world--integrative needs. (5) Needs related to 

escape or tension-release--the weakening of contact with 

self and one's social roles (Katz e_t al. , 197^? p. 170). 

These facets with the thirty-five specific needs which 

they categorized were then tested for mass media 

interrelationships and classified as connections. The 

theory falls into what is termed a typology of audience 

gratifications and is the primary classification scheme 

of audience function cited by Katz, Blumler, and Gurevitch 

(197^). 
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At the time the study was published there was an 

absence of a relevant theory of social and psychological 

needs, one through which there can be a "linking (of) 

particular needs with particular media gratification" 

(Katz £t al., 197^5 P* 513). It is suggested that students 

may reverse the usual procedure and work from gratifications 

to needs to offset this. For example, S'lorveillance (a 

gratification) may stem from a desire for security (a need). 

The sources of media gratification have been shown 

to be media content, exposure to the media, and the social 

content typifying the exposure. Each medium offers its 

own combination of these that provide the source of 

gratification in any single medium. 

Research in gratification and uses has advanced 

little beyond a "charting and profiling" activity. Media 

attributes as they bear upon gratification and use have 

been little studied and defined. However Katz, Blumler 

and Gurevitch (I97V) do postulate that needs which are 

"psychologically related or conceptually similar" will 

be served well by the same media. Research cited is 

by Robinson (1972) and Katz, Gurevitch, and Haas (1973). * 

These findings indicate attribute similarities and 

divergence in five media as they pertain to specific 

needs. Some media serve to "connect" individuals through 

their attributes, while others serve in an informational 
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function and so on. Orientation to reality is a function 

of the attributes of radio but like newspapers it serves 

an informational function as well. Books and movies 

cater to needs in self-fulfillment and self-gratification, 

the "connecting" to oneself function. Newspapers, radio 

and television connect individuals to society. Percep

tions of media differ as well. Rosengren (1972), Nilsson 

(1971)9 Edelstein (1973) present two views in this. Katz 

et al., suggest a merger showing how "far the attributes 

of the media . . . are correlated with the pursuit of 

certain gratifications," a connection which has been 

partially discussed in Lundberg and Hulten (Katz ejt al.., 

197^, p. 516). 

Five studies form the basis for possibilities of 

social factors involved in the generation of media related 

needs (Katz and Foulkes, 1962), (Edelstein, 1973), 

(Rosengren and Windahl, 1972), (Dembo, 1973), (Atkins, 

1972). In these studies structuring of the possibilities 

indicates the generation of media-related needs may stem 

from social factors: 

1. Social situation produces tensions and conflicts, 

2. Social situation is unsatisfactory in real-
life needs, 

3. Social situation creates awareness of problems. 
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h. Social situation gives rise to certain values 
which must be affirmed and reinforced, 

5. Social situation provides a requirement for 
knowledge of special media materials. 

Each of these needs are related to media and are fulfilled 

by one or the other attributes of the medium or media 

used in connection with it. 

Media materials are versatile sources of need satis

faction. It has been demonstrated that one set of media 

materials is capable of serving a variety of needs for the 

audience. The diversionary, surveillance and empathy 

functions are often served by the same materials for 

instance. It is noted that newsviewing serves several 

gratification functions other than the obvious one of 

surveillance. " . . . the relationship between content 

categories and audience needs is less tidy and more 

complex than most commentators have appreciated" (McQuail 

et_ al. ,1972). 

Important to this study is the area of gratification 

effects which Katz indicates to have been neglected in 

early research and which now may be studied in the light 

of combined functions and effects perspectives. Little 

empirical or theoretical effort has been devoted to 

connecting the two. There is evidence that the political 

field may yield some information concerning the combination 
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of gratification and effects studies. The possibility 

for study is complicated by a variety of uses. It is 

suggested that the thesis of Festinger and Maccoby (196^) 

on persuasion via distraction may have relevance. 

Further complication arises in that conventional 

effects designs may be unable to capture some consequences 

of audience functions. An example is "feedback" from 

media use to the individual's other social roles. There 

are a number of variations of this complication of 

which "feedback" is only one. 

Finally there is the complication that media perform 

functions for other levels of society than that of the 

individual. Thus an individual in a role related to such 

a level may gratify the needs of that role which is 

elusive to researchers. 

In conclusion the two views of the audience are 

reiterated. Since the one presents the audience as a 

narcotized, passive recipient of content and the other 

as an active user of media, but both are in essence 

audience centered, the implications for further research 

are clear. The audience is a source of challenge to 

producers and further research can reveal the "multiplicity 

of requirements and roles" which media use and gratification 
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implies (Katz e_t al. , 197^). 

Patterns of Media Use 

Distinct patterns of media use have been revealed 

in mass communications research (e.g., Tan, I976) which 

frequently is not devoted to seeking patterns of media 

use. Studies of the urban poor, of ethnic minorities, 

and of children in their use of media have sometimes been 

considered surprising as has been noted, but in nearly 

every case patterns of use have appeared with data of 

relevance. The Tan study for example revealed that 

knowledge of political information was directly related 

to newspaper reading by Mexican Americans. Negatively 

related to this was entertainment, or gratifications 

through television use. It would seem that a pattern 

of use emerges here along with the functional uses sought 

in the study. It is with children; however, that patterns 

of media use become truly significant (Roberts & Schramm, 

1971). 

The average American child of three to sixteen years 

of age spends over one-sixth of his waking hours watching 

television and spends time with other media as well. 

It has been shown that children between the ages of five 
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and eight spend ^2 percent of their time away from studies 

and other leisure honors with a variety of media. Time 

spent with media varies some with sex and SES. Ethnicity 

may be a factor as well. But in any case, the child as 

an information seeker is also a patterned media user. 

The same variables which determine quantity of TV 

viewing and other media use among children influence 

content of viewing or use. Entertainment seeking is the 

pattern of choice most often where education is low in a 

family, as opposed to reality content where education in 

the family is higher. It should be noted however that 

there is evidence that children use selective power in 

the gratifications sought through media use. One study 

(Culbertson, 1973) has indicated that children prefer 

traditional textbooks to comic book instruction in matters 

which they regard as important. 

Cognitive Learning 

Harold Laswell (19^8) has indicated that concern 

with radio, press, film and other channels of communication 

constitutes media analysis and that when the principal 

concern is with persons reached by the media, we have 

audience analysis. If the question constitutes the impact 

upon the audience, the problem is effect analysis. 
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Therefore it is clear that any consideration of mass media 

as actual vehicles or instigators of cognitive learning, 

a use, must appropriately recognize media, audience, and 

effect analysis equally as areas or parts of the problem 

under consideration. 

The exposure of children to the world far beyond the 

limits of their immediate experience through visual media 

has caused some researchers to note that effects of mass 

media exposure has altered attitudes and values in terms 

of the family and peer group (Roberts & Schramm, 1971). 

How or even whether a message is interpreted has assumed 

new proportions in the research spectrum as theories of 

information seeking and the nature of communications are 

specified. 

. . . for students of communications, all changes 
are the results of information processing and 
learning is a process of receiving, storing and 
transferring information embodied in any communica
tion, processed by any modality or modalities, 
with a resultant modification of existing behavior 
(Hsia, 1976, p. 89). 

Hsia points out that Hovland (1951) was perhaps the first 

to analyze learning as a communication process. For 

many researchers the purpose of processing information 

is for the human organism to adapt to the environment. 

Just as in biology adaptation calls for change within the 

environment, so also is this true in the psychological 
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world of human beings (Hsia, 1976). 

Five principles in information processing, learning, 

bear the weight of scientific analysis in the concept. 

They are: (1) the capacity principle, (2) the redundancy 

principle, (3) the equivocation principle, (k) the 

ambiguity principle, and (5) the cost principle (Hsia, 

1976). Of these, the second, the redundancy principle, 

holds particular interest for the purpose of this study. 

This principle or law "specifies the optimum rate of 

redundancy for any information-processing organism, modality, 

channel, medium, and content with all its semiotic 

properties" (Hsia, 1976, p. 101). 

Various definitions of redundancy and its functions 

in communications exist but it seems evident that in 

beginning bilingual communications as well as in overall 

beginning bicultural experiences this long neglected 

principle may hold the key to later successes through media 

use. Certainly equivocation and error impair information 

transfer and processing but selection power increases 

the possibility for optimal redundancy which may increase 

efficiency in information processing, retention, and 

transfer (Hsia, 1977). 
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By manipulating redundancy in a message 
and/or between channels, it appears possible 
to achieve relative maximum information trans
fer, taking into account entropy, equivocation, 
error, and redundancy. The maintenance of 
optimal ratio between information and redundancy 
is of fundamental importance in communication 
and education, for it can increase 'selection 
power' (Hsia, 1976, p. 103). 

Educational and Social Perspectives 

Several studies have shown that Mexican American 

children tend to start out on much the same level as 

Anglo American children, both in I.Q. scores and 

scholastic achievement. It is tragic however that the 

longer Mexican Americans stay in school, the less they 

resemble the other children in testing and academic 

achievement (Heller, 1966). A clear demonstration of 

this may be found in extracted data of test scores 

pertaining to reading levels from the United States 

Commission on Civil Rights - Mexican American Education 

Study of 1969 as shown in Tables 1 and 2. 

What this idea does not take into consideration 

is the fact that with each cumulative year there are 

fewer Mexican American students in school in proportion 

to the other large ethnic groups. Texas schools have 

a particularly low holding power. 
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TABLE 1 

READING ACHIEVEMENT BY ETHNIC GROUP IN TEXAS--

PERCENT DISTRIBUTION 

Grade h 

Reading Level 

More than 3 Years 
Below 

2-3 Years Below 

1/2-2 Years Below 

1/2 Above 1/2 Below 

1/2-2 Years Above 

More than 2 Years 
Above 

Anglo 
100^ 

0.6 

3.6 

16.8 

^^.9 

25.1 

9.1 

Black 
100^ 

.̂9 

1̂ .2 

39.9 

33.0 

7.1 

0.9 

Mexican American 
100^ 

^.3 

11.8 

35.6 

35.2 

11.^ 

1.7 
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TABLE 2 

READING ACHIEVEMENT BY ETHNIC GROUP IN TEXAS--

PERCENT DISTRIBUTION 

Grade 12 

Reading Level Anglo 
100^ 

Black Mexican American 
100^ 100^ 

More than 3 Years 
Below 

2-3 Years Below 

1/2-2 Years Below 

1/2 Above 1/2 Below 

1/2-2 Years Above 

More than 2 Years 
Above 

7.5 

8.8 

l̂ -.6 

^3.^ 

1̂ .1 

11.6 

31.8 

20.6 

19.3 

16.6 

^.5 

7.3 

23.0 

21.0 

20.7 

25.1 

8.0 

2.2 

The Texas survey area demonstrates the poorest record 
of any of the Southwestern States in its ability to 
hold minority students in school. The State's per
formance in keeping Mexican American pupils in 
school is especially poor. 
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TABLE 3 

TEXAS SCHOOL HOLDING POWER 

Grade Grade Enter 
8 12 College 

Anglo 

Mexican American 

Black 

100.0 

86.1 

98.8 

85.1 

52.7 

ek.h 

53.0 

16.2 

26.7 

While Anglo and black enrollments remain 
nearly the same through the eighth grade, Mexican 
American enrollment decreases sharply d̂ aring that 
period. By the end of the eighth grade, Chicano 
students in the Texas school districts surveyed 
have lost nearly as high a proportion of their 
peers (1^ percent) as Anglos will lose altogether 
at the end of another h- years. Before the end 
of the 12th grade, nearly one half, or ^7 percent, 
of Mexican American pupils have left school 
(Mexican American Educational Report II, p. 17). 

Factors which are at work upon the individuals who 

drop-out and upon the institutions which have failed to 

hold them have been studied for many years. George I. 

Sanchez of the University of Texas Institute for Latin 

American Studies pointed out many years ago: 

The flagrant violations of the fimdamental 
aspects of the theory of education and of the 
social and economic goals of America that are 
observed in the practice of education among 
bilinguals point to the urgent need for 
greater real professionalization of the 
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educational practitioners and of further public 
enlightenment (Sanchez, 193^? p. 769). 

As a consequence of the work of such pioneer researchers, 

bilingual education in Texas has received a fair share of 

study among educators, but researchers in mass communi

cations have contributed little to those studies. 

There is, even today, a dichotomy at work in public 

education which prizes bilingualism in scholars and 

disdains it in native speakers (Krear, 1969). The 

suppression of the mother tongue among Spanish speaking 

children is still a part of the educational and social 

perspective despite the proliferation of bilingual 

education. Krear has diagrammed a summary of negative 

to positive educational practices and attitudes toward the 

use of the mother tongue at home and at school. 

With such a low percentage of these students achieving 

high school graduation, it is not unreasonable to question 

whether or not the patterns of media use defined earlier 

may be a mitigating factor in their success. 

On a wide geographical basis mass communications 

research has explored media use by both blacks and Chicanes 

and some study of media access and social effects has been 

conducted (Minorities and the Media, 197^). What has not 

been a subject for extensive study is the question of 

mass media use and effects by ethnic minorities in Texas 
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or cognitive learning as a correlative factor of media use 

and academic achievement among the 53^ of Mexican American 

students who enter Texas schools and are successful in 

reaching the 12th grade. While the language barrier is one 

which has been studied in relation to curriculum structure, 

little is known about other aspects of the successes and 

failures in other communications within the school environ

ment of Mexican Americans who are successful in completing 

the requirements for graduation in Texas high schools. 

TABLE h 

ATTITUDES REGARDING USE OF THE MOTHER TONGUE 

Negative Neutral Positive 

Pro- Ignored 
hibited 

Permitted Taught 
to host 
group 

Used as a 
medium of 
instruc
tion 

At 
school 

At 
home 

Ridiculed 

Discouraged 

• • 
• 

. _Used by 
teachers 

Ignored 

• • 
• • 

Taken to 
literacy 

Encouraged 
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Is it not conceivable that mass media has provided 

some protection against bilingual future shock among these 

proportionately few but ever increasing achievers among 

our Mexican American youth? Is the elusive cognitive 

learning process a function of mass communication which 

this segment of the population has either knowingly or 

unknowingly employed to bridge the bicultural gap which 

they experience within the educational system? Such a 

possibility provides an interesting test of the theories 

of mass communications effects and may ultimately provide 

insight into the problems for true bilingual education 

and stronger bicultural development. 

Summary 

There are a variety of theoretical questions which 

have yielded research pertinent to the area of study 

with which the problem of identifying media use as a • 

factor in academic success deals. 

In media use and effects the research in gratifi

cations has bearing upon the study to be undertaken. The 

question of exposure and ethnic attitudes is essential 

if uses and effects theories of mass communications are 

to be applied. 

These studies in turn lead to the theories of 
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cognitive learning which must be reviewed if the concept 

is to be considered an element in academic achievement. 

While equivocation, cost, capacity, and ambiguity are 

principles essential to the concept of learning and communi

cation, most important among the theories of cognitive 

learning is the concept of the redundancy principle upon 

which much media production is based. Theories of 

information processing, information transmission and 

reception, are essential to the researcher who is involved 

in any study of media use as a factor in education. 

Selective exposure must also be counted a significant area 

of research for the problem, though researchers appear 

to be revising the theory (Tan, 1972). 

Finally, interdisciplinary theories in sociology and 

education are essential in order to fully explore the 

bilingual and bicultural aspects of the problem and to 

identify both the problem and the population which gives 

rise to it. 



METHODOLOGY 

Research Design 

The research design consisted of surveying the 

Mexican American members of the graduating class of 1976 

of Houston Technical Institute, the technical and 

vocational high school of the Houston Independent School 

District, the nation's sixth largest school district. The 

Houston district has an enrollment of 21.8^ of Mexican 

American students and Houston high schools have lh,2>%. 

Mexican American enrollment in the senior class at 

Houston Tech at the time the research design was organized 

stood at 61^, a population clearly representative of the 

larger ethnic group. 

The Questionnaire 

The questionnaire was developed over a period of 

six months through consultations with members of the 

graduate faculty and through studying many questionnaires 

used in acquiring mass communications data of similar 

character. 

Prior to writing the questionnaire a list of topics 

^0 
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•was prepared. Questions were planned to give a good 

estimate of the quantity, type, and frequency of media 

use by the respondents from preschool through high school 

graduation. Attention was given to the sequence of 

questions from the standpoint of the psychology of the 

respondents. Almost every question was intended to 

elicit specific information but a few were included which 

were aimed at checking the reliability of responses and 

some were designed to produce inferred information. A 

few were intended to measure the influence of changed 

wording. 

The first version of the questionnaire was pretested 

on forty respondents of the same ethnic group as that of 

the members of the population to be tested but who were 

not part of the same school environment and who were not 

as close to graduation so that nothing prejudicial to the 

final questionnaire could occur. The results indicated 

that major revisions were needed. Several open ended 

questions produced no response. In several instances there 

were indications that language revisions were required. 

The questionnaire was reduced from fifty to forty-three 

questions to eliminate those questions which had been 

consistently misread or left unanswered in the pre-test. 
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Six weeks prior to administering the final question

naire the population to be surveyed was re-examined and 

found to be reduced by eight percent from the time plans 

for the survey were initiated, but leaving a significant 

population of I70 for the study. That is to say that 

the population of the entire class had altered, causing a 

reduction in percent of Mexican American population. 

Administering the Questionnaire 

Two weeks before the distribution of the survey five 

student survey workers were selected to be trained in the 

purpose for the survey and in the timetable for distri

buting and collecting the schedules. These student survey 

workers were selected on the basis of ethnicity; three 

were Mexican American, one black, and one Anglo. All 

were student leaders enjoying a high level of prestige 

in the school population. 

It was decided that a five day distribution and col

lection period was the only practical means of surveying 

this population. Almost every member of the group was 

already in full employment and all were rapidly fulfilling 

their class time requirements. Since the survey could be 

conducted only after it had been ascertained that the 



^3 

participant would in fact be a bona fide graduate, con

ducting the survey was subject to the school calendar. 

This meant that the survey must be conducted on a very 

close timetable, a four day period following graduation 

ceremonies on May 23, and before final examinations began 

on May 28. Any respondent who failed a required exami

nation would have his schedule removed prior to the survey 

analysis. 

Homeroom teachers were informed of the project and 

its purpose on May 21, 1976 (See Appendix A). They were 

encouraged to discuss its importance with students. A 

serious effort was made to convince participants that 

their involvement was important to the school from which 

they were about to graduate and that the survey could 

lead to significant information regarding the education 

provided to their younger brothers and sisters. Survey 

workers were told to reinforce the concept. (See Appendix 

B.) Participants were assured of the voluntary nature 

of their involvement and assured of the individual privacy 

of their GPAs which would be needed for correlating 

academic success with media use. 

On May 21 students learned who had been successful 

in achieving graduation without further testing, which 

members of the group needed only to pass final examinations, 



and which members would not be successful in graduating 

in that semester. The group was reduced to I67 at this 

point. 

On Day One - Distribution and Collection - the five 

survey workers distributed the schedules to 105 members 

of the proposed survey population. Other members of 

the population did not receive questionnaires at this time 

because they were not present during the time permitted 

for distribution, the homeroom period. On Day Two -

May 25 - collection began and 38 more schedules were 

distributed. There were 32 schedules completed and returned 

on Day Two. On Day Three - May 26 - there were fifteen 

completed schedules collected and on Day Four - May 27 -

there were 21 schedules returned. Following this period 

of distribution and collection of the questionnaire, there 

were h2 mailed to members of the population who had not 

been contacted because they were not present at the time 

set for distribution. There were thirteen who had 

declined to participate and there were 28 questionnaires 

which had been distributed but remained uncollected. 

Two weeks later 28 questionnaires were mailed to 

respondents who had originally received the schedule but 

who had neglected to return it and who, when contacted 

by telephone, expressed willingness to participate. By 
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the end of June 1977 there were 93 valid responses on 

file._ Since this constituted a sample which comprised 

more than fifty percent of the population and since no 

new schedules were receives for a period of one week, 

it was decided that analysis of the survey could begin. 

Measures 

Three specific areas of information were sought for 

measurement in the questionnaire. The first area provided 

SES data. Demographic variables, age, sex, parent's 

occupation, were supplied in the schedule heading which 

also established eligibility to participate in the survey 

by requiring that the respondents, all Spanish surnamed, 

sign the questionnaire. 

The second of these areas was quantitative and was 

responsible for collecting the largest amount of data 

of any of the three areas. It provided the answers to 

many important questions asked by the study. How much 

mass media use was there by the respondents from early 

childhood to yô ong adulthood? For how many respondents 

was English the mother tongue? For how many was Spanish 

the mother tongue? How much media use was there in the 

language base and how much in the second language? • 

Provisions to measure mass media use from the 
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preschool years through high school graduation were made 

in thirteen questions directed to time spent with the 

various media in the home, school, and community melange 

(see items #1, #1̂ - through #15, #17 through #19, #22 

through #25, #28 through #29, Appendix D). Three questions 

measured the use of mass media in the educational environ

ment in both Spanish and English (see items #10, #11, 

and #20, Appendix D). Bicultural interests of the group 

were shown in questions intended to measure general 

knowledge of public affairs (see items #30 through /fO, 

Appendix D). Quantity of current bilingual media use was 

established in four questions (see items #20, #22, #2^, 

#28, Appendix D). 

The third area of information which the questionnaire 

was designed to elicit was evaluative. Through self-

estimates of the quantity and character of media use, 

respondents supplied information which could be correlated 

with dependent variables of academic achievement and 

motivation to provide information concerning the academic 

adaptations which have led to their success in graduating 

from high school. 

The degrees of academic success of respondents were 

measured by their academic records, their age in relation

ship to the number of years they had been in school, and 
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whether or not they reported any failure to pass courses 

or grades in school (see items #+1 through #+3, Appendix 

D). 

A number of questions supplied data valuable in 

more than one of the general areas, demographic, quanti

tative or qualitative. Several questions measured for 

language preferences and some measured the actual time 

the respondent had participated in the bicultural environ

ment. Language orientation was established in six 

questions (see items #1, #2, #20, #22, #2̂ -, and #28, 

Appendix D). Where evaluative responses were elicited 

the four point Likert scale was the measurement instrument. 



ANALYSIS AND RESULTS 

At the outset of the study an entire population was 

sought for testing through the survey. On June 6, 1976 

the final roster of the graduating class of Houston 

Technical Institute held I67 Spanish surnamed members 

constituting a population which comprised 50-75^ of the 

class of 329 members. The 93 valid cases collected by 

the survey comprised a sample of 55.68^ of the total 

population of Spanish surnamed individuals who graduated 

with the class. 

Description of the Sample 

Of the 93 respondents, thirty-five, or 37.6^, were 

males and fifty-eight, or 62.^^, were females. Their ages 

ranged from seventeen to twenty-one years. Fifty-six 

members of the group were eighteen years old, 60.2^ of 

the total. Almost a fourth, 2̂ -.7̂ , were nineteen years old, 

and 7.6^ were twenty or twenty-one years of age. Their 

mean age was 18.226 years which placed them very close to 

the national norm of l8.17^ years for graduating seniors 

(Standard Education Almanac, 1975-76). 

No measure of the level of employment was undertaken 

1+8 
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as vocational records of the school indicated that all 

were at least nominally employed. Of those who responded 

to the question, 75% came from homes where the mother was 

not employed outside the home. In only 1^.3^ of the homes 

were mothers employed outside the home in. what may be 

classified as blue collar positions. In 7.1^ of cases 

the mother held a white collar position and in three homes, 

or 3.6^ of cases surveyed, the mother held a position in 

the professions, such as teaching, or in management. 

There were 9.7^ who did not respond to the question, 

indicating that there was no mother in the home or that 

the respondent did not live with this parent. 

The father was the breadwinner in an overwhelming 

majority of the homes where 78-3^ were employed in blue 

collar jobs and two, or 2.^^, were professionals. A 

significant number of respondents, 10.8^, ignored the 

question, indicating that there was no father as head of 

the household. Unemployed fathers totaled 8A^ which was 

higher than the 7.6^ rate for the nation at the time of 

the survey. 

The smallest of these households was the three person 

unit reported by ten respondents. There were very few 

households comprised of more than ten members but there 

•were six reported to be made up of nine persons. One 
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respondent was a member of a large institutional house

hold which provided both mother and father figures. 

Language Orientation 

For the majority of the sample, the mother tongue 

was Spanish with ^8.9^ reporting it to be the language 

first spoken. A large minority, ^0.2^, reported English 

to be the language first spoken. A small minority, only 

10,9^, reported the language combination, Spanish/English, 

to be the first verbal experience. 

To establish the language base for respondents, a 

Likert-type scale was established to determine if Spanish 

was the linguistic currency preferred. A large number of 

respondents, 39.8^, indicated that they spoke Spanish 

fluently. A number almost as significant, 33.3^, said that 

they were not too fluent in Spanish, but only 6.5^ said 

that they spoke no Spanish at all. Once again there were 

no missing cases in the responses to the question. In 

addition respondents were asked to indicate directly 

their language base. Spanish was the most used language 

base at ^8.9^. English was the language base for 33-3^ 

of the sample and the language base combination was 

indicated by 17.8^. 
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Academic Profile 

While the academic profile established by the data 

supplied by the sample indicated some departure from 

the national profile in academic achievement by sex, it 

was similar in many respects. The academic profile 

revealed by the study was further delineated by academic 

preferences, grade point averages, and course or grade 

failures. 

Student Mobility and Years Spent in the Urban Academic 
Environment 

The academic profile of the sample which emerged 

from the subjects' responses was typical of the urban 

Mexican American student only in part. (E.g. HEW, 1972, 

has indicated a wide difference in the male and female 

Chicano's total years in school with males outmombering 

females, a characteristic in which the sample was atypical, 

and a high level of mobility even among the urban 

population.) A mean of 12.^73 years was shown for the 

average respondent's experience in the school district 

where their diplomas were earned. Thirty-seven, or 

39.8^, had twelve full years of study in the district 

and thirty-six, or 38.7^ had thirteen years. This would 

seem to indicate that tiie majority of the sample had not 
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experienced the mobility during childhood which charac

terizes a large segment of the Chicano population in the 

United States. 

Another interesting piece of data revealed that only 

four respondents had attended school in a country other 

than the United States (Mexico) and that of those, three 

had attended private or parochial rather than public 

schools during that period. Ten respondents declined to 

answer these two questions so that mobility and years 

spent in the urban academic environment was not meaŝ Jlrable 

in 10.9^ of the sample. 

Academic Preference 

The largest segment, 35-5^, of the sample preferred 

vocational instruction to any other course offerings. In 

courses of strictly academic nature, 23.2^ preferred 

English, 9.5^ preferred mathematics, 15.1^ preferred the 

social sciences, and none indicated a preference for 

science. Eleven students did not respond--to .the question. 

Grade Point Average 

Of the forty-eight honor graduates of the class, 

twenty, or ^-1.666^, were members of the sample group. 

(The highest grade point averages (GPAs) were earned by 

a female student and a male student who participated in 
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the survey.) The mean GPA for the sample was 2.529. 

Seventeen, or 18.2^, of respondents reported GPAs from 

3.00 to 3.95. Of these, two had spent their early school 

years in parochial schools in Mexico. Fifty-seven reported 

a GPA between 2.00 and 2.95, indicating that 61.29^ of 

the sample was well within the academically average range. 

Course or Grade Failures 

These same students reported that 31.9^ had failed 

a grade in elementary school and one respondent had failed 

twice. In the high school environment 37.8^ had failed 

courses. The subject least failed was social studies at 

2.2^ while the subject preferred by the sample, English, 

was the most frequently failed at 1^.0^. Science, the 

least favored course, was failed by only 5.^^ of those 

who failed courses. A significant number, 10.8^, had 

returned to school at various grade levels after an absence 

of one year and 17.2^ reported that at one time they had 

been out of school one full semester. 

Media Use: The Early Years in 

Home and School Environments 

Media use in the early years was revealed through 

questions directed to variables in the home and school 
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environment. In the pre-school fo"'arth year to primary 

age six and from ages seven to eleven, questions recalled 

media use in the actual classroom environment (kindergarten/ 

grade three and grade four/grade seven). 

Classroom Media Use Grades K/7 

Classroom media use was reported to increase at each 

level of study. A very low 36.6^ reported frequent use of 

media (radio, TV, and movies) in the kindergarten through 

grade three level. From the fourth through the seventh 

grades media use (newspapers, TV, radio, movies) had 

increased to the extent that 37-00% of the sample reported 

that it was frequently part of the instructional program. 

On the other hand, there was a large minority of ̂ 3.0^ 

which recalled little or no media use in those grades. A 

10.8^ segment of the sample•indicated that the language 

of the first educational film they saw was Spanish. 

Early Media Use Outside the Academic Environment 

In the private use of media in these early years there 

was considerably more activity in the sample than in 

educational use. Sixteen respondents indicated that they 

spent an average of eight hours a day with television 

between the ages of four and six years. Fifty-five 

indicated that they spent from one to six honors a day 
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with television, but 26.9^ of the entire sample indicated 

that they did not watch television in this age period. 

Between the ages of seven and eleven television viewing 

increased to the extent that sixteen respondents indicated 

that they had watched television eight hours a day; 

sixteen indicated that they watched six hours a day, 

thirteen watched five hours a day, ten watched three hours 

a day. There were fifteen who did not watch at all so 

that the number who did not use the medium had dropped 

to 16.1^. Significantly, there were 25.^^ who recalled 

watching English language motion pictures twice a week 

from the age of five through the age of eleven. An 

amazing 17.5^ watched English language movies four times 

a month in this age period. However 32.3^ of the sample 

did not respond to the question, leaving inconclusive 

evidence that they were not involved with the medium. 

Seventy-five percent indicated that the language of 

their first motion pictijire was English and thirteen 

respondents indicated that they had viewed a Spanish 

language film in school. When the question on frequency 

of English language movie viewing before age twelve 

was rephrased and presented a second time in the question

naire, it elicited an almost identical response; 19.^^ 



56 

viewed English language films four times a month. Before 

the age of twelve 29-7^ of the sample viewed Spanish 

language movies once a week, 35.2^ twice a week, and 

18.7^ said that they saw three Spanish language movies 

per week before the age of twelve. A large majority, 

7'^*7%o^ reported frequent media use in their classrooms 

in secondary school, grades eight/grade twelve. Only 

2.2^ of the respondents failed to answer the question 

at all. 

Current Media Use 

The sample indicated a broad use of media, both in 

the educational environment and at home from age twelve 

forward. 

illlllJlg.ll'LJlQ'̂ Q̂  Picture Viewing 

Between the ages of twelve and seventeen the respon

dents were heavy users of English language movies. Of 

the 77 respondents who replied, 77.9^ viewed six such 

films per month. Ten individuals reported viewing nine 

English language movies in a one month period; fourteen 

reported viewing fô jr movies in an average month; almost 

twenty percent, 19-5^, viewed a minimum of two movies per 

month. Those who did not report regular attendance at 
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English language movies constituted 17.2^ of the sample. 

Current use of the medium, which was the preferred medium 

by h?>.7%> of the sample, was higher than at any point 

previously reported with no missing cases. There were 

26.2^ who said they saw four English language films per 

month (see Table 5). 

TABLE 5 

PERCENTAGES OF CURRENT VIEWING OF ENGLISH 

LANGUAGE MOTION PICTURES PER MONTH 

Number 
of films 
viewed 0 1 2 3 ^ 5 6 7 8 9 

Percent 
of stu
dents 
attending 1^.0 23.7 25.0 8.7 26.2 7.5 2.2 0.0 1.1 ^.3 

Spnaish language motion pictures occupied less time 

as ^3.0^ indicated that they viewed such films only 

occasionally. 

Current Newspaper Use 

Questions related to newspaper reading elicited the 

full response of the sample. There were no missing cases 

when the respondents were asked about their reading habits 

with Spanish language newspapers or with English language 
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newspapers. Fifty-nine percent of the group said that 

they read a Spanish language newspaper every day. Only 

8.6^ indicated that they read an English language news

paper daily. Those who read the Spanish version less 

often, "about every day" numbered 29.0^ and those who 

read English versions at the same frequency numbered 33.3^. 

From that point forward the level of reading of Spanish 

language newspapers decreased and levels of reading 

English language newspapers increased so that use of 

Spanish language newspapers "a few days a week" and "less 

than a few days a week" was reported to be 37.0^ and 

1^.1^ respectively. The same frequency of use of English 

language newspapers was 25.8^ and 17,2% respectively. 

Only 2.2;̂  said that they never read a Spanish language 

newspaper and 15-1^ said that they never read English 

language newspapers. 

n urrent Newspaper Use for Information and Entertainment 

Seventeen percent of the sample indicated that their 

p̂ orpose in reading the newspaper included information 

seeking in matters pertaining to state and local govern

ment and politics. Twenty-five, or 28.^^, said that they 

"sometimes" used the medium in this way and ^7.3^ said 

that they "rarely" did. An insignificant number, ^.3^, 
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said that they did not seek information regarding state and 

local government and politics from newspapers at all and 

5.^% did not respond to the question (see items 55-61, 

Appendix D). In seeking information of the same category 

at the national level, 37*5^ responded that they "sometimes" 

used newspapers in this way. This category of information 

was "rarely" sought from newspapers by ^0.9^ of the sample 

(see Table 6 ). 

Current newspaper use for other information seeking 

and entertainment was shown in foiu? other variables. (1) 

Sports information was the largest single use of the 

newspaper reported after the news function had been ful

filled. With the exception of a minimal 3.2^ who did not 

respond, every frequency of use of the newspaper for 

sports information received a good percentage of response. 

There were 22.2^ who said that they frequently read news

papers for sports information; 30.3^ said that they 

sometimes do; 21.1^ indicated that they rarely do and 

26,7% said that they never read sports news. This 

indicates that 73.6% of the sample use newspapers at least 

in part for sports news and information. (2) Advertising 

prompts 28.1^ to use newspapers frequently; while 19.1^ 

read newspapers for this function "sometimes." A 

significant number, 28.1^ responded that they rarely 
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use newspapers for their advertising function and 2}^.7%o 

said that they never did. Entertainment functions were 

significant uses of the newspaper for the 28.1^ who 

read (3) comics "sometimes" and the 36.^-^ who "rarely" 

read {h) movie reviews and advertisements. Overall per

centages of use indicate that the respondents considered 

the news function of the newspaper to be the most valuable. 

TABLE 6 

PERCENTAGES OF CURRENT USE OF NEWSPAPERS FOR 

INFORMATION CONCERNING INTERNATIONAL 

AFFAIRS, NATIONAL, STATE, AND LOCAL 

GOVERNMENT AND POLITICS 

Frequently Sometimes Rarely Never No 
Response 

International 
Affairs 27.3^ 25.0^ 36.^^ 11.^^ 5.^^ 

National Affairs 
Government and 
Politics 1^.8 37.5 ^0.9 6.8 5.^ 

State and Local 
Government and 
Politics 17.0 28.̂ - ^7.3 ^.3 5.^ 

Current TV Use 

Ownership of television sets was a highly important 

media use in the sample. A large majority, 67,h%o^ said 
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that there were three or more sets in their homes. Twenty-

fix percent said that there were two sets in their homes 

and only 6.5^ indicated that there were none. Twenty-

five percent said that they still spent four hours per day 

with television. However the time spent with TV had 

altered drastically from the use in the 7-11 and 12-17 

age periods because at age nine 80.0^ viewed television 

in the 3:00 p.m. to 6:00 p.m. weekday periods. Currently 

the sample claimed a 95.8^ use in that time period. There 

were only eight missing cases for this question. (Since 

the members of the sample were in a transitional period 

from part-time to full-time employment during the week 

of the distribution and collections of the schedules, it 

is clear that such high level use of television in this 

time period was only temporary.) 

When asked what their purpose was in watching 

television, 79.8^ indicated that their main purpose was 

entertainment. Only 16.7^ said that their purpose was 

information seeking. Three percent indicated that the 

function of television viewing in their lives was 

relaxation or relief from boredom. 

There were six variables of the use of television 

established according to types of programs which the 

respondents watched. Repeatedly it was found that while 



62 

the respondents had indicated that their main purpose 

in watching television was for entertainment, when asked 

about their use of the mediiojn in specific kinds of 

programs, they indicated an information seeking function 

in a higher degree than an entertainment f-onction. In 

three entertainment variables, 68.^^, ^7.8^, and 38.2^ 

said that they never used TV for these specific kinds of 

viewing, while only 15.^/^, 23.6^, ^+0.0^ indicated that 

they never used TV for viewing news and news oriented 

broadcasts (see Table 7). Family viewing of television 

news programs was significant at 55.6^ though a large 

segment, ^2.2^, indicated that their families did not 

use television in this way. 

A seventh variable, the use of TV for viewing sports 

and sports information programs, must be considered 

independently of the two categories, information and 

entertainment, as it functions in both categories for the 

sample as well as in the function of "social utility" 

(Roberts & Schramm, 1971)- ^^ "the open ended question 

concerning piorpose for watching television (see item #15, 

Appendix D), fifty-eight respondents replied that sports 

and sports information was their main purpose for 

watching television after general information gathering 

(see item 15, Appendix D). In the amount of time spent 
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with sports broadcasts, 22.2^ indicated that they fre

quently viewed such programming. Another 30.0^ said 

that they viewed sports on TV "sometimes" and 26,7%o said 

that they watched sports on TV "rarely." 

TABLE 7 

PERCENTAGES OF CURRENT USE OF TELEVISION 

FOR INFORMATION AND ENTERTAINMENT 

Percent News 
Specials or 
Documentary 
Programs 

Percent National 
& International 
News Broadcasts 

Percent Local 
News Broadcasts 

Percent Movies 
for Television 

Percent Crime & 
Adventure Programs 

Percent Situation 
Comedies 

Frequently 

5.H 

11.2 

^.3 

3.9 

^.3 

11.2 

Sometimes 

25.3^ 

37.1 

18-9 

13.2 

7.5 

10.1 

Rarely 

52.8^ 

28.1 

36.7 

1̂ .5 

^0.0 

^0.^ 

Never 

15.^^ 

23.6 

-̂0.0 

68.^• 

-̂7.8 

38.2 
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Curr_ent Radio Use 

Radio also is an important medium of communication 

to the sample. There were twenty-six respondents who 

indicated that there were four radios in their households, 

including automobile radios. Sixteen, or 17.2^, said 

that there were five in their households. Three radios 

were used by 1^.0^ of the sample and seven by k.3%, 

Spanish language radio broadcasts were "quite often" the 

choice of ^1.9^ of the sample. A very small percent, 

8.5^5 indicated that they never used Spanish language 

radio broadcasts. English language radio broadcasts were 

the least preferred mass communications medium. Almost 

half, ^-6.2^, of the sample indicated that they never used 

this form of communications. Thirty-six, or 38.7^, said 

that they listened "not too often" to English language 

broadcasts on radio. Eleven percent said that they 

listened "quite often" and an insignificant 3.2^ said 

that they listen to English language radio broadcasts 

"very often." 

Political Profile 

An area independent of the academic environment 

which provided data for correlation with time spent 

with media and academic achievement was in knowledge of 
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public affairs and attitudes toward political efficacy. 

General Knowledge of Current Polit_ical_Issues 

In knowledge of state politics the sample indicated 

a 79.6^ knowledge of the name of the governor of their 

state. At the national level, 79.3^ were able to supply 

the name of the Vice President; 65.6^ were able to give 

the name of one Republican candidate for President; 16.1^ 

gave another, and l8.3^ could supply the name of a third 

Republican candidate for the office. A majority, 50.5^, 

knew the name of one Democratic candidate for President. 

Two other candidates for the office were named by 22,6%o 

and 25.8^ respectively. 

Knowledge of Ethnic Issues and Personalities 

In ethnic issues and personalities the sample 

demonstrated a knowledge near that shown in general current 

political issues. Labor leader Cesar Chavez was correctly 

identified by 6^.0^ of the sample but only ^-5.0^ had any 

accurate knowledge of La Raza Unida, the Chicano social 

and political activist organization. 

Attitudes Toward Political Efficacy 

A majority, 62.5^, felt that citizens have a say in 

government action. On the other hand, 71.7^ felt that 

government is too complex an entity for comprehension. 

Half of the sample, 50.5^, felt that public officials 
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care about their constituents and 58.1^ felt that "the 

voice of the people" voting by citizens influences the 

course of government and society in the country. 

Computed Variables 

Seven computed variables were analyzed in the study. 

These were: 

1. Computed total TV use for news and information 

2. Computed total TV use for entertainment 

3. Computed total newspaper use for news and 
information 

h. Computed total newspaper use for entertainment 

5. Computed total knowledge of public officials 

6. Computed total attitude toward political efficacy 

7. Computed total knowledge of ethnic issues and 
personalities 

variables of viewing all TV news programs, documen

taries and news specials, national news programs, and 

local news programs, were computed together for total 

TV use for news and information. The median was 8.000 

on a summated scale of 3-12, indicating that most 

respondents used TV quite frequently for news and 

information. 

Total use of TV for entertainment by the respondents 
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was even higher than the total use for news on a summated 

scale of 3 to 22 with a median of 10.̂ -29. This was 

computed from the variables of viewing crime and adven

ture programs, viewing movies on TV, and viewing 

situation comedies. 

Total newspaper use in news and information seeking 

by the respondents who said newspapers served them in 

this function was considerably lower than the same use 

of television. On the summated scale of 3-12 the computed 

variable for newspaper use for information of local and 

state, government news, information of national government 

and politics, and international affairs information the 

median was 7*559. Seven respondents or 7.5^ of the sample 

indicated that they did not use newspapers in any function 

at all. 

Of much greater value to the members of the sample 

was the use of the newspaper in its entertainment functions. 

Computing the entertainment functions of providing infor

mation on sports, advertising, movie information, and 

general entertainment advertising and feat^ores, on the 

summated scale of ^-15 the median was 11.063, with the 

same seven respondents not using the medium. 
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The computed total general knowledge of current 

political issues and personalities on a summated scale 

of ^-12 produced a median of 9.000. These included 

variables of knowledge of the state political figurehead, 

knowledge of the name of the Vice President of the 

United States and knowledge of the names of candidates 

of both political parties for President. 

A low median of 3-51^ on a summated scale of 2-6 

revealed a total knowledge of ethnic issues and persona

lities to be of considerably less significance to 

respondents than general knowledge of current political 

issues and personalities. 

Total attitudas toward political efficacy were 

computed on a summated scale of 3-6 with a median of 

^.3^1. Three items were used for the computation, the 

belief that government officials care about their 

constituents shown to have a cumulative frequency of 

28.7^, the belief that voting by citizens influences the 

course of government shown to have a cijimulative frequency 

of 5^.0^, and the belief that citizens do indeed nave 

a say, that government is the "voice of the people" 

shown to have a cumulative frequency of 80.0^. 
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Correlations 

The relationships between the variables mentioned 

in the objectives for the study are analyzed through the 

computation of The Pearson's Product-Moment Coefficient 

which provides the most reliable means of determining the 

amount of agreement in the observations. Partial corre

lations provide analysis of the relationship of computed 

variables with the dependent variable. 

Mass Media Use and Knowledge of Current 

Ethnic Social Factors 

A knowledge of ethnic issues and personalities showed 

almost no relationship mth the use of electronic media 

in the sample. Only in the variables of the total number 

of hours currently spent with TV, which is, on the average, 

three hours per day, is there any correlation with 

knowledge of ethnic issues and personalities. The 

correlation coefficient between knowledge of labor leader 

Chavez with number of hours currently spent with TV 

per day is r = .22 which is significant at the p<.02 

level. Also use of Spanish language radio correlates 

with knowledge of the same personality at r = .23 which 

is significant at the p^.Ol level. 
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The variable of Spanish language newspaper use 

correlates with knowledge of personality Chavez and the 

social and political organization La Raza Unida. The 

correlation coefficient between Spanish language 

newspaper use and knowledge of ethnic personality Chavez 

is r = .26 which is significant at the p -̂ .006 level. 

The correlation coefficient between Spanish language 

newspaper use and knowledge of La Raza Unida is r = .33 

which is significant at p^r.OOl. 

Mass Media Use and Academic Achievement 

Early use of TV, analyzed as the variable "Time Spent 

with TV Ages V-6," is shown to have a positive relation

ship with academic achievement, GPA, at r = .20 which is 

significant at p<:.0^^-. Time spent with TV in the 7-11 

year old age period correlates with the variable of 

grades at r = .20 which is significant at the p^.036 

level. The correlation coefficient between Family Viewing 

of TV News with GPA is r = .19 which is significant at 

the p<.038 level. The correlation coefficient between 

Total TV Entertainment and GPA is r = .23 which is 

significant at the level of p<.030. 

The correlation coefficient between Newspaper Use for 

News of Local and State Politics and Government and GPA 
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is r = .19, significant at p<:.037. Two newspaper use 

variables, Newspaper Use for News of National Government 

and Politics, and Newspaper Use for News of International 

Affairs correlate with GPA at r = .28 significant at 

p ̂ '̂.OÔ  and r = .25 significant at p<.008 respectively. 

The correlation coefficient between Total Use of Newspapers 

for News and GPA is r = .35 significant at p<.002. 

Interestingly, there is a significant relationship between 

Newspaper Use for Entertainment-Comics and GPA at r = .27 

significant at the p^.006 level. The correlation co

efficient between Total Use of Newspapers for News and 

GPA is r = .35, significant at p<r.002. No relationship 

between movie viewing and the GPA variable was revealed. 

Mass Media Use and Academic Adaptation 

Six variables constitute "Academic Adaptation" for 

correlation tests with ten variables of mass media use. 

The correlation coefficient between "Language Base" with 

Time Spent With TV-Ages ^-6 is- r = .30, significant 

at the p^.006 level. The educational variables of 

Spanish Language Films Viewed in Public School and Total 

Number of Years in the District Where Diploma is Awarded 

correlate at r = -0.36, significant at the p^.OOl level. 

The correlation coefficient between Frequency of English 

Language Motion Picture Viewing with GPA is r = -0.28, 
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significant at p.<r.OÔ . The Failure in High School and 

Language Base variables produce a correlation coefficient, 

r = -0.20, significant at the p<.029 level. The 

correlation coefficient between Courses Failed in High 

School and Media Use-Grades K-3 is r = 0.05, significant 

at the level of p<.00^-. Courses Failed in High School 

and Time Now Spent with TV correlate, r = -0.36, signi

ficant at p <'.03. 

Mass Media Use and Academic Motivation 

Age is shown to have a highly significant relation

ship with several variables of academic motivation, time 

out of school, failure in elementary or high school, or 

grade point average, which support findings in many 

educational studies over the decades immediately past, 

pertinent to this study is the data which reveals 

relationships of those variables to mass media use. 

The variables Time Now Spent With TV is related to 

Courses Failed in High School at r =-36, significant 

at p-<.029. Hours of the Day Now Spent With TV is related 

to Time Out of School-1 Semester, at r = -0.25 with a 

correlation coefficient of p ̂ .012. The correlation 

coefficient between Family Viewing of TV News Programs 
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TABLE 8 

MASS MEDIA USE AND ACADEMIC ACHIEVEMENT 

AND MOTIVATION 

Time Now Spent 
with TV 

Family Viewing 
TV News 

Frequency of 
Viewing TV News 
Specials and 
Documentaries 

TV vs. Newspaper 
for News 

TV vs. News
paper for 
Entertainment 

Language 
Base 

.305* 

.227* 

-0.020 

-0.076 

.2^51* 

Academic 
Subject 

Preference 

-0.085 

.1555 

-0.110 

0.097 

.072 

Courses Failed 
in High School 

.016 

-0.28̂ -* 

.0791 

.106 

-0.026 
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TABLE 8—(Continued) 

Time Now Spent 
with TV 

Family Viewing 
TV News 

Frequency of 
Viewing TV News 
Specials and 
Documentaries 

Time Out of 
School 
1 Year 

.017 

-0.219* 

.202* 

Grade Point 
Average 

.208* 

-0.188<̂  

.015 

TV vs. Newspaper 
for News 

TV vs. Newspaper 
for Entertainment 

.905 

.021 

,352*** 

-0.23^* 

*p-<i.o5 
**p <:.oi 
***p < .001 

n = 32-92 

Note- 32 respondents reported of courses failed and 
other variance results from lack of response in 
some categories. 
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TABLE 9 

MASS MEDIA USE AND ACADEMIC ADAPTATION 

Mass Media Language Failure in Failure in 
Use Base Elem. School High School 

Time Spent with 
TV - Ages ̂ -6 .305* -0.026 .091 

Time Spent with 
TV - Ages 7-11 -0.080 -0.012 0.192 

Time Spent with 
TV Grades - K-3 -0.123 0.057 -0.'+66** 

Spanish Language 
Films Viewed in 
School -0.039 -0.002 .077 
Purpose in 
Reading Newspaper 0.058 .011 .120 

Frequency of 
English Language 
Newspaper Reading -0.1^0 -0.00^ .01^ 
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Mass Media 
Use 

Number of 
Years in 
District 
When Diploma 
Earned 

Time Out 
of School 
1 Year 

Grade 
Point 
Average 

Time Spent with 
TV - Ages ̂ -6 

Time Spent with 
TV - Ages 7-11 

Time Spent with 
TV Grades -K-3 

Spanish Language 
Films Viewed in 
School 

purpose in 
Reading Newspaper 

Frequency of 
English Language 
Newspaper Reading 

.298*** 

-0.019 

-0.113 

.363*** 

.211* 

-0.002 

.017 

.121 

.1^1 

.036 

.0^7 

.3̂ 5 

.2085* 

-0.077 

-0.113 

-0.007 

.220* 

.097 

*p< .05 
**p < ,01 
***p < .001 

n = 32-92 

Note- 32 respondents reported failing a grade in high 
* school; Other variance results from lack of 

response in some categories. 
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with English Language Base is r = .22, significant at 

P<.016. In students who returned to school after 

dropping out for one semester the variable of Frequency 

of Viewing TV News Specials and Documentaries is related 

to the variable Out of School-1 Semester at r = .28, 

significant at p<1.00^. The demographic variable Father^s 

Occupation is significantly related to two time out of 

school variables, Time Out of School-1 Semester and Time 

Out of School-1 Year at r = 0.2^ and r = 0.17, significant 

at p/.0l5 and p ̂ .059? both variables are important 

indices of academic motivation. 

The correlation coefficient between Time Out of School-

1 Semester with Viewing Local News on TV is r = .22, 

significant at the p.^.019 level. For Time Out of School-

1 Year, with Viewing Local News on TV the coefficient is 

r = .25, significant at p^.009. 

A negative correlative relationship r = -0.21 is 

shown for Viewing Situation Comedies on TV with Out of 

School-1 Year, significant at the level of p<.023. Also 

the variable which measures viewing of situation comedies 

on television is negatively related to academic motivation 

in the variable, Failure in An Academic Course in High 

School at r = -0.17, significant at p<'.057. 
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Newspaper Use for Entertainment-Comics is related 

to the motivation variable Out of School-1 Semester with 

a correlation coefficient of r = .23, significant at the 

level of p<.01^, close to the relationship of the same 

newspaper variable with the academic achievement variable 

reported earlier. 

Data two on variables in the group categorized as 

Attitudes Toward Political Efficacy indicates a relation

ship between two variables of mass media use in elementary 

school and these two variables. In turn, these mass media 

variables are strongly related to motivation variables. 

Specifically, the correlation coefficient between Voting 

as a Determinant of the Way Things Are Run in This 

Country with Classroom Media Use-Grades K-3 is r = .20, 

significant at p<.028. Voting As the Voice of the People 

for Governmental Action is related to Spanish Language 

Films Viewed in Public School, r = .26, significant at 

the p <.007 level. 

The correlation coefficient between Newspaper Use 

for International Affairs with Failure in High School 

is r = .18 significant at the level of p <.0^5 and the 

coefficient between Newspaper Use-Advertising and Failure 
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of a Course in High School is r = .27 significant at the 

P<.022 level. Newspaper Use for News of International 

Affairs is related to Grade Point Average with a coefficient 

of r = .25, significant at p<.008. 

Partial Correlations 

Partial correlations provide more accurate measurement 

of the relationship of variables because they control the 

effects of other variables upon the relationship of the 

two variables in question; partial correlation nullifies 

the unwanted effects. For this reason the computed 

variables. Total TV Use News, Total TV Use-Entertainment, 

Total Newspaper Use-News, Total Newspaper Use-Entertainment, 

Total Attitude Toward Political Efficacy, Total Knowledge 

of Current Political Leaders and Issues, Total Knowledge 

of Ethnic Issues and Personalities, with Grade Point 

Average (GPA) were analyzed with partial correlations 

so that the unique effect between a particular mass media 

use variable and GPA could be determined, controlling for 

the other computed variables. 

The partial correlations between GPA and Total TV 

Use-Entertainment controlling for Total TV Use-News, 
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Total Newspaper Use-News, Total Newspaper Use-Entertainment 

is r := -.235 which is p<.03. This indicates the 

respondents who watch a lot of TV for entertainment have 

lower grades than those who use television in this function 

less. Grade Point Average with Total Newspaper Use-News 

controlling for Total TV Use-News, Total TV Use-Entertain

ment, Total Newspaper Use-Entertainment is r = .352 

significant at p<.002 indicates that those who read 

newspapers regularly earn higher grades than those who 

read less for knowledge of current events. Grades 

correlated with Total Newspaper Use-Entertainment at 

r = .0337 is not significant at p<.395 when controlled 

for Total TV Use-News, Total TV Use-Entertainment, Total 

Newspaper Use-Entertainment, an indication of the strength 

of the earlier derived correlations. 

Summary 

Mass Media Use and Knowledge of Ethnic Issues and 

Personalities were related only through the total number 

of hours spent with TV and in the use of Spanish 

Language newspapers. 

Mass Media Use and Academic Achievement were related 

significantly in several important variables, Use of TV-

Ages ^-6, Family Viewing of TV News, Total TV Use-

Entertainment, and all the newspaper variables. 
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Neither radio nor motion picture use were shown to be 

significant factors in academic achievement though both 

uses were highly significant in Total Mass Media Use. 

Mass Media Use and Academic Adaptation were related 

through the variables of Language Base, Spanish Language 

Films Viewed in Public School, TV Use-Ages ^-6, Total 

Number of Years in School District Where Diploma Was 

Awarded, Frequency of English Language Motion Pictiore Use, 

and Courses Failed in High School. Time Now Spent With 

TV showed a negative relationship in this objective. 

Age is shown to be a significant factor in the 

relationship of Mass Media Use and Academic Motivation. 

Time Now Spent With TV is related to Coiorses Failed in 

High School. Students Out of School-1 Semester were shown 

to use TV frequently for viewing TV news specials and 

documentaries as well as other news functions of TV. 

Students who have returned to graduate after being Out of 

School-1 Year, students of high levels of academic 

motivation, use both TV and newspapers regularly in the 

surveillance functions. The entertainment variable of 

viewing situation comedies clearly was negative in 

Academic motivation at r = -0.21, significant at p<.023 

and r = O.I7, significant at p<.057. 
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Partial correlations between seven computed variables 

with Grade Point Average indicate significant mass media 

use in two total newspaper use computed variables and 

to a less extent some significance in the computed variable. 

Total TV Use-News. 



CONCLUSIONS AND RECOMENDATIONS 

The major objectives of this study were to determine 

whether mass media use by Mexican American students who 

are successful in graduating from high school is related 

to academic adaptation or to academic motivation and to 

determine v̂ hether time spent with mass media is related 

to the level of academic achievement by them. In addition 

two objectives sought to determine whether there is a 

significant level of bilingual media use by these students 

now or in their pre-school and early elementary school 

years. 

Summary 

Two objectives of this study, to determine whether 

there is a significant level of Spanish language mass 

media use by the respondents and to determine whether 

there was a significant level of bilingual media use by 

the respondents in early school years, were realizedo 

Motion pictures in Spanish were a significant 

factor in the mass media experience in the early years 

8^ 
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of more than one fourth of the sample. Where the 

language base is Spanish, occasional use of Spanish 

language motion pictures continues in to current use. 

Spanish language radio is a highly significant mass 

media use with a large majority of the sample but this 

use shows no significant relationship with academic 

achievement. The limited experience of the respondents 

with Spanish language films in the classroom is signi

ficant, considering the small number of respondents who 

had viewed such films. TV use does not contribute to 

knowledge of current ethnic-social factors but reading 

Spanish language newspapers does perform this media 

function. 

Time spent with mass media is significant in 

academic achievement in several respects. Newspaper 

reading in either Spanish or English is significantly 

and positively related to academic achievement and 

motivation but has no apparent influence upon academic 

adaptation. Family viewing of TV news-programs is also 

related to academic achievement-, the inference here is 

that the medium is performing a function other than that 

of providing gratification for the surveillance role. 

The manifest and latent functions of TV for zhe society, 

subgroups, individual, and cultural system are at work 
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in this variable (Wright, I960) and from them derive 

significance in academic achievement. 

While there is little indication that students accept 

any medium as useful in cognitive learning, except 

newspapers, it is shown that early use of mass media is 

significantly and positively related with academic 

achievement or GPA. Motivational factors of mass media 

use seem to be limited to a few specified media but 

are significant. 

In the matter of academic adaptation further study 

is required. None of the respondents indicated a use of 

TV other than entertainment or relief from boredom 

when asked their purpose in viewing the medium; however 

when asked about specific uses for the medium, their 

responses were entirely different, which suggests some 

bias toward the medium. A large majority indicated that 

there were two or more sets in their home and that they 

were heavy users of television in the early years when 

the most important academic adaptations were occurring. 

A strong negative correlation exists between Mass Media 

Use-Grades h-7 and Time Out of School-1 Semester at 

r = -0.23, significant at p<.0l6. This infers that a 

lack of media use in the classroom in these grades 

contributes to time out of school. The same kind of 
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relationship is manifested in the correlation of Mass 

Media Use Grades 8-12 with Time Out of School-1 Year, 

r = .20 with p<.03^. Mass Media Use-Grades K-3 

apparently even has some influence upon Courses Failed 

in High School at r = -O.H-6 significant at p <.00^. 

The medium of preference for the highly adapted, honor 

graduates and students who had ret̂ orned to graduate 

after a prolonged absence of one semester or more, is the 

newspaper, while the most widely used medium radio, appears 

to be unrelated to either academic adaptation or academic 

motivation. 

Research Recommendations 

The data from this study clearly indicates that 

further study is needed to understand why mass media is 

relatively unsuccessful in purveying knowledge of current 

ethnic social factors, and why mass media does not function 

at a more significant level in academic adaptation or if 

this factor has changed since the study was initiated. 

Recommendations for the Media Industries 

Industries which support research related to their 

services should institute studies which will yield 

knowledge of media use for academic adaptation so that 



88 

they may accommodate the burgeoning audience of Spanish 

s-urnamed individuals. Television and English language 

newspapers should increase their coverage of ĉ arrent 

ethnic social factors in order to build their audience 

in this rapidly growing minority. Radio should make 

specific use of this data. 

Recommendations for the Academic Institution 

Educators should increase their cooperation with 

studies in the uses of mass media perhaps to the extent 

of initiating new cooperative studies with media indus

tries. In addition a review or evaluation of classroom 

use of mass media should be undertaken for every student 

who drops out to determine if the media learning resources 

available are in fact being properly employed. Mass 

media use should be evaluated with any other measurements 

of academic adaptation in bilingual-bicultural educa

tional programs. Mass media as a significant factor in 

academic motivation should be recognized and programs, 

such as the newspaper in the classroom, should be employed 

to take advantage of this motivating factor. 
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APPENDIX A 

Houston Technical Institute 
May 18, 1976 

Dear Colleague, 

Within the next week a survey worker from our student 

body will distribute questionnaires to the Spanish surnamed 

students in your senior homeroom. This survey will require 

no effort on your part aside from permitting the survey 

worker to distribute the questionnaire and perhaps assisting 

with collecting them over a four day period. NO TABULATION 

IS REQUIRED ON YOUR PART. This survey has the full 

approval of the principal. 

The purpose of the questionnaire is to collect data 

which we hope will tell us something about how our Mexican 

American students who have achieved graduation use media 

to reinforce their academic efforts. This could be impor

tant in assisting other Mexican American students to 

achieve the same success. Your cooperation and good will 

for the survey are essential to its success. 

Sincerely, 

Dell Gunter 
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APPENDIX B 

DEAR SR. HOMEROOM TEACHER: 

ENCLOSED ARE QUESTIONNAIRES WHICH SHOULD BE HELPFUL IN 
THE STATISTICAL ANALYSIS OF SOME FACTORS WHICH CONTRIBUTE 
TO SUCCESS IN ACHIEVING HIGH SCHOOL GRADUATION AMONG OUR 
SPANISH SURNAME STUDENTS. IT IS CONCEIVABLE THAT THIS 
STUDY MAY YIELD INFORMATION WHICH HAS IMlffiDIATE SIGNI
FICANCE IN OUR OWN SCHOOL. PLEASE DISTRIBUTE THE 
QUESTIONNAIRES TODAY AND COLLECT THEM TOMORROW^ NO 
TABULATION I S REQUIRED ON YOUR PART BUT YOUR HELP I S I^CH 
NEEDED IN ENCOURAGING FULL PARTICIPATION. THANK YOU. 
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APPENDIK C 

Dear HTI Student: 

The Spanish surname individuals in the HTI class of I976 
have an opportunity to participate in a study which can 
be of great value to students in the future. 

Attached is a questionnaire regarding your use of media 
during your years in school. Your name will not be given 
in the statistical evaluation of the ŝ jrvey but it is 
needed on your individual questionnaire in order to 
insure that only Spanish surname individuals will be 
participants in study. Statistical evaluation of this 
information will be valuable in helping educators to 
determine which modern media techniques have been helpful 
to you in achieving the success you now enjoy. 

Please return your completed questionnaire to your homeroom 
teacher by tomorrow. We must have every Spanish surname 
individual in the class if the survey is to be valid. Your 
participation could be your first act as a high school 
graduate to show your concern for the future of education. 

Thank you for your help. 

Sincerely, 

Mrs. Gunter 
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APPENDIX D 

Date of Interview Homeroom 

Name of Respondent Phone 

Sex Age Mother's Occupation 

Father's Occupation 

1. What language is most spoken in your home? 

2. Do you speak Spanish very fluently? fluently 
not too fluently riot at all 

3. What do you consider to be your best subject in 
school ?̂  _^_____ 

4. How many years have you attended HISD schools? 

5. How many years have you attended public schools in 
cities other than Houston? 

6. Have you ever attended a public school in a country 
other than the U.S.? 

7. Have you ever attended a private or parochial school in 
a country other than the U.S.? If so, where? 

8. How many members are in your household? 

9. How many radios are there in your home? 

10. Have you ever viewed a Spanish movie in public 
school? 

11. Were movies, television, or recordings used frequently 
in the classes you attended from grades Kindergarten -
3? Yes No grades 4-7? Yes No , grades 
7 -12? Tes No 

12. On an average, how many times a month do you now attend 
English language movies?_ 

13. On an average, how many times a month did you attend 
English language movies between the ages of 5 -11? 
between the ages of 12 - 17? 



14. 

15. 

16. 

17. 

99 

How much time did you spend daily with TV between the 
ages of 4 - 6? between the ages of 7 - 11? 
How much time do you estimate that you now spend with 
TV? 

What is your main purpose for watching TV? 

How many television sets are there in your home? 
None One More 

During what hours do you recall watching television at 
the age of 5? at the age of 9? 

18. What days of the week do you usually watch TV now? 

19. During what hours do you normally watch television 
now? 

20. 

21. 

22. 

23 

language was spoken in the first 
In what grade do 
film? 
in 

What 
saw? 
your first educational 
What language was spoken 

movie that 
you recall 

you 
seeing 

the movie? 

Does your family gather to watch news shows on tele
vision? Yes No 

How often do you attend Spanish Movies? Very often_ 
Quite often Not too often Not at all 
How often did you attend Spanish movies before the age 
of twelve? Very often Not too often Not at 
all 
How often do you attend Engli'sh movies? Very often 
Quite often Not too often Not at all 
How often did you attend English movies before the age 
of twelve? Very often Quite often Not too 
often Not at all 

About how often do you watch the following kinds of TV 
shows? News specials or documentaries? frequently 
sometimes rarely or never? Crime and adven
ture shows? frequently sometimes rarely 
or never? National news broadcasts? frequently 
sometimes rarely or never Movies? 

sometimes frequently 
Local news broadcasts? 
rarely or never 
quently sometimes 

rarely or never 
frequently sometimes 
Situation comedies? fre-
rarely or never ? 
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24. About how many days a week do you read a Spanish Lan
guage newspaper? everyday about everyday 
a few days a week less than a few days a week 
never ? 

25. About how many days a week do you read an English Lan
guage newspaper? everyday about everyday a 
few days a week less than a few days a week 
never ? 

26. What is your main purpose in reading a newspaper? 

27. When you read your newspaper and come across the fol
lowing kinds of stories, how often do you read them? 
Would you say you frequently, sometimes, rarely, or 
never read them. 

local and state government and politics? 
sports? ^ ^ ^ 
national government and politics? 
comics? 
international affairs? 
woman's section? 
movies section? 

28. How often do you listen to Spanish language radio pro
grams? very often quite often not too 
often not at all 

29. How often do you listen to English language radio pro
grams? very often quite often not too 
often not at all 

30. Do you think that public officials (like senators and 
congressmen) care much about what people think? 
Yes No 

31. Would you say that the way people vote is the main 
thing that decides how things are run in this country? 
Yes No 

32. Some people have said that voting is the only way that 
people can have a say about how the government runs 
things. Do you agree that this is true? Yes No 

33. Do you believe that people have a say about what gov
ernment does? Yes No 
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34. Do you sometimes get the feeling that politics and 
government are so complicated that you really can't 
understand what's going on? Yes No 

35. Who is the governor of Texas? 

36. Who is the vice-president of the United States? 

37. Who are two Republicans running for president in the 
U.S. ? 

38. Who are two Democrats running for president of the U.S.? 

39. Who is Cesar Chavez? 

40. What is La Raza Unida? 

41. Have you ever been out of school for a period of one 
month? one semester? one year? more than a 
year? 

42. Did you fail to pass any grade in elementary school? 
Which one? 

43. Did you fail any courses in high school? 
which one? 
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APPENDIX E 

1. sex 

2. age 

3. mother's occupation 

h, father's occupation 

5. Mother Tongue 

6. level (fluency) of Spanish usage 

7. Academic subject preferred 

8. Number of years in HISD 

9. School attendance in cities other than Houston 

10. Attendance in public school in country other than U.S< 

11. Attendance in private or parochial school in country 
other than U.S. 

12. Number of persons in household 

13. Number of radios in home 

1^. Spanish language films viewed in public school 

15. Media use K-3 

16. Media use grades k-7 

17. Media use grades 8-12 

18. Number of English language movies now attended per 
month 

19. Number of English language movies attended ages 5-11 

20. Number of English language movies 12-17 
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21. Time spent with TV ages ̂ -6 

22. Time spent with TV ages 7-11 

23. Time now spent with TV 

2^. Purpose in watching TV now 

25. No. of TV sets in home 
26. Hours of week spent with TV age 5 

27. Hours of week spent with TV age 9 

28. Days of week now watch TV 

29. Hours of day now spent with TV 

30. Language of first movie 

31- Grade in which viewed first educational film 

32. Language of first educational film 

33. Family viewing of TV news broadcasts 

3^. Attendance at Spanish language movies (frequency) 

35. Attendance at English language movies 

36. Frequency of Spanish movies before age 12 

37» Frequency of English movies before age 12 

38. Frequency of viewing news specials or docijmentaries 

39. Use of TV for entertainment--Crime and Adventure shows 

-̂0. National news broadcasts 

-̂1, Movies on TV 

h2. Local news 

1+3. Sit Coms 

l+i+. Frequency of use of Spanish language newspaper 
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^ 5 . Frequency of use of English language newspaper 

H-6. Purpose in reading newspaper 

^ 7 . Newspaper-local and state government information 

^ 8 . Newspaper-sports information 

^9. Newspaper national government and politics 

50. Comics 

5-1. International affairs 

52. Advertising 

53. Movies section 

5^. Spanish language radio, use of 

55. English language radio, use of 

56. Credibility and concern of public officials 

57. Voting as a determinant of "the way things are run 
in this country." 

58. Voting as "voice of the people" for governmental 
action/ 

59. Belief that people have a say in what happens in 
government. 

60. Belief that goverrmient and politics are too complex 
for understanding. 

61. Knowledge of governor of Texas 

62. Knowledge of name of Vice President 

53, Name of Republican candidates for President 

5I+, Name of Democratic candidate for President 

65. Knowledge of Cesar Chavez 
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o6. Knowledge of La Raza Unida 

67. Time out of school-one semester 

68. Time out of school before returning-one year 

69. Time out of school more than one year 

7O- Failure in elementary school 

71. Failure in high school 

72. Courses failed in high school 

73. GPA 

7^. Total TV nex̂rs use computed from 38, ̂ -0, k2 

75. Total TV entertainment use computed from 395 ^Ij ̂ 3 

76. Total Newspaper news use computed from 7̂5 ^9j 51 

77* Total Newspaper entertainment use computed from 
-̂8, 50, 52, 53 

78. Total attitude toward political efficacy computed 
from 56, 57, 59 

79. Total knowledge of current political leaders and 
issues computed from 61, 62, 63, 6h 

80. Total knowledge of ethnic issues and personalities 
computed from 65, 66 


