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ABSTRACT 

The purpose of this study was to determine parent's of 

non-disabled preschoolers views of inclusion at the 

preschool level. The questionnaire was developed to 

address views such as benefits for both the child with 

disabilities, and their non-disabled peers, disabilities 

parents feel adversely affect their chiid's education and 

care, the social extent to which parents want thier child 

to interact with a child with disabilities, inclusion's 

effect on enrollment, and the parent's desire for 

notification and education about disabilities and 

inclusion. Parents' responses showed their feelings toward 

inclusion depended on the disabiiity of the included child, 

through overall they view inclusion as beneficial. 

Parents also indicated that they desire for their child, 

and themselves, to be educated about disabilities. 
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CHAPTER I 

INTRODUCTION 

One view of education is to look at a student and 

treat him/her as an individual. However, there is not one 

exhaustive educational solution for any group of children 

and children with disabilities are no exception. Education 

continues to change to accommodate all children including 

children with disabilities, but change is not always seen 

as the best solution. The Individuals with Disabiiities 

Act of 1990 (IDEA), as amended from the original law PL 

94-142 enacted in 1975, mandates that all children 

regardless of the nature and severity of the disability, 

receive a free and appropriate education. Moreover, it 

mandates that children with disabilities be educated in the 

least restrictive environment (LRE). Today, twenty-three 

years later, arguments still exist over what LRE means for 

children with disabilities. 

In years past, schools have set aside special 

classrooms, or self-contained classrooms, for special 

education students and deemed this the least restrictive 

environment. That is not to say that in some cases, a 

segregated classroom is not that child's LRE. The intended 



definition of the LRE, as set forth in IDEA, refers to the 

placement of a child. The law requires that a child be 

educated to the maximum extent appropriate with his/her 

non-disabled peers. There are 

four factors to be considered in LRE 
decisions: the educational benefit a 
student will derive from placement in a 
general education environment, the 
nonacademic benefits of piacement in a 
general education setting, the effect the 
student will have on other students in the 
ciass, and the cost of supplementary aids 
and services. (Osbourne & Dimattia, 1994, p. 
11) 

Administrators and teachers alike sometimes resist 

integrating children with disabilities into general 

education classrooms (Smith & Rose, 1994). Teachers 

complain of not being prepared for the inclusion of a child 

with special needs, and find that they lack the support 

necessary for successful integration (Vaughn, Schumm, 

Jallad, Slusher, & Saumell, 1996). Parents also resist the 

idea of inclusion (Peck, Carlson,& Helmstetter, 1992). 

Parents of children with disabilities fear their child will 

not get the attention deserved, and fear that their child 

will receive cruel treatment from the other students. 

Parents of non-disabled students' worry that their child 

will not be challenged in an integrated classroom, fearing 



that the teacher will have modified the curriculum for the 

whole class. Parents also worry their non-disabled chiid 

will receive less one-on-one attention, as the teacher 

devotes all extra time to the chiid with disabilities. 

Although anticipation of integration causes anxiety, 

in retrospect, teachers and parents view integration as 

beneficial for all students (Wagner, 1989; Peck et al. , 

1992). Likewise, peers report positive experiences from 

integration (Flicek & Anderson, 1994; Apoloni, Ruskus, & 

Triest, 1982). 

Inclusion also shows to have many benefits for younger 

children. In school age children, grades Kindergarten 

through 12^^ grade, a parent of a non-disabled chiid has 

very limited options when their child is placed in an 

inclusive classroom. In fact, the parent's only other 

option is to place their child in a private school. In a 

birth through five preschool, however, options are very 

different. A parent has the option of taking their child to 

any of the abundant daycare or birth through five preschool 

tuition-based facilities. Although birth through five 

preschools must comply with Americans with Disabilities Act 

(ADA), which requires facilities to be accessible for 

people with disabilities, some preschools do not meet ADA 



compliance regulations, and by ignoring ADA regulations, 

choose not to enroll some students. 

Preschool children can benefit from inciusion (Peck, 

Odom, & Brinker, 1993, cited in Smith & Rose, 1994). 

Concerns about integration remain, though these concerns 

are often not addressed. Offering preschooi chiidren the 

opportunity to enhance their education with inciusion at an 

early age may be beneficial to all. 

Searl (1996) has provided guidelines for child care 

facilities to foilow when including a child with special 

needs. In the articie, she lists ideas for childcare 

providers in reference to staff, finances, and parents of 

disabled children. Guidelines to establish an inclusive 

preschool classroom do exist, however, guidelines are not 

included for parents of non-disabled children. Inclusion 

will be more successful with support from the parents whose 

children are participating in the inclusive birth through 

five preschool classroom. 

Therefore, the purpose of this study is to identify 

concerns about inclusion of parents of non-disabled 

preschool children. This information can be applied to any 

birth through five preschool to help facilitate a more 



positive inclusion experience for the parents and children 

attending an inciusive birth through five preschool. 

The present study will address the views of parents of 

non-disabled preschool children views on the following 

topics related to the inclusion of children with 

disabilities in a general preschool: 

1. The academic effects of inclusion for children 

with disabilities. 

2. The academic effects of inclusion for children 

without disabilities. 

3. The social effects of inclusion for children with 

disabilities. 

4. The social effects of inclusion for chiidren 

without disabilities. 

5. The effect on care given to the child with 

disabilities as it relates to the disability of the 

included child. 

6. The effects on care given to the non-disabled 

child as it relates to the disability of the included 

child. 

7. Social implications for the children with 

disabilities and for the non-disabled child. 



8. The effect inclusion has on a parent's decision 

to enroll their child in a preschool. 

9. Specific requests made by parents of non-disabied 

children regarding how notification and education are 

addressed. 



CHAPTER II 

LITERATURE REVIEW 

Implications for the Individuals With 
Disabilities Act (IDEA) 

Special education is a continuum of change. New 

studies on current methodologies of instruction shape and 

remold the way we think of education. This may lead to 

permanent changes as mandated by federal law. Significant 

changes have occurred since Education For All Handicapped 

Children Act of 1975 (PL 94-142). Later renamed the 

Individuals With Disabilities Act (IDEA) of 1990, this law 

took existing ideas of special education, and shaped them 

to form what we have today. Inclusion is one change that is 

still being reshaped and expanded to encompass all ages and 

disabilities. 

Some of the most important aspects of IDEA include the 

provision for a free appropriate education, mandating that 

students be educated in the least restrictive environment 

(LRE). The Amendment 99-457, also mandated services for 

children ages 3-5, as well as provided financial incentives 

for infant and toddler programs. These and other important 



changes were made with IDEA to shape special education 

(Smith & Rose, 1994) . 

The Least Restrictive Environment (LRE) 

The least restrictive environment (LRE) is one of the 

aspects of IDEA that is still being defined in our 

education system. Discussion about the LRE concerning 

whether a child with special needs should be taught in the 

self-contained classroom, mainstreamed through general 

education classes, or fully integrated being included into 

the general education classroom occurs frequently. The 

response to IDEA requiring that students be placed in the 

LRE is inclusion or integration. According to Searl (1996, 

p- 5), "inclusion is a process in which children with 

special needs have the opportunity to participate fully in 

all activities offered to children who do not have 

disabilities." However, IDEA does not require that 

students be fully included into general education 

classrooms, it simply refers to piacing students in a 

setting much like the general classroom environment as 

possible (Osbourne & Dimattia, 1994). 

Realizing that children are individuals is crucial in 

determining the level of special education services. One 



cannot expect that every child will fit into an inclusive 

moid. It is important, however, to explore all options for 

the individual and find the LRE suitable for that 

individual. 

Negative Aspects of Inclusion 

Sometimes, however, individuals have negative feelings 

towards persons with disabilities, which then leads to the 

negative feelings of integration. These feelings are 

usually generalized and apply to all persons with 

disabilities, regardless of disability or age of the 

person. "Negative beliefs many people have about 

individuals with disabilities may often be based on fear, 

misconceptions, and lack of knowledge" (Hammond, Jentzch, & 

Menlove, 1994, p. 34). Smith and Rose (1994) found that 

sometimes administrators of schoois are hesitant to 

initiate integration because of these same feelings. 

Fears, concerns, or beliefs make personnel reluctant to 

change from serving students in a homogenous group, to 

integrating students with disabilities into general 

education classrooms. These misconceptions usually go 

beyond specific disabilities or age of the person with 

disabilities. 



t> 

When faced with integration, some teachers are 

apprehensive (Vaughn et al., 1996). Many perceive that 

they cannot provide the same education for a child with 

disabilities as they do for the general education students. 

Anxiety builds as the teacher tries to determine social 

effects of inclusion. Teachers are sometimes concerned 

that children without disabilities wiil acquire undesirable 

behaviors from children with disabilities. There is 

curiosity and anxiety about the child's limitations and how 

this will affect the class as a whole. The teacher may 

agonize over how to handle the other children's teasing 

about the child's disability. These questions may enter 

teacher's minds at any age level, and regardless of the 

child's disability. 

Some teachers feel they do not have enough information 

about inclusion in general and what their role in the 

process includes (Chandler, 1994; Vaughn et al., 1996). 

Teachers report that the academic success of students 

without disabilities will decline and question the academic 

advantages for children with disabilities. Perceptions 

regarding the safety of the students harbor negative 

feelings about inclusion. Teachers also report being sued 

because of an injury, or because a student's education was 
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compromised because she/he couid not dedicate more time, 

due to the extra time being spent on the chiid with 

disabilities. 

Teachers also state that administrators are unaware 

and/or unsupportive of inclusion, and therefore the teacher 

will not get the needed support (Vaughn et ai., 1996). 

Support from the special education staff is vitai as well, 

and teachers perceive that a child with special needs being 

placed into their classroom will be responded with little 

or no support from the special education staff. 

Positive Aspects of nclusion 

Inclusion or integration, offers many benefits, 

however it is impossible for inclusion to be successfui if 

there is little or no support from the special education 

staff and the administrators. Hammon et al. (1994) 

suggest we promote inclusion to increase opportunities for 

all students to develop relationships. Classmates will 

learn to respect diversity and to respect other 

individuals. Inclusive classrooms promote positive 

attitudes and social acceptance for all students involved. 

For the person with disabilities, the inclusive setting 

exposes them to and helps them learn appropriate social 
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skills. Students with disabilities learn more academically 

when they are integrated into the general classroom if the 

proper support is given (Hammon et al., 1994). 

There are several other benefits of inclusion for both 

children with disabilities and their non-disabled peers, as 

well as for teachers and parents. For the children with 

special needs, motor skiils and communication are learned 

naturally in a natural setting. Non-disabled peers provide 

a need for communication. Children without disabilities 

will gain an "acceptance of differences and the diversity 

of friendships" (Searl, 1996, p. 7). As well, children 

with disabilities and without disabiiities alike will 

become more resourceful and more creative. 

Academics can be enhanced as well. To provide the 

students with disabilities support within the classroom, 

teachers can use cooperative learning groups. Polloway and 

Patton (1997) suggest using cooperative learning groups for 

classrooms with various academic levels. Cooperative 

learning groups increase the academic performance of 

children because children learn the material more 

thoroughly by teaching it to their peers. 

Students with disabilities who were in inclusive 

classrooms had higher gains academically and in functional 

12 



skills than students in segregated classrooms (Wolak, York, 

Sc Corbin, 1992, cited in Saiend 1998) . Banjerji and Dailey 

(1995) reported academic gains as well as gains in seif-

esteem for students in an included classroom. 

The safety of the students does not have to be 

compromised. If needed, a student aide can help the 

teacher whenever possible. Learning specific techniques 

about transporting, and emergency techniques, such as first 

aid, can eliminate many of the safety issues. Behavior 

management training can also exclude any safety issues. To 

avoid any unnecessary injury to the child with 

disabilities, it would be beneficial for the students in 

the classroom, as well as their parents, to be educated 

about the characteristics of different disabilities of the 

included child. Confidentiality should be honored, and can 

be honored by requesting the parent's involvement in the 

education. 

Parents will benefit from inclusion as well by 

becoming more aware of disabilities. Inclusion also 

bridges the sometimes segregated gap in the community and 

makes all parents part of the community. Likewise, the 

availabiiity of other parents for support and information 

becomes more readily accessible (Searl, 1996). 
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Teachers also benefit from integration. Both special 

educators and general educators can iearn from a diverse 

staff and from working with diverse students. Teachers can 

learn new teaching methods, and utilize a wealth of support 

and materials when combining the special education team 

with the general education team (Scruggs & Mastropieri, 

1996). In general, the whole school can benefit from 

integration as these new attitudes and attributes of 

integration spread from the individual to the classroom, 

and then to the school. Overall, each member of the 

integration process benefits (Seari, 1996). 

Including Children of All Ages And Disabilities 

Reports show that there is no evidence that children 

with certain conditions or levels of disabiiity make "more 

or less good candidates for integration; when the 

integration is of high quality, all children have had 

successful experiences in the programs studied" (Smith & 

Rose, 1994, p.5). Flicek and Anderson (1994) showed 

including chiidren with behavior disorders as beneficiai to 

the children with disabilities, his/her peers, the teachers 

and the parents. Inclusion is beneficial for children with 

learning disabilities as well, according to Banerji and 
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Dailey (1995). Peck et al. (1992) and Chandler (1994) 

report inclusion as beneficial for preschool aged children 

Therefore, as these studies suggest, inclusion is 

beneficial for all students of all ages. 

Parents of Children With Disabilities' 
Reaction to Inclusion 

Sometimes parents will take a stand between their 

child and inclusion. Parents of children with disabilities 

sometimes fear inclusion because they want to protect their 

child and keep the child with disabilities free from 

teasing and name calling. Parents sometimes do not want to 

put too much pressure on their child with disabilities, and 

think that by keeping the child in a segregated classroom 

with other students with disabilities the child will be 

doing exactly what he/she is supposed to be doing. 

Bierbauer (1987) says, "parents of children with 

disabilities must maintain a fine balance between 

protecting their child from thoughtless cruelty and 

discrimination and teaching their chiid to deal with such 

actions"(26). Bierbauer (1987) suggests that parents of 

children with disabilities quickly end cruel actions, be 

15 
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open about the child's disability and talk to the parents 

of the child's peers. 

Generally, parents whose children have participated in 

integration programs hoid more positive views toward 

integration than do parents whose children have not 

participated in integration programs (Diamond & LeFurgy, 

1994; Peck et al., 1992). PL94-142 has mandated that the 

child with disabilities will be in the general education 

classroom; however, parents of disabled children want their 

child's integration to go beyond the classroom. These 

parents want their child to have friends that live in the 

neighborhood. They want their child to be invited to 

birthday parties and sleepovers. Once the parent decides 

that an included setting would be best for his/her child, 

then the only other concern may be about the parents' of 

non-disabled children opinion of having a disabled child in 

their classroom. 

Views of Parents of Non-Disabled Children 

Parents of non-disabled children sometimes neglect to 

see things from the viewpoint of the parents with disabled 

children. Parents of non-disabled children may fear that a 

student with a disability will take away from their child's 

16 



education. Parents of non-disabied children may also fear 

that their child wiil acquire inappropriate social skills. 

However, according to Chandler (1994), parents of children 

without disabilities express these fears prior to 

integration. The anticipation of what integration holds 

for their child creates this anxiety. Most parents with 

chiidren in inclusive settings no longer have these 

preconceived fears and report the integration of a child 

with disabilities into their chiid's classroom as a 

positive experience. 

Positive experiences occur though, when a good support 

system is in place for the included classroom (Salend, 

1998). Without good support, it would be possible for the 

parent's concerns to become validated. In such a case, 

parent's views on inclusion would reflect the experience of 

a non-supported included classroom. 

Effects of nclusion on Non-Disabled Peers 

Critics of inclusion argue that the non-disabled peers 

in an included classroom are the individuals who are not 

benefiting from inclusion. Flicek and Anderson (1994) 

studied students formally identified as having emotional 

and behavior disorders (E/BD) who were integrated into 

17 



general education settings. The ciass consisted of 

approximately 20 students without disabilities, 10 students 

with learning disabilities and no more than 10 students 

with E/BD- When asked their opinion of the Combo Class, 

students without E/BD generally expressed positive feelings 

about many aspects of the combined class. Of the 31 

students, 28 agreed they would choose a class like the 

combo class next year, and 27 of the 31 agreed they were 

learning more than they had the previous year. 

Apolloni et al.(1982) found through their study cailed 

Project Interdependence, that students without disabilities 

gained a greater respect and awareness of persons with 

disabilities after spending a week with students with 

disabilities in the wilderness. After the week, students 

without disabilities demonstrated improved attitudes toward 

persons with disabilities, and found themselves maintaining 

and making new friendships with persons with disabiiities. 

These two studies demonstrate that with support, 

students without disabilities can have a positive 

experience with integration. This information can easily 

be transferred to the preschool level. If children with 

disabilities are in the general preschool classroom, non-

disabled students will become aware of persons with 

18 



disabilities, generalizing their integrated experience at 

the preschool. Children will also learn respect for 

differences, as in normal play they will have to make 

certain accommodations for the child with disabilities. 

The children with disabilities wiil automatically become 

friends with the students without disabilities, with the 

help of a supportive staff that encourages such 

interactions. 

Inclusion of Preschool-Aged Children 

Integration has been found to be beneficial at all age 

levels. Even children ages three to five years can benefit 

from being integrated into generai education classrooms 

(Peck, Odom & Bricker, 1993 cited in Smith & Rose, 1994) . 

Teachers indicated that "young chiidren with special needs 

were more alike than different that their typically 

developing peers" (Wagner, 1989, p. 10). Miller, Strain, 

Heckathorn, and Miller (1993) reported that integrating 

children at a young age appears to have a strong impact on 

later placement and success of inciusion at later dates. 

Thus, integrating young children with special needs can be 

beneficial to all those involved. 
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By integrating these children at such a young age, the 

awareness and acceptance of differences becomes automatic 

and not taught. According to a study done by Jenkins, 

Odom, and Speitz (as cited in Wagner, D. L., 1989) children 

with disabilities placed in integrated preschool settings 

"show a higher proportion of interactive play, higher 

language development and higher ratings of social 

competencies than thier peers" (p.4) with disabilities 

placed in segregated preschool settings. Preschool-aged 

children mimic other children's behaviors and speech. 

These young children enjoy playing, and usually have to be 

taught prejudice of any kind. 

Preschoolers are known for their curiosity. Normal 

questions will be asked about differences the preschooler 

notices between himself/herself and another student. 

Usually when a good support system is in place for the 

inclusive setting, and questions by the preschoolers are 

answered to end the curiosity, then the child continues to 

play and think nothing unusual has occurred. Promoting 

respect of individuals is one of the main goals of 

integration, and we can see here how this can be 

accomplished. 
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Overall Inclusion for Preschool-Aged Children 

Integration at the preschool age has been seen by most 

as a positive experience. There have been few reports of 

negative outcomes of a well-supported inclusive preschool 

setting, other than the anticipation of the integration by 

the parents and teachers involved. Usually, after the 

experience of inclusion, previous negative feelings from 

anticipation disappear, and it is realized that integration 

is best for the preschool-aged children. 

Neff (1987) asked parents of non-disabled students to 

respond to a questionnaire regarding inclusion. Parents 

responded positively to questions regarding their child 

participating in a preschooi inclusive setting. Eight of 

the nine parents who responded to the survey reported that 

their child did learn something valuable from being 

included with children with disabilities. 

Children without disabilities who participate in 

inclusive classrooms in preschool and kindergarten can 

receive several lifelong benefits. Social benefits such as 

social cognition and respect of diversity are among the 

benefits gained from integration (Peck et al., 1992). 

Integrating children at the preschool age can eliminate 

many of the concerns later. Social benefits, such as 
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accepting differences, can be achieved at this early age. 

Inclusion at the preschooi level can eliminate negative 

concerns that typically are addressed later (Searl, 1996). 

Therefore students would not need to learn to accept 

children with disabilities, it would be a natural reaction 

to years of interaction. More children without disabilities 

becoming friends with children with disabilities could 

enhance the inclusion movement. The connection made outside 

of school between peers would then become second nature if 

integration started at the preschool level. Parents may no 

longer have general concerns associated with a child with 

disabilities being in their child's classroom. Teachers 

should be able to focus their attention to other school 

concerns, as opposed to constantly working at successful 

inclusion. Students would ease into inclusive settings with 

good support and direction would be making the inciusion 

work themseives. 

Children involved in an inclusive classroom at the 

preschool level prove to have developmental out comes that 

are likely to lead to post-school adjustment, particularly 

in the area of social skills. Research shows, "only 

positive outcomes for typically developing children 

involved in settings" (Smith & Rose, 1996, p.3). 
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Many times parents of children without disabilities 

would support inclusion if they could be assured that the 

needs of their children would be met. Chandler (1994) 

gives three guidelines for parents of children without 

disabilities involved in inclusion. The first guideline is 

that parents should not lose sight of their primary 

concern, which is their child. Parents will resent 

inclusion if they feel their child's needs are not being 

met. To avoid animosity about inclusion, it is imperative 

that the staff meets the needs of each child, which in many 

instances wiil require additional staff. 

Secondly, enrolling children with special needs should 

be done in a routine fashion, to avoid any unnecessary 

concern on the parent's part. Be cautioned that too much 

emphasis on a new student with speciai needs being enrolled 

will cause anxiety. The third guideline is to give 

factual information at the request of the parents. In 

addition, Chandler suggests you share with them the 

positive outcomes you anticipate in the program, especially 

as they relate to their child. 
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Guidelines for Inclusion 

Parents have abundant choices in placements for their 

child at this age. Day care centers, and preschools for 

children ages birth through three, exist in a multitude of 

price ranges and iocations giving parents many options. In 

later grades, including children into the general classroom 

is mandatory in the public school. If parents are not 

satisfied with the included classroom, their options are 

home schooling and private school. Realizing the benefits 

of inclusion at the preschool age, it is important for 

preschools to make accommodations and not alienate the 

parents of non-disabled children, encouraging them to keep 

their child in an inclusive setting. 

Possible Guidelines for Eliminating 
Parent's Concerns 

Perhaps parents of non-disabled children would prefer 

to know information about the characteristics of the child, 

and about considerations on how to interact with the 

enrolled child in their child's birth through five 

preschool classroom. Confidentiality again should be 

honored, and respect should be given to the parents of the 
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child with disabilities. Knowledge of the disabiiity may 

have a bearing on the parent's decision to enroll their 

child into an included preschool classroom. Likewise, the 

children's age when enrolled into the integrated preschool 

classroom may encourage or discourage parents from having 

their child participate. 

Being cognizant of the concerns of parents of non-

disabled children may have about inclusive preschool 

classrooms, educators can provide more comprehensive 

information to parents about inclusion. Using guidelines 

inclusive for all children and parents can aid inclusion 

and not discourage enrollment of children with 

disabilities. Fear of losing enrollment of children 

without disabilities due to parental concerns can be 

successively addressed. 

The literature reports that integration of pre-schooi 

children is beneficial for everyone. Any misconceptions of 

integration are usually caused by anxiety due to 

anticipation of inclusion. With a good support system, 

integration is positive for the parents of children with 

disabilities, the children with disabilities, parents of 

non-disabled children, and the non-disabled chiidren, as 

well as teachers, and administrators. Once involved in 
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integration, misconceptions usually disappear and parents 

report positive results. Thus, guidelines gained from 

parents of chiidren without disabilities could eliminate 

misconceptions from the beginning, and encourage more pre-

schools to successively include children with disabiiities 

in their facilities. 

Therefore, the purpose of this study is to examine how 

parents of non-disabled children enrolled in a tuition 

based child care facility feel about their preschool-aged 

child being in an included classroom with his/her non-

disabled peers. 
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CHAPTER III 

METHOD 

Subject 

Thirty-one subjects participated in this study. The 

subjects were parents who take their preschool children to 

the Child Development Research Center (CDRC), located on 

the Texas Tech University campus. Human subjects approval 

was granted by the Texas Tech Internal Review Board. The 

CDRC was chosen because it is a nationally accredited child 

care center, and because of the quality child care it 

provides, the convenience of its location, as well as the 

cost of child care. The assumption is that parents make the 

choice to send their children to this child care center, 

rather than have to send their chiidren for financial 

limitations. The children are divided into three classes: 

ages six weeks to two years, two and three years, and four 

and five years. 

Of the parents who responded to the questionnaire, 84% 

were female, and 13% were males. One parent did not 

respond to this item. Of the parents who participated, 

6.5% were between the ages of 2 0 and 25, 13% were between 

the ages of 26-30, 26% were between the ages of 31-35, 
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35.5% between the ages of 36-40, 9.7% between the ages of 

41-45, and 6.5% between the ages of 46-50. One of the 

participants did not answer this item. Of the 

participants, 87% were Caucasian, 3% were Hispanic, and 

6.5% were Asian, with one parent not responding to 

ethnicity. Of these parents, 42% had a Ph.D., or doctorate 

degree from a higher education facility, 19.4% had a 

master's degree, 29% had a bachelor of science or a 

bachelor of arts degree, and 6.5% responded other, with one 

parent not replying to this item. Only 6.5% of the 

respondents had a child with a disability. 

Measure 

A 25-item survey was developed to determine the 

attitudes of parents of non-disabled children about 

inclusion (see Appendix A). The questionnaire requested 

that the parents give some background information, 

including age, gender, ethnicity, occupation, and spouse's 

occupation, highest degree obtained, the ages of their 

children, and the ages of the children attending the Child 

Development Research Center (CDRC). The questionnaires 

also asked the parents if any of their children have been 

identified with a disability, and if so, what disability. 
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The questionnaire asked if any of their children ever had a 

child with disabilities in their child's classroom, and if 

so, what was the age of the child, and what was the child's 

disability. 

The questionnaire also addressed issues about 

attitudes, or beliefs, the parents had about inclusion. 

One of the questions asked if a child with disabilities 

could benefit socially from integration, and one question 

asked if a child with disabilities could benefit 

academically from being integrated into a general education 

classroom. Seven of the questions asked if parents feit 

their child's education would be compromised by having a 

child with a disability in their classroom, specifying the 

disability of the included child. Seven of the questions 

asked if parents felt their child's care would be 

compromised by having a child with disabilities included 

into the general classroom, specifying the disability. One 

question asked if their child could benefit academically in 

an integrated classroom, and one question asked if their 

child could benefit socially in an inciuded classroom. 

Three of the questions focused on social issues, such as 

inviting a child with disabilities to a birthday party. 
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going to a child with disabilities' party, and becoming 

friends with a child with disabilities. 

The final four questions in the survey asked parents 

questions to determine guidelines for inclusion. One 

question asked if having a child with disabiiities impacted 

their decision to place their child in that classroom. The 

second question asked if parents would want to be notified 

about a child with disabilities in their child's classroom, 

and when they would want to be notified. And the finai two 

questions asked parents if they want their child to be 

educated about the specific disability of the child in 

their child's class, and would the parents like to be 

educated as well. 

Twenty-four of the 25 questions were posed in a 

5-point Likert scale format: completely agree, somewhat 

agree, unsure, somewhat disagree, and completely disagree. 

One question's answer format was in regard to when a parent 

would want notification about a child with disabiiities 

being enrolled in their child's class, prior to enrolling 

my child, prior to my child's first day of class, at 

anytime during the semester, and notification would not be 

necessary. 
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Procedure 

Sixty-one surveys were distributed at the CDRC. The 

surveys included a letter to the parents explaining what 

the survey entailed and requesting that the surveys be 

returned two weeks later; the actual questionnaire; a 

dinner ticket; and a manila envelope for the parents to 

return their surveys in, to ensure confidentiality. The 

questionnaires were placed in the individual chiid's 

folders in the CDRC, designed for the parents to check 

daily. No names appeared on the questionnaires. All of the 

questionnaires were assigned an identification number so 

that none of the responses would be individually 

identifiabie. The CDRC is divided into three classrooms, 

each of which received a questionnaire for each child 

enrolled. 

The dinner tickets were part of the incentive for the 

parents, as described in the parent letter. The ticket 

itself simply requested the parent's name and phone number, 

and was then placed in the separate folder so that the name 

would not be associated with the survey. After the surveys 

were collected, a name was randomly chosen for a forty-

dollar gift certificate at the restaurant of their choice. 
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For the parent's convenience, a large envelope was 

placed in each of the three rooms next to the children's 

daily folders for the parents to return the surveys. A 

separate smaller folder sat next to the large folder to 

collect the dinner tickets. 

Two weeks after the surveys were distributed, a 

reminder letter was placed in each chiid's folder, 

requesting the parents to please return the surveys if they 

had not already done so, and thanking them for their time. 

One week later, the large return envelopes were taken from 

each of the three classrooms, and the data collection was 

complete. 

Because some families have more than one child 

enrolled at the CDRC, only 48 of the 61 distributed surveys 

were expected to be returned. A total of 31 surveys were 

returned. This was a return rate of 64.6%. 
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CHAPTER IV 

RESULTS 

Data Coding and Analysis 

The survey responses were coded as follows: completely 

agree=5; somewhat agree=4; unsure=3; somewhat disagree=2; 

and completely disagree=l. Descriptive statistics were 

calculated for all questions on the survey. The percent of 

agreement, disagreement, and unsure were also determined. 

Agreement was calculated by adding the four and five 

responses and the percent of disagreement were calculated 

by adding the one and two responses. 

Social and Academic Benefits of Inclusion For 
Children With and Without Disabilities 

Overall, parents of non-disabled preschoolers rated 

inclusion as beneficial for children. They perceived that 

children with disabilities (M=4.39, SD=0.96), and children 

without disabilities (M=3.71, SD=1.32), could benefit 

academically from inclusion. 90.32% of the parents agreed 

that children with disabilities could benefit academically 

from inclusion, while 6.45% disagreed, and 3.23% were 

unsure. Of parents, 61.29% agreed that non-disabled 
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children could benefit academicaily from inciusion, 22.58% 

disagreed, and 16.13% were unsure. 

Parents also reported that children with disabilities 

(M=4.80, SD=0.48) and without disabilities (M=4.68, 

SD=0.54) could benefit socially from inclusion. 96.77% of 

parents agreed that both children with disabilities and 

children without disabilities could benefit socially from 

inclusion, with 3.23% reported they were unsure of social 

benefits for children with and without disabilities. These 

data are displayed in Table 1. 

Disabilities Parents of Non-Disabled Preschoolers 
Perceive as Adversely Affecting Their 

Child's Education 

Parents of non-disabled preschoolers perceived various 

disabilities in the following order as adverseiy affecting 

their child's education: behavior disorder (M=3.03, 

SD=1.25); severe disabilities (M=2.74, SD=1.39); learning 

disabilities (M=1.81, SD=1.08); mild/moderate mental 

retardation (M=1.71, SD=1.07); disabilities in general 

(M=1.58, SD=0.81); sensory impairment (M=1.29, SD=0.51); 

and physical disabilities (M=1.26, SD=0.68). 
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Table 1 

Ratings of Academic and Social Benefits of Inclusion for 
Children With and Without Disabilities 

Benefit M SD 

Academic 

Children with Disabilities 4.39 0.96 

Children without Disabilities 3.71 1.32 

Social 

Children with Disabilities 4.80 0.48 

Children without Disabilities 4.68 0.54 

%Agree %Disagree %Unsure 

Academic 

Children with Disabilities 90.32 6.45 3.23 

Children without Disabilities 61.29 22.58 16.13 

Social 

Children with Disabilities 96.77 0.00 3.23 

Children without Disabilities 96.77 0.00 3.23 
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Various disabilities that parents of parents of non-

disabled preschoolers reported as adversely affecting thier 

child's education were rated in the following order: 

behavior disorders (41.94% agree, 32.26% disagree, 25.81% 

unsure); severe disability (35.48% agree, 41.94% disagree, 

22.58% unsure); learning disabilities (12.90% agree, 77.42% 

disagree, 9.68% unsure); mild/moderate mental retardation 

(12.90% agree, 80.65% disagree, 6.45% unsure); disabilities 

in general (3.23% agree, 87.10% disagree, 9.68% unsure); 

sensory impairment (96.77% disagree, 3.23%unsure); and 

physical impairment (3.23% agree, 93.55 disagree, 3.23% 

unsure). These results are reported on Table 2. 

Disabilities Parents of Non-Disabled Preschoolers 
Perceive as Adversely Affecting 

Their Child's Care 

Parents of non-disabled preschoolers perceived various 

disabilities in the following order as adversely affecting 

their child's care: behavior disorder (M=2.45, SD=1.21); 

severe disabilities (M=2.36, SD=1.33); learning 

disabilities (M=1.61, SD=0.92); mild/moderate mentai 

retardation (M=1.36, SD=0.76); disabilities in general 
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Table 2 

Ratings of Disabilities Parents of Non-Disabled 
Preschoolers Perceive as Adverseiy Affecting Their Child's 
Education 

Disability M SD 

3 . 0 3 

2 . 7 4 

1 . 8 1 

1 . 7 1 

1 . 5 8 

1 . 2 9 

1 . 2 6 

1 . 2 5 

1 . 3 9 

1 . 0 8 

1 . 0 7 

0 . 8 1 

0 . 5 1 

0 . 6 8 

Behavior Disorder 

Severe Disability 

Learning Disability 

Mild/Moderate Mental Retardation 

General Disability 

Sensory Impairment 

Physical Disability 

Disability %Agree %Disagree %Unsure 

Behavior Disorder 

Severe Disability 

Learning Disability 

Mental Retardation 

General Disability 

Sensory Impairment 

Physical Disability 

4 1 . 9 4 

3 5 . 4 8 

1 2 . 9 0 

1 2 . 9 0 

3 . 2 3 

0 . 0 0 

3 . 2 3 

3 2 . 2 6 

4 1 . 9 4 

7 7 . 4 2 

8 0 . 6 5 

8 7 . 1 0 

9 6 . 7 7 

9 3 . 5 5 

2 5 . 8 1 

2 2 . 5 £ 

9 . 6 8 

6 . 4 5 

9 . 6 8 

3 . 2 3 

3 . 2 3 
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(M=1.48, SD=0.77); sensory impairment (M=1.36, SD=0.76); 

and physical disabilities (M=1.29, SD=0.59). 

Various disabilities that parents of parents of non-

disabled preschoolers reported as adversely affecting thier 

child's care were rated in the following order: behavior 

disorders (19.35% agree, 54.84% disagree, 25.81% unsure); 

severe disability (29.03% agree, 58.06% disagree, 12.90% 

unsure); learning disabilities (3.23% agree, 90.32% 

disagree, 6.45% unsure); mild/moderate mental retardation 

(6.45% agree, 83.88% disagree, 9.68% unsure); disabilities 

in generai (3.23% agree, 90.32% disagree, 6.45% unsure); 

sensory impairment (93.56% disagree, 6.45%unsure); and 

physical impairment (3.23% agree, 90.32% disagree, 6.45% 

unsure). These results are reported on Table 3. 

Social Extent to Which Parents of Non-Disabled 
Preschoolers Would Want Their Child to Interact 

With a Child With Disabilities 

Parents of non-disabled preschoolers reported that 

they would invite a child with disabilities to thier 

child's birthday party (M=4.34, SD=0.45), and they would 

encourage their child to go to a child with disabilities 

birthday party (M=4.94, SD=0.25). Parents also thought 
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Table 3 

Ratings of Disabilities Parents of Non-Disabled 
Preschoolers Perceive as Adversely Affecting Their Child's 
Care 

Disability M SD 

Behavior Disorder 

Severe Disability 

Learning Disability 

Mild/Moderate Mental Retardation 

General Disability 

Sensory Impairment 

Physicai Disability 

2 . 4 5 

2 . 3 6 

1 . 6 1 

1 . 3 6 

1 . 4 8 

1 . 3 6 

1 . 2 9 

1 . 2 1 

1 . 3 3 

0 . 9 2 

0 . 7 6 

0 . 7 7 

0 . 7 6 

0 . 5 9 

Disability %Agree %Disagree %Unsure 

Behavior Disorder 

S e v e r e D i s a b i l i t y 

Leaming Disability 

Mental Retardation 

General Disability 

Sensory Impairment 

Physical Disability 

1 9 . 3 5 

2 9 . 0 3 

3 . 2 3 

6 . 4 5 

3 . 2 3 

0 . 0 0 

3 . 2 3 

5 4 . 8 4 

5 8 . 0 6 

9 0 . 3 2 

83 . 8 8 

9 0 . 3 2 

9 3 . 5 6 

9 0 . 3 2 

2 5 . 8 1 

1 2 . 9 0 

6 . 4 5 

9 . 6 8 

6 . 4 5 

6 . 4 5 

6 . 4 5 
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they would not hesitate to encourage their child to become 

friends with a child with disabilities (M=1.19, SD=0.54). 

Of parents of non-disabled preschoolers, 96.77% said 

they would invite a child with disabilities to their 

child's birthday party, while 3.23% were unsure. One 

hundred percent of all parents surveyed agreed they would 

encourage their child to go to a child with disabilities' 

birthday party. Of parents of non-disabled preschoolers, 

93.55% disagreed with the statement that they would 

hesitate to have their child become friends with a child 

with disabilities, while 6.45% were unsure. These results 

are found in Table 4. 

Integration's Effect on Enrollment in a Preschool 

Overall, parents of non-disabled children thought that 

having a child with disabilities in their child's classroom 

would not effect their decision to enroll their child in 

that class (M=1.97, SD=1.28). Of the parents of non-

disabled preschoolers, 19.35% agreed that a child with 

disabilities would effect their decision to enroll their 

child, 70.97% disagreed, meaning inclusion would not affect 

their decision to enroll their child, and 9.68% were 

unsure. These data are reported in Table 5. 
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Table 4 

Ratings of Social Extent to Which Parents of Non-Disabled 
Preschoolers Would Want Their Child to Interact With a 
Child With Disabilities 

Social Context M SD 

Invite to Birthday Party 4.34 0.45 

Go to Birthday Party 4.94 0.25 

Hesitate to Encourage Friends 1.19 0.54 

%Agree %Disagree %Unsure 

Invite to Birthday Party 96.77 0.00 3.23 

Go to Birthday Party 100.00 0.00 0.00 

Hesitate to Encourage Friends 0.00 93.55 6.45 
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Table 5 

Ratings of Inclusion's Effect on Enrollment in a Preschool 

Effect on Enrollment 

Effect on Enrollment 

M 

1.97 

%Agree 

22.35 

SD 

1.28 

%Disagree 

70.97 

%Unsure 

9.68 
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The majority of parents (74.19%) reported that they did not 

need notification of a child with a disability being in 

their child's class. However, 25.81% of parents wanted to 

be notified prior to enroiling their child in the 

preschool. These data are displayed in Table 6. 

Parent's of Non-Disabled Preschoolers Desire To Be 
Educated About Inclusion/Disabilities 

Overall, parents of non-disabled children want to be 

educated about the disability of the child included in 

their chiid's class (M=3.97, SD=1.22), and want their child 

to be educated about their classmate's disabiiity (M=4.68, 

SD=0.65). Of parents of non-disabled children, 73.33% want 

to be educated about their child's included classmate's 

disability, 13.33% disagree, and 13.33% were unsure. Of 

parents, 96.77% want their child to be educated about their 

classmate's disability, and 3.23% were unsure. These data 

are represented in Table 7. 
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Table 6 

Ratings of Parent's of Non-Disabied Preschoolers Desire for 
Notification 

Prior to Prior to Anytime in Not 
Enrollment First Day Semester Necessary 

Notification 22.58 3.23 0.00 74.19 
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Table 7 

Mean Ratings of Parent's of Non-Disabled Preschoolers 
Desire to be Educated About Inclusion/Disabilities 

Person to be Educated M SD 

Parent 

Child 

3.97 

4.68 

1.22 

0.65 

Person to be Educated %Agree %Disagree %Unsure 

Parents 

Child 

73.33 

96.77 

13.33 

0.00 

13 .33 

3 .23 
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CHAPTER V 

DISCUSSION 

Purpose 

The purpose of this study was to determine parents' of 

non-disabled preschoolers views of inclusion at the 

preschool level. The questionnaire was developed to 

address issues such as benefits for both the child with 

disabilities, and the non-disabled child, disabilities 

parents feel adversely affect their child's education and 

care, the social extent to which parents want their child 

to interact with a child with disabilities, inclusion's 

effect on enrollment, and the parent's desire for 

notification and education about disabilities and 

inclusion. 

Academic and Social Benefits for Children 
With and Without Disabilities 

When parents of non-disabied chiidren were asked the 

general question of whether or not they felt children with 

disabilities and children without disabilities could 

benefit academically from inclusion, the majority of 

parents responded that they agreed both groups of children 

could benefit academically. However, 90.32% of parents 
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felt that children with disabilities could benefit 

academically, whiie only 61.29% of parents felt that 

children without disabilities couid receive academic 

benefits from inclusion. 

Socially, however, 96.77% of parents reported that 

both children with and children without disabilities could 

definitely benefit by being in an included classroom. Peck 

et al. (1992) reports that social cognition and respect for 

diversity are among some of the lifelong benefits from 

inclusion for the non-disabled child. For the child with 

disabilities, inclusion exposes them to and helps them 

learn appropriate social skills (Hammon et al., 1994). One 

parent commented that she would "like (her) child to be in 

a class with a child with disabilities. I feei they should 

be aware of other's disabilities and how to deai with them, 

the person and the disability." 

Disabilities Parents of Non-Disabled Preschoolers 
Perceive as Adversely Affecting 

Their Child's Education 

Research shows that inclusion has positive benefits 

for all children, regardless of the severity of the 

disability or of the age of the child with disabilities 

(Smith & Rose, 1994). Parents of non-disabled children 
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agreed with this premise when asked in generai if they felt 

children with disabilities would adversely affect their 

child's education. However, when asked about specific 

disabilities adversely affecting their child's education, 

parents' views changed. Of the parents, 41.94% reported 

that they felt children with behavior disorders would 

adversely affect their child's care. Of the parents, 35.48% 

felt that a child with a severe disability would adversely 

affect their child's education. However, only 12.90% of 

parents felt that a child with a iearning disability or 

with mental retardation would have a negative affect on 

their child's education. Of the parents, 3.23% felt that 

children with a physical disability would have a negative 

affect on their child's education, and none of the parents 

felt that a child with sensory impairments wouid negativeiy 

affect the education. 

One parent reported that, "the extent and decision of 

whether I feel a child with disabilities wouid affect my 

child's academic/social growth or care very much depends on 

the disability and the degree of the disability." 

Self-reporting, as was done in this questionnaire, 

places several variables into the responses given, and 

requires that we look at the responses carefully. When 
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asked the general question of whether or not children with 

disabilities would adversely affect their child's 

education, parents overall reported they wouid not 

adversely affect education. However, scores on questions 

about specific disabilities shows that they feel the 

disability does matter. An explanation for this difference 

could be social desirability, meaning people respond to 

questions in the way they feel is expected, or in the most 

sociaily desirable way. 

Disabilities Parents of Non-Disabled Preschoolers 
Perceive as Adversely Affecting Their Child's Care 

Responses from parents of non-disabled children 

regarding disabilities adversely affecting their child's 

education were similar to those responses regarding 

disabilities adversely affecting their child's care. Of the 

parents, 3.23% responded that children with disabilities in 

general would negatively affect their child's care. 

However, parent's responses increases with regard to 

specific disabilities adversely affecting their child's 

care. Of the parents of non-disabled children, 19.35% feel 

that children with behavior disorders could negativeiy 

affect their child's care, whereas 29.03% feit that 
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children with severe disabilities would adversely affect 

thier child's education. Of the parents, 6.45% felt that 

children with mild or moderate mental retardation wouid 

negatively affect thier child's education. Of the parents, 

3.23% feit that students with learning disabilities, and 

physical disabilities would negatively affect their child's 

education, and none of the parents felt that children with 

sensory impairments would have an affect on their child's 

care. 

Results do however slightly differ between the 

disabilities parents perceive as adversely affecting their 

child's education, and adversely affecting their chiid's 

care. Overall, parents of non-disabled preschoolers feel 

their child's education would be more negatively affected 

by inclusion than their child's care. Parents of non-

disabled preschoolers would not resent included classrooms 

if their child's basic needs were met. To meet these 

concerns, Chandler (1994) recommends additional support in 

the included classroom. Educational concerns would 

likewise be met with a well-supported included classroom. 

One of the parents surveyed responded that "many of (her) 

answers would hinge upon the type or severity of the 

disability and whether there was adequate professional or 
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teaching staff to accommodate the child." Another parent 

reported that the answers to the survey "depends on the 

type of class (quality of) that my child is enrolled in and 

also on the type and severity of the disability." 

Social Extent to Which Parents of Non-Disabled 
Preschoolers Would Want Their Child to Interact 

With a Child With Disabilities 

Parents of disabled children usually want their 

child's integration to go beyond the ciassroom. They want 

their children to attend neighborhood schools, so their 

children can make neighborhood friends. Likewise, 

inclusion in neighborhood schools thus provides a naturai 

extension of inclusion throughout the community (Hammond et 

al., 1994). Parents of non-disabled preschoolers who 

responded to this survey are overall supportive of social 

interactions with children with disabilities. Of the 

parents who responded, 96.77% agreed they would invite a 

child with disabilities to their child's birthday party, 

and 100% agreed they would take their child to a child with 

disabilities' birthday party. Parents overall would not 

hesitate to encourage friendships between their child and a 

child with disabilities. 
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Inclusion's Effect on Enrollment in a Preschool 

Overall, parents of non-disabled children reported 

that having a child with disabiiities in their child's 

classroom would not effect thier decision to enroil their 

child. Perhaps some degree of social desirability also 

exists in this response, as only 70.97% of the parents 

agreed, meaning they either completeiy agreed, or somewhat 

agreed. 

Parent's of Non-Disabled Preschoolers Desire 

for Notification 

Because preschools for ages birth through three years 

do not fali under IDEA, notification of a chiid with 

disabilities enrolled in a preschool classroom would be 

possible. However, overall 74.19% of parents of children 

without disabilities reported that notification would not 

be necessary. Of the parents, 22.58% would want 

notification of a child with disabilities in their chiid's 

classroom prior to enrolling their child into that 

preschool. Of the parents, 3.23% would want notification of 

an included classroom prior to the child's first day, but 

not prior to enrolling their child, meaning they would 
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still place their child in the included classroom. One 

parent said she was unsure about wanting notification, but 

that she felt that it "depends on the disability." 

Parent's of Non-Disabled Preschoolers Desire to be 
Educated About Inclusion/Disabilities 

Guidelines do not exist for parents of non-disabled 

children to help ease into inclusion. However, parents 

would want to be educated about the included child's 

disability, and this could be one of the first guidelines. 

One parent wanted the education to be abie to discuss the 

disability with their child at home. Of the parents, 96.70% 

wanted their child to be educated at school about the 

included child's disability. 

Overall, parents feel inclusion is beneficial for the 

child with disabilities and the child without disabilities, 

both academically and socially. However, the parents' 

views vary when the child's disability is given, and the 

disability is more severe. Parents also indicate they 

would like information and education about specific 

disabilities of the included child. In general, parents do 

not want notification about an included classroom, and do 
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agree that they would encourage social reiations between 

their non-disabled child and the child with disabilities. 

Limitations 

There are several limitations of this study. The 

small sample size, n=31, prevents strong generalizations 

from this study. Secondly, the majority of the respondents 

reported to have higher degrees, which is usually 

indicative of being in the higher socioeconomic status, 

thus creating another difficulty for generalizations. And 

finally, the respondents had limited exposure to children 

with disabilities with the high possibility that they have 

preconceived stereotypical ideas about chiidren with 

disabilities, which would cause their responses to be 

negative in nature. 

Directions for Future Research 

The CDRC was chosen for this study because of its 

known high standards of quality and service, and because of 

its higher cost. The higher cost is indicative of parents 

specifically choosing this preschool, as opposed to having 

to enroll their child in this preschool because of cost. 

Parents who have their children enrolled in the CDRC are 
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primarily in the middle to upper socioeconomic status. An 

mteresting extension of this study wouid be to evaluate 

lower socioeconomic parent's views on inclusion, 

determining if education or socioeconomic status affects 

the view of inclusion. 

Surveying many different preschools would broaden the 

survey. One could compare views in suburbs and larger 

cities. Likewise, views couid be compared between several 

different large cities, and across states. It wouid be 

interesting to see if views of preschool inclusion changed 

across state lines, and compared to size of the city. 

Practical Implications 

Inclusion does not have to occur in preschools for 

children ages birth through three, because preschools must 

comply with ADA, but not IDEA. Parents of children with 

disabilies can place their chiid in any given preschool, 

but many times preschools discourage parents by claiming 

they do not have the resources for a child with 

disabilities. Therefore, the parent will find a preschool 

that does, and encourages their child to enroll in their 

facility. 
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However, if a preschool decides to include a child, 

that preschool takes the risk of alienating existing 

customers, who would simply move their child to another of 

the abundant preschools for children ages birth through 

three. The information gathered in this study could help 

preschools avoid that alienation by providing parents with 

education. Educating the non-disabled children in the 

included classroom about the disability will also make 

parents feel better about their chiid being in an included 

classroom. 

Knowing that the disability has an effect on the 

reaction of the parent is important. Preschools can use 

the ratings that the parents of non-disabled children 

provided in this study to place additional staff and make 

other accommodations if including a child with one of the 

higher ranked disabilities such as a behavior disorder. 

Studies show benefits for both the child with 

disabilities and for the child without disabilities in an 

included classroom. If concerns are eliminated regarding 

alienating parents of non-disabled preschooiers, preschools 

can more freely include children with disabiiities. 
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Integration Survey 

Gender: Male Female Age: 20-25 26-30 31-35 36-40 41-45 46-50 over 50 

Occupation: Spouse's Occupation: 

Ethnicity: Highest Degree Obtained: 

Children's Ages: Age of child in CDRC: 

Have any of your children been identified with a disability? YES NO 
Please specify: 

Have you ever had a child with disabilities in your child's classroom? YES NO 
If so, what age was the child? 
What was the child 's disability? 

1. A child with a disability can benefit academically from being integrated into a general education class or 
a preschool class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

2. A child with disabilities can benefit socially from being integrated into a general education class or a 
preschool class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

3. My child's education would be compromised by having a chiid with disabilities in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

4. My child's education would be compromised by having a child with a physical disability in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

5. My child's education would be compromised by having a child with a learning disability in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 
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6. My child's education would be compromised by having a child with a behavior disorder in his/her class. 

;ompletely 
agree 

somewhat 
agree 

unsure someuhat 
disagree 

completely 
disagree 

7. My child's education would be compromised by having a child with a sensory impairment (i.e. hearing 
or vision impairment) in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

8. My child's education would be compromised by having a child with mild or moderate mental retardation 
in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

9. My child's education would be compromised by having a child with a severe disability (i.e. severe 
mental retardation, emotional disturbance, or autism) in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

10. My child's care would be compromised by having a child with disabilities in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

11. My child's care would be compromised by having a child with a physical disability in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

12. My child's care would be compromised by having a child with a learning disability in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

13. My child's care would be compromised by having a child with a behavior disorder in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 
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14. My child's care would be compromised by having a child with a sensory impairment (i.e. hearing or 
vision impairment) in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

15. My child's care would be compromised by having a child with mild or moderate mental retardation in 
his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

16. My child's care would be compromised by having a child with a severe disability (i.e. severe mental 
retardation, emotional disturbance, or autism) in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

17. My child can benefit academically from having a child with disabilities in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

18. My child can benefit socially from having a child with disabilities in his/her class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

19. I would invite a child with disabilities to my child's birthday party. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

20. I would encourage my child to go to a child with a disability's birthday party. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

21 I would hesitate to have my child become friends with a child with disabilities. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

22. Having a child with disabilities in my child's class would impact my decision to have my child placed 
in that class. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 
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23. If a child with disabilities were to enroll in my child's class, I would want to be notified: 
prior to enrolling prior to my child's at anytime during notification would 

my child first day of class the semester not be necessary 

24. It is important for me to be educated about my child's classmate's disability. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

25. It is important for my child to be educated about his/her classmate's disability. 

completely somewhat unsure somewhat completely 
agree agree disagree disagree 

Comments: 
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