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CHAPTER I 

INTRODUCTION 

Each year hundreds of beginning teachers graduate 

from the nation's colleges and enter the teaching profession. 

These newcomers are so n\xmerous that one out of every ten 

teachers Is a member of their group. During the first year 

many of these young people fail and many more become dis-

coxiraged and leave the teaching profession for other Jobs. 

Somehow the institutions which trained them in knowledge and 

skills have not Imparted as fully as they might the ability 

to adjust to the many trying situations all teachers face, 

at least to some degree, at the beginning of their careers. 

These difficulties and failures of beginning teach

ers are not of recent development but seem to have been in

herent in the profession from its early days. One might 

remember the Hoosier school master who had walked ten miles 

to interview a member of the school board "reviewing his 

learning at every step he took, trembling lest the committee 

should find that he did not know enough."^ He was greeted 

with a statement which put his future teaching success on 

the level of pure muscle and endurance. "They'd pitch you 

out of doors sonny, neck and heels, afore Christmas."^ Many 

1 Edward Eggleston, The Hoosier School-Master (New 
York, 1913), p. 37. 

2 Ibid., p. 37. 



teachers of long years of experience will feel it quite fit

ting that the young teacher, Ralph Hartsock, was able to 

turn the tide of the battle in "Plat Crick deestrick" only 

after he adopted the demeanor and outlook of the old red-

eyed bull dog who "ef he once takes a holt heaven and yarth 

can't make him let go."^ 

In most parts of the United States beginning school 

teachers are no longer faced with physically forcible re

moval from their situations, but the fact that even the best 

adjusted of them have definite problems Is evident to par

ents, school boards, administrators, and fellow teachers 

alike. The inportance then of a survey of the nature of 

their problems can scarcely be denied. 

There are two Important services which this study 

may render. First, the facts gathered from it may furnish 

valuable hints for teacher education and guidance during the 

four year period of college preparation. Second, the study 

may give aid to the conscientious administrator who is re

sponsible for helping orient the beginning teacher in his 

new profession. These two agencies, the college and the 

administrators, can do much to relieve the dissatisfactions 

that result from the first year of teaching. 

For the purpose of finding out what roblems beset 

the beginning teacher, a survey was made of such teachers in 

1 Ibid., p. 40. 



District 4 of the Texas State Teachers Association. The 

term "beginning teachers" In this study refers to those 

teachers who have had no more than two years of teaching 

experience. District 4 of the Texas State Teachers Associa

tion covers twenty-five counties on the south plains of 

Texas. Its schools range from the very small to the very 

large and from the poorly equipped to the most modernly 

equipped. A large portion of this area is supnorted by 

agriculture, and in many of these counties there is exten

sive oil production. In a few of the counties ranching still 

predominates, and, of course, the population is somewhat 

sparser than it is in the anricultxiral areas. 

Data for t> is study were secured by means of a 

questionnaire requiring no signature. It seemed probable 

that the teachers would feel more free to reply to the ques

tions on the surrey blank If they did not have to identify 

themselves or the school in which they worked. Many took 

time to write in additional problems and explanations of 

various unpleasant situations. Some also voiced a desire to 

see the results of the findings so they could compare the 

problems they experienced as individuals with those experi

enced by the group. 

The questionnaire was selected as the preferred 

method of assembling the desired data. The weaknesses and 

limitations of this method of investigation are readily con

ceded but efforts have been made to overcome these weaknesses 
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wherever possible. In spite of the professional training 

which any group of teachers may have had, those at work In 

the classroom for the first time lack experience which will 

aid them in recognizing some of their problems. In view of 

this fact, an effort was made to make the statements in the 

questionnaire as clear ajid specific as possible; to reduce 

the amoimt of writing required by asking the teacher to check 

a yes-no column; to make the questionnaire as brief as possi

ble; and to facilitate the task of checking the questionnaire 

by means of specific instructions stated at the top of each 

form. A survey of the literature pertaining to problems was 

made to gather material for the original questionnaire. The 

first draft of the questionnaire was submitted to the advi

sory committee and various members of the staff for criti

cisms and suggested revision. Then it was revised and 

through the cooperation of a small group of teachers was 

given a trial run. They made suggestions for improvement 

whloh were accepted, and the final revision was made accord

ingly. 

The questionnaire is sometimes thought to be the 

least desirable means of determining teacher difficulties. 

Of necessity it represents a biased or narrow view, because 

the questionnaire reflects only those problems irtiich its 

author was most interested in and may omit others which are 

more outstanding. However, the writer has tried to overcome 

this weakness by leaving a blank space at the end of every 



section so that each teacher could list other problems. 

Another limitation of the questionnaire Is the possibility 

that the terminology would not be understood by everyone. 

This difficulty one has to surmount even in an interview, 

and it is felt that this was no serious limitation. Another 

criticism of the questionnaire is that it is often checked 

carelessly because of lack of time. Other methods might 

have suffered equally because of the time factor. 

The actual survey was made during April, 1951. Pre

vious to this time, a personal letter was sent to each of 

the twenty-five co\mty school superintendents and to each 

superintendent of an Independent school district asking his 

cooperation. The names and addresses of these superintend

ents were secured from the 1950-51 Public School Directory 

published by the Texas Education Agency. In each of these 

letters, a form was enclosed on which the various superin

tendents were asked to give the name and address of every 

teacher under their supervision who had had no more than two 

years teaching experience Including the current year. The 

superintendents were most cooperative, and replies were re

ceived from 85 per cent of them. The lists from the various 

superintendents contained the names and addresses of some 

500 beginning teachers. After the lists were revised and 

checked for duplication, questionnaires were sent to 425 

teachers. Replies were received from some 60 per cent of 

them. 



Prom the 251 questionnaires returned, a hundred com

pleted by men and a himdred completed by w^men were selected 

for the study. The remaining fifty-one questionnaires were 

discarded for various reasons. Some of them were incomplete; 

some came from teachers who had more than two years of teach

ing experience; some were returned too late to be used in the 

study. After these deletions had been made there remained a 

few in excess of the hundred replies from men and the hundred 

replies from women. Enough extra questionnaires were discard^ 

ed at random to make the replies an even two himdred. It was 

felt this could be done without affecting the reliability of 

the results. The questionnaires were grouped, numbered, and 

the responses were recorded on a master tabulation sheet so 

that any data which was desired could be easily secured. 

For the convenience of study the problems were divid

ed into two categories, school problems and comrrunity prob

lems. The school problems were subdivided into vocational 

problems, staff problems, and student problems; community 

problems into social problems and personal problems. Con

clusions in this study have been based on the analysis of 

the data secured from the questionnaire. 



CHAPTER II 

REVIE.V OP RELATED STUDIES 

It has been recognized that there has been in the 

past several years a great exodus of teachers from the teach

ing profession. Why do they leave? This question has in

vited many investigations and from these investigations have 

come ntameroua answers. Some of the reasons arise out of eco

nomic difficulties, some out of the classroom proper, some 

from the administrative set-up, and others from corrmiunity 

restrictions. No one cause seems to be responsible for this 

great exodus, but rather a combination of circiunstances. 

The effectiveness of a teacher is not wholly depen

dent upon professional preparation, knowledge of subject mat

ter, or skill in teaching techniques. A beginning teacher 

can possess all of these qualificationa and still be a fail

ure because of the existence of school and community prob

lems. Teaching is not a mechanical, routine procedure. It 

requires that the teacher give her entire self to the task 

because her whole personality Influences the child's develop

ment.*̂  According to Goldrlch, an effective teacher is one 

who is hapjy, contented, and secure.^ 

1 Percival M. Symonds, "Problems Paced By Teachers," 
Journal of Educational Research, XXXV (September, 1941), 1. 

2 L. W. Goldrlch, "Influence of Teacher Personality 
Upon Pupil Adjustment," Education, LVII (January, 1937), 
257«-63. 
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Nuaerous investigations made over a period of years 

in various parts of the United States have been concerned 

with isolating the factors which have tended to prevent the 

graduate from becoming an effective teacher. These studies 

have been made of the various problems faced by beginning 

teachers, by new teachers in a system, and by teachers in 

general. The following paragraphs review the problems faced 

by these three groups of teachers and the problems adminis

trators feel are important to beginning teachers. 

Review of studies pertaining to difficulties of 

beginning teachers.—Most teachers who fall do so during the 

first year of teaching. In fact, they fail during the first 

few weeks of school. One of the early studies on why inex

perienced teachers fall was made by Barr and Rudlsill In 

1930.^ This study was the result of an investigation that 

was undertaken as a part of the follow-up program of the 

supervisox^ service bureau of the Univsraity of Wisconsin. 

It was based upon the difficulties encoimtered by the grad

uates of the University during their first and second years 

of teaching. The purpose of the study was to ascertain the 

difficulties that actually give beginning teachers the most 

concern. Graduates of the classes of 1927 and 1928 were 

asked to submit statements of difficulties they encountered 

1 A. S. Barr and Mabel Rudlsill, "Inexperienced 
Teachers Who Pail—And Why," The Nation's Schools, V 
(February, 1930), 30-34. 
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at the end of the first two weeks of teaching, at the end of 

the first year of teaching, and again at the end of the sec

ond year of teaching. Participating in the study were one 

hxindred twenty teachers from the original group and their 

principals, who supplied a general statement of their teach

ers' difficulties. 

The ten most common difficulties as reported by the 

beginning teachers and their principals were those arising 

from attempts to (1) control pupils, (2) provide for indi-

vid\ial differences, (3) present subject matter, (4) motivate 

pupils, (5) organize work and materials, (6) improve condi

tions for work, (7) measure achievement, (8) bsaance teacher-

pupil participation in recitations, (9) make proper assign

ments, and (10) adjust to classroom situations. Many of 

these problems decreased in importance as the teacher gained 

experience, but the difficulty of providing for individual 

differences was recognized more frequently as the teacher 

gained experience. Teachers listed four difficulties that 

decreased little during two years of teaching experience. 

These were (1) motivation, (2) conditions for work, (3) 

organization of work and materials, and (4) teaching the 

pupil how to study. 

For the most part, teachers and principals agreed in 

their listings of difficulties of the beginning teacher; but 

principals listed three difficulties which teachers failed 

to recognize. These wore (1) personal characteristics. 
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(2) appreciating Importance of the -upll, and (3) the teach

er's relation to school and community. 

This study made by Barr and Rudlsill is especially 

helpful because it differentiates between the difficulties 

as seen by teachers and by principals, and because it shows 

the shifting emphasis in teacher difficulties as the teacher 

gains experience. 

A study of the difficulties of beginning rural teach

ers was made by Kyte^ in 1936. A questionnaire comprising a 

list of 175 specific problems was sent to 205 beginning 

teachers in 12 representative counties In Michigan. Thia 

questionnaire was sent to them after they had coxapleted their 

first half year of teaching. Only the beginning teachers 

participated in this study. The principals and supervisors 

were not asked to check a questionnaire. Sixty-nine per 

cent of the questionnaires were returned. Prom the tabula

tion of these it was noted that five problems were checked 

by the largest number of teachers as either being trouble

some or very difficult. These five problems were (1) lack 

of time for supervision of students, (2) variation of abili

ty of children in the same grade, (3) lack of time for the 

many classes, (4) materials for seat work, and (5) lack of 

playgroxind equipment. Of these the two that were checked 

1 George C. Kyte, "Problems Which Confront Beginning 
Rural School Teachers," Educational Method, XV (February, 
1936), 227-35. 
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most often as being very difficult were (1) lack of time for 

the many classes, and (2) lack of playground equipment. It 

is reasonable that these two difficulties appear to be more 

prevalent in the rural school than they are in the city 

systems. This study points out definite needs which affect 

the happiness of the beginning rural teacher. 

Every beginner is plagued by school and community 

problems of adjustment. In 1942, Plesher^ completed a rath.-

er extensive study of the problems of school and community 

relationships of beginning teachers. His subjects were 438 

beginning teachers who were graduates of the College of Edu

cation of Ohio State University and their administrators. 

The study had two purposes: first, to determine problems of 

beginning teachers as recognized by the teachers themselves 

or their supervisors; and second, to find out to what extent 

the teachers considered their needs were being met by their 

college training. Replies were received from 45 per cent of 

the teachers and 65 per cent of the administrators. 

In reporting his findings Plesher listed these three 

as the most commonly reported problems (1) poor and insuf

ficient teaching materials, (2) problems relating to grading, 

and (3) tmsatlsfactory behavior of pupils. Problems that 

ranked highest in difficulty were (1) teacher housing 

1 William Ray Flasher, "Problems of School and Com
munity Relationships of Beginning Teachers," pp. 396. Un
published Doctor's dissertation. Department of Education, 
Ohio State University, 1942. 
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problem, (2) unsatisfactory behavior of pupils, and (3) ovei*-

loaded schediile. Problems ranking highest in seriousness 

were (1) teacher housing problems, (2) insufficient salary, 

and (3) harmonizing of the teacher's philosophy of education 

with that of Ills supervisor. 

Studies such as these that have been reviewed have 

caused many colleges to take note of the difficulties en

countered by their graduates the first year in the field and 

to question whether these difficulties stem directly from 

pre-service and in-service programs of teacher education. 

One college accepted the challenge and made a comprehensive 

study to serve as a basis for the Improvement of its pre-

service and in-service programs of teacher education. This 

study was made by the Appalachian State Teachers College 

under the direction of Herbert Wey.^ During 1948-49, eighty-

five grad\iates of Appalachian State Teachers College in 1948 

Tdio were teaching their first year were asked to report at 

three regular intervals the difficulties they were encoun

tering. At the same time the principals and supervisors 

were asked to report the difficulties they considered the 

young teacher to be facing. In addition to these reports, 

a college representative visited nearly all beginning 

1 Herbert Walter Wey, "A Study of the Difficulties 
of Student Teachers and Beginning Teachers in the Secondary 
Schools as a Basis for the Improvement of Teacher Education 
With Particular Reference to the Appalachian State Teachers 
College," pp. 383. Unpublished Doctor's dissertation. De
partment of Bducation, Indiana University, 1950. 
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teachers and their supervisors twice during the year. The 

2,537 difficulties reported were classified into 55 catego

ries. Nearly half (47 par cent) of the difficulties encoun

tered by these teachers were related to only eight of the 55 

specific types of difficulties and are ranked as follows: 

(1) handling problems of pupil control and discipline; (2) 

adjusting to deficiencies in school equipment, physical con

ditions, and materials; (3) adjusting to teacher assignment; 

(4) adapting to the needs, interests, and abilities of pu

pils; (5) motivating pupil interest and response; (6) keep

ing records and making reports; (7) handling broader aspects 

of teaching techniques; (8) being able to establish and main

tain proper relations with supervisors and administrators. 

These studies point to discipline as the difficulty 

which beginning teachers confront most often* This fact 

most teachers dislike to admit because it is as frequently a 

direct outgrowth of the teacher's personality or poor methods 

of teaching as It is of poor teaching conditions. Almack 

and Lang^ credit a fourth of the failures among beginning 

teachers to weaknesses In discipline. Their opinion is that 

the first essential of success in teaching is the ability to 

discipline because the poor disciplinarian finds her efforts 

to maintain order more exhausting than her teaching. 

1 John C. Almack and Albert R. Lang, The Beginning 
Teacher (Dallas, 1928), p. 478. 
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Review of studies pertaining to difficulties of new 

teachers.—The term "new teachers" refers to those teachers 

who are new to a system regardless of the number of years 

that they have taught. Often the new teacher finds the need 

for help as pressing as does the beginning teacher. 

During the war years, teacher turnover was so great 

in Idaho that a study of 36 high schools ranging in enroll

ment from 150 to 650 was made. Questionnaires were sent to 

the superintendents, who in turn gave them to the new teach

ers to fill out and return directly to the Investigator. Of 

the 64 new teachers Included in the study, 47 per cent were 

beginning teachers. Several tentative conclusions can be 

drawn from this study. A large percentage of these new sec

ondary-school teachers find difficulty in making satisfacto

ry adjustments to (1) the pupils, (2) the philosophy and 

objectives of the school, (3) specific guidance f\mctions, 

cmd (4) the administrative routine. These specific problems 

related to school discipline, teaching outside their fields 

of preparation, and understanding the philosophy and objec

tives of the school. 

Another investigation waa made by Morris S. Wallace^ 

for the purpose of identifying the problems involved in the 

1 M. W. Tate, "The Induction of Secondary School 
Teachers," The School Review, LI (March, 1943), 150-7. 

2 Morris S. Wallace, "The Induction of New Teachers 
into School and Community." The North Central Association 
Quarterly. XXV (October, 195TTT7 ŷ B̂-blT 
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induction of new teachers and the techniques that are em

ployed in the schools to facilitate the induction process. 

The study included 126 teachers who had recently been in

ducted into situations new to them and who were attending 

summer classes at Teachers College, Columbia University. 

Every teacher was asked to check the problems iriiich she had 

encountered in her recent Induction and to estimate the de

gree of difficiaty. The significant conclusion of this 

study was the fact that 75 per cent of the teachers agreed 

that learning administrative routines, reports, and proce

dures; gaining an understanding of the school's system of 

evaluation; and discipline were the three most common prob

lems experienced in their induction. Approximately 70 per 

cent believed that certain conditions of work, such as in

adequate materials, building facilities, and unattractive 

surroundings were problems in their induction. More than 50 

per cent also agreed that problems involving the establish

ment of desirable relationships with pupils, teaehing per

sonnel, and the principal are commonly encountered. Of the 

twenty-five problems considered to be the most difficult, 44 

per cent of them are related to teacher-community problems 

and those involving administrative and supervisory relations. 

Review of studies pertainlnp; to difficulties of 

teachers in general.—Any situation which interferes with 

the efficiency of the teacher Is a professional problem. 

The individual who is worried, anxious, or discontented does 
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not possess the poise, the serenity, or the self-confidence 

whJ.ch are important in good teaching. An experienced teach

er is acutely aware of these problem areas, and, because of 

her awareness, she is always on the alert for better methods 

of dealing with them. Many teachers return to college cam

puses in the Slammer to take various courses which they hope 

will make them better teachers. Such a group were enrolled 

in a mental hygiene course imder P. M. Symonds.^ Near the 

close of the session, he asked each of the 98 teachers in the 

class to write freely concerning the personal and profession

al problems which they had faced the preceding year. Bach 

member was given an outline of problem suggestions with eco

nomic and professional problems heading the list and person

al problems concluding the outline. Prom this survey the 

personal problems quite overshadowed all the others. The 

personal element seemed to penetrate all of the professional 

problems and even difficulties with the administration were 

highly personal. The personal element was discussed with 

more feeling and force. Difficulties with the student were 

concerned with disciplinary difficulties rather than the 

problems of learning. Dissatisfaction over living conditions 

seemed to stem from the inability to get along with people 

rather than from the pleasantness of the room or the sanitary 

arrangements. The greatest tension seems to arise in the 

1 Percival M. Symonds, "Problems Paced By Teachers," 
Journal of Educational Research, XXXV (September, 1941), 1-35. 
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areas of family relationships and love life. Allusions to 

the frlendlessness of the community, need for approval, and 

general restlessness were interpreted from this study as 

being related to en unsatiafied love life. Nervousness, 

tension, end exhaustion also point to this. Symonds is of 

the opinion 

that failure to work out a satisfactory love-life 
seriously conditions the work of vast nunibers of 
teachers in t' is country and helps to explain the 
stereotype of the teacher as being stiff, cranky, 
rigid, and unfeeling.**-

According to this study, the professional problems of most 

immediate concern are those of discipline and conflicts with 

superior officers. The problems of lesser Importance which 

were mentioned were heavy teaching schedules, lack of ade

quate material aids, and finances. In addition to these 

problems, there was the often repeated problem of community 

restrictions which make it difficult for the teachers to 

lead normal lives. 

One of the problems of immediate concern is the con

flicts which teachers have with superior officers. Powlkes^ 

Interviewed fifty high school teachers and asked them to 

list the difficulties they experienced with the principal. 

This list was compiled and sent to a thousand teachers in 

1 Ibid., p. 8. 

2 John Guy Powlkes, "The Hig^ School Teacher 
Analyzes Her 'Principal' Difficulties," The Nation's 
Schools, IX (February, 1932), 84-6. 
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communities of from ten to thirty thousand population all 

over the United States. The following problems were listed 

as the most troublesome: (1) class hour interrupted by 

notices; (2) no constructive criticism of work; (3) too many 

special assemblies; (4) failure to accept constructive crit

icism, offered by the teachers, of the policies, organiza

tion, and administration of the school; and (5) failure to 

cultivate a spirit of cooperation among the teachers. The 

geographical location and the size of the school had little 

significance. 

A case study^ of a teacher with twenty-nine years of 

experience points out handicaps of tradition and lack of 

money to make school more nearly related to life. It also 

stresses poor salary and long hours of work. Whenever budg

ets and salaries are discussed, the length of the teacher's 

working day becomes immediately Important. A study* was 

made in a school district in Utah where 123 men and women 

were employed. It revealed that the average teacher's day 

is a trifle over nine hours, divided almost equally between 

regular teaching and extra-class work. The women teachers 

spend a little more time in actual class work, in preparing 

for the day's work and in marking papers, but the men spend 

1 "Miss O'Reilly of Slocum," Fortune Magazine. XXVII 
(February, 1947), 128-31. 

2 A. C. Lambert, "How Long Is The Teacher's Day?" 
The Nation's Schools. XIII (February, 1934), 38-40. 
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a little more time in supervising extra-curricular activi

ties, making reports, and engaging in other activities. 

A recent study to ascertain the living and working 

conditions which teachers believe influence the quality of 

their service and general morale was made by Foster S. 

Brown.1 His study Included 1,067 teachers from schools 

throughout New York State. Teachers in the New York City 

schools were not included. The replies to questions were 

tabulated according to the size of school, and the sex, age, 

and salary of the teacher. Brown first Hated the conditions 

which, if \mfavorable, would cause the most teachers to look 

for new jobs, and then listed the conditions most often found 

unsatisfactory by teachers in New York State. Prom a compar

ison of these two lists, it becomes apparent that (1) inade

quate transportation to and from school, (2) low salaries, 

and (3) too large classes are Important sources of teacher 

dissatisfaction. The community conditions which a large per

centage of the teachers rated as unsatisfactory were (1) lack 

of opportunity to meet members of the opposite sex, (2) lack 

of help from school in selecting living quarters during the 

teacher's first year in a position, (3) low prestige of the 

teaching profession in the community, and (4) lack of 

1 Foster S. Brown, "A Study to Ascertain Those Liv
ing and Working Conditions Which Teachers Believe Influence 
the Quality of Their Service and General Morale," pp. 427. 
Unpublished Doctor's dissertation. Department of Education, 
Teachers College, Columbia University, 1950. 

file:///mfavorable
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suitable recreational facilities. The professional problems 

of whloh they complained most were (1) insufficient relief 

from pupil-contact diiring the day, (2) undue fatigue, (3) 

over-sized classes, (4) Inadequate orientation of new staff 

members, (5) lack of coordination, (6) insufficient salary, 

and (7) lack of physical facilities in the school. 

Jtadging frcan this study, there seems to be a con

flict between the satisfactions which teachers enjoy in 

their work and the unLfavorable conditions under which they 

work. Teachers seem to tolerate unfavorable conditions be

cause of the other satisfactions derived. 

Peck^ made a study of the adjustment difficulties of 

a group of teachers and concluded that adjustment iaqproves 

with age and experience. Although the women as a whole re

port a greater number of maladjustment sya5>toms than do men, 

reliable differences are found with respect to the following 

items only: (1) women are more moody, (2) are more easily 

upset, (3) consider themselves more ignorant on sex, (4) are 

confused more easily, and (5) have more difficulty in speak

ing in public. When both men and women are considered, the 

married are better adjusted than the unmarried; but, among 

women, the widows are the best adjusted, the single women 

are next, and the married women are the worst adjusted. The 

1 Leigh Peck, "A Study of the Adjustment Difficul
ties of a Group of Women Teachers," The Journal of Educa
tional Psychology. XXVII (September, 1936;, 401-15'. 
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problems mentioned the most frequently by the women were (1) 

too heavy teaching load, (2) lack of congenial associates, 

(3) insufficient salaries, and (4) lack of recreational 

facilities. 

During 1944-45, Blair^ administered the multiple 

choice Rorschach test to 205 experienced teachers and 152 

prospective teachers. The maladjustment scores for the ex

perienced teachers were significantly higher than those of 

the prospective teachers. No difference was found to exist 

between younger and older experienced teachers. A sli^t 

tendency, not statistically significant, was also noted. 

Men teachers, married teachers, and administrators, respec

tively, tend to make higher scores of maladjustment than 

women teachers, single teachers, and classroom teachers. 

The problems that a rural teacher confronts vary a 

little from these that have just been discussed. The rural 

teacher's problems center around (1) being prepared for and 

finding time for a multiplicity of duties inherent In the 

ungraded one-room school, (2) selecting materials that will 

function in a rural commimity, (3) disciplining and training 

pupils of various ages, and (4) adapting oneself to rural 

comfflunitles and rural conditions.2 Often this last problem 

1 Glenn Myers Blair, "Personality Adjustments of 
Teachers as Measured By the Multiple Choice Rorschach Test," 
Journal of Educational Research, XXXIX (May, 1946), 652-57. 

2 Julia Uggen, "A Composite Study of Difficulties of 
Rural Teachers," Educational Administration and Supervision. 
XXrV (March, 1938), 195-20^. 



22 

shows lack of maturity in the teacher. Beale^ thinks that 

the young teachers are sometimes guilty of indiscretions, 

and at times are impelled to shock because of their lack of 

understanding of a small community or of an older generation. 

He feels that this youthfiil rashness, if overlooked, soon 

wears off without loss of youthful enthusiasm. 

A study reported by Johnson and IMstattd^ from the 

University of Minnesota dealt with the problems of beginning 

teachers from the administrator's viewpoint. A list of pos

sible classroom difficulties was submitted to a sampling of 

superintendents in Minnesota. The classroom difficulty of 

beginning teachers most frequently reported by the adminis

trators of Minnesota was remedial instruction. Maintaining 

discipline ranked seventh in frequency among difficulties 

encountered. It is well to note that this investigation was 

restricted to the difficulties of beginning teachers from the 

viewpoint of the administrator. This study could be sosewhat 

limited as the difficulties reported may be only those broq^ 

to the recognition of superintendents by beginning teachers. 

Powlkes^ set out to analyse teacher difficulties. 

1 Howard K. Beale, Are American Teachers Free? 
(Dallas, 1936), p. 856. 

2 Palmer 0. Johnson and J. G. Xfestattd, "Classroom 
Difficulties of Beginning Teachers," School Review, XL 
(November, 1932), 682-6. 

3 John Guy Powlkes. "The High School Principal 
Analyzes His 'Teacher' Difriculties," The Nation's Schools, 
IX (Jaiaiary, 1932), 78-82. 
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The list of difficulties was made from information gained 

in interviews with fifty principals. These lists were sent 

to 500 principals and 75 per cent of them were returned. 

The principals listed the following problems: (1) failure 

of the teacher to rely upon self in disciplinary matters, 

(2) development of tact in the teacher who is too impulsive, 

(3) failure of the teacher to assume a sympathetic attitude 

toward the pupils, (4) lack of intereat among teachers in 

professional books, and (5) securing in teachers a spirit 

of tolerance toward pupils. 

The foregoing investigations have been reviewed for 

the purpose of providing a background for the present study. 

Any sunaaary or any conclusions that mlg^t be drawn from them 

would have to be of a general nature. The diverse nature of 

these studies and the variations in classifying and in re

porting the findings limit the extent to which valid com

parisons can be made. Most of the studies presented lists 

of difficulties in rank order of their frequency or serious

ness as Judged by the teachers, and it is from this informa

tion that conclusions are drawn. According to this informa

tion five of the most serious problems arise out of attempts 

to (1) control students, (2) provide for individual differ

ences, (3) present subject matter, (4) motivate pupils, and 

(5) secure instructional materials. Some of the studies 

placed special emphasis on such problems as finding satis

factory eating and rooming places, being too friendly with 
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students, failure to recognize need for cooperation, and 

lack of social adjustment. It was noted that the beginning 

teacher rated difficulties In the Instructional activities 

high, whereas, the administrators emphasized the difficul

ties related to the personal deficiencies of the beginning 

teachers. 

These various investigations which have been re

viewed suggest the necessity of a careful check of all 

difficulties of the beginning teacher in the light of 

present day teaching demands. 



CHAPTER III 

ANALYSIS OP PROBLEtIS OP BEGINNING TEACHERS 

The beginning teacher of today faces many problems 

both personal and professional in character. These problems 

ordinarily stem directly from the school or the community to 

which the beginning teacher has to adjust. Many of these 

teachers are in search of a new profession after one year of 

teaching because of their dissatisfactions with teaching 

conditions or their experiences in the community. Any long-

range plan for improving educational practices must give 

some consideration to these complications. 

The purpose of this chapter is to ascertain the prob

lems of beginning teachers in District 4 of the Texas State 

Teachers Association and to rank them according to frequency 

of mention* It is also concerned with ascertaining differ

ences which exist between various subgroupings of teachers. 

The study is mainly concerned with those problems which stem 

directly from the school and the community; but for conven

ience of discussion, the school problems are divided as to 

vocational, staff, and student problems, and the community 

problems are divided as to social and personal problems. 

CoBiparisons of the problems in each of these five 

categories are made on the basis of frequency of mention 

according to sex, marital status, type of school, and size 

of school. Tables have been Included for all of these 
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comparisons except those based on marital status. These 

tables were omitted because they revealed few significant 

differences. In order to make these comparisons meaningful, 

the standard error of the difference was computed between 

each of the two percentages compared.^ A difference between 

two percentages which is as much as three times the standard 

error of their difference is considered a significant dif

ference • 

Vocational problems.—Teaching is a type of pTirpose-

ful activity which requires definite strength of character 

to perform. Yet many teachers are ashamed of their profes

sion and apologetic about their part in it. These negative 

attitudes have a crippling Influence on the success of both 

the teacher and the school where he teaches. Remmers in

dicates that 

no other factor is so importsuit in vocational adjust
ment as the attitude of the worker toward his job, 
provided always that he Is possessed of a reasonable 
degree of the requisite abilities for any specific 
work.2 

Strebel and Morehart express a more forcefiil position with 

respect to the attitude of teachers toward their profession 

in the following: 

The schools expect the teacher to have a highly 
professional attitude toward his work. There is no 

1 Henry E. Garrett, Statistics in Psychology and 
Bducation (New York, 1947), p. 219. 

2 H. H. Remmers, "Measuring Attitudes Toward the 
Job," Occupations, XIV (June, 1936), 945. 
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room in the profession for the person who desires to 
teach imtil "something better turns up". The nature 
of teaching demands the flower of our manhood and 
womanhood to direct learning. The stakes are too 
high to venture placing any individual over a group 
of children who is not charged with the obligations 
and the opportunities offered by the profession.-*-

These men are of the opinion that a good teacher does not 

Just drift into the profession but rather chooses the pro

fession and prepares for it. Many young people prepare for 

fields other than teaching while in college but are willing 

to accept a teaching position as a last resort when they 

finish. An examination of Table I indicates more than a 

third of the teachers Included in this survey prefer not to 

teach; more than a fourth had prepared for a profession 

other than teaching; approximately a third report insuffi

cient preparation for teaching; and a fourth admit choosing 

teaching because of the summer vacations. These observa

tions Include a larger percentage of the single teachers 

than of the married teachers but the differences are not 

significant. Prom this evidence it may be assumed that many 

beginning teachers display negative attitudes toward teach

ing. 

This study has revealed the following vocational 

problems to be of most concern to the beginning teacher: 

(1) lack of course of study, (2) lack of basic supplementary 

1 R. P. Strebel and G. C. Morehart, The Nature and 
Meaning of Teaching (New York, 1929), p. 273. 



TABLE I 

COMPARISON OP VOCATIONAL PROBLELI 
ACCORDING TO SEX 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Problem 

Lack of course of study 

Lack of basic supplemen
tary material 

No orientation 

More than 3 preparations 
or more than 1 grade 

School too exhausting 

Less than 30 minutes free 
time during day 

Extra-cia*ricular actlvltlej 
demand too much time 

Teaching not preferred 

Insufficient preparation 

Not teaching in major or 

i*ercentage 
indicating problem Diff. 
Men Women Total Epsilon 
(100) (100) Diff. 

61 

54 

45 

42 

34 

34 

3 50 

34 

30 

29 

66 

56 

61 

40 

47 

45 

29 

39 

43 

31 

63.5 

55.0 

53.0 

41.0 

40.5 

39.5 

39.5 

36.5 

36.5 

30.0 

.74 

.29 

2.29 

•29 

1.88 

1.59 

3.09 

.74 

1.94 

.31 

11. 

12. 

13. 

14. 

15. 

minor field 

Prepared for another 
profession 

Dread each day 

Teaching chosen because 
of summer vacation 

Unwise choice 

25 

18 

23 

17 

Administration frowns upon 14 
new Ideas and methods 

33 

37 

28 

16 

16 

29.0 1.25 

27.5 3.07 

25.5 

16.5 

15.0 

.82 

.19 

•40 
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material, and (3) lack of orientation. Other problems men

tioned frequently include an overloaded schedule. Immoderate 

fatigue, lack of a free period, and time consuming extra

curricular activities. 

The young teacher expects certain courtesies when he 

accepts his first teaching position. Yet two of the three 

vocational problems which give the beginning teacher the 

most concern indicate a lack of supervision in the public 

schools. The beginner feels insecure in many phases of his 

work and as a result seeks help from the available sources. 

Unfortunately many schools open on a selected Monday 

without any preliminary conferences. As a result it is pos

sible that teachers look back over their first weeks as dis

organized and unpleasant ones. Such lack of planning on the 

part of the administration may well prove costly to both the 

school system and the teachers. A brief orientation can 

give the young beginner an added bit of confidence he will 

find that he will need during those first days. 

Lack of basic supplementary materials ranked second 

in frequency of vocational problems. This lack constitutes 

a real problem for beginning teachers. They have been traiiw 

ed in the use of modem teaching aids and then are sent out 

to teach in schools in which they find little equipment 

other than textbooks. 

Other vocational problems mentioned frequently cen

ter on the lack of time for multiplicity of duties. The 
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beginning teacher may be considered last in making teaching 

assignments and may be given the heaviest load. Principals 

tend to create many problems for themselves by continuing to 

overload the beginning teacher and to give him unwanted Jobs. 

The practice of assigning work to the beginners that experi

enced teachers do not want Is questionable, as is the prac

tice of transferring to beginners the most troublesOTie chil

dren. The beginning teacher protests being given left-over 

classes which mean additional preparations. Then, of course, 

the beginner is faced with the problem of extra-curricollar 

assignments, and often these assignments prove to be more 

than he can handle and do any teaching. 

For the experienced as well as the Inexperienced, 

teaching is generally tiring; but for the beginner who feels 

somewhat tmsure of himself, it may be particularly tiring. 

Approximately 40 per cent of the beginners find teaching ex

hausting. This may be due in part to insufficient relief 

from pupil contact during the day since approximately 40 per 

cent also report having less than thirty minutes free time. 

In Table I a comparison is made between the frequen

cy of certain vocational problems as mentioned by men and 

women teachers. There seems to be rather close agreement as 

to the problems they encounter most frequently. A study of 

the table shows two reliable differences to exist. The men 

tend to sacrifice a great deal more of their free time for 

extra-curricular activities than do women. More of the 
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women feel unhappy or dissatisfied with their work and as a 

result seem to dread each day more than do the men. The 

women also tend to feel that the lack of orientation is a 

definite handicap, that school is too exhausting, and that 

they have too little free time during the day. These dif

ferences, though quite substantial, are not sufficiently 

large to reach statistical significance. 

When one compares the single and married women teach

ers, one sees that a larger percentage of the single ones 

feel that they made an unwise vocational choice. 

A comparison of the vocational problems experienced 

by beginning teachers in city schools and in rural schools 

is presented in Table II. (Only 168 of the 200 teachers 

checked this Item. The results are based on these replies.) 

The problem of having more than one grade to teach or more 

than three preparations a day ranks significantly higher for 

the rural teacher than it does for the city teacher. Al

though the differences are not substantial, the teacher in 

the city school tends to feel the lack of a course of study, 

the lack of orientation, and the lack of a free period more 

keenly than does the teacher in the rural school. 

It is noted that the results of Table III are based 

on 152 replies. This table shows a comparison of vocational 

problems indicated by beginning teachers in schools with an 

enrollment of a 1000 or more (hereafter designated as large 

schools) and in schools with an enrollment of 500 or less 



TABLE I I 

COMPARISON OP VOCATIONAL PROBLEr.:: 
ACCORDING TO TYPE OF SCHOOL 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

Problem 

Lack of course of study 

Lack of basic supple
mentary materials 

No orientation 

School too exhausting 

Extra-curricular activities 
demand too much time 

More than 3 preparations 
or more than 1 grade 

Less than 30 minutes 
free time during day 

Insufficient preparation 

Teaching not preferred 

Prepared for another 
profession 

Not teaching in major 
or ittinor fields 

Teaching chosen because 
of summer vacation 

Dread each day 

Unwise choice 

Administration frowns 
upon new ideas and 
methods 

Percentage 
indicating problem 
City 
(107) 

67.3 

57.9 

56.1 

43.0 

40.2 

31.8 

43.9 

36.4 

34.6 

30.8 

25.2 

25.2 

24.3 

15.9 

14.0 

Rural 
(57) 

50.9 

57.9 

40.4 

38.6 

40.4 

56.1 

29.8 

38.6 

28.1 

21.1 

29.8 

24.6 

24.6 

12.3 

14.0 

Diff. 
Total Epsilon 

Diff. 

61.8 

57.9 

50.9 

41.5 

40.3 

39.9 

39.2 

37.1 

32.3 

27.5 

26.7 

25.0 

24.3 

14.7 

14.0 

2.0 

0 

2.0 

.5 

0 

3.0 

1.75 

.38 

1.0 

1.43 

.71 

0 

.14 

.67 

0 



TABLE I I I 

COMPARISON OP VOCATICNAL PROBLEMS 
ACCORDING ? 0 SIZE OP SCHOOL 

Problem 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

Percentage 
indicating problem 
TTO5 508 Total 
or more or less 
(61) (91) 

77.1 

59.0 

45.9 

Lack of course of study 

No orientation 

Lack of basic supple
mentary materials 

More than 3 preparations 
or more than 1 grade 

School too exhausting 

Insufficient preparation 

Teaching not preferred 

Less than 30 minutes 
free tine during day 

Extra-curricular activities 26.2 
demand too much time 

Not teaching in major 
or minor fields 

Prepared for another 
profession 

Dread each day 

Teaching chosen because 
of summer vacation 

14. Unwise choice 

15. Administration frowns 
upon new ideas and 
methods 

60.4 

51.7 

60.4 

67.1 

54.6 

54.6 

Diff. 
Eipsllon 

Diff. 

2.12 

.88 

1.75 

29.5 55.0 44.7 3.12 

42.6 

44.3 

44.3 

39.3 

26.2 

36.1 

36.1 

23.0 

23.0 

45.1 

38.5 

33.0 

36.3 

41.1 

27.5 

24.2 

28.6 

23.1 

44 .1 

40.8 

37.5 

37.5 

37.5 

30.9 

29.0 

26.3 

23.0 

•25 

•62 

1.28 

.38 

1.88 

1.0 

1.5 

.86 

0 

19.7 16.5 17.8 .5 

8.2 17.6 13.8 2.0 
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(hereafter designated as small schools). The 48 replies not 

used in this comparison were from those teachers in schools 

with an enrollment of 500 to 1000. The same reliable differ

ence was noted between the large and small schools as was 

noted between the city and rural schools. The teachers in 

the small schools complained of lack of materials, the multi

plicity of duties, and failure of the administration to ac

cept new ideas and practices; on the other hand, the teachers 

in the large schools seem to feel the lack of supervision. 

To recapitulates the three outstanding problems in 

the vocational area are (1) lack of course of study, (2) 

lack of basic supplementary material, and (3) lack of orien

tation. Two reliable differences exist between men and 

women teachers: (1) more women than men tend to dread each 

day's work; (2) more men than women feel that an undue a-

mount of time is demanded for extra-curricular activities. 

The same reliable difference exists between city and rural 

teachers as exists between teachers In large and small 

schools. Rural teachers and teachers in small schools re

port more than one grade or more than three lesson prepara

tions more frequently than do teachers in city schools or in 

large schools. 

Staff problems.—One indication of a successful 

teacher is his ability to make himself a part of a working 

group. The school is composed of individual teachers, supeiv 

visors, and administrators who must function together as a 
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successful school faculty. Such cooperation demands the use 

of definite techniques which many beginning teachers have 

not had opportunity to develop. It is not stirprising, then, 

that many beginning teachers list staff problems as impor

tant. 

As revealed by this study, the staff problens which 

seem to concern beginning teachers roost can be sunmarized in 

the following: (1) youth, (2) weak administration, and (3) 

lack of coordination. In all probability t) ere will be cer

tain teachers who will express dissatisfactions with their 

administrators but it is also definitely indicated that cer

tain administrative techniques may augment a teacher's feel

ing of Insecurity. Important among these is the common 

practice of exploiting the gifted or unusually capable teach

er. Within most schools there are teacher tensions which 

make for strained working conditions. A direct reflection 

is cast upon the supervision program in the public schools 

when beginning teachers feel that it is difficult to estab

lish and maintain proper relationships with their supervisor 

and administrators. The beginning teacher expects the same 

treatment and privileges that the older ones are afforded; 

and, if such is not forthcoming, resentments and problems 

arise which a careful administrator might have prevented. 

Much emphasis is being placed today upon the necessity for 

putting democratic principles into operation in the class

room. Such a program is invalidated by the practice of 
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autocracy in the administrative area. Democratic procedure 

implies that teachers share in the formulation of school 

policies. Symonds suggests that 

a strong healthy administrator who by his presence and 
influence can make his school a happy family by lending 
his support, encouragement, and acceptance to every 
teacher under him can be the most effective way of al
leviating problems of a personal nature which beset 
teacher s.-"-

Leipold and Yarbrough,^ in a study of what 1600 school people 

think about teacher morale, found that the most important 

factor affecting teacher morale was the support that the 

administrator gives the teacher In discipline problems. A 

strong administration can eliminate most of the problems 

related to staff difficulties. 

Table IV shows the frequency that staff problems are 

experienced by men and women. Although the differences are 

not statistically significant, the women tend to indicate 

more problems in this area. More of the women feel that 

their youth is a liability In the field of teaching. Many 

feel that the principal and administration are unfair and do 

not inspire confidence. On the other hand, the men tend to 

report more frequently that the relations among the faculty 

members are somewhat strained. 

1 Percival M. Symonds, "Problems Paced by Teachers," 
Journal of Educational Research, XXXV (September, 1941), 15. 

2 L. E. Leipold and J. W. Yarbrough, "iVhat 1600 
school People Think About Teacher Morale," The American 
school Board Journal. CXIX (December, 1949), 29-30. 



TABLE IV 

COI'PARISON OP STAFF PROBLEMS 

ACCORDING TO SEX 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Problem 

Youth a liability 

Principal vacillating 

Principal or adminis
tration unfair 

Cooperation difficult 

Coordination lacking 

Relations strained 

Professional spirit 
lacking 

Percentage 
indicating problem Diff. 
Jiten Women Total iSpsilon 
(100) (100) Diff. 

32 

26 

18 

22 

18 

23 

4 

40 

38 

32 

22 

23 

14 

5 

36.0 

32.0 

25.0 

22.0 

20.5 

18.5 

4.5 

1.18 

1.85 

2.33 

0 

.88 

1.67 

.35 
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A comparison of the staff problems reported by be

ginning teachers in city schools and in rural schools is 

presented In Table V. A substantial difference, not statis

tically significant, was noted. In the city schools, the 

beginning teachers complain of the problems which stem from 

the youth of the teacher, lack of cooperation, and lack of 

professional spirit among teachers. 

Table VI reveals no significant differences in the 

frequency with which beginning teachers in large and small 

schools mention staff problems. In the small schools, the 

lack of coordination seems to be more of a problem than it 

is in the larger schools. 

When the problems were compared according to marital 

status, none of the differences were significant. However, 

the single teachers, especially the single women teachers, 

indicate more staff problems than any other group of teach

ers. 

Findings on staff problems can be s\immed up briefly 

as follows: (1) no significant differences in staff prob

lems were found when men and women teachers, city and rural 

teachers, or teachers from large or small schools were com

pared; and (2) youth, a weak administrator, and lack of 

coordination in the school program were the principal diffi-

o\xlties mentioned. 

Student problems.—Ability to develop self-control 

among the students is an essential aspect of successful 



TABLE V 

COMPARISON OP STAFF PROBLEMS 
ACCORDING TO TYPE OP SCHOOL 

Problem 

Percentage 
indicating problem Diff. 
City Rural Total Epsilon 
(107) (57) Diff. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Youth a liability 

Principal vacillating 

Principal or adminis
tration unfair 

Cooperation difficult 

Coordination lacking 

Relations strained 

Professional spirit 
lacking 

38.3 

36.4 

26.2 

26.2 

18.7 

18.7 

5.6 

26.3 

29.8 

26.3 

14.0 

19.3 

14.0 

1.8 

34.3 

34.2 

26.2 

22.1 

18.9 

17.1 

4.3 

1.71 

.75 

0 

2.0 

0 

.83 

1.33 



TABLE VI 

COMPARISON OP STAFF PROBLEMS 
ACCORDING TO SIZE OP SCHOOL 

Problem 

1. Youth a liability 

2. Principal vacillating 

3. Principal or adminis
tration unfair 

Percentage 
Indicating problem 
Vm 508 "^ Total 

or more or l9ss 
(61) (91) 

Diff, 

45.9 34.1 38.8 1.5 

41.0 28.6 33.5 1.5 

23.0 28.6 26.3 .86 

4. 

5. 

6. 

7. 

Cooperation difficult 

Coordination lacking 

Relations strained 

Professional spirit 
lacking 

27.9 

13.1 

23.0 

4.9 

20.9 

26.4 

16.5 

4.4 

23.7 

21.0 

19.1 

4.6 

1.0 

2.17 

•86 

.33 
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teaching. The problem of establishing a happy and coopera

tive attitude among pupils in his classroom is a serious one 

to both the beginning and the experienced teacher. The 

teacher's personality, his ability to gain the liking of his 

students, and the administrator's attitude toward student 

management are all factors Involved in successful discipline. 

Prom this survey of the problems relating to stu

dents, it becomes apparent that beginninj teachers are pri

marily concerned with their inability to (1) adapt to the 

needs. Interests, and abilities of the students; (2) control 

the students; and (3) manage large classes. Another problem 

is the attempts to be impartial toward the students. 

The difficulty of adapting to the needs. Interests, 

and abilities of the students may indicate that the exper

iences of the beginning teachers in student teaching did not 

acquaint them with the typical situations which are usually 

found in the public schools. Too, the beginner is often not 

able to see the value of the time spent at the beginning of 

the year in determining the needs, interests, and abilities 

of the st\idents. The failure of the teacher and the school 

to meet and provide adequately for these individual differ

ences gives rise to many of the problems. Lee and Lee, in 

their book The Child and His Curriculum, have this to say: 

Teachers render lip-service to the provisions for 
individual differences, but roany of their teaching 
procedures carefully avoid them.-*-

1 J. M. Lee and Dorrls May Lee, The Child and His 
curriculum (New York, 1950), p. 200. 
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The colleges have been primarily concerned with the develop

ing of subject-matter specialists and have somewhat over

looked the fact that teaching is a process requiring expe

rience, action, and reaction. 

Too large classes are cause for complaint from 50 

per cent of the teachers. (See Table VII). The term "large 

classes" refers to those that have more than twenty-five 

students in them. The problem of class size is not peculiar 

to men or women teachers but is related to type and size of 

school. It Is reasonable to assume that classes that are 

too large create certain discipline problems which tend to 

make teaching exhausting both mentally and physically. 

In Table VII a comparison is made between the prob

lems involving student relations as indicated by men and 

women teachers. One interesting difference is evident. 

Women, especially the married women, report the tendency to 

scold students more frequently than do the men. Women also 

tend to Indicate more problems centering around discipline 

than do the men, but the difference is not a significant 

one. The one significant difference shown in comparisons of 

married men and women teachers is the fact that women more 

often return to their home coniraunlties to teach than do the 

men. The single women and the married men admit that se

curing and holding the students' attention is a problem by 

a significantly higher percentage than do the single men. 

It may be noted the men, especially the married men. 



TABLE VII 

COMPARISON OP STUDENT PROBLEMS 
ACCORDING TO SEX 

Problem 

1. Expect too much of 

students 

2. Scolding students 

3. Classes too large 

4. Being Impartial 

5. Appearance of room 

6. Students' attention 

7. Discipline - classroom 

8. Gaining students' 

respect 

9. Parents uncooperative 

10. Lesson plan too short 

11. Formerly a student 

12. Motivating st̂ ldents 
to participate 

Jt'ercentage 
indicating problem Diff. 
len Women Total Epsilon 
(100) (100) Diff. 

56 62 59.0 .86 

43 

50 

50 

49 

45 

31 

25 

16 

18 

7 

15 

65 

50 

45 

40 

42 

49 

23 

24 

19 

18 

7 

54.0 

50.0 

47.5 

44.5 

43.5 

40.0 

24.0 

20.0 

18.5 

12.5 

11.0 

3.14 

0 

.71 

1.29 

.43 

2.65 

.33 

.75 

.20 

2.39 

2.0 
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were more concerned about the appearance of their rooms than 

the women were. A reliable difference was noted as to the 

frequency this item was mentioned by the married and single 

men. 

Although the difference is not a significant one, 

men tend to have more trouble in their attempts to motivate 

students than do the women. From this survey, the women 

tend to have more problems involving student relationships 

than men and the married teachers Indicate more of such 

problems than the single teachers. 

Table VIII reveals that the city teachers indicate 

more problems involving student-teacher relationships than 

the rural teachers. Although none of the differences are 

significant, a substantial difference is noted in the area 

of discipline. This difference may stem from the teacher's 

attitude toward the students or from too large classes. 

Only one significant difference is noted from Table 

IX. The large schools have the problem of big classes more 

frequently than the small schools do. 

A summary of the section of the survey dealing with 

problems of student-teacher relationships Indicates that 

three problems loom large to the beginning teacher: (1) in

ability to meet the individual needs of the student, (2) in

ability to control students, and (3) inability to manage 

large classes. Table VII shows one reliable difference be

tween men and women teachers in this area. Women feel their 



TABLE VIII 

COMPARISON OP '-TUDENT PROBLEMS 
ACCORDING TO TYPE OF SCHOOL 

Problem 

1. Expect too much of 

students 

2. Scolding students 

3. Being impartial 

4. Classes too large 

5. Appearance of room 

6. Students' attention 

7. Discipline - classroom 
8. Gaining students' 

respect 

9. Parents uncooperative 

10. Lesson plan too short 

11. Formerly a student 

12. Motivating students to 
participate 

Percentage 
indicating problem Pf^^* 
City Rural Total Epsilon 
(107) (57) Diff. 

62.6 49.1 56.1 1.75 

57.0 40.4 51.4 2.12 

50.5 40.4 47.1 1.38 

52.3 

14.0 

10.3 

31.6 45.4 2.5 

44.9 43.9 44.5 

22.4 24.6 23.1 

18.7 17.5 18.3 

18.7 21.1 16.8 

5.3 11.1 

3.5 

.12 

46.7 35.1 42.8 1.5 

45.8 28.1 39.9 2.25 

.43 

.16 

.29 

2.25 

8.0 1.5 



TABLE IX 

COMPARISON OP STUDENT PROBLET.TS 

ACCORDING TO SIZE OF SCHOOL 

Problem 

1. Expect too much of 

students 

2. Scolding students 

3. Appearance of room 

4. Being impartial 

5. Classes too large 

6. Students' attention 
7. Discipline - classroom 

8. Gaining sttidents' 
respect 

9. Parents imcooperative 

10. Lesson plan too short 

11. Motivating students to 
participate 

12. Formerly a student 

Percentage 
indicating problem Diff. 
Jfm 508 fetal dpsllon 
or more or less Diff. 
(61) (91) . 

60.7 51.7 55.2 1.12 

59.0 49.5 53.3 1.12 

44.3 56.0 51.3 1.5 

55.7 46.2 50.0 1.25 

60.7 33.0 44.0 3.5 

41.0 41.8 41.4 .12 

32.8 46.2 40.8 1.62 

27.9 24.2 25.7 .57 

26.2 23.1 24.3 .43 

18.0 22.0 20.4 .57 

11.5 12.1 11.8 0 

13.1 9.9 11.2 .6 
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tendency to scold students unduly is a more Important factor 

in discipline than do the men. No reliable difference is 

shown in Table VIII, which compares problems of beginning 

teachers in city areas with those in rural areas. Table IX 

shows that teachers in small schools have much fewer disci

plinary problems arising from large classes than do the 

teachers in large schools. 

Social problems. —Almost Invariably beginning teach

ers are young people accustomed to the variety of social 

activities which colleges provide for their students. Since 

this abundance of planned recreation has been taken for 

granted by the student, it is no wonder that the complete 

change from the familiar backgro\ind of college to an \m-

familiar community creates social problems. Nor is it to be 

expected that the young person will immediately become adept 

at arranging his own recreational activities. 

According to this survey, the social problems that 

seem to be of major concern to the beginning teacher center 

around (1) adjusting to the community, (2) budgeting time, 

(3) gossiping, and (4) adjusting to narrow standards. 

The inability to adjust to the community and life 

within the community conditions the work of many beginning 

teachers. The yoimg teacher has a need for affliatlon. He 

desires to form friendships and associations, to cooperate, 

and to converse sociably with those of the community of 

which he is now a part. Often young teachers feel that the 
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community does not accept them and as a result they react in 

an Tinfrlendly manner toward the community. Perhaps both the 

community and the young teacher are at fault. No doubt a 

community sensitive to the teacher's needs can do much to 

add to his security and happiness; but the problem is not 

solved unless the yoimg teacher also has a desire to con

tribute to the community. 

Management of his time seems to be an important fac

tor to the beginning teacher. Perhaps the little time for 

social life about which beginning teachers complain is tied 

in definitely with the demand upon the teachers' time by 

extra-curricular activities. Heavy lesson preparations also 

make inroads into the so-called free time of the teacher. 

The problems Involving gossip and too narrow stand

ards usually accompany each other. A teacher's conduct out

side of school is more likely to cause trouble than his 

teaching in school. Within the last twenty years, social 

restraints have become less severe but in some respects they 

are still irksome to teachers. Of course, most rules of 

social conduct are unwritten, and the teacher must find his 

way slowly in any particular community. The conduct of the 

teacher is important since the example he lives has more 

influence on the students than the subjects he teaches them. 

The fair-minded teacher can hardly object to having to con

form to the community, since he was the one that cast his 

lot in that community. However, the fair-minded teacher 
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does have reason to object if the community has a different 

set of standards for teachers than it does for the average 

citizen. 

From Table X it is noted that the major problem in 

this area arises from lack of recreation offered by the com

munity. Little or no difference was found to exist between 

the problems of recreation indicated by men and those indi

cated by women. 

Two significant differences were evident when the 

problems were compared according to marital status. A sig

nificantly higher percentage of the single teachers com

plained about the lack of recreation offered by the commu

nity and the difficulty of meeting and making friends, 

especially with the opposite sex. Although the differences 

were not significant, the single teachers also complained 

more about the standards of the community being too narrow. 

The married men teachers tended to be somewhat dissatisfied 

with their status, whereas the married women teachers were 

more concerned over their lack of time for social life. 

Table XI reveals no reliable differences between the 

problems mentioned by begliming teachers in city and rural 

schools. There seems to be rather close agreement as to the 

problems that teachers encounter most frequently. A much 

higher percentage of city teachers express a desire to re

turn to college than do the rural teachers. This fact may 

indicate that the beginning teacher sees the need of further 

JtlXAs Ta^fwoioncAi QOLUM imm 
UttMQCtElAS 



TABLE X 

COMPARISON OP SOCIAL PROBLEMS 

ACCORDING TO SEX 

Problem 

Percentage 
indicating problem Diff. 
!!en Women Total Epsilon 
(100) (100) Diff. 

1 . CoramTinity offers l i t t l e 
recreation 

2. Little time for social 

life 

3. Gossiping 

4. standards too narrow 

5. Desire to return to 
college 

6. Difficult to meet single 
people and couples 

7. Difficult to make new 
friends 

8. Too much social life 

9. Dissatisfied with status 

10. Personality difficulties 

11. Homesick 

12. Roommate or home problem 

73 

45 

72 

40 

72.5 

42.5 

.17 

.71 

28 

25 

21 

14 

12 

3 

6 

5 

2 

7 

35 

21 

16 

18 

14 

12 

7 

4 

7 

1 

31.5 

23.0 

18.5 

16.0 

13.0 

7.5 

6.5 

4.5 

4.5 

4.0 

1.08 

.67 

1.0 

.80 

.40 

2.78 

.33 

.33 

1.67 

2.22 



TABLE XI 

COMPARISON OP SOCIAL PROBLE?.:S 
ACCORDING TO TYPE OP SCHOOL 

Problem 

1. Community offers little 
recreation 

2. Little time for social 

life 

3. Gossiping 

4. Standards too narrow 

5. Difficult to meet single 
people and couples 

6. Desire to return to 
college 

7. Difficult to make new 

friends 

8. Too much social life 

9. Dissatisfied with status 

10. Homesick 

11. Roommate or home problem 

12. Personality difficulties 

Percentage ^ 
indicating problem Diff. 
fllty Rural Total" Epsilon 
(107) (57) Diff. 

72.9 71.9 72.5 

20.6 

13.1 

7.5 

6.5 

8.8 11.6 

5.3 

3.5 

6.7 

5.5 

.14 

45.8 36.8 42.8 1.12 

27.1 35.1 29.7 1.0 

20.6 19.3 20.2 .33 

16.8 17.5 17.0 .16 

7.0 16.0 2.8 

.8 

.75 

.75 

3.7 

I 4.7 

\ 3.7 

8.8 

5.3 

3.5 

5.4 

5.2 

3.6 

1.25 

0 

0 
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professional education, or it may indicate a desire to es

cape dissatisfactions which have arisen from inability to 

adapt to new surroundings. 

Table XII shows differences which are statistically 

significant. The teacher in the small school is more con

scious of narrow standards of living than Is the teacher in 

the large school. On the other hand, the teachers in the 

large schools feel that lack of recreation within the com

munity* gossiping, and lack of time for social life are more 

Important sources of concern. A significantly larger per

centage of the teachers in the large schools express a de

sire to return to college. Such a desire may indicate their 

unwillingness to adjust to their new situation. 

A summary of social problems revealed in this survey 

includes (1) adjusting to the comm̂ l̂ity, (2) budgeting time, 

(3) gossiping, and (4) adjusting to narrow standards as 

those problems most Important to beginning teachers. The 

two significant differences revealed were in a comparison of 

married and single teachers. Single teachers mentioned more 

frequently the lack of recreation and the lack of opportu

nity to make friends, especially those of opposite sex. 

Personal problems.-«-The efficiency of the beginning 

teacher can be seriously affected by nagging problems of a 

personal nature. The teacher is an individual person as 

well as a teacher and he can no more keep his teaching in 

one water-tight compartment and his after-school woes in 



TABLE XII 

COMPARISON OF SOCIAL PROBLEMS 

ACCORDING TO SIZE OP 3CHC0L 

Problem 

Percentage 
indicating problem Diff. 
ITO5 500 Total Epsilon 

or more or less 
(61) (91) 

Diff. 

1. Standards too narrow 

2. Community offers little 
recreation 

3. Difficult to make new 
friends 

4. Difficult to meet single 

people and couples 

5. Gossiping 

6. Too much social life 

7. Little time for social 
life 

8. Desire to return to 
college 

9. Personality difficulties 

10. Dissatisfied with status 

11. Roommate or home problem 

12. Homesick 

24.6 76.9 55.9 7.43 

63.9 26.4 41.4 4.75 

23.0 41.8 34.2 2.38 

19.7 30.8 26.3 1.57 

36.1 13.2 22.3 3.29 

9.8 22.0 17.1 2.0 

31.2 7.7 17.1 3.54 

23.0 5.5 12.5 3.17 

4.9 13.2 

11.5 

8.2 

3.3 

9.9 2.0 

7.7 

8.8 

8.8 

9.2 

8.6 

.8 

.25 

6.6 1.5 
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another than can members of any other profession. 

This survey reveals that personal problems are of 

less concern to beginning teachers than the problems in 

other areas. The personal problems that seem to be of the 

most concern are those related to (1) finances, (2) need for 

counsel, and (3) lack of self-confidence. 

Many of the beginning teachers feel that their sal

aries do not permit them to live as well as others in the 

community who have comparable responsibilities. Men tend to 

exhibit this attitude more than women. On the other hand, 

the beginning teacher has not had the practice of the more 

experienced teacher and as a result is not so efficient in 

budgeting a small salary so that the most can be derived 

from it. 

Need for counsel and the lack of self-confidence are 

both Important problems to beginning teachers. Many ten

sions whloh finally reach a crucial point with the young 

teacher could be avoided If there were an understanding 

person to discuss the problems with as they began to devel

op. The beginner is further handicapped by not knowing whom 

he can trust. Peelings of uncertainty or inferiority tend 

to appear in about the same ratio as the need for under

standing and guidance. 

A survey of Table XIII reveals that the personal 

problem that seems to be the most irritating is the inabil

ity to budget salary. The men, especially the married men. 



TABLE XIII 

COMPARISON OF PERSONAL PROBLEMS 

ACCORDING TO SEX 

1. 

2. 

3. 

4. 

Problem 

Inability to budget 
salary 

Lack of understanding 
person to consult 

Lack of self-reliance 

UnhfiLPPV living condi-

Pe 
Indlc 
Men 
(100) 

46 

16 

13 

22 

rcentage 
ating problem Diff. 
Women Total Epsiion 
(100) Diff. 

36 41.0 

26 21.0 

23 18.0 

13 17.5 

1.43 

1.67 

2.0 

1.8 
t ions 

5 . Worx^ about home and 
fami ly 

6. Inabil ity to satisfy 
rel igious needs 

13 

12 

17 

14 

15.0 

13.0 

.8 

•4 

7. 

8. 

9. 

10. 

Low salaries 

Health 

Teaching as means to 
end 

Physical handicap 

14 

4 

2 

8 

2 

8 

9 

0 

8.0 

6.0 

5.5 

4.0 

3.0 

1.33 

2.33 

2.66 
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indicated low salaries as a problem by a significantly larg

er percentage. This particular item was omitted purposely 

from the questionnaire so the results that are tabulated 

here Include only those who felt strongly enough about the 

problem to write it in. This perhaps gives a clearer pic

ture of the salary problem than would have been gleaned had 

questions concerning it been included in the questionnaire. 

Women, especially the single ones, tend to feel the 

lack of self-confidence and a need for an understanding per

son to consult. More of the married women admit that they 

are teaching only temporarily or until they have earned 

enough to reach some definite financial goal. Men tend to 

be bothered with physical handicaps more than women; but, on 

the other hand, women are more concerned about their health 

than menm 

Little or no difference was noted between the per

sonal problems Indicated by the city teachers and the rural 

teachers. (See Table XIV.) The teachers in the city schools 

tend to find living conditions more of a problem than do the 

teachers in the rural schools. 

A study of Table XV shows some interesting differ

ences to exist between the personal problems indicated by 

the beginning teachers in the large schools and those in the 

small schools. A significantly larger percentage of the 

teachers in the large schools tend to feel that their ina

bility to budget their salary, the lack of an tinder standing 



TABLE XIV 

COMPARISON OF PERSONAL PROBLEMS 
ACCORDING TO T̂ P̂E OF SCHOOL 

Prob lem 

1. I n a b i l i t y to budget 
salary 

2 . Lack of imderstanding 
person to cons\ilt 

3. Unhappy living condi

tions 

4. Lack of self-reliance 

5. Worry about home and 
family 

6. Inability to satisfy 
r e l i g i o u s needs 

Percentage 
indicating problem Pff^* 
City Rural Total Epsilon 
(107) (57) Diff. 

38.3 36.8 37.8 

15.9 21.1 17.6 

10.3 14.0 11.5 

.12 

25.2 15.8 22.0 1.5 

21.5 10.5 17.8 1.83 

.83 

17.8 12.3 15.9 1.0 

.8 

7. 

8. 

9. 

10. 

Low salaries 

Health 

Physical handicap 

Teaching as means 
end 

to 

8.4 

7.5 

4.7 

2.8 

7.0 

7.0 

5.3 

8.8 

7.9 

7.3 

4.9 

4.8 

.25 

.25 

0 

1.5 



TABLE XV 

COMPARISON OP PERSONAL PROBLEMS 
ACCORDING TO SIZE OP SCHOOL 

Problem 

Percentage 
indicating problem Diff. 
1000 506 Total Epsilon 

or more orQess Diff. 
(61) (91) 

1. Unhappy living condi
tions 

2. Inability to budget 
salary 

3. Lack of tuiderstanding 

person to consult 

4. Lack of self-reliance 

5. Inability to satisfy 
religious needs 

6. Physical handicap 

7. Worry about home and 
family 

8. Teaching as means to 
end 

9. Low salaries 

10. Health 

23.0 35.2 30.2 1.71 

41.0 11.0 23.0 4.29 

34.4 

6.6 

8.8 19.1 3.57 

16.4 17.6 17.1 .33 

11.5 18.7 15.8 1.17 

6.6 19.8 14.5 2.6 

8.2 14.3 11.8 1.2 

5.5 5.9 .25 

13.1 0 5.3 3.25 

8.2 2.2 4.6 1.2 
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person to consult, and low salaries are more troublesome 

than do the teachers in the small schools. This can be ex

plained perhaps by the fact that living costs are higher in 

the city, and that the teachers In the city schools are ex

pected to dress more expensively and to take part in various 

social functions which in some ways act as a drain on any 

budget. 

A summary of the survey on personal problems shows 

(1) finances, (2) need of counsel, and (3) lack of self-

confidence to be the three of major interest to beginning 

teachers. Table XIII reveals that men find the problem of 

finances more bothersome than do women. This is particular

ly true of the married men. Table XIV reveals that teachers 

in city schools are more dissatisfied with living conditions 

than are those in rural schools. Table XV reveals that 

teachers in large schools check problems relating to fi

nance, lack of counsel, and lack of self-confidence more 

than do teachers of small schools. 

In this chapter an analysis has been made of the 

problems of beginning teachers. The school and community 

problem areas have been explored. Comparisons have been 

made between men and women teachers, between married and 

single teachers, between teachers in city and rural schools, 

and between teachers in large and small schools. 



CHAPTER IV 

SUMB4ARY AND RECOMMENDATIONS 

In concluding this survey of the difficulties en

countered by beginning teachers during their first two years 

of teaching, it would be well to list the problems in the 

rank order of their occurrence. They are as follows: (1) 

inability to adjust to the community, (2) lack of supervi

sion, (3) inability to individualize Instructions, (4) lack 

of basic supplementary materials, (5) inability to control 

students, (6) large classes, (7) \mattractive rooms, (8) 

multiplicity of duties, (9) inability to budget salary, and 

(10) physical and mental fatigue attendant upon teaching. 

An analysis of the problems listed above will sug

gest to the reader that the community, the teacher-education 

institutions, and the administration all bear a share of 

responsibility for the existence of the problems. It is to 

these three groups, then, that recommendations are herein 

made for their improvement. 

The teacher-education centers of the various col

leges have done much fine work in preparing teachers for 

their future professions. The practicality of the teaching 

afforded present-day students is an \inquestienable improve

ment over that of twenty years ago. New school legislation 

has improved the status of teachers and has given the pro

fession more financial prestige than it once had. Perhaps 

file:///mattractive
file:///inquesti
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it will not be asking too much to suggest that teacher-

education groups help by a more careful screening of their 

future teachers. 

One of the significant facts disclosed by this ques

tionnaire was the large percentage (36 per cent) of teachers 

who were not i repared to enter the teaching profession and 

who would, if given an opportunity, choose to srend their 

time in some other occupation. According to a study made by 

Vaughn,^ a large portion of this non-preference group of 

teachers endorsed the following statements regarding teach

ing: (1) teaching is nerve-wracking work, (2) teaching re

quires too much patience, (3) the classroom routine In teach

ing is monotonous work, (4) the teacher has no time for his 

own interests, and (5) the teacher does not have real free

dom in his work. On the other hand, positive, cheerful 

attitudes are taken toward teaching by a large portion of 

the teaching-preference group. Naturally, the teacher-

education center cannot prevent people from preparing for 

another field and then entering the teaching field; but col

lege teachers can stress the Importance of teaching as a 

profession. They can point out the obvious difficulties 

which are incurred when one attempts the profession with a 

half-hearted spirit. If beginning teachers, 36 per cent of 

1 Kenneth W. Vaughn, "Study of Attitude Toward 
Teaching," p. 127. Unpublished Doctor's dissertation. 
Department of Education, University of Iowa, 1941. 
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them, are daily following procedures w- ich are distasteful 

to them, it is no wonder they are unhappy and their pupils 

dlfficiat to manage. 

Another problem which seems to be within the possi

ble realm of teacher-education colleges is the one which 

teachers rank as of first importance, their Inability to ad

just to the community. Many of these failures in adjustment 

may be the result of Immature or neurotic personalities in 

beginning teachers. At the present time some colleges in 

Texas have a testing program carried on for all students en

rolling in the beginning course of teacher education. In

telligence, personality, interest, and aptitude tests are 

included and the student is counseled in the light of these 

test results. Other colleges would do well to adopt such a 

screening program. 

A large percentage (55 per cent) of the beginning 

teachers have complained about the lack of basic supplemen

tary teaching materials. Educators interested in the area 

of teacher preparation have naturally sought to lead pro

spective teachers to find the best methods of teaching, 

using the best of available materials. More time might 

profitably be given in helping prospective teachers to make 

teaching materials, to substitute inexpensive materials, or 

to find them in lists of free materials. Leaders in the 

teacher-education field may render help by preparing young 

teachers for the less than ideal situations. 
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The area of classroom management and control is 

another field wherein the teacher-education centers may aid 

the prospective teacher. One teacher of several years' ex

perience ruefully remarked that the only two precepts she 

remembered studying in education classes that gave her any 

help in the area of discipline were these two classics: 

keep the children Interested and the classroom aired. Col

leges may place more emphasis upon the practical implica

tions of child and adolescent psychology courses to the bet

terment of its prospective teachers. 

The matter of discipline ties in closely with the 

difficulties teachers have in managing individualized in

struction in the classroom. This particular problem is one 

shared by the beginner and experienced teacher alike, and 

its solution may be attempted in the teacher-education 

courses which are offered. It is not enough to tell teach

ers that instruction needs to be individualized. Teachers 

doubtless recognized the existence of the problem long be

fore a textbook on the subject appeared. Those professors 

working with teacher-education need to show the prospective 

teacher how such individualizing of instruction can be car

ried on in an overloaded, poorly equipped schoolroom. Such 

a program Implies definite practice and knowledge of indi

vidualized teaching on the part of professors of education, 

perhaps the only way professors could acquire practical 

knowledge in this field would be to require one year of 
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public school teaching out of every three years of college 

teaching in the area of educational methods. By some means, 

at least, the professor should prepare himself to offer 

practical ways of bringing about better individualized in

structions in the classroom. 

The second source of help for the beginning teacher 

lies in the administration of the school system to which he 

goes. The administration can see that a period of orienta

tion is observed for beginning teachers. Such a period can 

be spent in acquainting the teacher with the school system 

and with the coramiinlty. The teacher can be proffered defi

nite help in selecting suitable living quarters. Tactful 

advice on commimity mores which the young teacher Is likely 

to offend can be best given by an administrator who is sym

pathetic with both the young teacher and the community. 

Beginning teachers are conditioned somewhat in their 

attitudes toward teaching by their student-teaching experi

ence. This work has been closely supervised by both college 

and public school personnel. It is only natural then that 

teachers may feel lost and Insecure when all or almost all 

supervision is withdrawn at a time when the teacher feels 

the most need of it. Since not all schools have supervi

sors, the task of directing the new teacher falls to either 

a principal or a fellow teacher. The administration can 

make a definite effort, whatever the circumstance, to see 

that the beginning teacher has a measure of helpful 
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supervision. 

Certainly administrators can refrain from assigning 

the beginning teacher the tasks or the problem children 

which their more experienced teachers would like to avoid. 

Much of the fatigue about which beginning teachers complain 

may have its roots in tensions and insecurities which devel

op because of unfair assignment of duties or the aforemen

tioned lack of supervision. 

Even the experienced teacher has difficulties in 

developing self-control and in managing work successfully in 

large classes. The administrator can not do less than give 

tactful support to the beginning teacher when he allows such 

large classes to exist. Administrators can help beginning 

teachers to imderstand the nature of their pupil perplexi

ties and thus point the way to better Independent judgment 

on the teacher's part. 

Since 55 per cent of the beginning teachers who an

swered this questionnaire report a lack of basic teaching 

materials and 45 per cent of them an unattractive school 

room, it is evident that administrators can make a definite 

contribution toward solving the problems of beginning teach

ers. Often the problem stems from a financial situation and 

cannot be immediately solved; but the conscientious admin

istrator can redouble his efforts to see that suitable 

teaching materials and attractive school surroundings are 

made available for his teachers. Sometimes the 
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administrator may have made little effort to convince the 

school board and the community of the Ir.portance of these 

two matters which directly concern not only the welfare of 

teachers but also of pupils. 

The third large area of responsibility must be as

sumed by the community. Any community which sincerely de

sires the welfare of its children will realize that the 

problem of attaining it is closely connected with the prob

lem of teacher welfare. College students have had a wealth 

of possibilities for entertainment at their finger tips 

during their four years in college. Pew corarrunlties outside 

of college areas can offer an equal program, but all com

munities can make definite efforts toward the improvement of 

its entertainment facilities. Such improvements can benefit 

all the young people of the community and can include the 

yotmg teacher. 

Parent-Teacher Associations, study groups, and 

church groups can do much to aid the beginning teacher in 

making his adjustment to the community by offering interest

ing activities which Include him. Such groups can also re

frain from the gossip which often makes life unbearable to 

the newcomer in the teaching field. 

Coraraunltles can take a definite interest in school 

affairs. They can become Informed about policies and meth

ods in force in the classrooms. They can help administra

tors in securing suitable teaching materials and attractive 
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classrooms for their particular schools. 

A young prospective teacher wistfully asked of an 

experienced member of the profession, "Is school teaching 

all problems? Every time I take a course in teacher-educa

tion all I hear about is the problems. Isn't school teach

ing ever fun? It seems as though it might be fun." While 

this particular survey has of necessity been about the prob

lems of beginning school teachers, there need be no conclu

sion that these problems are Insoluble. Pigrires collected 

in this survey indicate that at least 36 per cent of the 

beginning teachers have brought upon themselves one of the 

strongest reasons for failure in the teaching profession 

when they allow themselves to be shunted into teaching as a 

substitute for a more desired occupation. This problem and 

that of managing his finances, each beginning teacher must 

solve for himself. Happy, successful, well-adjusted young 

teachers are an invaluable addition to any school and that 

they are well worth the combined efforts which colleges, 

administrators, and communities can invest in them is hardly 

debatable• 
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