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CHAPTER I 

HISTORICAL AND THEORETICAL ORIENTATION 

Statem̂ ent of the Problem 

{ Within the past few years, the upsurge of a new 

feminist movement has inspired considerable discussion both 

in the mass media and in the literature of the social 

sciences. A renewed interest in changing women's statuses 

and roles has brought about a great deal of controversy 

within the society and between men and women. While the 

feminist movement has received wide attention, little is 

known about fundamental changes in attitudes toward female 

sex roles that may be taking place as a response to the 

movement. The real question pertains to whether or not 

the values underlying female sex role stereotypes have been 

altered and whether or not men and women have considerably 

different attitudes concerning the status of women in our 

society.) 

As early as 1934, Clifford Kirkpatrick (1936d) was 

concerned with quantitatively measuring attitudes toward 

feminism as it related to the roles of women in the family 

and in society. Kirkpatrick was particularly interested in 

attitude differences between men and women as well 



as differences between college students and their parents. 

He found that men and women did have divergent attitudes 

about feminist issues and that students' attitudes did not 

represent a trend toward more feministic beliefs. 

The central problem of this thesis is to replicate 

Kirkpatrick's study in order to compare attitudes of 1974 

with those of 1934, to measure and compare attitudinal 

conflict between the sexes in two generations, and to 

measure the differences in attitudes between students and 

parents. In light of the new feminist movement, the study 

of intergenerational attitudes toward feminism would be 

particularly important in gaining an insight into the 

changes of attitude between parents and children. In 

addition, as Kirkpatrick (1936d) noted, the differences in 

attitude between men and women are important as an indicator 

of one area of conflict in marriage. 

To gain some perspective, a brief review of the 

historical influences concerning feminine roles is necessary 

to understand the context of modern attitudes about feminism. 

Historical Perspective 

The complexities and contradictions found in women's 

roles are rooted in our varied cultural heritage. Contri

butions from the Hebrews, Greeks, and Romans coupled with 

democratic principles and feminist thought are present in 

our stream of culture. 



The Hebrew tradition, which has had a direct influ

ence on present-day thought through the Bible, exhibited 

a patriarchal family system in which women were accorded 

lower status and fewer rights than men. The patriarch 

had absolute power and only widowed mothers were free from 

direct control of men (Leslie, 1967) . 

The Greeks, also patriarchal, confined and restricted 

the women, defining them inherently inferior to men. In 

the patriarchal Roman family, women were not as severely 

restricted as Greek women and did have a higher more 

powerful position in Roman society. However, with the rise 

of early Christian asceticism, the status of women was 

drastically lowered. Marriage was considered a lower state 

than celibacy and women represented a base element in 

mankind (Kirkpatrick, 1955). 

The patriarchal ideal, entrenched in history and 

tradition, was brought to America by the Puritans. The 

general subordination of women and children became a part 

of the family system of the colonies. Women had few legal 

rights and little opportunity for formal education. This 

tradition, whereby the husband was responsible for the 

wife's support and the wife was responsible for home and 

family, has persisted in American family life (Leslie, 1967) 

Toward the end of the nineteenth century, a feminist 

movement contributed new ideas and outlooks concerning 



women in the family and in society. The movement originated 

primarily with women who were either active abolitionists 

or were inspired by the anti-slavery movement. The dis

crimination, both legal and social, that these women faced 

while working with the abolitionists instilled in them the 

need for a women's movement (Chafetz, 1974). 

The early feminists worked for far-reaching changes 

in the social position of women. They fought for equal 

rights in marriage, education, working conditions, and 

divorce laws. In addition, these feminists wanted reforms 

in religious beliefs and customs in dress. However, by 

the time the second generation of feminists reached 

maturity, the movement had changed from one with a strongly 

radical emphasis to one with an emphasis on the virtues 

and services women could provide (Chafetz, 1974). Flexner 

(1968) and O'Neill (1969) agree that strong desire for 

societal-wide change had been reduced to the right to vote. 

Shortly after the passage of the Nineteenth Amendment, 

feminism disappeared as a popular social issue cind women 

had failed to win the far-reaching social reforms 

envisioned by the early feminists. 

Nevertheless, during this dormant period which lasted 

until the sixties, a good amount of important literature 

stating the case for women appeared. La Follette's (192 6) 

Concerning Women, Myrdal's (1944) "A Parallel to the Negro 



Problem," Hershberger's (1948) Adam's Rib, Hacker's (1951) 

"Women as a Minority Group," and de Beauvoir's (1953) 

Second Sex are among the most notable. During this period, 

particularly after World War II, there was a marked emphasis 

on women as housewives and mothers with little emphasis on 

other roles open to women (Friedan, 196 3). 

By the mid-1960's, women had returned to college and 

the job market in record numbers. But, as Bernard (1971) 

notes, most of the increase in working women was absorbed 

in clerical occupations which were low-paying and low-

prestige. In addition, women were paid less than men of 

the same position. 

At this same time, the Civil Rights Movement and 

protest against the Viet Nam War stimulated a new social 

consciousness of liberation and equal rights, and women 

began to express discontent. Developing women's organiza

tions provided a network of communications through which 

grievances such as the right to equal pay could be voiced 

(Freeman, 1973). 

By 1970 the new feminist movement had gained nation

wide attention as women were protesting, in strong terms, 

society's treatment of women. A great deal of important 

feminist literature was published at this time. Among the 

most important were Bird's (196 8) Born Female, Firestone's 

(1970) The Dialectic of Sex, Freeman's (1970) "Growing Up 



Girlish," Greer's (1971) Female Eunuch, Millet's (1970) 

Sexual Politics, Morgan's (1970) Sisterhood i£ Powerful, 

and Bernard's (19 71) Women and the Public Interest. 

Although it is difficult to generalize about 

feminists' beliefs, mainly they insisted that women were 

denied the same opportunity as men to develop an identity 

of their own. The cultural conditioning of females and 

the sex role stereotyping found in American society con

fined women to roles solely on the basis of sex. Feminists 

claimed that the limitations placed on women's activities 

had negative effects both on women and society (Chafe, 

1972). 

Although the new feminist movement has received wide 

attention and has been the subject of many debates, it is 

still a matter of speculation concerning fundamental atti

tudinal changes toward female sex roles. The real question 

pertains to whether or not the movement has altered the 

value premises underlying sex role stereotypes (Chafetz, 

1974). Thus, we now turn to a discussion of the theoretical 

and empirical aspects of current attitudes toward feminine 

roles and the move toward feminism or egalitarianism. 

Theoretical Perspectives 

Taking the functionalist perspective, in regard to 

sex roles. Parsons and Bales (1953) speak of an instru

mental role (mediating between the family and the outside 



world) and an expressive role (concerned with relations 

within the family). According to the authors, it is func

tional for the husband to take the instrumental role of 

breadwinner and family representative and for the wife to 

take the expressive role of housewife and mother. By this 

interpretation of sex roles, women are restricted in 

alternatives if married because Parsons and Bales imply 

that the career wife is dysfunctional to the family system 

in that she creates unnecessary strains and disrupts the 

functional workings of the system. 

On the other hand, Komarovsky (1946) sees the tradi

tional sex role division as outdated. She points out that 

norms persist which are no longer functionally appropriate 

to the social situations to which they apply. For example, 

women who want to achieve academically or occupationally 

suffer insecurity and uncertainty because the norms for 

such success conflict with norms for the traditional 

feminine role. 

Burgess and Locke (1960) argue that the twentieth 

century trend has been toward an egalitarian concept within 

the family. This egalitarian ideal stresses democratic 

principles and comradeship in contrast to the traditional, 

largely patriarchal ideal which stresses feminine obedience, 

duty, and respect. As early as 1936, Kirkpatrick (1936a) 

described egalitarianism as offering to the female the 
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privileges of economic independence, equal authority in 

family finances, acceptance as an equal, and exemption 

from one-sided personal or domestic service to the husband. 

Today, there is some dispute whether this egalitarian 

trend exists in reality. Bernard (1972) states that, while 

there has been a trend toward equalizing the legal rights 

and obligations of men and women, no clear-cut definitive 

trend toward more egalitarian relationships in marriage 

can be substantiated through research. Those researchers 

who do not see any real trend in this direction include 

Popenoe (1933), Burgess and Wallin (1953), Winch (1958), 

Heer (1958), Hoffman (1960), Blood and Wolfe (1960), 

Komarovsky (1964), Safilios-Rothschild (1970) and Renne 

(1970). 

However, Komarovsky sees a trend among men toward 

what she calls "modified traditional" views toward female 

sex roles (Komarovsky, 1973:879). The modified tradi

tionalists feel that men are the superior achievers yet 

women who want to work should follow a sequential pattern 

of work, child rearing, and return to work. The wife is 

expected to carry the major responsibility for housework, 

nevertheless, but should expect more assistance from the 

husband. 

Epstein and Bronzaft (1972) show that the majority 

of the college women in their study were moving away from 



the traditional role of housewife but were wanting both 

marriage with children and a career. Dyer and Urban (1969) 

also studied college students' attitudes toward sex role 

division of labor and found that, in the area of household 

tasks, women were still expected to carry the load. 

According to Lopata (1971), the two general patterns 

of marital relations, traditional and modern, are highly 

contradictory and the newer has not completely replaced the 

older. The likelihood of two persons agreeing in their 

definitions of husband-wife roles is very small. Women 

are more apt to favor egalitarian and companionate rela

tions because they offer more freedom and opportunity. 

This is especially true of the younger, more educated 

women who are experimenting with new roles, including 

professional careers. 

As Lopata found that women favored egalitarian rela

tionships, Jacobson (1952) found that men are more conserva

tive and traditional in attitudes toward women's roles as 

well as toward their own roles. As Komarovsky (1973) 

points out, among men the ideological supports for the 

traditional sex role differentiation in marriage are 

weakening but the emotional attachment to the "modified 

traditional" pattern is still strong. 

The attachment to the traditional pattern of sex roles 

seems to be especially strong among the lower classes and 
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the less educated. As Komarovsky (1964) illustrated in her 

study of blue-collar families, the traditional acceptance 

of masculine dominance has not disappeared, but the author 

is careful to point out that the more educated are less 

likely to be patriarchal. 

Goode (1956) also believes the lower classes to be 

more traditional in sex role orientation. In addition, 

Bott (1957) shows that husbands who have more democratic 

role relationships with their wives tended to be professional 

or semi-professional in occupation in contrast to the more 

traditional husbands found in manual occupations. 

Religious preference is also related to attitudes 

toward feminine sex roles. The Catholic Church has been 

most criticized for having resisted any change in the 

official acceptance of traditional sex role stereotypes. 

According to the Catholic position, women having authority 

or becoming intellectual are not feminine in the traditional 

sense (Safilios-Rothschild, 1974). 

While the Catholic Church has been criticized as the 

most extreme, all Christian religions share similar atti

tudes toward women and have endorsed the traditional sex 

role differentiation (Safilios-Rothschild, 1974). 

Kirkpatrick (1955) found that Catholics (both males and 

females) tended to hold more conservative views toward 

feminism than did Protestants. Moreover, those having 
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no religious preference were more favorable to egalitarian 

sex role concepts than both Catholics and Protestants. 

Thus, from the above literature, we see that any 

trend toward more egalitarian attitudes toward sex roles 

is still subject to question. Men are more likely to be 

conservative regarding the egalitarian ideals expressed 

in feminist thought. Education and religious preference 

are also related to attitudes toward sex roles. We will 

now turn to a discussion of Kirkpatrick's original study 

of intergenerational attitudes toward feminism in order 

to review the variables he found to be the most influential. 

A Review of Kirkpatrick's Results 

Kirkpatrick conducted his research on attitudes 

toward feminism in 19 34 not long after a vigorous women's 

rights movement and during the depression when economic 

competition for jobs between men and women was high. The 

goals of his study were to compare intergenerational 

attitudes as a possible indicator of a trend toward feminism 

and to compare sex discrepancies of attitude in the two 

generations (Kirkpatrick, 1936d). 

In discussing the results of his research, Kirkpatrick 

(19 36d) noted that women in both the student and the parent 

generations were more egalitarian (feministic) in attitudes 

than were the men ir. both generations. The students, as 

a whole, were more leministic than their parents, but 
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student males and females showed a wider difference in 

attitudes as opposed to male and female parents who were 

more closely aligned in attitudes. 

Kirkpatrick (1936b) divided feminist issues into 

four general categories: economic, domestic, political-

legal, and conduct. The economic category consisted 

primarily of issues concerning professional training, 

working conditions, and pay for women. The domestic cate

gory consisted mainly of issues concerning obligation and 

responsibility regarding children and domestic duties 

while the political-legal category referred to divorce 

laws, property holding, and alimony. The final category, 

conduct and social status, consisted of feminist issues in 

the areas of etiquette, chivalry, and the double standard 

(see Appendix A for a specific outline of each category). 

Kirkpatrick (1936d) found that, although women in 

both generations consistently proved to be more feministic 

than the men in each of the categories of issues, both 

sexes in both generations were more feministic concerning 

the economic and political-legal aspects of women's roles 

than they were about the domestic and conduct aspects. 

While the student sample generally exhibited more 

feministic attitudes than did their parents, the genera

tional differences were substantially reduced when the 

educational factor for the parents was held constant. The 



13 

higher the educational level, the more feministic were 

parents' attitudes. This result led Kirkpatrick (1936d) 

to conclude that the tendency for students to be more 

feministic than their parents was attributable to their 

higher educational level and that there was no real trend 

toward more feministic attitudes in the younger generation. 

Hypotheses 

Several hypotheses pertaining to attitudes toward 

feminism have emerged from the above literature and will 

be restated here. 

Hypothesis 1: Sex is related to feminism in both 

generations. 

Sub-Hypothesis 1: Females are more feministic 

than males in both generations. 

Sub-Hypothesis 2: Students exhibit a wider sex 

difference in attitudes toward feminism than do 

their parents. 

Sub-Hypothesis 3; Both sexes in both generations 

are more feministic in the economic and political-

legal categories than in the domestic and conduct 

categories. 

Hypothesis 2: Education is directly related to 

feminism in both generations. 

Sub-Hypothesis 1: School class is directly 

related to feminism among students. 
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Sub-Hypothesis 2: Level of completed education 

is directly related to feminism among parents. 

Sub-Hypothesis 3: Social class is directly 

related to feminism in both generations. 

Hypothesis 3; Religious affiliation is related to 

attitudes toward feminism. 

Sub-Hypothesis 1: Non-religious respondents are 

more feministic than religious respondents. 

Sub-Hypothesis 2: Protestants are more feministic 

than Catholics. 



CHAPTER II 

RESEARCH METHODS AND PROCEDURES 

This chapter will deal with the methodological and 

procedural techniques employed in this study. The discus

sion will include data collection, description of the 

samples, and measurement of the variables. 

Data Collection 

Kirkpatrick administered his questionnaire on feminism 

to 241 male and 312 female University of Minnesota students 

in the winter and spring quarters of 1933-34. The students 

were primarily sophomores in introductory sociology classes. 

Each student was asked to have his parents also fill out 

questionnaires and returns were obtained from 152 fathers 

and 165 mothers. The parental response rate was low for 

the winter quarter (29 percent), but more pressure was put 

on the spring quarter students and the parental response 

rate was about 65 percent (Kirkpatrick, 1936d). 

In this replication, questionnaires were distributed 

to 294 Texas Tech University students enrolled in sociology 

classes in the fall of 1974. Twelve of the questionnaires 

were incomplete and could not be used in the analysis 

resulting in a total sample of 282. Distribution was not 

15 
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restricted to introductory classes; all levels were 

represented in order to have some measurement of the 

differences between freshmen and upperclassmen as a further 

indicator of the effects of education on attitudes. It 

should be noted that some bias will probably exist in the 

results because sampling was limited to sociology classes. 

However, sociology does attract many students from differ

ent disciplines, particularly in the introductory classes. 

A breakdown of the respondents showed that there were 144 

students from the arts and sciences, 46 from education, 

44 from home economics, 38 from business administration, 

8 from engineering, and 2 from agriculture. 

Each student completing the questionnaire was asked 

to write his or her parents' address on an envelope. Each 

envelope contained two questionnaires, a stamped return 

envelope and a letter of introduction which explained the 

purpose of the project. The parental response rate was 

approximately 63 percent (either one or both parents). A 

total number of 2 86 usable questionnaires was obtained from 

the parents. 

Description of the Samples 

The student sample consisted of 185 females and 97 

males. The large number of females reflects their high 

enrollment in sociology classes, especially those coming 
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from education and home economics. There were 102 freshmen, 

49 sophomores, 59 juniors, 62 seniors, and 10 graduate 

students in the sample. An age breakdown showed that 2 09 

students were 21 or under while 74 were over 21. The 

majority of the students were from cities; 212 were from 

towns with populations over 10,000 and 137 were from cities 

with populations over 100,000. Only 27 of the students were 

not Texas residents. Forty-six of them were married, 8 

divorced, and 6 living with a member of the opposite sex 

but were not married. The remaining 222 were single. 

The Scunple of students was overwhelming Protestant 

and white. Only 3 blacks and 11 Mexican-Americans filled 

out questionnaires. There were 32 Catholics and 3 Jews 

represented in the sample. In addition, the students were 

largely from middle-class homes. Only 37 students came 

from families having incomes below $10,000. While 22 did 

not answer the question on income, 135 students had 

families with incomes over $20,000 and 40 of these were 

from families with incomes over $40,000. 

In the parent sample, there were 155 females and 

131 males. The majority of the parents fell into the 

40 to 60 age bracket; 141 parents were under 50 while 125 

were 50 or older. Most of the parents in the sample were 

married but 20 were separated or divorced and 17 were 

widowed. 



18 

On the whole, the parents were a well-educated group. 

Only 24 of the parents had less than a high school educa

tion; 116 had college degrees and 32 of these had advanced 

professional degrees. Again, the majority were white; 

1 black and 2 Mexican-Americans were included in the sample 

Most were Protestant but 21 were Catholics and 2 were 

Jewish. 

Measurement of Variables 

The dependent variable, attitude toward feminism, 

was measured by use of Kirkpatrick's 80-item questionnaire 

which was designed to equally represent each of the four 

category issues: economic, domestic, political, and con

duct. The questionnaire consists of 40 feminist attitude 

statements and 40 anti-feminist statements. Each category 

is represented by 2 0 statements, 10 of which are feminist 

and 10 anti-feminist (Kirkpatrick, 1936c). Total and 

category scores were computed as the algebraic sum of 

feminist (positive) and anti-feminist (negative) items 

accepted. The total scale could then range from -40 to 

+40. Each of the four category scores ranged from -10 to 

+10 (Kirkpatrick, 1936d). The attitude statements making 

up the questionnaire are divided into categories and 

presented in Appendix B. 
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The replication used Kirkpatrick's questionnaire but 

instead of having only two choices (accept or reject) as a 

response to each statement, four choices (strongly agree, 

agree, disagree, and strongly disagree) were substituted 

in order to gauge the intensity of response. The weighted 

scores given to each response were additive resulting in a 

scale ranging from 80 (anti-feminist) to 320 (anti-

feminist) . Each category had a range of 20 to 80. The 

24 0 point scale could be broken down into quartiles to 

facilitate statistical analysis. Both Kirkpatrick's method 

of scoring and the one utilized by the author could be 

calculated in computer analysis. 

Independent variables such as sex, education, religion, 

etc. were measured by asking the respondents to check the 

appropriate category or write in the information requested. 

Social class was measured by a two-factor index of social 

position which combines the weighted factors of education 

and occupation. 

The information from the questionnaire was then trans

ferred onto standard computer cards by the researcher. 

Computer analysis was divided into two stages. The first 

stage was to compare 1974 results with those of 1934 using 

Kirkpatrick's 80-point scale by computing mean category 

and total scores. One problem with the replication was 

that little statistical testing could be applied to the 
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differences between the two sets of data because Kirkpatrick's 

standard deviations for the mean category and total scores 

were not accessible. However, the comparisons of mean 

scores presented in the next chapter do show a great deal 

of consistency. 

The second stage of computer work consisted of 

statistical analysis using the 240-point feminism scale. 

Several measures were used in the analysis including 

Goodman's and Kruskal's gamma, point-biserial correlation, 

and t-tests. 

Gamm.a measures the degree of agreement or association 

between two ordinal-level variables and is useful in that 

it handles both positive and negative associations and has 
2 

an interpretation analogous to that of R . In other words, 

gamma is interpretable as a proportional-reduction-in-

error measure (Champion, 1970). Gamma was used in corre

lating the feminism scale to education and social class. 

Point-biserial correlation is used when a coefficient 

of relationship is desired between one variable that is 

continuous and another that is dichotomous (Bruning and 

Kentz, 1968). Point-biserial correlations were used in 

this study to relate the dichotomous variable sex with the 

continuous variables of category and total scores. Actually, 

the point-biserial correlation is a form of the correlation 

ratio eta which measures the degree of relationship between 
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nominal- and interval-level variables. Eta is directly 

analogous, except for its lack of sign, to the ordinary 

product-moment correlation (Blalock, 1972). 

Results of the analytical procedures are presented 

and interpreted in the following chapter. 



CHAPTER III 

FINDINGS 

The primary emphasis of this chapter will be on the 

presentation of results obtained through the statistical 

manipulation of the data collected. The first section of 

this chapter will present the replication of Kirkpatrick's 

1934 study accomplished through comparisons of mean cate

gory and total scores using the original 80-point feminism 

scale. 

Replication Results 

It was discovered that, on the whole, students and 

parents in 1974 held more favorable attitudes toward 

feminism than students and parents in 1934, although no 

significance tests could be applied to the differences of 

mean scores. Table 1 shows the comparison of mean scores 

for each group in the two studies and illustrates the 

tendency for the 1974 samples to consistently score higher 

Table 2 displays the differences in mean scores between 

groups for both studies. These differences are quite 

similar even though the 1974 samples scored higher. 

In Tables 1 and 2, the mean scores were calculated 

for all respondents. However, Kirkpatrick (1936d:344) 

22 
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TABLE 1 

COMPARISON OF MEAN FEMINISM SCORES FOR STUDENTS 
AND PARENTS IN 1934 AND 1974 

1934 1974 
Groups 

Feminism .̂  Feminism 
N „ N Score Score 

Female Students 16.0 312 2 3.3 185 

Male Students 6.7 241 15.1 97 

Student Mothers 9.9 16 5 17.1 15 5 

Student Fathers 5.1 152 13.0 131 

SOURCE (for 1934 data): Clifford Kirkpatrick, "A 
Comparison of Generations in Regard to Attitudes Toward 
Feminism," Journal of Genetic Psychology (December 1936): 
344. 
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TABLE 2 

COMPARISON OF MEAN DIFFERENCES BETWEEN GROUPS FOR 
1934 AND 1974 

Difference of Difference of 
Groups Mean Scores, Mean Scores, 

1934 1974 

Student Males and 
Student Females 9.3 8.2* 

Female Parents and 
Male Parents 4.8 4.1* 

Student Females and 
Female Parents 6.1 6.2* 

Student Males and 
Male Parents 1.6 2.1* 

Student Females and 
Male Parents 10.9 10.3* 

Student Males and 
Female Parents 3.2 2.0 

•Significant at the .05 level by means of the t-test 
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pointed out that, "comparisons should be specific between 

generation members with the same family groups" as a rough 

control of economic status. This method eliminated stu

dents without parental data. In Table 3 (Kirkpatrick's 

results) and Table 4 (replication results), the specific 

generation comparisons are reported for category and total 

scores. Once again, scores are consistently higher for the 

1974 data. In addition, females in both generations scored 

higher than the males in both samples. However, sons with 

maternal data did score just slightly higher than mothers 

of sons in some of the category scores (political and con

duct categories for the 1934 samples and the economic 

category for the 1974 samples). Moreover, it is apparent 

from Tables 3 and 4 that students tended to score higher 

than their parents except in the case where mothers scored 

higher than the student males. Sex seemed to take prece

dence over generation for mothers and sons. 

The trend shown in the 1934 data for economic and 

political scores to be uniformly higher than domestic and 

conduct scores also held true for the 19 74 samples as shown 

in Tables 3 and 4. Both sexes in both generations seemed 

to be more favorable to feminist issues regarding women in 

occupations and women's political and legal rights. They 

appeared to be less favorable to issues regarding women's 
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domestic responsibilities and feminine conduct, morality, 

and dress. 

The tendency for students to exhibit a wider sex 

difference in mean scores also held true for the replication 

Tables 5 and 6 indicate that the differences in mean scores 

are greater when comparing males and females in the student 

generation. As Kirkpatrick stated (1936d:352), "there seems 

to be a tendency for the sexes in the younger generation to 

be more at odds than males and females in the older genera

tion." However, the fact that the great majority of the 

students were single may have an influence in the results. 

This will be discussed further in the following section. 

In the 1934 sample, education was shown to be an 

important variable. As Kirkpatrick noted (1936d:346), "the 

high score of students may be due to higher educational 

status rather than a social trend favorable to feminism." 

Tables 7 (Kirkpatrick's results) and 8 (replication results) 

show the increase in mean scores of parents according to 

educational level. While the 1974 samples are, on the 

whole, a more educated group, the trend for the better edu

cated to score higher on the feminism scale is apparent 

in both sets of data. Again the 1974 sample scored higher 

than the 1934 sample when controlling for education which is 

a further indication of more favorable attitudes toward 

feminism today. 
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TABLE 5 

A COMPARISON OF GENERATIONS IN REGARD TO SEX 
DIFFERENCES IN FEMINISM SCORES 

1934 

Group Difference of ^ 
^ Mean Scores 

Daughters with 
Maternal Data 107 
and Sons With 
Maternal Data 8.5 5 8 

Mothers of 
Daughters and 107 
Fathers of 
Daughters 4.8 9 3 
Daughters With 
Paternal Data 9 3 
and Sons With 
Paternal Data 6.7 59 

Mothers of Sons 58 
and Fathers 
of Sons 4.3 59 

SOURCE: Clifford Kirkpatrick, "A Comparison of 
Generations in Regard to Attitudes Toward Feminism," 
Journal of Genetic Psychology (December 1936):352, table 9. 
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TABLE 6 

A COMPARISON OF GENERATIONS IN REGARD TO SEX 
DIFFERENCES IN MEAN FEMINISM SCORES 

1974 

Group Difference of ^ 
^ Mean Scores* 

Daughters with 
Maternal Data 107 
and Sons With 
Maternal Data 9.1 46 

Mothers of 
Daughters and 107 
Fathers of 
Daughters 3.4 92 

Daughters With 
Paternal Data 92 
and Sons With 
Paternal Data 9.0 39 

Mothers of Sons 46 
and Fathers 
of Sons 6.4 39 

*Each difference is significant at the .05 level by 
means of the t-test. 



TABLE 7 

MEAN FEMINISM SCORES FOR PARENTS 
ACCORDING TO EDUCATION 

1934 

31 

Years of Schooling Mean Feminism Score N 

0-4 

5-8 

9-12 

13-16 

17-20 

4.4 

6.5 

8.5 

10.5 

7.1 

18 

95 

125 

91 

26 

SOURCE: Clifford Kirkpatrick, "A Comparison of 
Generations in Regard to Attitudes Toward Feminism," 
Journal of Genetic Psychology (December 1936):348, table 4. 



TABLE 8 

MEAN FEMINISM SCORES FOR PARENTS 
ACCORDING TO EDUCATION 

1974 

32 

Years of Schooling Mean Feminism Score N 

0-

7-

10-

13-

17-

-6 

-9 

-11 

12 

-15 

16 

-20 

5.8 

9.4 

14.2 

13.8 

15.2 

16.3 

18.2 

4 

5 

15 

71 

74 

84 

32 
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Tables 9 and 10 present the results of comparisons 

between all students cind parents (having more than twelve 

years of education) of the same set. As Kirkpatrick 

pointed out (1936d:248), "with this rough control of the 

educational factor, the differences between generations 

virtually disappear in the case of males and are substan

tially reduced in the case of females." A more specific 

analysis of the effects of education is presented in 

Tables 11 (Kirkpatrick's results) and 12 (replication 

results) which restrict students to those having parental 

data. While Kirkpatrick compared parents on the basis of 

having either more or less than a high school diploma, the 

small number of parents having less than a high school 

education in the 1974 sample (24 out of 286) prevented a 

meaningful comparison. Therefore, those having a high 

school diploma were included in the comparisons in Table 12. 

Nevertheless, the same pattern emerged in the 1974 data 

whereby higher education of the parents reduced generational 

differences in attitudes. This result led Kirkpatrick to 

reject the idea that there was a social trend favorable to 

feminism in successive generations. However, level of edu

cation did not overcome sex differences in attitudes, 

although these differences were somewhat reduced for male 

and female parents having more than twelve years of education 

One interesting exception does exist for the 1974 data in 
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TABLE 9 

A NON-SPECIFIC COMPARISON OF MEAN FEMINISM SCORES 
FOR ALL STUDENTS AND PARENTS WITH OVER 

TWELVE YEARS OF EDUCATION 
1934 

Group Mean Feminism Score N 

Female Students 16.0 312 
Female Parents 12.5 55 
Male Students 6.7 241 
Male Parents 7.3 62 

SOURCE: Clifford Kirkpatrick, "A Comparison of 
Generations in Regard to Attitudes Toward Feminism," 
Journal of Genetic Psychology (December 1936):348, table 

TABLE 10 

A NON-SPECIFIC COMPARISON OF MEAN FEMINISM SCORES 
FOR ALL STUDENTS AND PARENTS WITH OVER 

TWELVE YEARS OF EDUCATION 
1974 

Group Mean Feminism Score N 

Female Students 2 3.3 185 
Female Parents 17.6 97 
Male Students 15.1 97 
Male Parents 14.2 91 



TABLE 11 

A COMPARISON OF MEAN FEMINISM SCORES OF STUDENTS 
AND PARENTS ACCORDING TO EDUCATION 

1934 

35 

Group Mean 
Feminism Score N 

Daughters with Maternal Data 
Mothers of Daughters Over 12 
Years Education 
Mothers of Daughters Less 
Than 12 Years Education 

Daughters with Paternal Data 
Fathers of Daughters Over 12 
Years Education 
Fathers of Daughters Less 
Than 12 Years Education 

Sons with Maternal Data 
Mothers of Sons Over 12 
Years Education 
Mothers of Sons Less 
Than 12 Years Education 

Sons with Paternal Data 
Fathers of Sons Over 12 
Years Education 
Fathers of Sons Less 
Than 12 Years Education 

15.1 

14.3 

10.5 

14.1 

7.9 

5.3 

6.6 

9.9 

7.2 

7.4 

6.5 

2.8 

107 

28 

69 

93 

34 

53 

58 

14 

38 

59 

14 

45 

SOURCE: Clifford Kirkpatrick, "A Comparison of 
Generations in Regard to Attitudes Toward Feminism," 
Journal of Genetic Psychology (December 1936):549, table 6. 
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TABLE 12 

A COMPARISON OF MEAN FEMINISM SCORES OF STUDENTS 
AND PARENTS ACCORDING TO EDUCATION 

1974 

Group ^ . ̂ ^^^^ N 
^ Feminism Score 

Daughters with Maternal Data 
Mothers of Daughters Over 12 
Years of Education 
Mothers of Daughters 12 or 
Less Years Education 

Daughters with Paternal Data 
Fathers of Daughters Over 12 
Years Education 
Fathers of Daughters 12 or 
Less Years Education 

Sons with Maternal Data 
Mothers of Sons Over 12 
Years Education 
Mothers of Sons 12 or 
Less Years Education 

Sons with Paternal Data 
Fathers of Sons Over 12 
Years Education 
Fathers of Sons 12 or 
Less Years Education 

23.2 

18.0 

14.8 

23.3 

15.7 

11.6 

14.1 

16.7 

12.4 

14.3 

9.4 

7.6 

107 

69 

38 

92 

68 

24 

46 

29 

17 

39 

23 

16 
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that fathers of daughters with over twelve years of edu

cation scored higher than mothers of sons with less than 

twelve years education (see Table 12). A t-test shows this 

difference to be significant at the .05 level. 

At this point in the data analysis, we have the first 

bit of evidence in support for Hypotheses 1 and 2 which 

state that sex and education are related to attitudes toward 

feminism. More specific statistical analysis of the three 

major hypotheses will be presented in the following section. 

Results for the 1974 Sample 

This section of the data analysis, using the 240-point 

feminism scale, refers only to the 1974 samples in an effort 

to offer better statistical handling of the data. Each of 

the three major hypotheses will be discussed separately. 

Sex and Attitudes 
Toward Feminism 

The independent variable sex was correlated with mean 

feminism scores by use of the point-biserial correlation. 

In addition, a t-test for the difference of means was used 

to evaluate the significance of the differences between 

scores according to sex. Table 13 shows the relationship 

of sex and attitude toward feminism for students and parents 

As suggested in Hypothesis 1, the sex difference is greater 

for the student generation (a difference of 20.33 for stu

dents as compared to a difference of 7.81 for the parents). 



TABLE 13 

COMPARISON OF MEAN FEMINISM SCORES FOR MALES 
AND FEMALES IN BOTH GENERATIONS 

38 

Sex Mean Feminism Score N 

Females 
Males 

Difference 

r , = .20 pb 

Parents 

224. 
216, 

7, 

2 

t = 

.7 

.9 

.8 

.04 

3 .47 

155 
131 

P = .001 

Students 

Females 
Males 

Difference 

244.6 
224.2 

20.4 

185 
97 

r , = .35 pb ^ pb = -^2 

t = 6.24 

P 

P 

= .001 

= .001 
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2 

In Table 13, the r , is three times as great for the 

students as it is for the parents. Nevertheless, sex 

accounts for only 12 percent of the variation in scores 

among male and female students. 

Tables 14 through 17 indicate the relationship of 

sex to each of the four category scores. In every case, 

the point-biserial correlations are greater for the students 

than for the parents which once again suggests that sex is 

a more important variable within the student group. How

ever, the fact that the majority of the students were 

single may influence the greater sex difference in attitudes 

It is interesting to note that the 46 married students had 

a mean feminism score of 247.54 as opposed to the 222 single 

students who had a mean score of 2 34.58. The difference is 

significant at the .01 level by means of the t-test. 

As evidenced in Tables 14 through 17, the economic 

and political mean scores are higher than the domestic and 

conduct scores for both sexes in both generations. For 

purposes of comparison, the higher mean scores found in the 

economic and political categories were added as were the 

mean scores for the domestic and conduct categories. 

Table 18 displays the differences between the two sets of 

categories which are significant beyond the .001 level. 



TABLE 14 

COMPARISON OF MEAN ECONOMIC SCORES FOR MALES 
AND FEMALES IN BOTH GENERATIONS 

40 

Sex Mean Economic Score N 

Parents 

Females 
Males 

Difference 

58.7 
55.9 

2.8 

155 
131 

r , = .23 pb ^ rNK = -05 pb 

t = 3.95 

P = .001 

Students 

Females 
Males 

Difference 

65.2 
59.0 

6.2 

185 
97 

^pb = •39 "̂  pb = -15 

t = 7.04 

P = .001 



TABLE 15 

COMPARISON OF MEAN DOMESTIC SCORES FOR MALES 
AND FEMALES IN BOTH GENERATIONS 

41 

Sex Mean Domestic Score N 

Parents 

Females 
Males 

Difference 

52.6 
50.1 

2.5 

155 
131 

-pb = -22 - pb = -05 

t = 3.70 

P 

P 

= .001 

= .001 

Students 

Females 
Males 

Difference 

56.5 
51.2 

5.3 

185 
97 

r , = .31 pb - pb = '^' 

t = 5.55 

P 

P 

= .001 

= .001 
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TABLE 16 

COMPARISON OF MEAN POLITICAL-LEGAL SCORES FOR 
MALES AND FEMALES IN BOTH GENERATIONS 

Sex Mean Political-Legal Score N 

P a r e n t s 

60 .3 
58.9 

1.4 

r^ , = .02 
pb 

t = 1.95 

Females 
Males 

Difference 

r , = .13 pb 

155 
131 

P = .05 

Not Significant 

Students 

Females 
Males 

Difference 

64.1 
59.6 

4.5 

185 
97 

^Pb 
= .31 r K = .10 pb 

t = 5.46 

P 

P 

= .001 

= .001 



TABLE 17 

COMPARISON OF MEAN CONDUCT SCORES FOR MALES 
AND FEMALES IN BOTH GENERATIONS 

43 

Sex Mean Conduct Score N 

Parents 

Females 
Males 

Difference 

r , = .11 pb 

5 3 . 
5 1 , 

1, 

2 
^ P b = 

t = 

,1 
,9 

,2 

• 

= 1 

01 

. 9 1 

155 
131 

Not Significant 

Not Significant 

Students 

Females 
Males 

Difference 

'̂ pb 
= .27 

5 8 . 
5 4 . 

4 . 

2 

t = 

9 
3 

,6 

. 

= 4 

08 

. 8 1 

185 
97 

P=.001 

P=.001 
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TABLE 18 

RESULTS OF T-TEST BETWEEN ECONOMIC+POLITICAL AND 
DOMESTIC+CONDUCT MEAN SCORES 

Category Mean 

Students 

Economic+ 
Political 125.6 28.3 .001 

Domestic+ 
Conduct 111.9 

Difference 13.7 

Parents 

Economic-t-
Political 116.9 26.9 .001 

Domestic+ 
Conduct 103.9 

Difference 13.0 
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Education and Attitudes 
Toward Feminisin 

We now turn to a discussion of the independent vari

able education and its association with attitudes toward 

feminism. The 2 40-point feminism scale was divided into 

four ranks with approximately the same number of respondents 

in each rank. (This was done separately for parents and 

students.) Table 19 points out the relationship of stu

dents' school class to the quartile ranks of the scale. 

The gamma for the crosstabulation was .27 and significant 

beyond the .01 level. Thus, school class accounted for a 

27 percent reduction-in-error for students. It is 

interesting to note that, when controlling for sex, the 

gammas for school class are higher. Table 20 shows the 

crosstabulation for females with a gamma of .40. Table 21 

reports the results for males and shows a gamma of .38. 

Both are significant beyond the .01 level. 

Table 22 gives the results of the crosstabulation 

between level of completed education and the quartile ranks 

for the parents. A gamma of .19, significant at the .05 

level, resulted from the calculation. When controlling for 

sex, the gamma for females is the same as for the entire 

group (.19) as shown in Table 24. The gamma is greater for 

the males and is .29 as shown in Table 23. Both gammas are 

significant at the .05 level. 
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TABLE 19 

RESULTS FROM CROSSTABULATION OF STUDENT'S SCHOOL CLASS 
WITH FEMINISM SCORES DIVIDED INTO QUARTILES 

School 
Class 

Freshmen 

Sophomores 

Juniors 

Seniors 

Graduates 

Ql (80-218) 

30 

16 

16 

11 

1 

^2 (219-234) 

33 

15 

10 

10 

2 

Q3 (235-254) 

27 

10 

12 

20 

0 

^4 (255-320) 

12 

8 

21 

21 

7 

N 

102 

49 

59 

62 

10 

Total 74 70 69 69 382 

Gamma = .27 P = .01 (one-tailed test) 
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TABLE 20 

RESULTS FROM CROSSTABULATION OF FEMALES' SCHOOL CLASS 
WITH FEMINISM SCORES DIVIDED INTO QUARTILES 

School 
Class 

Freshmen 

Sophomores 

Juniors 

Seniors 

Graduates 

(80-218) 

15 

3 

6 

2 

0 

^2 (219-234) 

24 

11 

6 

4 

0 

Q3 
(235-254) 

25 

7 

10 

12 

0 

^4 (255-320) 

12 

7 

19 

17 

4 

N 

77 

28 

41 

35 

4 

Total 26 46 54 59 185 

Gamma = .40 P = .01 (one-tailed test) 
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TABLE 21 

RESULTS FROM CROSSTABULATION OF MALES' SCHOOL CLASS 
WITH FEMINISM SCORES DIVIDED INTO QUARTILES 

School 
Class 

Freshmen 

Sophomores 

Juniors 

Seniors 

Graduates 

^1 (80-218) 

15 

13 

10 

9 

1 

^2 (219-234) 

8 

4 

4 

6 

2 

^3 (235-254) 

2 

3 

2 

8 

0 

^4 (255-320) 

0 

1 

2 

4 

3 

N 

25 

21 

18 

27 

6 

Total 48 24 15 10 97 

Gamma = .38 P = .01 (one-tailed test) 
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TABLE 22 

RESULTS FROM CROSSTABULATION OF PARENTS' EDUCATION 
WITH FEMINISM SCORES DIVIDED INTO QUARTILES 

Education 

Below 7 yrs. 

Junior High 

10-11 yrs. 

High School 

13-15 yrs. 

Coll. Degree 

Grad. Prof. 

Total 

Gamma = .19 

Qi 
(80-209) 

3 

2 

6 

22 

18 

18 

5 

75 

P = .05 

^2 (210-219) 

0 

1 

3 

14 

28 

20 

10 

76 

^3 (220-230) 

(one-tailed 

1 

1 

2 

26 

17 

23 

3 

73 

test) 

^4 (231-320) 

0 

1 

4 

9 

10 

22 

14 

60 

N 

4 

5 

15 

71 

73 

83 

32 

283 

TEXAS TFCri l fRRARY 
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TABLE 2 3 

RESULTS FROM CROSSTABULATION OF MALE PARENTS' EDUCATION 
WITH FEMINISM SCORES DIVIDED INTO QUARTILES 

Education 

Below 7 yrs. 

Junior High 

10-11 yrs. 

High School 

13-15 yrs. 

Coll. Degree 

Grad. Degree 

(80-209) 

2 

2 

5 

11 

8 

14 

3 

^2 
(210-219) 

0 

0 

2 

5 

12 

13 

8 

Q3 (220-230) 

0 

1 

1 

8 

4 

13 

1 

Q4 (231-230) 

0 

0 

0 

3 

2 

4 

9 

N 

2 

3 

8 

27 

26 

44 

21 

Total 45 40 28 18 131 

Gamma = .29 P = .01 (one-tailed test) 
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TABLE 24 

RESULTS FROM CROSSTABULATION OF FEMALE PARENTS' EDUCATION 
WITH FEMINISM SCORES DIVIDED INTO QUARTILES 

Education 

Below 7 yrs. 

Junior High 

10-11 yrs. 

High School 

13-15 yrs. 

Coll, Degree 

Grad. Degree 

Total 

Gamma = •19 

^1 (80-209) 

1 

0 

1 

11 

10 

4 

2 

29 

P = .05 

^2 (210-219) 

0 

0 

1 

9 

16 

7 

2 

36 

Q3 
(220-230) 

(one-tailed 

1 

0 

1 

18 

13 

10 

2 

45 

test) 

^4 (231-320) 

0 

1 

4 

6 

8 

18 

5 

42 

N 

2 

2 

7 

44 

47 

39 

11 

152 
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While the effects of education seem relevant for both 

parents and students, although somewhat more influential 

for the student sample, the effects of social class on 

attitudes toward feminism did not prove to be important. 

For students, an insignificant gamma of .04 resulted from 

the crosstabulation of parents' social class and student 

attitudes toward feminism. There was no change when con

trolling for sex. For parents, social class proved to be 

no more important than education did by itself. A gamma 

of .20 resulted from the crosstabulation of social class 

and the quartiles as opposed to a gamma of .19 for education 

alone (both significant at the .05 level). For males and 

social class, the gamma was ,31 as opposed to a gamma of .29 

for males and education. For females and social class, the 

gamma was .20 as opposed to a gamma of .19 for education 

alone. Thus, the combined measure of education and occu

pation proved to be no more important than the effects of 

education alone. 

Religion and Attitudes 
Toward Feminism 

Religious preference proved not to be a very important 

independent variable relative to feministic attitudes. In 

calculating eta square for religious preference (consisting 

ot no preference. Catholic, Baptist, Church of Christ, 

Disciples of Christ, Episcopal, Lutheran, Methodist, 
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Presbyterian, and other) and feminism scores, the results 

were not significant for students or parents. The eta 

for parents was .05; for students it was .06. Neither were 

significant at the .05 level by use of the F-test. 

The differences in mean feminism scores for Protestants 

and Catholics also were not significant in either generation. 

Table 25 presents the results of point-biserial calculations 

for Protestants as opposed to Catholics. The correlations 

do not reach significance. 

In addition, the differences in mean scores according 

to no religious preference as compared to having a religious 

preference does not reach significance for the parents. 

However, among students a small correlation of .18 did reach 

a significance level of .01. Table 26 displays the results. 

Smallness of numbers for Catholics and those having no 

religious preference prevented a meaningful comparison of 

feminism and religious preference. 

The following chapter will discuss, in more theoretical 

terms, the results of the study, as well as summarize the 

support or lack of support for the major hypotheses. 



TABLE 25 

COMPARISON OF MEAN FEMINISM SCORES FOR PROTESTANTS 
AND CATHOLICS IN BOTH GENERATIONS 

54 

Group Mean Feminism Score N 

Parents 

Protestants 
Catholics 

2 2 0 . 4 
2 1 6 . 9 

260 
21 

Sb = .05 Not Significant 

Students 

Protestants 
Catholics 

236.7 
233.7 

230 
32 

^Pb 
= .04 Not Significant 



55 

TABLE 26 

COMPARISON OF MEAN FEMINISM SCORES FOR THOSE HAVING 
NO RELIGIOUS PREFERENCE AND THOSE HAVING A 

PREFERENCE IN BOTH GENERATIONS 

Group Mean Feminism Score N 

Parents 

No Preference 2 34.2 5 
Preference 220.9 281 

^pb 
= .09 Not Significant 

Students 

No Preference 254.1 20 
Preference 236.4 262 

r , = .18 r^ , = .03 P = .01 pb pb 



CHAPTER IV 

SUMMARY AND CONCLUSIONS 

The goals of this study were to replicate Clifford 

Kirkpatrick's (1936d) 1934 study of intergenerational atti

tudes toward feminism, to measure and compare conflicting 

attitudes between the sexes concerning feminist issues, 

and to assess the importance of education and religious 

affiliation on attitudes about feminism. 

The replication of Kirkpatrick's study showed that, 

while attitudes toward feminism were more favorable in 1974, 

the same trends were apparent. Females are more likely to 

endorse the egalitarian ideals expressed through feminist 

thought. As Lopata (1971) stressed, women are more apt to 

favor egalitarian and companionate relations because they 

offer more freedom and opportunity. On the other hand, 

males are more likely to be conservative and traditional 

in attitudes concerning feminism. While the "modified 

traditional" position of men concerning female sex roles 

views women as capable of having a career, the wife is still 

expected to carry the major responsibility for housework 

(Komarovsky, 1973). Thus, in the replication, men and 

women did have divergent views concerning feminist issues. 
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Another trend that prevailed in the replication was 

the tendency for both men and women to be more favorable 

to the economic, political and legal rights of women while 

being less favorable to feminist issues in the domestic and 

conduct categories. Men as well as women remain somewhat 

more traditional concerning the sex role division of labor 

within the home (Dyer and Urban, 1969). Moreover, as 

Kirkpatrick found, attitudes concerning feminine dress, 

speech, and moral behavior also remained conservative. 

Kirkpatrick (19 36d) showed that this sex difference 

in attitudes toward feminism was greater for the student 

sample. The replication results also showed the students 

to have a greater divergence in attitudes. The fact that 

the majority of the students were single as compared to the 

majority of the parents who were married probably influenced 

this result. Dyer and Urban (1969) documented the tendency 

for single men and women to have wider differences of 

opinion as opposed to married people. 

Level of education, in addition to sex, proved to be 

an important variable relative to attitudes toward feminism 

in the replication as well as in the original study. For 

both students and parents, education was a significant 

correlate to attitudes. The higher the education, the more 

feministic were attitudes. Komarovsky (1964) also found 

that higher education was influential in the acceptance 
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of egalitarian role relationships among blue-collar families 

Lopata (1971) felt that younger, more educated women were 

more likely to endorse the egalitarian and companionate 

ideal in marital relationships. 

In the original study, Kirkpatrick (19 36d) dealt 

exclusively with parents' education. In the replication, 

the students' level of education (school class) was also 

used as a variable and was found to be significantly 

related to feministic attitudes. The higher the school 

class, the more favorable were attitudes toward feminism. 

Because all class levels were represented in the replica

tion while primarily college sophomores were represented 

in the original study, the average feminism scores for the 

replication were, in part, influenced by the average higher 

level of education among students. However, when con

trolling for education in the replication, college freshmen 

and sophomores still scored higher than the mean scores 

for students in the original study. 

In addition, parents in the 1974 sample were con

siderably more educated than the parents in the 1934 study. 

However, mean feminism scores were still higher in 1974 

when controlling for level of completed education. 

The replication introduced the variable of religious 

preference relative to attitudes toward feminism and it 

was found that religion was not an important factor. The 
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fact that the samples represented a minimal number of 

Catholics and those showing no religious preference influ

enced the outcome of results for Hypothesis 3. The only 

significant point-biserial correlation appeared among 

students when comparing those who showed no religious 

preference as opposed to those who listed a preference. 

Finally, in discussing the shortcomings of the study, 

several come to attention. First, the fact that the 

samples were not randomly selected restrict generalizing 

the results. The student samples in both the original 

study and the replication consisted exclusively of students 

enrolled in sociology classes. In the replication, 

students from other disciplines were represented but the 

majority were majors in the College of Arts and Sciences. 

Parents responded on a voluntary basis to mail out 

questionnaires which they answered in their homes. Thus, 

there was no control over the situation or the number of 

people present when parents filled out the questionnaires. 

However, a respectable response rate of 63 percent was 

obtained from the parents in 1974. Kirkpatrick's rate of 

response was 65 percent. 

Even though the samples were not randomly selected, 

the results generally support other relevant studies in 

the field of attitudes and sex roles. The trends found in 

the 19 34 study were largely borne out in the 1974 data 
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although scores were consistently higher in 1974. However, 

this brings up another problem with the replication. 

Because much of Kirkpatrick's original calculations were 

not in the published literature, particularly the standard 

deviations, no statistical tests could be applied to the 

differences between the 19 34 and the 19 74 results. Never

theless, the fact that the 1974 data showed a great deal 

of similarity to the original study lends some credibility 

to the results. In addition, Kirkpatrick's major findings 

were used as hypotheses to test, statistically, the results 

in the replication. 

In summary, the forty years between Kirkpatrick's 

original study of intergenerational attitudes toward 

feminism and the 1974 replication seem to show a general 

trend toward more egalitarian attitudes as suggested by 

Burgess and Locke (1960). This trend is qualified by the 

tendency for both generations to be more favorable toward 

feminist issues concerning the economic and political-

legal statuses of women while being less favorable to 

domestic and conduct issues. Moreover, men and women in 

both generations have conflicting attitudes concerning the 

egalitarian ideals expressed in feminism. Men are more 

likely than women to remain conservative and traditional 

concerning feminine sex roles. Education, also, is related 

to this trend toward more favorable attitudes regarding 
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feminism. The higher the education for both students and 

parents the more favorable are attitudes. The influence 

of education was documented in both the original study and 

in the replication. 

The results of this thesis bring up a number of 

suggestions for future studies on attitudes toward sex 

roles. For example, it would be interesting to know if 

college students become more conservative after they gradu

ate and leave the university atmosphere. How important 

are reference groups in college on attitudes toward sex 

roles? In addition, it could be important to know how 

significantly attitudes change after a few years of marri

age or after divorce. Hopefully, these and other questions 

will be answered in future research on sex roles and 

attitudes. 



LIST OF REFERENCES 

Bernard, Jessie 
1971 Women and the Public Interest. Chicago: Aldine-

Athernon. 

1972 The Future of Marriage. New York: World Publishing 
Company. 

Bird, Caroline 
1968 Born Female: The High Cost of Keeping Women Down. 

New York: David McKay Company. 

Blalock, Hubert M. 
1972 Social Statistics. New York: McGraw-Hill. 

Blood, Robert 0. and Donald M. Wolfe 
1960 Husbands and Wives. Glencoe: The Free Press. 

Bott, Elizabeth 
1957 Family and Social Networks. London: Tavistock. 

Bruning, James L. and B. L. Kentz 
1968 Computational Handbook of Statistics. Glenview: 

Scott, Foresman and Company. 

Burgess, Ernest W. and Harvey J. Locke 
1960 The Family: From Institution to Companionship. 

New York: American Book Company. 

Burgess, Ernest W. and Paul Wallin 
1953 Engagement and Marriage. Philadelphia: J. B. 

Lippincott. 

Chafe, William Henry 
1972 The American Woman: Her Changing Social, Economic, 

and Political Roles, 1920-1970. New York: Oxford 
University Press. 

Chafetz, Janet Saltzman 
1974 Masculine/Feminine or Human? Itasca: F. E. 

Peacock. 

62 



63 

Champion, Dean J. 
1970 Basic Statistics for Social Research. Scranton: 

Chandler Publishing Company. 

de Beauvoir, Simone 
1953 The Second Sex. New York: Alfred A. Knopf. 

Dyer, William G. and Dick Urban 
1969 "The institutionalization of equalitarian family 

norms." Pp. 201-11 in J. Edwards (ed.), The 
Family and Change. New York: Alfred A. Knopf. 

Epstein, Gilda F. and Arline L. Bronzaft 
1972 "Female freshmen view their roles as women." 

Journal of Marriage and the Family 34:671-72. 

Firestone, Shulamuth 
1970 The Dialectic of Sex. New York: William Morrow 

and Company. 

Flexner, Eleanor 
1968 Century of Struggle: The Woman's Rights in the 

United States. New York: Atheneum Publishers. 

Freeman, Jo 
1970 "Growing up girlish." Transaction 8:36-43. 

1973 "The origins of the women's liberation movement." 
American Journal of Sociology 78:792-811. 

Friedan, Betty 
1963 The Feminine Mystique. New York: Norton Press. 

Goode, William J. 
1956 Women in Divorce. Glencoe: The Free Press. 

Greer, Germaine 
1971 The Female Eunuch. New York: McGraw-Hill. 

Hacker, Helen M. 
1951 "Women as a minority group." Social Forces 

30:60-69. 

Heer, David M. 
1958 "Dominance and the working wife." Social Forces 

36:341-47. 

Hershberger, Ruth 
1948 Adam's Rib. New York: Pellegrini and Cudahy. 



64 

Hoffman, Lois W. 
1960 "Parental power relations and the division of 

household tasks." Marriage and Family Livinq 
22:27-35. 

Jacobson, Alver H. 
1952 "Conflict of attitudes toward the roles of 

the husband and wife in marriage." American 
Sociological Review 17:146-50. 

Kirkpatrick, Clifford 
1936a "The measurement of ethical inconsistency in 

marriage." International Journal of Ethics 
46:447-48. 

1936b "Content of a scale for measuring attitudes 
toward feminism." Sociology and Social Research 
20:512-26. 

1936c "The construction of a belief-pattern scale for 
measuring attitudes toward feminism. Journal of 
Social Psychology 7:421-37. 

1936d "A comparison of generations in regard to attitudes 
toward feminism." Journal of Genetic Psychology 
49:343-61. 

1955 The Family as Process and Institution. New York: 
Ronald Press Company. 

1963 The Family as Process and Institution, Second 
Edition. New York: Ronald Press Company. 

Komarovsky, Mirra 
1946 "Cultural contradictions and sex roles." American 

Journal of Sociology 53:182-89. 

-V" 1964 Blue-Collar Marriage. New York: Random House. 

1973 "Cultural contradictions and sex roles: the 
masculine case." American Journal of Sociology 
78:873-84. 

LaFollette, Suzanne 
1926 Concerning Women. New York: Albert and Charles 

Boni. 

Leslie, Gerald R. 
1967 The Family in Social Context. New York: Oxford 

University Press. 



65 

Millet, Kate 
1970 Sexual Politics. Garden City, New York: 

Doubleday. 

Morgan, Robin (ed.) 
1970 Sisterhood is Powerful. New York: Random House. 

O'Neill, William L. 
1969 The Woman Movement: Feminism in the United States 

and England. Chicago: Quadrangle. 

Parsons, Talcott and Robert F. Bales 
1953 Family, Socialization and Interaction Process. 

Glencoe: The Free Press. 

Popenoe, Paul 
1933 "Can the family have two heads?" Sociology and 

Social Research 18:12-17. 

Renne, Karen 
1970 "Correlates of dissatisfaction in marriage." 

Journal of Marriage and the Family 32:54-67. 

Safilios-Rothschild, Constantina 
1970 "The study of family power structure: a review 

1960-1969." Journal of Marriage and the Family 
32:539-53. 

1974 Women and Social Policy. Englewood Cliffs: 
Prentice-Hall. 

Winch, Robert 
1958 Mate Selection. New York: Harper. 



APPENDIX A: OUTLINE OF FEMINISTIC ISSUES 

I. Economic 

1. Economic competition with men 
2. Clash of economic activities with home duties 
3. Independent choice of occupation 
4. Professional training 
5. Pay 
6. Choice of conditions of work 
7. Relative ability and status as compared with men 
8. Emotional stability 
9. Propriety in division of labor 

10. Family allowances 

II. Domestic 

1. Authority and responsibility with respect to children 
2. Obligation to bear children 
3. Retention of name after marriage 
4. Domestic obligations 
5. Submissiveness 
6. Personal charm 
7. Financial policies and arrangements 
8. Wordings of marriage service 
9. Marital relation 

10- Rights of daughters as compared with sons 

III. Political-Legal 

1. Control of property 
2. Office holding, jury service 
3. Prosecution 
4. Marriage and divorce laws 
5. Inheritance and earnings from children 
6. Guardianship 
7. Nationality 
8. Policewomen 
9. Support, alimony, and illegitimacy 

10. Wills and contracts 
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IV. Conduct and Social Status 

1. Double standard 
2. Dress 
3c Social and intellectual participation 
4. Recreation 
5. Chivalry 
6. Speech 
7. Moral qualities 
8. Freedom from regulation 
9. Intellectual qualities 

10. Etiquette with reference to men 



APPENDIX B: QUESTIONNAIRE ITEMS 

I. Economic Items 

Item 

Women have the right to compete with men in every sphere 
of economic activity. 

The influx of women into the business world in direct 
competition with men should be discouraged. 

The relative amounts of time and energy to be devoted to 
household duties on the one hand and to a career on the 
other should be determined by personal desires and 
interests rather than by sex. 

A woman who continues to work outside the home after 
marriage is shirking her fundamental duty to home and 
children. 

Women should be their own judges of fitness to enter a 
particular occupation. 

Women should not be allowed entire freedom in their choice 
of occupation. 

Women should be given equal opportunities with men for 
vocational and professional training. 

Far too much money is wasted on vocational and professional 
training for women. 

Regardless of sex, there should be equal pay for equal work 

It is only fair that male workers should receive more pay 
than women even for identical work. 

There should be no legal restriction upon night work by 
women. 

As newcomers into industry women should accept the 
arrangements of men in regard to hours and conditions of 
work. 
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Acceptance by women of an inferior economic status is 
disgraceful. 

On the average women should be regarded as less capable 
of contributing to economic production than are men. 

The general belief that women are by nature too high-strung 
to hold certain jobs is no more true than many of our 
superstitions. 

Women are too nervous and high-strung to make good surgeons 

It is foolish to regard scrubbing floors as more proper 
for women than mowing the lawn. 

Woman's work and man's work should be fundamentally 
different in nature. 

Society should seek to further the economic status of 
mothers through family allowances paid directly to the 
mother. 

It is obviously more logical that a state family allowance 
be paid to the father than to the mother. 

II. Domestic Items 

As head of the household the father should have final 
authority over his children. 

Parental authority and responsibility for discipline of 
the children should be equally divided between husband and 
wife. 

A woman who refused to bear children has failed in her duty 
to her husband. 

The wife's desires concerning the number of children she 
is to bear should be respected by the husband. 

Retention by a wife of her maiden name is selfish and 
fanatical. 

It is servile for a woman to give up her own nsone at 
marriage. 

No woman is too cultured to take responsibility for 
housework. 
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Married women should struggle against enslavement by 
domestic obligations. 

A husband has the right to expect that his wife be 
obliging and dutiful at all times. 

It is absurd to regard obedience as a wifely virtue. 

The "clinging vine" wife is justified providing she clings 
sweetly enough to please her husband. 

It is degrading for a woman to hold a husband by sheer 
physical charm. 

A man has the right to insist that his wife accept his 
view as to what can or cannot be afforded. 

Women should demand money for household and personal 
expenses as a right rather than as a gift. 

Women who insist upon removing the word "obey" from the 
marriage service succeed in making complete fools of 
themselves. 

It is insulting to women to have the "obey" clause remain 
in the marriage service. 

An aversion on the part of a wife to sex intimacy with her 
husband should be repressed for the good of the family. 

Married women should have full control of their persons 
and give or withhold sex intimacy as they choose. 

It is naturally proper for parents to keep a daughter on 
the average under closer control than a son. 

A daughter in a family should have the same privileges 
and opportunities as the sons. 

III. Political-Legal Items 

Disposal of real property or of common earnings by the 
husband without consent of the wife should be forbidden 
by law. 

A husband should have the right to dispose of family 
property as he may please. 
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There should be a strict merit system of public appointment 
and promotion without regard to sex. 

Women should not be permitted to hold political offices 
that involve great responsibility. 

It is medieval to permit a man to bring a damage suit for 
"loss of services" of his wife due to an accident. 

The husband should be regarded as the legal representative 
of the family group in all matters of law. 

If a husband is permitted to divorce his wife on account 
of insanity the same right should be accorded to the wife. 

Fewer grounds for divorce should be permitted the wife as 
compared to the husband. 

A father has no more right to the earnings of offspring 
than does the mother. 

The father should have a better claim to the earnings of 
a minor offspring than the mother. 

To deny mothers the right of equal guardianship of their 
children is to perpetuate a ridiculous inequality. 

A father should have preference as the legal guardian of 
a child. 

There is no valid reason why women should take the 
nationality of their husbands upon marriage. 

The law which requires that women take the nationality 
of their husbands is a most logical one. 

It is desirable that women be appointed to police forces 
and empowered to protect the rights of women offenders. 

It is absurd to appoint women as police. 

The working wife who claims economic equality has no more 
right to alimony from her husband than he has right to 
alimony from her. 

Alimony is an appropriate protection for women as members 
of the weaker sex. 

The married woman should have the same right to make a will 
that is accorded to her husband. 
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It is a mistake to permit women to make legal wills. 

IV. Conduct Items 

The unmarried mother is morally a greater failure than the 
unmarried father. 

Women have as much right to sow wild oats as do men. 

Women should be guided by men's view of decency in dress. 

Women have the right to decide for themselves what is 
proper in feminine dress. 

Only the very exceptional woman is justified in attempting 
participation in civic affairs. 

Contemporary social problems are crying out for increased 
social participation by women. 

There should be a sharp distinction drawn between men's 
and women's sports. 

Any form of athletics should be open to women who care to 
indulge. 

A woman to be truly womanly should gracefully accept 
chivalrous attentions from men. 

There is no particular reason why a girl standing in a 
crowded street car should expect a man to offer her his seat 

There are many words and phrases which are unfit for a 
woman's lips. 

The use of profane or obscene language by a woman is no 
more objectionable than the same usage by men. 

One should never trust a woman's account of another woman. 

It is unjust to say that women think in more personal terms 
than do men. 

A woman should not expect to go to the same places or to 
have quite the same freedom of actions as a man. 

The morals of women should not be given any protections 
not given to the morals of men. 
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Women should accept the intellectual equality of woman 
with man. 

It is foolish to question the intellectual equality of 
woman with man. 

Women should always take the passive role in courtship 

It is mere prejudice which prevents women from freely 
taking the initiative in courtship. 


