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ClIAPTrAl I 

INTRODUCTION 

Purpose of Study 

Dawson and Bamman, co-authors of Fajidamentals of Basic 

Reading Instruction refer to individual differences as a 

"nature-ordained" fact, not only because of inborn varia

tions but also because children have different experiences 

and develop different interests. (7:20) 

In the area of reaxling, various methods have been uti

lized to meet these individual differences. Among these 

methods is one which the v/riter chose to be the topic of 

this report. 

Individualized rea,ding is a reading approach by v/hich 

pupils select their own reading materials and proceed at 

their ov;n rate in reading as well as in follow-up activities 

It is based on the concepts of seeking, self-selection, and 

pacing. 

May Lazar (25:̂ 103) says of the approach, "It provides 

the child v/ith an environment which stimulates exploration 

with opportunity for choosing materials which appeal to him 

and with guidance v̂ hich perm.its him to develop at his ovm 

rate. In individualized reading the child only has to keep 

his own place, take care of his ov:n assets and liabilities, 

and use his ov/n interest and free selection to make him a 

better reader." 
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The purpose of this report is directed first to ex

ploring the individualized developmental or self-selecl:i ve 

reading method of teaching read.ins as a means of meeting 

individual differences in readin^; ability. A Lecoij-'.-vry 

objective of this report v/ill be to conduct a researcli of 

literature v/hich may substautiate or repudiate the individ

ualized developmental reading approach ac a possible con

tender for the present bear,-,] reading a])proach in elementary 

schools. 

Statement of Need 

The study was undertaken as a need v:as felt to con

solidate information on the individualized reading approach. 

The writer also felt a personal need to become more knov/1-

edgeable about this approach before judging its v;orth in 

the classroom. 

With books and periodicals as the method of procedure, 

the report will be treated in the follovjing manner: 

(1) Historical development, (2) Nature of individualized 

reading, (3) A review of literature, and (4) Establish

ment of conclusions. 



CHAPTER II 

DEVELOmENT OF INDIVIDUALIZED READING 

Historical Development 

Contrary to popular belief the concept of individual

ized instruction is centuries old. Meeting individual needs 

and teaching at a child's maturity level \;eic concepts up

held by Comenius v:hen he urged that, "Education at each 

stage should be adapted to the age and capacities of the 

child." (36:527-529) 

When there v/ere no schools, pupils \;ere taught individ

ually by a scribe, priest, tutor, or a member of his fatuily. 

Individualized instruction was also carried on in the early 

"Dame Schools" in America v/here a small group of children 

gathered and recited from, his ov/n place in the primer or 

Bible. \Ihen laws v;ere passed that all children were to at

tend school, mass education in the form of monitorial sys

tems began. With the advent of the McGuffey readers, class 

grouping on reading group levels began. 

Time and conditions shadowed "individual" teaching mo

mentarily. The birth of the scientific movement in educa

tion between I9IO and I92O aroused awareness of individual 

differences in children. This aivakcnlng can be attributed 

to the following factors. (17:12-17) 

1. The democratic em.phasis, individual vrorth and value, 

upon which the United States prides itself as contrasted to 
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those societies of a totalitarian nature. 

2. The development of reading survey tests ai:d the in

troduction of intelligence tests in American schools. In 

France, I908, Cattel and Binet p.ioneercd a battery of group 

intelligence and achievement tests to further recognize the 

wide range of individual differences. The tests were brought 

to America, revised, and in 1916 the Stanford RcvJ.s."on of 

the Binet tests appeared. The test surveys shov/ed tremendous 

ranges in ability and achievement. 

3. The growing interest in dynamic psychology, ar. 

psychologists turned tov/ard exploring problems such as 

motivation and interests of children. 

In the mid-1920's Lou La Brant (17:12-17) explored the 

values of a free reading program in a high school which was 

associated v/ith Ohio State University. 

At the same time, Carleton Washburne (37:131) began to 

introduce individualized teaching methods into the public 

schools of Winnetka, Illinois. The WUnnetka Plan, as it v;as 

called, v;as first initiated by Frederick Burke in a private 

school. The features of the plan consisted of a practical 

way of permitting children to progress at their own rate of 

learning and eliminate practice of failing pupils. Oppor

tunities for group and creative work were also provided for. 

On the other hand, the chief purpose of permitting children 

to progress individually seemiS to have been only thnt of en

abling them to cover adult-prescribed increments of subject 

at their ov/n particular rates. 
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The Dalton Laboratory Plan (37:132) received wide at

tention throughout the v/orld. It was initiated by Helen 

Parkhurst in the high school of Dalton, Massachusetts in 

1920. The plan was based on three principles: (1) freedom 

(i.e.), to pursue an interest without interruption in order 

to develop concentration; (2) cooperatj.on and interaction 

of group life or community living provided by subject labora

tories and specialists; and (3) proportion of effort to the 

attainment of time through a "job" or "contract" system which 

comprised a certain number of units of work v/hich the pupil 

contracted to do. The plan did demonstrate good features in 

the laboratory arrangements, individual progress in subject 

areas, and providing experiences in planning, budgeting and 

using their time, but the curriculum v;as the same for all 

children, and the subject matter v/as v/holly adult chosen. 

Individualized developmental reading first broke into 

print in the 1930's. (l6:112-ll6) In I938 the National 

Elementary Principal periodical contained brief descriptions 

of the program. During the same year Luella Cole (16:112-116) 

published a book which advocated essentially an individual

ized study skills method of teaching reading. In I939 Witty 

and Kapel (17:12-17) v/rote on the values of reading. Other 

contributors included Dolch, DeWitt, and Boney. Attention to 

individual differences in reading received its greatest im

petus during I92O-I93O. 

As time passed and enthusiasmi for V\e individualized 

plan waned, the three-group organization for reading was 
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established until the present proponents of individualized 

reading instruction emerged. The present plan is different 

from the instruction popular in the I92O's. (37:527-529) 

The earlier plan was subject-or:i ented. Each child v/as 

given subject-matter assignments and he could progress as 

fast as he could accomplish the assignments. The present 

plan is "child-psychology" oriented utilizing Dr. Wlllard 

Olsen's theory of seeking, self-selectJon, and pacing. 

This is the plan to be explored in this report. 

Individualized Reading Defined 

Albert Harris (17:12-17) defines a completely individ

ualized reading approach as one in v/hich no two children in 

the class are necessarily reading the same thing at the 

same time. 

Leland Jacob (29:6-8) points out in his definitions that 

individualized reading can never be effectual in improving 

children's abilities to read if it becomes a patent proce

dure or a sentimental devotion. Individualized reading 

ceases the moment' procedures replace perceptiveness, routine 

supersedes reflection, and things take over for thinking. 

May Lazar (43:401-4l2) defines individual reading as a 

way of thinking about reading--an attitude toward the place 

of reading in the total curriculum, tov/ard materials and 

methods used, and toward the child's developmental needs. 

Individualized reading must not be confused with extensive 

reading or recreational reading although they have features 
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in common; it is the basic prograia because it not only in

cludes the development of skills but provides d;"rectly for 

the enjoyment of reading as well. 

Other Individua}. Reaclj]ir̂  Activities 

In addition to the individualized developmental read

ing or self-directed reading approaches \;hich this report is 

concerned are three other types of individual reading activ

ities. In brief the other activities include: (15:l60-l66) 

(1) individual recreational reading in periods during 

which the classroom schedule is set aside for independent, 

pleasurable reading. "Free reading" is the term used to 

emphasize freedom of choice of reading matter. This type 

activity provides an abundance of easy reading practice 

that helps to build fluency and increase rate of reading. 

(2) individual research or functional reading where oppor

tunities are open for a child to read by himself to find 

out needed information. This type of activity combines 

reading v/ith independent v/ork in seeking sources of infor

mation, taking notes, and v/riting reports. This activity 

provides much enrichment for the good readers. For the 

poor reader, provisions for sufficiently easy materials 

should be made in order to encourage intellectual curiosity 

rather than to stifle it. The individual research reading 

is more appropriate in upper grades than early school years. 

(3) individual practice on reading skills is an activity 

91 
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worthy of mention. More than twenty years ago Luella Cole 

(15:l60-l66) envisaged a reading classroom that would be 

more like a laboratory. After a careful analysis of each 

child's reading needs, a teacher would provide a series of 

practice exercises for the development of each specific 

type of reading skill. Luella Cole's aspiration seems to 

have become a reality, for in recent developments sets of 

materials for individual practice in readinr, skills have 

been increasing in the forms of methods such as the SRA 

Reading Laboratory. (38) This method provides an op

portunity for each child to work on particular reading 

skills in a period set aside from group work. For the 

individual skills practice activity the child must be made 

aware of his ov/n needs, and steps to provide for these 

needs should be taken. 

If 

> 
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CHAPrAR III 

NATURE OF INDIVIDUALIZED DEVELOK-IENTAL };EADING 

Basal and Individualized Metliods Compared 

An overall look at both the be sal reading method and 

individualized method can perhaps give an understanding of 

what each method consists. The procedures involved in the 

basa.l method can be enumerated in a fe\/ short steps: (1) 

motivation comes from the teacher, (2) the nev/ concepts 

and ideas are discussed by the group led by the teacher, 

(3) nev/ v/ords are pointed out, (4) the teacher suggests 

what ideas to look for as the children are guided through 

the story, (5) oral or silent reading follows, (6) an 

assignment in the workbook is given, (7) enrichment is 

provided for those in the group v/ho have finished early. 

Individualized reading procedures eliminate most of 

the basal method steps. Each child selects his ov:n book, 

the first fev/ selections of which the teacher helps to 

choose. The child reads at his ov/n pace, seeking help 

whenever needed. Unlike the basal method, preparation 

before reading is almost eliminated. There are no specifi

cally stated purposes for the reading. Workbooks have no 

place in such a program. Word recognition and v/ord analy

sis skills are given outside the reading period to those 

who need it. The gradual, steady introduction of nev/ words 
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that is obtained in reading series is considered unneces

sary. EnrJ chifient in this method takes any number of f oiins. 

Environment and Msterials Required 

for Individua.l:i zed Reading 

An. enumeration of the iiiiportant constituents of an 

effective individualized I'eading prograi:i begins v/ith the 

teacher; the effectiveness of almost any scliool activity 

depends, of course, upon the teacher. Leland Jacobs points 

out the following insights essential for a teacher utiliz

ing the individualized method. Such a teacher is one v/lio: 

(29:6-8) 

1. Viev/s reading as one of man's chief inventions for 

communication; as a significant cultural and personal tool 

that does some things for the individual v/hich no other 

creation of man can as well. 

2. Regards reading as a unique achievement v/hich many 

persons possess. He is av/are of all the influences v/hich 

may bear upon an individual personality commingled in hov/ 

and what one reads. 

3. Recognizes that learning to read is a continuous, 

cumulative accomplishment; that reading skills are learned 

continually through successive states of maturing. 

4. Is well av/are of necessary reading skills; is ob

servant and can perceive the pupils' eye-movements, change 

of pace rate, v/ord-attack techniques. He gives attention 

to different skills of comprehension. 
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Individualizing reading is largely a matter of classroom 

management. Some ma.tters of management that the teacher 

arranges for individualization include: (29:8-l6) 

5. Allov/ance for ample timie for individual reading 

and various kinds of group reading. 

6. Providing time for children to sha.re their read

ing experiences. Sharing gives the individual satisfaction 

in his progress and also extends to the group the benefits 

of the reading grov/th of other pupils. Inforinal reports, 

panel discussion, intervicv/s, book reviev/s, and recommenda

tions of fa.vorJtes are several suggestions for sharing book 

knowledge. 

7. AvailabJlity of an extensive and varied selection 

of books from v/hich to select reading material. Diversity 

of reading matter is important to meet the child v/here he 

is in his reading development in skills and in taste. 

8. Encouragem.ent for pupils to read at their utmost 

reading ability; to read materials that are meaningful to 

them. 

9. Keeping good records. 

10. Utilizing appropriate evaluation procedures. 

11. Arranging for independent v/ork for others v/hile 

an individual is v/orking v/ith the teacher. 

The foregoing insights and managerial characteristics 

essential in individualized reading m.ake a teacher a comfoined 

resource person, coordinator, and evaluator. "Individualizing 

IT 
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•eading starts not with procedures but imith a creative, 

perceptive teacher--one v/ho believes that children v/ant to 

learn; v/ho thinks with children rather than for them; vi)0 

basically respects the individual behavior of eveiy young

ster; who v/orks with children in orderly but not rigid v/ays. 

Such a teacher sees the individualizing of reading as con

sistent v/ith the total designing of living with children 

in the classroom." (29:17) 

If individualized reading is to be effective, another 

important factor to consider is book suĵ ply. If children 

are to select their ov/n books and a number of them, v/here 

can one obtain a surjpD.y of reading material? There is no 

special nuinber of books required nor any special kind of 

reading material necessary. A circulation of books betv/een 

school library and classroom could be started. Magazine 

articles, newspapers, and textbooks can serve as reading 

material as long as the content is understandable. Mate

rials which offer a v/ide range in reading difficulty and 

subject matter should be provided for the pupils. Let the 

children enter in planning the physical setup of the class

room supply and selection of books. Books can be arranged 

by the degree of difficulty or by topics. 

A third grade teacher (29:̂ 15-̂ 1-6) obtained his supply 

of books from various sources. The traveling libraries 

division of the state education departm.ent supplied the 

teacher v/ith one hundred boolvs from a bibliograpliy he 
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submitted in June for the follov/ing Septem.ber. Through tlie 

school library the teacher made special arrangements for an 

extra supply of books in addition to the ones the pupils 

borrowed during the weekly class visits. Books from home 

libraries, carefully labelled v/ith the child's naine, added 

to the collection. Books of second hand nature v/ere obtained 

by purchasing discarded books from the town library at a 

nominal amount. The school collection of textbools, sup

plementary books, and basal readers v/ere other sources for 

the necessary supply of books. 

Another and probably the most important constituent 

of this program should be eager, v/ell-informed youngsters. 

Individualized reading must be organized so that the chil

dren are av/are of what the program is about a.nd v/hat v/ill 

be done. Unless right attitudes are formed tov/ard this 

method, the classroom can be a chaotic mess of constant 

movement. The right attitude is achieved when the children 

realize that they are reading for themselves to find infor

mation to their ov/n questions. The children are ready for 

the program v/hen they have discussed the method, are fa.mil-

iar v/ith the procedures, and are anticipating success 

through the nev/ approach. 

General Procedures of Approach 

Individualized reading is based on the belief that 

children v/ill be more active and responsive readers if they 

9 
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read a book that they want to read rather than a book choeen 

for them. Therefore, the initial step in the procedure of 

individualized reading instruction is to allow each child 

to select his ov/n book. The pupils need not be reading 

"at their grade level." A sixth grade reading level pupil 

may read a book at third grade level. Many teachers have 

noted that children have what is called a rhythm in their 

selection of hard and easy or a rhythm of fiction and non-

fiction. (9:566-575) The teacher can detect laziness or 

lack of interest v/hen there is an overdose of reading of 

books simpler than one's reading grade level. No child 

must be labelled a poor reader. Most of the material should 

be challenging to the pupil. The teacher can check on this 

by glancing at each child's book. Much discretion must be 

used in order to decide v/hen to advise a child on his se

lection. There may be short-lived interest in a book, 

children who cannot sit still enough to complete a book, 

and children with particular tastes v/hich may be serious 

problems in book selection. 

Three ways are used in which teachers ansv/er their 

pupils' reading questions. 

1. The most common v/ay is to have a conference with 

individual pupils. This is the "read-to-the-teacher" 

method. The child reads a sample of material, discusses 

his difficulties, and listens to the teacher's suggestions. 

If the child is not given help during his reading but must 

> 
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wait his turn for a conference to seek Kelp, Le may gue: .-

at the words or merely skip them, losing some reading com

prehension. The conferences can also be too short and the 

pupil may not reveal much in the way of difAicritics. 

2. The "help-one-another" method may be used espe

cially with older children. Having nnother pupil straighten 

out word problems as a child is reading will maintain c- con

tinuum in his reading. This method requires good manage

ment in order to reduce any disturbance to those reading. ^" 

3. The "moving about" method in v/hich the teacher is ;; 

constantly going from one pupil to another presents diffi- J 

culties. Many hands will be raised, and the teacher is on ' 

a continuous round. Soirie children v/ill ask for too much 

help v/hile others none at all. Learning is not secured by j, 

a spur-of-the-moment ansv/er. (9:566-575) 

Keeping a record on pupils is a part of the procedure 

on individualized reading. For each pupil the teacher has 

a record listing the child's books read, word difficulties, 

sound difficulties, and meaning problems. From these notes 

the teacher gathers a special group to talk about a common 

difficulty the group might have. Many difficulties are 

common to the class and are brought out during a period of 

word skills. Individual difficulties can also be worked 

on by seatwork. 

One teacher (29:48) kept notes on a chart made f/'or; a 

large manila folder. Twelve columns were headed with these 

z 
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titles: name of child, initial sounds, middle sounds, 

ending sounds, v/ord meaning, v/ord pronunciation, skimming, 

main idea of story, main idea of paragraph, details of 

story, anecdotal remarks, and read-conference dates. 

Another teacher's record looked like this: (38:l43) 

Date 

Nov. 7 

Book 
and 
Page 

Mr. P. 
Penguins 
p. 84 

Progress 

Read more 
smoothly 

Special 
Needs 

Missed 
several 
v/ords 

Interest 
and 

Attitude 

Interested 

Other 
Remarks 

Behavior 
problems 
subsid
ing 

The pupils' records are the children's responsibility. 

The data kept on these records are the titles of books read, 

number of pages, reader's opinion of the books, a short 

summary, a list of nev/ v/ords, and new ideas. A time for 

record keeping is set aside for this responsibility. A 

sharing period is something the children can look forward 

to. It may be a time of an individual reading or discussion 

of different books read. Sharing of poems, letters, and 

other material can add color to this period. In the upper 

grades projects such as advertisements can be shared. 

The books that the pupils read can in many v/ays be 

correlated to other subject areas of the curriculum. A 

primary teacher (29:32) was delighted in seeing her pupils 

write original stories and poems. She felt that the use of 

a wide variety of materials, which is an essential feature 
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of the individualized approach, helps to make the integra

tion of reading v/ith other curriculum areas occur naturâ lly 

and spontaneously. She illustrates this opinion with one 

purposeful activity in v/hich reading v/as combined with 

manuscript v/riting, creative writing, spelling, art-v/ork., 

social studies, science, history, a.nd literature. Her 

class became enthusiastically interested in a study of the 

Netherlands; there v/as a good supply of literature for all. 

An exhibit on Holland began to grov/, resource people v/ere 

brought in, library trips brought much literature into the 

classroom. A pupil began to write an original account of 

the things he remembered about Holland and subsequently a 

book v/as made out of it. 

"A plan for individual progress in reading makes it 

easy for reading to play a useful role throughout the school 

experience." (29:34) 

Most educators agree that there are advantages to the 

individualized reading approach. Interest and motivation 

are kept high through self-selection. Individual differ

ences are met on an individual basis. Through individual 

conferences a more personal feeling betv/een teacher and 

student is developed. There is no comparison betv/een chil

dren's reading levels. Consequently, there is a low frus

tration level among the slow readers who are able to read 

books .on their level v/ithout being discriminated against. 

Children learn to develop independent v/ork habits. Children 
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can progress more rapidly because they are hindered by 

group techniques only when these fit their specific needs. 

Pupils develop their own responsibility for learning. 

VJhat is not quite so willingly accepted is the pro

posal that some proponents of this approach have made 

that this form of instruction can replace the basal read

ing system. In the next chapter a reviev/ of literature 

will present views and research for and against individ

ualized developmental reading as the method of teaching 

reading. 

Additional bibliography for CHAPTER III not specifi
cally cited: 3, 8, 10, 30, 28. 



CHAPTER IV 

A REVIEW OF LITERATURE 

Supportive Views and Research 

Jeanette Veatch (40:3-l8) maintains that the practice 

of individual reading through the concepts of seeking, self-

selection, and pacing meets the criteria of a democratic 

ideal and provides an efficient method for meeting the v/ide 

range of differences common in any classroom group. Hardly, 

she emphasizes, would you find two children ready to be 

taught from the same material at the same time. One book 

could not serve the common purpose of two children. It is 

the inborn characteristic of man to desire to seek for him

self that v\rhich serves as motivation in this program. Group

ing is acceptable only when it serves a specific purpose 

for each child in the group. Disband a group of pupils and 

form another only to meet the pupils' individual problems. 

The seeking part of Willard Olson's (41:89-94) theory 

of seeking, self-selection, and pacing the use of books in

volves the natural tendencies of children to seek experi

ences that are consistent with their maturity and needs. 

We learn v/hat things the children are ready for by watch

ing their associations with things about them. The more 

that children have opportunities to grow, the more change 

takes place ŵ ithin them. There exist ma.ny differences in 

the level of abilities and interests. If the appropriate 

19 
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environment does not exist ready made or is inadequate in 

some respects, the human being works creatively for the 

conditions that advance his v/ell-being. This "seeking be

havior" is the basis of self-selection. Life itself is 

sustained by self-selection of environment appropriate to 

the needs of its plant, animal, or human life. Children, 

likev/ise, will select and react to material differently ac

cording to the rapidity with v/hich they are maturing. It 

is the most artistic and scientific teacher v/ho is a close 

observer and insures the simpler transitional experiences 

needed by the less mature. The less professional teacher 

tries to secure uniform responses to uniform materials. 

Pacing is each teacher's part to see that the child is 

thriving at the level of his stage of maturity. Success 

should be within his grasp, and experiences beyond his 

level of difficulty must be avoided. 

Marian Jenkins (21:125-131) says of self-selection, 

"Choosing one's ov/n reading is the heart of self-selection. 

It is a strong motivating factor. VJhere reading has little 

drawing pov/er self-selection is a means of developing strong 

interest. To observe children's reactions to reading in a 

situation of relaxation and pleasure is a joy." 

After talking with teachers about self-selection. 

Miss Jenkins adds their insights. Children v/ork hard and 

long when they have the opportunity to set their ov/n goals. 

Teachers are more av/are of the pupils' individual interests 
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V7hen the pupils are allowed to choose their ov/n. books. 

In his concept of individualized reading Garrettson 

(37:134) sujmf̂ tiarizes that, "When a child is allowed to use 

material of his own choosing, move at his own pace, in an 

atmosphere where how he moves is no longer public class

room concern, he relaxes his defenses and begins to feel 

the security of accomplishment." 

Draper and Schv/ietert (37:135) explain that, "individ

ualized reading recognizes, accepts, and respects the fact 

that children differ and that each child is an individual 

in his ov\/n right with his ov/n thoughts, secrets, drives, 

motivation, v\/ill, v/ishes, desires, and learning makeup. 

It also recognizes that for each child, reading is a per-

sonal, individual experience and often a private affair. 

Individualized reading attempts to meet individual needs, 

in the main, by dealing v/ith them individually. Reading, 

guidance, and teaching are tailored to the child and not 

the other way around. Each child is ta,ught the reading 

skills when he needs them. Therefore, he sees these skills 

as important and worth achieving. With this motivation 

the child actively meets the situation head on." 

Little actual research has been conducted for the pur

pose of determining the value of individualized reading. 

There is a lack of rigidly controlled experimentation to 

determine the results of the program and in many experi

ments the basis for good research in comparing the tv/o 
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methods is hardly met. It is necessary to equate teachers 

working equally hard, children of similar background and 

intelligence, equal time and emphasis, and same size of 

class. In addition, it is necessary to be av/are of mis

leading averages and unmeasured results. The unmeasured 

result of individualized reading is the enthusiasm children 

shov/, but there is no actual test for enthusiasm. 

Favorable results v/ere revealed for the individual

ized reading approach in nine studies. 

Ruth Greenman and Sharon Kapilian (13:234-237) made a 

study of third and fourth grade children in Wyandanch, Nev/ 

York. A pilot program was set up during the last six v/eeks 

of the school year in preparation for a full experimental 

program to be undertaken the follov/ing year. The first 

step was to visit a school knov/n for the successful use of 

the method. The children then met the introduction to the 

method v/ith enthusiasm, even calling it the Reading Program 

Book Club. The pilot program proved sufficiently success

ful to warrant the full experimental program the following 

year. From each third and fourth grades v/ere chosen 27 

pupils who came largely from homes in the lov/er socio

economic and cultural level. Many came from broken and 

foster homes. 

According to results of a standardized test given at 

the beginning and end of the program, better than average 

gains in reading ability were made. A study of the test 
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pattern showed a higher degree of accuracy at the end of 

the year than at the beginning. An informal interest in

ventory results showed a much wider range of reading inter

ests. An important result v/as a greater retention of skills 

and vocabulary because teaching occurred at the time need 

was felt. Greenman and Kapilian considered the experiment 

successful. 

To ascertain how effective individualized reading might 

be in a small tov/n, Gordon and Clark (12:112-113) used tv/o 

second grade groups. The control group used the basal read

ing method; the individualized reading group faced its first 

problem, making available a supply of books. On the read

ing shelves were placed the basal and supplemental second 

grade books, first grade books, third and fourth grade 

books from the library, the county instructional center, 

etc. Books ŵ ere brought from home, together v/ith slides, 

magazines, and weekly readers. During the four weeks ex

periment the teacher moved about the room extending help 

and having personal conferences. Results of this test 

showed the experimental group surpassed the original score 

significantly more than the control group; the control 

gained an average of 3.04 m.onths v/hile the experimental 

group 7.32 months in less than four months. As the semester 

went on the spread in achievement enlarged. The control 

group stayed at a second grade nine months spread v/hile the 

other group had a one year range of third grade two months. 
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One child did more poorly in January than another hc.C done 

in September in the experimental group; five in the control 

group went down and two showed no gain. In this experiment 

evidence indicated that individualized reading in a small 

school was demonstrably superior to the standard basal 

reading program. 

Antoninette McChristy's (26:35-37) study of eight 

second grades, matched on attendance, age, mental status, 

socio-economic class, etc., shov/ed by its results that 

mean grade achievement, total reading gain, and vocabulary 

statistically favored the individual approach. 

A principal and teachers of Sorensen School, Whittier 

Elementary School District, planned and developed programs 

of individualized reading during the period of 1954-1957• 

(6:178-187) The preliminary planning included a review of 

Willard Olson's research in child development, his experi

mentation with seeking, self-selection, and pacing experi

ences of children in reading. The school administrators 

and teachers worked cooperatively in selecting the books 

needed in conducting the program. Throughout the three 

years progress was measured by formal reading achievement 

tests. In 1954-1955 the teachers in grades one and two be

gan individualizing reading; the following year the teachers 

of grades three, four, five, and six began. At the comple

tion of the study there were tv/o classes that had had in

dividualized reading for three years and three that had 
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it for tv/o years. Individualized reading v/as used con

tinuously as a basic reading instruction procedure through

out the period of study. 

The follov/ing results were obtained from the study ac

cording to test scores: (6:l86) 

1. Only a few pupils were reading more than a year 

below grade level; many v/ere reading more than a year 

above at every grade level. 

2. There v/as a close relationship betv/een mental 

maturity and reading achievement v/ith large enough per

centage of children reading above mental age grade place

ment to seem significant. 

3. Little difference existed betv/een pupils' compre-

hension and vocabulary development. 

4. Individualized reading can be successfully used 

in the first grade. 

5. The use of the individualized method for two or 

three years revealed better than average results. 

Other signs of growth were also impressive. The pupils' 

reading record revealed a v/ide variety of books read, as 

well as a proficiency in sharing pleasure, interests, and 

materials. The teachers got the satisfaction that accom

panies high achievement. Tangible results as measured by 

tests, as well as intangible ones, v/ere made evident by 

this study as the children indicated by their feelings and 

attitudes that reading was important to them as a means of 
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's securing information, as a stimulus for sharing one 

thoughts and feelings, and as a source of enjoyment. 

Phillip Acinapura's (26:35-37) research v/as based on 

156 fourth, fifth, and sixth grade children matched in 

number of standard tests and educational characteristics. 

After nine months the achievement of individual classes was 

significantly better than basal reading in silent reading, 

comprehension, oral reading, and in the number of books 

read. No appreciable difference on the vocabulary test 

achievement was shown. 

The advocates of the individualized approach stress the 

attitudes of children. The attitudes of tv/o extreme groups 

are described by Herbert Schwartzberg. (42:211-217) The 

first group of thirty-nine fifth grade children with IQs 

ranging from 120-164 felt that individualized reading v/as 

of value to them. They believed it was a better way of 

achieving their ends. These children were already adept 

in the mechanics of reading; the individual approach would 

be appropriate for this group- As for the slow reader, 

there was a question of v/hether he would be happier v/ith 

a more directed and planned group method. Schwartzberg 

went on to get reactions from tv/enty-two sixth grade pupils 

of IQs 72-105 and reading below their grade level. Changes 

in attitudes and gains in the amount of reading occurred 

within a year; the slow readers also liked this method. 

When given the opportunity to use the individualized 
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approach, Marjorie Kingsley's (24:113-118) group of sixth 

grade children reacted favorably. The plan v/as first dis-

cussed v/ith the children. Individual pupil-teacher confer

ences were held for going over the Gates reading survey 

indicating the pupils' v/eaknesses and strong areas in read

ing. A trip to the library was also made. The reading 

periods occurred 45 minutes in the morning and 35 minutes 

in the afternoon. Objective results obtained from this 

study v/ere as follov/s: 

1. The average grov/th during the eight months period 

was nine and a half m.onths. 

a. Vocabulary -~ 6 1/2 months 

b. Comprehension -- 12 months 

c. Speed -- 10 months 

2. The program was beneficial to both good and poor 

readers. 

3. The children read a total of 1,352 books in school 

during the eight months period, an average of 50 

books per child. 

By-products of the study included improvement in cor

rect English usage, more poise in talking to the group, and 

organization of ideas in the proper sequence. 

May Lazar (25:75-83) reports on a survey conducted in 

New York City during the school year, September, I956--

June, 1957. The aim of the survey v/as to study individual

ized reading in action and to gather information concerning 
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the understanding of the approach, the problems, and the 

reactions. Seventy schools were visited, forty-six inten

sively. The visit included observations, interviev/ with 

the teacher and supervisor, and informal conferences v/ith 

pupils. The practices v/ere evaluated on the basis of ac

cepted criteria of an effective individualized reading 

program. Miss Lazar included these findings in her tenta

tive report of the survey: 

1. The concept of individualized reading approach 
v/as v/ell understood. 

2. The values of the approach v/ere well recognized 
and appreciated. Teachers v/ere developing skills 
with greater insight and zeal. 

3. Teachers assumed responsibility for teaching 
skills. 

4. Various methods of evaluation v/ere used. 

5. Children were enjoying the acts of reading. 

6. Children v/ere shov/ing definite grov/th in reading 
vocabulary development, creative v/riting, and 
critical thinking. 

7. There v/as more integration of the curriculum. 

8. Reactions on the whole were favorable. 

A teacher v/ho introduced individualized reading in her 

third grade classroom v/as pleased with the results. Ruth 

Crossley (5:l6-20) accumulated an extensive classroom li

brary by the beg-borrow method, assigning a 3 x 5 card for 

each book. The class was given a city test in reading in 

the spring v/hile in Grade 3A, and a second test v/as given 

the following spring in Grade 4A. The class v/as also 
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tested v/ith a national standardized achievement test in 

reading in September in 3A and in June in 4A. In the 

national achievement test results of September, 1957, five 

children v/ere above the third grade level, eight children 

were at the grade level, and eight v/ere below the grade 

level. The results of June, I958 revealed that fourteen 

children were above grade level, three at the grade level, 

and four below the grade level. In the city tests results 

were that every child advanced. 

Contra.ry Views and Research 

Several people disagree v/ith the proponents' views of 

individualized reading. One of the major reservations about 

the method is the lack of empha.sis on hov/ reading skills may 

be systematically developed. Harris (11:46-49) believes 

that the carefully controlled sequence of books and a vo

cabulary needed for early training in reading cannot be 

achieved by the individualized method. 

Bond and Wagner (11:46-49) feel that individualized 

reading alloŵ s for a permissive atmosphere, such that abili

ties and skills could not possibly be fostered. They go 

along with Harris in believing in a controlled situation 

in reading. 

One of the disadvantages Heilman (19:10) and Russell 

list is that an assumption is made that illogical proce

dures are part of the basal reading program. Individualized 

i.̂  
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reading instruction hints that the basal reading method 

precludes the use of supplementary reading materials and 

children read more books in the individualized method. 

Although having a large supply of books on hand is not 

part of the basal reading method as is true of individual 

reading, the basal reading method does advocate the use of 

supplementary reading material. Another disadvantage 

pointed out is the unusual teacher ability necessary to 

teach individualized reading. Whether or not the children 

can retain interest for long periods of independent v/ork 

is another question the educators have. Record keeping 

can become a burden upon the teacher with an already filled 

daily schedule. 

Problems of individualized reading as expressed by 

teachers v/ere sui.omarized by McKellop. (37:138-l40) These 

are: 

1. Problems of scheduling. Individual time necessary 

to provide for the individual child v/as scarce, especially 

in a class of thirty or more. Time to prepare materials 

for the children v/as also scarce. 

2. Problem in the development of skills. There is no 

assurance that specific reading skills would be taught in a 

systematic fashion. 

3. Problem v/ith regard to materials. The teacher 

would need many samples of different types of materials 

such as library books, charts, and practice exercises. 

1.1 
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4. Problem beyond the classroom. Parents are accus

tomed to a reading program where the children are divided 

into groups and progress from rung to rung in a basic read

ing series. 

5• Underlying problems. 

a. Skilled teachers are needed as there is no 
specific guide for an individualized read
ing program. 

b. Careful organization and planning on the 
part of the individual teacher, on the 
part of the librarian, and on the part of 
the administration is necessary. 

c. Children themse3-ves must carry a good deal 
of the burden for their own independent 
work. They must understand the program, 
know their ô /̂n strengths and weaknesses, 
and be able to organize much of their ov\/n 
practice. 

Results of several studies proved unfavorable to the indi

vidualized approach. 

Alton Safford (31:266-270) conducted a study in 1958 

as partial-requirement for a M.S. degree in education on 

the effectiveness of the self-selective reading program in 

one of the local elementary school districts. 

The subjects were seven classes of third, fourth, 

fifth, and sixth graders, a total of I83 children. Grov/th 

In reading was measured by the reading section of the 

California Achievement Test Battery, Primary and Elemen

tary Form DD. The individual grov/th of each child v/as 

comxputed by subtracting the score made in October of the 

year of study from the corresponding score of the following 

r 



32 

October. The scores were evaluated in three ways. The 

average or mean grov/th increments computed for each of the 

seven classes were com.pared v/ith the national norms. A 

comparison v/as also made between reading gains of a group 

of 48 "superior" students v/ith IQs of 120 and over and 76 

average students with IQs of 9O-IIO. A breakdov/n was made 

of the total reading score of fifty students from tv/o of 

the second and fourth grades and a comparison v/as noted 

between reading vocabulary and comprehension. Safford 

found in his conclusions that for the majority of individual T 

pupils in seven classes use of the individualized reading / 

resulted in lov/er gains in reading achievement over the ^ 

period of one year. The use of self-selective reading [ 
t 

method achieved no significantly different results v/ith » 

superior students than the average. No significant differ- f 

ence in grov/th v/as revealed betv/een reading vocabulary and 

reading comprehension. Individualized reading proved un

favorable as a sole teaching method in this case. 

Harold Karr (23:174-177) experimented v/ith third grade 

pupils of Pittsburg, California. A Progressive Reading 

Test v/as administered to the experimental classes of the 

Pittsburg pupils at the beginning of the study and at the 

end of the interval of six months. The same test v/as ad

ministered to third grade pupils of Martinez school system 

in Contra Costa County, which had tried to improve rcadinp 

programs through group procedures. 

i 
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The Pittsburg pupils in the individual program gained 

an average of eight months in vocabulary and six months in 

comprehension. The Martinez pupils gained nine months in 

vocabulary and eight months in comprehension. Reading in 

the control program was slightly higher, mile the control 

program had been identified as a group program, it included 

systematic individual procedures for pupils not profiting 

satisfactorily from group work. Consideration of the test 

results indicate that individualized procedures did not 

produce better results on standardized reading test than ;; 

the usual group procedures combined with individual help. ^ 

However, in this experiment practical results v/ere gratify- i 
* 

ing; pupils read more books, studied more, v/asted less time, 

and gained understanding. ; 

Anderson, Hughes, and Dixon (23:262-265) compared the ^ 

progress of pupils in a laboratory school using the individ

ualized reading program with the progress in another school 

utilizing the basal reader group method. Although the aver

age IQ was ten points lower in the second school, far more 

of the pupils under the basal program achieved satisfactory 

levels in reading. The basal reading approach method in 

this study seemed more profitable. 

Report of Indifferent Results 

Groups matched in reading abilities, IQs, and socio

economic status were subjects of Karlin's study. (22:95-o5) 

i 
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The individualized reading group showed more interest in 

reading, but there v/as no significant difference between 

groups in reading achievement. 

Two significant studies completed at New York Univer

sity were made by Ruth Kelley Izzo and Margaret Braidford. 

(26:35-37) In Miss Izzo's study an experimental group and 

control group of sixty-eight children comparable in readi

ness, kindergarten experience, age, sex, etc. v/ere selected 

from eight first grades. After seven months the California 

Reading Test was administered, and no difference v/as found 

in the relative effectiveness of the tv/o methods. The basal * 
t 

reading group was more efficient in the use of phonetic 
1 

analysis. Both were effective in the use of word form, )•. 

meaning of opposites, and picture association. i; 

Margaret Braidford (26:35-37) matched tv/o groups of i 

sixty-eight children each. She found no difference in 

relative effectiveness of the two methods of teaching com

prehension in beginni g reading to first grade children. 

Achievement v/as similar in both groups, but the group 

method v/as more effective in helping children to achieve 

•at a rate consistent to their mental ability. 

Harry Sartain (34:515-520) contended that most of the 

experiments made v/ere on an action-research basis, that 

there were no control groups, and that the data was not 

subjected to statistical tests of significance. From these 

types of experiments, he found one case in which two prin

cipals disagreed on whether the individual v/ork had 

i 
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resulted in greater progress. Achievement tests given to 

first graders following the individual approach shov/ed no 

greater growth than those in classes of traditional organi

zation. An experiment involving especially capable primary 

reading groups also revealed no significant grov/th under the 

individualized plan. 

Primary teachers of Spring Street School in Atlanta 

made a comparison between the tv/o methods of reading, 

(3:185-196) the purpose of the study being exploratory 

rather than rigorously experimental. All the teachers 

used the basal program from September to January v/hile 

they studied individualized reading procedures, then di

vided the rest of the year between the two types of pro-

gram. An achievement test v/as given at the beginning and 

end of each period. In the individualized instruction the » 

teachers decided to try it on only the ablest readers in 

their classes. 

No statistical significance v/as revealed betv/een the 

observed difference, yet it is possible that the scores 

represent a real difference. If they do, one interpreta

tion suggested is that, for children among ablest readers, 

individualized reading instruction tends to increase average 

levels of achievement over basal reading instruction and to 

v/iden the range of individual achievement. Three of the 

teachers who undertook classes of individualized reading 

felt that it constituted a better approach to teaching 

4 
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reading to abler children than the basal text. One was 

undecided, and one concluded that the basal method was 

better judging that primary children need the security of 

common instruction in carefully graded materials. 

J£g£g:£;gJ2_J-_̂ _̂ .Q̂ '"̂ ^̂ Q̂-"bJ-on of Baraal and Individur^ 1 J.^cd 

Methods 

A combination of basal and individualized approaches 

v/as proven more successful in other studies. A first grade 

.experimental group utilizing the individualized method was r 

set up. (20:319-322) Reading was introduced to the total r 

group with the use of the basic first pre-primer. Books 

v/ere sent home with a note instructing the child's mother 
'o 

g 

to listen to the child read fifteen minutes and to tell him ^ 

words he did not knov/. The children read aloud at school ^ 

as the teacher moved about listening and getting an indi

cation of each child'.s reading capabilities. In terms of 

the average reader the median score of the experimental 

group v/as the same as the score of one of the control 

groups and two months above the second control group. 

Test results indicated the individualized program was 

neither more or less effective than the traditional method. 

However, some subjective evidence showed that the children 

in the experimental group may have developed greater inter

est in reading. For the follov/ing year the plan was to alter 

the approach, combining basal and individualized metho'a-,. 
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Focusing on comparative pupil growth, an experiment 

in Roseville, Minnesota was designed to provide that the 

same instructors teach v/ith both methods and that the samio 

students be involved as both the experimental and control 

groups. (35:277-281) The subjects v/ere ten classes of 

second grade children in six public schools in Roseville, 

Minnesota. Six hundred and sixty pupils enrolled the fall 

of 1958. The median IQ was ll4. The reading material v/as 

to be the same available to both groups. Five classes be

gan on the individualized method v/hile the other five, the !' 
K 

basal reading; after three months the methods v/ere reversed. If 

In the basa.l reading method the children v/ere encouraged to 

read extensively and to record their supplementary books. 

Standardized tests of vocabulary, paragraph reading, and 1 
! 

recognition of visual elements were adininistered at the be- > 

ginning and end of the three months intervals. The analy

sis revealed no significant difference betv/een the mean 

gains of the capable pupils when using either method. The 

less capable pupils, hov/ever, achieved a mean gain in word 

recognition using the basal reading method that v/as superior 

enough to their mean gain under the individual method to be 

significant at the .05 level. 

The teachers found in the individualized method that 

the individual conferences v/ere valuable, that motivation 

to read more extensively increased, and that the top read

ers were especially responsive. On the other hand the slow 

t 
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pupils who could not work well independently became restless 

and tended to waste time. Furthermore, there was no oppor

tunity to teach new vocabulary and concepts needed before 

reading, and it was impossible to provide a systematic pro

gram of word attack skills. The conference period v/as also 

too short to identify pupils' difficulties. 

It was concluded that because of efficiency and pro

vision for readiness experiences and systematic skills in

struction, the basic and supplementary reader method should 

be used as a backbone. The basal reader method should be 

used for the slower readers. VJhen the capable pupils com- .< 

plete work in the basic reading series, they v/ould profit 

from individualized reading for the remainder of the school 

year. Because the study shov/ed that the individualized 

method does not produce better reading gains than a strong 

basal program, there was no reason to forfeit the advan

tages of a v/ell-planned basic system to benefits of the in

dividualized methods such as the individual conferences 

added to the basic reader plan. 

In a postscript to individualized reading, Paul Witty 

(42:211-217) comments that satisfactory results can be and 

are obtained with the individual method. It seems though 

that a greater use should be made of the individual approach 

in a well-balanced developmental reading program. 

In another evaluative article Mr. Witty (43:4oi-4l2) 

discusses in more detail the developmental reading program 

mentioned in the previous paragra}i:m Mr. Witty states that 

'I* 
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a defensible progra,m in reading will comxbine the best fea

tures of both the individual and group instruction. Utili

zation of the basal text should be a dependable guide and 

efficient plan for insuring the acquisition of basic skills. 

More diverse materials are necessary to meet the children's 

interests and needs for reading and meet the requirements 

of a balanced developmental prograjn. The developmental 

program, he points out, is a part of language arts sequence 

designed to cultivate and foster clear and effective com.-

munication. The good reading program "is one in v/hich 

the so-called basal materials are recognized as no more 

basal than additional printed materials which provide for 

the development and wide application of skills. The basal 

program should, of course, recognize the importance of ,̂  
ii 

cultivating intelligent self-selection and independence in |3 

reading." (43:4ll) 

The combination individualized and group reading ap

proach is developmental in a broad sense and has the follow

ing characteristics: (42:4l2) 

1. It aims tov/ard the cultivation of mastery of the 

skills needed in effective reading at various levels. This 

instruction should be continuous. Only when skills are 

mastered can the reading process prove most enjoyable and 

beneficial. 

2. The developmental approach recognizes various 

purposes and needs for reading. 

/ 
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3. The program depends on other experience and ac

tivities operating in association v/ith reading. Effective 

reading is sought in association with improvement in other 

aspects of the language arts. 

4. It seeks the fulfillment or extension of inter

ests. The degree to v/hich teachers utilize, extend, and 

develop worthy interests is one criterion of the v/orth of 

instruction. Also the extent to v/hich pupils acquire in

dependence in reading is significant. 

Strang (2:214-219) questioned v/hether it v/as neces

sary to choose betv/een individualized and basal reader 

approaches. His question, Paul Witty's conclusion that 

a defensible program will combine the best features of 

both individual and group instruction, and opinions of 

others led to an investigation. Paul Blakely and Beverly ';> 

McKay (2:214-219) set out to discover what means v/ere be

ing used to supplement a basal reader program v/ith individ

ualized instruction in grades four, five, and six. 

A questionnaire was developed for the purpose, and 

five copies each were sent to elementary supervisors or 

comparable officials in fifty Iowa school systems. The 

questionnaires were then given to teachers believed to be 

using individualized reading procedures along with a basal 

prograon. Of the 124 results received. 111 indicated the 

use of a combined program. 

When asked how students selected books, most of the 

I. 
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responses were that selection v:as based on interest. Others 

mentioned teacher guidance, selection from groups of boolm-

recommended by teacher, and selection on the basis of re

lation to reading and other subject units being studied. 

Sources of books for the children were derived mainly from 

the school central library, the public, and classroom li

brary. A variety of v/ays for keeping records v/as mentioned 

by the 111 respondents. Among those frequently mentioned 

were filing cards, student notebooks, charts, and written 

reports. Thirteen per cent said no records were kept. -' 

Twenty-five per cent indicated the use of individual con- J' 

ferences, twenty-four per cent the use of small group con

ferences, and thirty-five per cent indicated a combination. 
9 

Twenty-five per cent said they held no conference. During ., 

the pupil-teacher conference the most frequently mentioned J 

activity v/as the child's telling the story in his ov/n words. 

Occasions for group instruction v/ere most frequently 

for help v/ith a particular skill, opportunity for individual 

ideas and discoveries, need to introduce new concepts, need 

to prepare class "to select and evaluate books, class plan

ning for a particular activity, and need to stress reading 

skills in teaching the content areas. The goal stressed 

most often for the individualized reading part of the eclec

tic reading program v/as love of reading and broadening 

interests. 
Individual comments included: "The basic text does 

i 
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not provide very much challenge to the bet ter readers and 

by individual izing the program you can make these people 

stretch t he i r minds." "l feel that each child i s pro

gressing at h i s ov/n ra te and developing in te res t . " 

The r e s u l t s of the invest igat ion based on the response 

of 111 teachers "give c r ed ib i l i t y and meaning to the asser

tion that individual ized reading procedures may enrich and 

strengthen an ec lec t i c reading prograia offering contribu

tions that complement the basal reader ser ies . " (2:219) 

'"J I 
Strengths and Weaknesses •,; j. 

One survey was made of teachers' reactions to key criti' 

cisms of the self-selective approach. The results of a sur-

vey of elementary teachers is reported by Dr. Patrick Groff. 

(14:397-401) Nineteen primary grade teachers and fifteen 

inter.iiediate teachers who had successfully used individu

alized reading were asked to react to certain key criti

cisms that have been made of the approach. Of forty-seven 

indications of difficulties experienced, seventy-five per 

cent referred to inadequate supply of books, teacher's lack 

of familiarity with them, and pupils' inability to work in

dependently under the approach. The question of whether 

or not v/ord analysis should be taught by basal reading 

methods before individual reading brought a majority re

sponse that it is important that word analysis skills be 

well developed before the program was started. Grouping 

';. 
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for word analysis v/as common, it was agreed that rm: cine:;s 

for reading could be handled satisfactorily v,i th individual 

reading. When asked if study skills develop adequately 

under this program, five of the teachers said that indi

vidual reading does not develop study skills adequately. 

The remaining twenty-nine believed study skills were pro

perly learned. Two felt that the gain in study skills 

possible v/as the greatest advantage the approach offered. 

Others remarked that wide reading and pupil interest i.ade 

teaching skills easier. Four teachers said that a good r 

foundation must be laid in study skills at the beginning ' 

of the program. All of the thirty-four teachers rejected '; 
4 

the contention of some critics that individualized read

ing would develop narrow reading interest and thought on t 

the other hand that wide reading interest v/ould result. I 

Sartain (34:515-520) presents the follov/ing points: 

1. Individualized reading approach can be somev/hat 

successful under certain circumstances. In general, the 

mean gains on general growth factors were satisfactory. 

A drav/back to the approach is the little attention given to 

specific word-recognition skills, different comprehension 

abilities, and varied study skills necessary for a well-

rounded reader. 

2. Successful individualized approach requires es

pecially competent teachers. As mentioned previously, 

artistic, creative teachers who can provide for individual 

i 
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differences are necessary for this approach. 

3. The less capable pupils are less likely to achieve 

success in an individualized situation. These pupils usu

ally have not developed the ability to v/ork independently 

which is a necessary part of this method. 

4. Children read more books v/ith individualized in

struction. 

5. The personal conferences between pupil and teacher 

is of particular value. Enthusiasm for reading probably 

generated from this personal type of relationship between 

pupil and teacher. 

6. Individualized reading does not provide for direct 

teaching of vocabulary or for setting up purposes for read-

ing. Psychology has shov/n the importance of purpose for ] • 
» ! 

efficient learning. j { 
i 

7. A wholly individualized approach is met with ap

prehension as a lack of a planned sequential skills program 
is inevitable. 

8. The time element for personal conferences presents 

a great deal of pressure on the teachers. 

Fox and Fox (11:46-49) add to these criticisms. What

ever evidence research has uncovered does not justify the 

claim that individualized reading produces greater gains in 

reading achievement than basal reading. In some studies 

what often passed for individualized reading was not the 

true form of the method. The tercher v/ho is concerned only 
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with the development of reading s k i l l s wi l l not achieve the 

objectives of a good reading program. 
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CHAPTER V 

CONCLUSIONS Aim SUiiiiARY 

The intent of this report has been tv/o-fold: (1) to 

acquaint the reader v/ith the nature of individualized or 

self-selective reading approach based on the seeking, self-

selection, and pacing concepts of Willard Olson; as a pos

sible means of meeting individual differences in reading 

abilities; (2) to present a review of literature of posi

tive and negative concepts and research in regards to the 

use of individualized reading as a replacement to the basal 

reading method. 

Based upon the preceding information on individualized 

reading, the writer came to these conclusions: 

1. Significant features of the individualized reading 

approach v/hich appealed to both proponents and opponents of 

the method include self-selection and individual contact of 

pupil and teacher. Self-selection of reading materia.l fa

vorably leads to a more enthusiastic and interested reader. 

Throughout the busy school day, the one moment of pupil-

teacher contact seems to give the encouragement that leads 

to development of self-reliance, initiativeness, and inde

pendence in the students. Pupils can feel a moment of close 

relationship to the teacher, and the teacher in turn can 

recognize individual characteristics of the pupil not other

wise discerned. 

46 
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2. General opposition to the method v/as directed to

ward insufficient guidance in teaching sl^lls. Although 

its proponents provide for skill-building througli recogni

tion of individual weaknesses, research points to an equally 

if not more effective method of teaching skills through the 

basal reading program. In addition, a single school day 

does not allow sufficient time to recognize each pupil's 

problem. 

3. The degree of effectiveness of the method of indi

vidualized reading, therefore, is not sufficiently great : ( 

to warrant its single use in teaching reading. Slower 

pupils, especially, do not benefit in a wholly individual- ' 

ized approach since many have not developed independent 
* 

work skills. Faster pupils can be introduced to Individ- j 

ualized reading when the basic skills of reading are j 

acquired. 

4. The combination method as outlined by Paul Witty 

seems more feasible, the conclusion of v/hich proposal 

states, (43:412) "Skillful, self-reliant, and independent 

students will be the primary objective of the combined de

velopmental program. This can be achieved if the students 

are able to enjoy the act of reading. They can enjoy read

ing if they can acquire an adequate coimnand of silent and 

oral reading skills. This aim can be achieved through ef

ficient, systematic program of instruction v/hich includes 

both individualized and group guidance." 

/ 
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Since there is no structured program of the coidoii.ed 

basal individualized developmental approach, each teacher 

must utilize his ov/n initiative and capabilities in struc

turing his program of reading to include the self-selective, 

sharing, pupil-teacher conference part of the individuc.li r,ed 

method and the basic skills learning of the basal reader 

method. 

With vast resources of materials in today's classroom;-,, 

we cannot afford to be satisfied with the use of just one 

textbook. Attitudes tov/ard reading have to be developed 

through a v/ide reading material range; at the same time 

skills should be taught, acquainting children v/ith nev/ 

v/ords and word analysis. Basal and individualized read

ing should be interdependent in developing effective at

titudes and skill in pupils as v\'"ell as in meeting the wide 

range of individual differences in reading abilities. 

This report thus concludes upon a proposed combination 

of individualized and basal programs in advocation of a 

well-balanced developmental approach. 

The report has included an examination of only a seg

ment of the many and varied methods for the teaching of 

reading which have been used previously, those in present 

use, as well as those being prepared for future exposure 

to the children of tomorrowm 

i 
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