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CHAPTER I 

INTRODUCTION 

leather a member of a highly industrial, civilized 

society or a member of an underdeveloped, primitive culture, 

every individual is vitally interested in clothing. The 

popularity of this subject can readily be observed in all 

literary work; through the topics of discussion for indi

viduals and groups; as a recurring item of interest for news 

and communication media; and through the numerous related 

industries which offer employment to millions. Clothing has 

been one of the absorbing and most significant problems of 

life since prehistoric man first adorned his naked body with 

colored clays. (1:3) As a result of a wide variety of ex

periences in numerous occupations and through extensive re

search, Lawrence Langner makes the following statement: 

(2:5) 

It was as a consequence of their versatile adapt
ability that clothes came to play such an important 
role in the progress of civilization and all its 
cultural aspects; religion, government, sexual 
habits, social conduct and behavior, the performing 
and visual arts, and most other branches of human 
endeavor. 

Further evidence concerning the importance of clothing is 

presented by Hurlock as she states (l:v) 

The fashion impulse is a most astonishing and potent 
social force, because of its universality and 
rapidity, its influence upon the behavior of the 



individual, its close relation to the social and 
economic life of nations. 

Development of the Textile and Garment Industry 

VHien one considers the history of textiles in its 

broadest sense, he finds that it is a history of man since 

the Neolithic Period. \Then fabrics replaced the animal 

skins of earliest man, textiles vrere established as a pri

mary factor in economic history. "They have affected, and 

been affected by, political, cultural, military, and even 

religious history." (3:467f) 

The developm.ent of the production and manufacture 

of textiles can be divided into four stages or systems. The 

first of these existed from antiquity to the early Middle 

Ages. During this period there was no industry and no ex

change of goods; goods vrere produced by household groups 

for self-satisfaction. (4:54) The original textile pro

cesses were invented in the home by the women. The first 

idea for spinning came from the vromen's pulling and twist

ing their hair into strands. After several generations 

the distaff or spindle, a simple mechanical device, was de

veloped. (5*157) The invention of weaving is "so old that 

it is closely related to the history of mythology." (5:158) 

Since each nation claims the invention of weaving, it is 

very likely that weaving vras invented at various times in 

the different countries. 

file:///Then


3 

With the breakdown of the feudal system and the 

growth of towns (by the end of the l6th Century), the de

velopment of craft specialization proceeded at a rapid 

pace and thus the handicraft stage replaced the old house

hold system of production. The one-thread spinning wheel 

came into "general use in Europe at the latter end of the 

15th Century, or at the beginning of the l6th*" and con

tinued to be used both in Europe and America until the 

"Hargreaves jenny appeared in 1764." (5:170) At the time 

of the European Dark Ages, the draw loom was invented in 

the East. (5:171) 

This period marks the beginning of commerce and the 

use of money as a medium of exchange. (5:172) The craft 

guilds, which were similar to modern trade unions in some 

aspects, arose; they vrere composed of individual craftsmen 

and their main function was to protect each workman and to 

secure honest vrorkmanship. During this guild period the 

city v/as the economic unit. Specialization, or the principle 

of division of labor, vras really introduced after the begin

ning of city life. (5:173) 

The third stage, known as the domestic system, 

existed from the latter 15th Century to the middle of the 

18th Century. This production system developed gradually 

as workers began to furnish their skills and tools, vrhile 

the capitalists provided the money for the ravr materials 

and for selling the products. During the latter part of 
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the l8th Century, "the first mechanical devices appeared 

for the utilization of horsepower. These were rapidly suc

ceeded by devices using water power and later by the steam 

engine." (5:179) Inventions such as the power loom, cot

ton mill, and cotton gin led to the birth of the Industrial 

Revolution and to the modern factory system of production. 

The factory system, the fourth and final stage in 

the production of textiles, began with the introduction of 

the steam engine, about the middle of the l8th Century. 

With the coming of this stage, changes occurred very rapidly 

and caused much "poverty among the textile workers by throw

ing out of employment many of the hand vrorkers." (5:l87) 

However, even with the introduction of machinery into the 

clothing industry, all hand operations have never been com

pletely eliminated; and hand-made textiles are prized as 

luxuries. (5:197) 

During the 19th Century, various events such as the 

development of transportation, the rapid population growth, 

and the vrestvrard movement encouraged manufacturing and com

merce; the result vras general prosperity. "During the 

second half of the 19th Century, the population doubled, 

the value of agricultural products trebled, and manufactur

ing increased nineteen times over vrhat it had been in the 

middle of the century." (4:67) 

Th'3 United States Census of i860 reflected "the 

change from home to seamstress-sewn and custom-tailored 
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women's apparel to factory-produced, ready-made garments", 

even though custom-made clothing still accounted for 80^ 

of that produced. (6:126-8) In the 20th Century manufac

turing continued to grow in kinds and quantities of good 

produced. (4:67) By I938 not one-half of 1^ of the popu

lation could have its clothes made to order. (7) 

Thus, from its humble birth shortly before I800 in 

the sailors' "slop" shops on the eastern coast, the Ameri

can clothing industry has grown to a "total annual volume 

of more than $8,500,000,000. It is the eighth most impor

tant manufacturing classification in the United States." 

(6:126) 

It has remained the basic industry of the civilized 
world through the years, vnienever a community, or 
a country, begins to emerge from a strictly agricul
tural statue, it is some form of textile manufactur
ing vrhich holds out the promise of steady employment 
and trade. . . . the production of fiber and doth 
for the world's comfort in clothing and household 
articles is the major concern of the largest number 
of industrial workers. (3:467) 

According to Seidman, there are few groups of vrorkers — 

when compared to those in the needle trades--that have had 

such an important part in shaping their industries or "have 

enriched our culture equally." (8:4) 

The significance of the current textile market is 

indicated by the "number of people employed, the value of 

the product handled, and its cost to consumers." (4:72) 

Thus, even though ready-to-vrear clothing vras not Invented 



in this country, Americans have developed the industry 

highly, and America leads the world in the quality, quan

tity, and variety of types of manufactured apparel. (9:89) 

Change from Home Production to Ready-Mades 

"All history can show no more portentous economic 

phenomenon than today's American market." (10:13) With a 

national economy that produces more than $600 billion vrorth 

of goods and services a year, America's I90 million people 

(11:171) have become a nation of consumers and producers. 

But the days of home-production and independence are past. 

Movement from the farm, to the urban areas, movement 
out of the cities into fringe areas, dislocation of 
population, changes in philosophies, changes in 
family living, nevr patterns of social organization, 
changes in education and occupation and income, changes 
in the nature of social relationships—all are taking 
place, and all are affecting not only teaching but 
practically all other professions and businesses. 
(12:83) 

America is fast becoming a nation composed of urban

ized citizens rather than rural residents. Formerly a family 

expected to produce all the goods and services necessary for 

existence. But in today's rapidly changing world, the metro

politan citizen is not vitally interested in production and 

maintenance activities. The urban area of contemporary 

America is a highly interdependent one. (13:85-87) 

The days of 'follow the leader' are past. V/e're 
living in a new world, vrhether you consider it 



from the standpoint of the population explosion and 
this vast new market of young people . . . or from 
our o^m new suburban communities and fresh urban 
renewal centers. . . . Never hcve vre had as new a 
world as this. It's a big world, dominated by large 
companies, involved in volume production and distribu
tion. (14:9) 

Although it is quite difficult to obtain accurate 

statistics and information concerning the total amount of 

goods produced and consumed, it was estimated that in 1938, 

even though the United States had only about 6^ of the popu

lation of the world, her people consumed 80^ of the total 

amount produced. (15:227) It was later predicted that in 

1965 consumer expenditures would reach $400 billion. (I6: 

130) Considering the vrorld fiber projection alone, the 

world per capita consumption was expected to reach 5.4 kg. 

in 1965 as compared to I6.3 kg. for the United States. (17: 

hi) 

"Large-scale, or mass, production with its resulting 

lovrer prices to consumers has become a part of the American 

vray of life." (l8:17) The consumption of the individual is 

the reason for all of the business activity. (l8:22) The 

average person in America today spends $.92 of every dollar, 

and this large expenditure has sent retail sales rising at 

such an accelerated rate that the factories can hardly keep 

pace with the orders. "Sales of apparel and of home goods 

rose at more than twice the pace of production betvreen early 

1963 and 1964." (19:4) 
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The typical American family today owes $5000—a 
4l3 per cent increase in 15 years. The compulsion 
to consume is so widespread one can scarcely believe 
we once built our lives on thrift, economy, and 
saving. (13:88) 

Indeed consumption has taken the place of thrift in the 

United States economy. (12:85-86) 

Need for Educating Consumers 

If this is an accurate description of American so

ciety today, then it would seem that community and national 

groups and organizations, governmental agencies, and estab

lished institutions should direct their efforts tov/ard pre

paring individuals to be competent consumers. The federal 

government has begun to take an active role in helping 

people to become more effective, more intelligent, and more 

conscientious consiimers. In January, 1964, President Lyndon 

B. Johnson appointed the first White House advisor on con

sumer affairs. (20:78) Hovrever, since it is estimated that 

by 1970 over 50^ of the population will be under 25 years 

of age, a major responsibility for this consumer guidance 

and education lies vrithin the school system. Proof that 

this need is receiving recognition is seen in the following 

quotations. 

The average human being comes equipped vrith a ten
dency or propensity to consume vrhich implies that 
he will automatically upgrade his spending vrhen an 
increase in income is expected or anticipated. . . . 
Since consumers provide so inadequately for their 



future needs, it seems obvious that they need more 
education in these matters. There are some who 
even doubt that most consumers are thinking, ra
tional beings because of their tendency to concen
trate their attention upon the less important, im
mediate expenditures. (21:10; 57) 

. . . it is clear that the consumer is poorly pre
pared to meet many of the changes which have ac
companied mass production and mass distribution. 
(22:4) 

Our standards of living, including our taste in 
clothing, are the results of our social background 
and the training or education vre have received. 
(5:73) 

A course in Consumer Problems will tend to make the 
student more selective when purchasing goods; it 
will aid him in keeping his expenditures in due pro
portion to his income; and it will in general promote 
his personal welfare and also the role he plays as a 
member of society. (23:ill) 

It is not enough, hovrever, that administrators and 

teachers merely incorporate special units of study in exist

ing courses or even that they add specific consumer educa

tion courses to the curriculum. Courses originally designed 

to prepare students to be competent consumers have existed 

in the schools for over thirty years. Yet authorities con

tinue to state that "The most immediate need is to increase 

consumer competence." (24:91) This need becomes even more 

dramatic and critical vrhen one considers that "The choices 

we make, consciously and subconsciously, determine to a 

large extent the character of our lives." (25:110) 
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Therefore, educators must continually search for 

new and more effective means for preparing consumers to 

make decisions. Teachers need to be urged to be creative 

in their teaching, and to see innovation and experimentation 

as an important part of the job. (26:41-42) They should 

recognize that because "Hidden values, multiplicity of ar

ticles, lack of standardization make buying difficult" 

(27:50), good shoppers "must learn to judge merchandise 

values." (28:215) Individual teachers must come to real

ize "that it is more important to improve the students' 

philosophy of values and purposes than to spend all of the 

time training them in the specific skills of buymanship." 

(29:l6) And finally, educators must genuinely internalize 

the following philosophy and incorporate it in their teach

ing. 

The purpose vrhich runs through and strengthens all 
other educational purposes--the common thread of 
education--is the development of the ability to 
think. This is the central purpose to which the 
school must be oriented . . . (10) 

It is this writer's belief that only as this philoso

phy becomes a reality and a guide for curriculum planning and 

presentation will individuals be adequately prepared to make 

sound choices vrhich ultimately will lead to the strengthen

ing of all society. 

In the School of Home Economics at Texas Technologi

cal College, Lubbock, Texas, curriculum revision based on 
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the conceptual structure was begun in the fall of 1964. 

Initially study was undertaken in the general home economics 

staff meetings. Subsequently, each department began to try 

to develop the concepts and generalizations for the subject 

matter within its department. As -these ideas and principles 

were formulated, copies were given to the staff members of 

the other departments for evaluation and criticism. Ulti

mately, in the spring of I965 each department had a finished 

departmental curriculum plan built on major concepts and 

generalizations. This procedure supported the statements 

made by the noted educator, Ralph W, Tyler: (30:119-120) 

After major organizing elements have been identified, 
it is essential to identify the organizing principles 
by which these threads can be woven together. Organ
izing principles are generalizations regarding the 
way in vrhich experiences of one level can be effective
ly related to those of another level and the experi
ences of one area can be effectively related to those 
in another area. 

These conceptual plans vrhich show the interrelation of the 

courses offered in the department represent a two year study 

carried on by the entire home economics staff at Texas Tech

nological College. Each department has the responsibility 

for further curriculum revisions. 

This x̂ rriter is a strong advocate of the conceptual 

approach for teaching. Therefore, since she vras teaching 

the basic clothing construction course, she chose to develop 

a teaching aid for this course--"Wardrobe Analysis, Construc

tion, and Buying"--using one of the concepts defined by the 
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clothing staff. The concept that is the subject of this 

thesis is that in purchasing ready-made garments, price is 

not always an indication of the quality of the garment. 

This course, as established by the department and 

school, is designed to acquaint students with the funda

mental techniques of clothing construction. It is required 

by all home economics students, regardless of their majors; 

it is the only basic clothing construction course which home 

economics education majors are required to take. Since it 

is a required course, it is not unusual for a class to con

sist of students from all classifications and major fields 

of study. However, the students are grouped according to 

their abilities based on the number of high school home-

making courses (including 4-H work) which they have had and 

the amount of home sewing which they have done. The sec

tions are designated as beginning, intermediate, and advanced, 

Currently, the value of teaching home economics in 

high schools and colleges is being seriously questioned by 

prominent educators because of the current emphasis on 

science and math. The value of teaching clothing construc

tion at the college level is one aspect that is receiving 

criticism from within and without. The criticisms are based 

on the contention that clothing construction is a skill and 

as such it belongs in a trade school. Also it has been 

realized that there is no longer an economic need for mothers 

to make clothes. (31:340-34l) 
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It is this writer's belief that home economics 

should continue to be a vital part of the educational pro

gram. Home economics takes its content from most, or all, 

of the disciplines. "Selections are made in light of the 

problems or areas associated with the management of the 

home, the conduct of family life, and performance in the 

home economics related occupations." (32:l4) Further 

this writer believes that clothing construction courses can 

be justified as a necessary part of the home economics pro

gram for four reasons: (1) The number of the women in the 

labor force is a modern phenomenon. The majority of women 

in America today will vrork at some time during their lives. 

Therefore, they need to be prepared for a vocation. There 

are numerous career possibilities available through a major 

in clothing and textiles. An understanding of principles 

of clothing construction is necessary for certain profes

sional fields including designing, merchandising, textile 

research, and teaching. (31:340-34l) (2) Clothing con

struction offers a real opportunity for creativity. In 

this age of pressures, people need a means of creative re

laxation. (3) Today consumption has taken the place of 

thrift. (13:85-86) People need to be trained to be wise 

consumers. (4) Clothing is one of life's fundamentals. 

(33:295) Because of this fact, people need to be trained 

to use it wisely. 
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Thus the writer of this paper feels that clothing 

courses are significant !£ the teachers and administrators 

structure the courses so that they are in harmony with cur

rent social, economic, and cultural changes. The writer 

chose to develop a teaching aid for one of the most impor

tant units in this course—that of consumer buying. It 

should be remembered that this unit is limited by the time 

available since this is basically a course in clothing con

struction. Therefore, any teaching aid which can be used 

effectively in a short period of time is significant; this 

would allow more time for other topics—their concepts and 

generalizations—vrhich should be included in a unit. 

Statement of the Problem 

The purpose of this study was to compare the effec

tiveness of two methods for teaching the purchase of ready-

made garments. A cross-disciplinary study vras selected as 

the most accurate means for determining the relative value 

of the two methods of instruction. A committee which con

sisted of tv/o people from the Department of Clothing and 

Textiles and one person from the Home Economics Education 

Department assisted vrith this study. 

A test designed to measure the student's ability 

to make sound judgments in the selection of ready-made gar

ments was administered to groups of students before their 

study in consumer buying. These test items vrere also 
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administered as a re-test after the consumer education unit 

to detennine if their choices would change after gaining 

knowledge in this area. 

The primary concern of this study was to determine 

if a difference between the teaching methods did exist, and, 

if so, to ascertain which method was the more effective. 

The effectiveness of the two teaching methods was measured 

by comparing the test scores of the student with such back

ground variables as social position, amount of experience 

in home sewing, intelligence as indicated by verbal and 

math scores and grade point average, and the number of high 

school courses in homemaking taken by the student. 

Hypotheses 

The follov/ing hypotheses were set up for considera

tion in this research problem: 

1. Students vrill shov/ an increase in knowledge and a 
resulting increase in their ability to make wise de
cisions as indicated by their higher scores on the 
re-test after having studied the consumer buying unit. 

2. The number of semesters of high school homemaking taken 
by a student will be positively related to her ability 
to judge clothes as a consumer. 

3. The amount of home sevring will be positively related 
to the student's ability to make value judgments as 
a clothing consumer. 

4. The socio-educational level of the student's father 
will influence her consumer judgment. 

5. Scores on standard tests and the grade point average 
of each student will influence her ability to make 
consumer choices based on reasoning. 
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6. The math score in particular should be positively 
related to test scores since math requires reason
ing ability and the test was designed to measure a 
student's (or consumer's) reaŝ -ning ability. 

7. The students taught with the slides will show a 
greater amount of improvement as indicated by the 
test scores and related variables than those taught 
with the field trip teaching method. 



CHAPTER II 

REVIEW OF LITERATURE 

Much has been written about the history of clothing 

and the development of the clothing industry; also many 

references are available in the field of buying and shop

ping techniques. However, the majority of the information 

available concerns shopping methods and principles in gen-

eral--not specific methods. The writer found little related 

study dealing with the effectiveness of various teaching 

methods used in the area of clothing and textiles. A few 

studies were found that dealt with the use of television 

in teaching, but no studies were found concerning the spe

cific use of slides. 

Consumer Education 

Problems Facing Consumers 

In Chapter I the writer established the fact that 

the average American has become a consumer rather than a 

producer of goods. And in no area of life is this more 

evident than in the field of clothing. The clothing in-

dustry--including those other industries related to produc

tion, distribution and consumption--has become one of the 

largest. Clothing claims a large percentage of each Ameri

can dollar, surpassed perhaps by food and shelter. Thus 

17 
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the clothing consumer has many problems to face in buying 

clothes that will give satisfaction and meet the needs of 

the buyer. 

One of the most significant ways in vrhich a person 
can be described is how he appears to others. At 
times, the opinion of others may. in fact, be the 
all important consideration in someone's evaluation 
of a person. For what people think of a person un
questionably influences their behavior toward him, 
as vrell as, in the long run, the behavior of the 
very person himself. Others' opinions of us are one 
of the realities with which we have to deal. (34:329) 

The clothes one vrears are a real part of that in

dividual and serve as a vital means for the judgment and 

impressions of that person by others. "Clothing behavior 

is learned. Clothing is related to group identification 

and group behavior. Clothing is a means of commimicating 

role. Clothing may help one to make adjustments when chang

ing from one role to another." (35:89) 

Since clothes are an all-important and far-reaching 

aspect of everyone's daily life, clothes cause the consumer 

to face many problems. According to Dr. Joyce Brothers, 

the noted psychologist, "In this affluent society of ours, 

shopping is a constant struggle with temptation. . . . " 

(36:45) She further states the following: (36:45-48) 

Today, shopping has to take the place of many of the 
creative satisfactions that used to be a part of 
homemaking. . . . 

Creative satisfaction is where you find it, and these 
days a lot is to be derived from being the best 
purchasing agent any family ever had. 
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. . . buying is a great ego-fortifier for many 
Of us. 

Bargain hunting is as natural to women as breath
ing, 

A woman takes time to weigh the pros and cons. If 
she makes a mistake, she secretly blames herself. 
• • • 

In general, though, buying, like everything else 
we do is part of our total life-style. 

In his book Ihe Consumer's Guide to Better Living, 

Sidney Margolius points out the problems facing consumers. 

He states that, "Shopping today is more difficult than 

ever." (37:xiii) Today one needs to pay as close atten

tion to his buying knovrledge as he does to his earning 

skills. "Unskilled buying can result in disappointments, 

even actual financial tragedy." But "knowledge of how to 

buy more for your money can mean both an advance in your 

standard of living and a reduction in housekeeping work and 

shopping confusion. Buying more for your money also has 

important social values." (37:xiii) People vrho seek value 

and the need for a bargain have developed America's tremen

dous mass-production systems. "This is the era of the out

raged consumer. . . . But also, never before has there 

been so much public concern and practical effort to correct 

consumer problems." (37:3) 

In July, 1968, Congress completed a momentous two 

years in protective legislation for all consumers. In I962 

President Kennedy initiated this consumer movement as he 
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"proclaimed the consumer's four-pronged Magna Charta: the 

right to safety, the right to be informed, the right to 

choose and the right to be heard." It is in his choosing 

that the consumer faces his greatest problems. "Technologi

cal progress alone will require marketing men to provide 

more guidance to consumers. As it is, even for the better-

than-average educated shopper, the supermarket is a be

wildering maze of prices, packaging sizes, models, brands, 

colors." (38:12-A) This confusnent also exists in shop

ping for merchandise other than food. "Today's better edu

cated and more sophisticated shoppers are beginning to re

bel." Hovrever, the hasty shopping American consumer of 

today wastes "about $920 a year, or 12 percent of the typi

cal family income." (39:11-C) A large percentage of Ameri

can consumers "are unaware of what they are buying most of 

the time." (40:25) 

"The consumption of textiles is very important to 

the individual because of the large amount of one's earnings 

often spent on clothing and textile house-furnishings." 

(5:103) In order to be economical, the consumer must know 

how to select and purchase different kinds and qualities of 

textiles, how to recognize the ones best suited to his use, 

and hovr to obtain the greatest service from the vrearlng ap

parel and fabrics purchased. Problems facing the consumer 

are further increased because manufacturers are ready to 

produce at least 4 different grades of each kind of vrearing 
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apparel because of consumer differences in taste and income, 

(5:110) "The consumer determines what kind of clothing or 

wearing apparel shall be made." (5:113) 

Points to Be Included in a Consumer Education Course 

As the consumer is beseiged by all of these various 

problems, one realizes that there is a very real need for 

consumer education. This need becomes even more dynamic 

when one considers that right clothes help give an individ

ual a feeling of security and thus help in adjusting to 

life. (41:81-82) Administrators and teachers of clothing 

and textile courses are being challenged from both internal 

and external forces to include in the curriculum units and 

courses other than those concerned solely with clothing con

struction. As is to be expected the writer found that vari

ous authorities in curriculum planning and consumer educa

tion list different points which should be included. Some 

of these findings will be presented here. 

That clothing as a group of consumption items has 

a peculiar nature is seen most readily when ways to meet 

the problems raised in buying it are considered. These 

problems are related to the follovring: (42:302) 

1. V7ants to be met by clothing purchases 

2. Occasions and activities for vrhich clothing 
should be suited 

3. Qualities available in clothing and the charac
teristics in fabric and construction that affect 
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those qualities 

4, Planning for the purchase of clothing 

5. Paying for clothing 

"An efficient consumer-buyer is one who gets the 

goods desired at minimum cost to himself and at the same 

time does not unnecessarily increase the cost of providing 

them." (43:43) In a study conducted by June Lee for her 

master's thesis, it was found that the most influential 

factor in determining the choice of a garment was antici

pated personal satisfaction. (44:86) So it becomes impera

tive that students be given the opportunities to obtain 

knowledge which will lead to vriser choices and thus greater 

satisfaction in making clothing decisions. Consumers need 

to realize the value of beginning and ending any purchase 

with clear mental or notebook pictures of color and line 

most becoming to them; its suitability to their present 

wardrobes, accessories, and occasions for wear; its expected 

life—v/ear, care-and fashion-vrise; its price in relation to 

budgets, considering style, fabric, and vrorkmanship. (28: 

217) 

Jessie V. Coles, a pioneer in the consumer movement, 

presents a good view of the consumer and his problems and 

the points to be included in consumer education in her book 

The Consumer-Buyer and the Market. She states that "The 

purpose of education for consumer-buyers is to promote means 
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by which they may secure goods which fit their needs and 

means by which they may gratify their wants economically." 

(4:573) A program of consumer education should concern 

three things: consumers must be aroused to develop a criti

cal attitude toward their ovm buying practices and market 

arrangements; they must understand the character or ways of 

the market; and they must learn about specific goods and 

services which are available to satisfy their wants. (4: 

573) Consumer-buyers are confronted with the problems of 

when and where to buy, how much to purchase at a particular 

time, when to pay for the merchandise, and how to recognize 

and compare qualities of goods. Coles further states that 

criteria for efficient buying is to be able to get "the 

best goods for the purpose with a minimum expenditure of 

time, effort, and money." (4:9-10) 

If this task of efficient purchasing is to be ac

complished and if the consumer is to be helped to deal in

telligently with the many problems facing him, according to 

Sidney Margolius, he should follow twelve tested shopping 

principles. Ten of these guides pertain to the purchase of 

clothing. These are as follows: (37:25-51) 

1. Compare values. 
2. Select basic styles. 
3. Buy on the basis of intended use. 
4. Buy on the basis of grades. 
5. Stick to the middle-price lines. 
6. Shop the private brands. 
8. Don't overpay for convenience. 
10. Grasp the buying opportunity. 
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11. Pool your buying. 
12. Don't buy on credit--pay cash. 

Earlier writers, John W. VJingate and Arnold Corbin, 

emphasize these principles in their book. Changing Patterns 

in Retailing. They say to (45:219-220) 

Compare values 
Select basic or classic styles 
Buy clothes that fit your needs 
Purchase middle-price items 
Shop store brands 
Shop regular store sales 
Pay cash 

The book Economics for Consumers can serve as a 

good reference and guide for building an effective course 

in consumer education. The author, Leland J. Gordon, states 

that spending money is simple, but that it is not simple to 

learn how to spend money wisely. (46:315) He further states 

that there are at least four reasons why consumer education 

is needed more than it was formerly: (46:316-317) 

1. . . . more buying to be done as specialization 
increases 

2. . . . the pressure to do it is very great 

3. . . . there are also more goods among which 
consumers must choose 

4. . . . there are also more brands among which 
to choose 

The modern consumers need training vrhich is general 

rather than technical. According to Gordon, an effective 
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course in consumer education would train students to know %. 

what goods they want. 

If consumers were properly educated as consumers, 
they would know what goods they would want, would 
be able to judge quality and price and consequently 
would guide the economy so as to yield maximum con
sumer v/elfare, . . . a large part of the waste 
now resulting from their unlightened choices would 
disappear. . . . the power of custom would diminish, 
leaving them freer to choose goods to promote their 
well-being. . . . they would disdain a display of 
pecuniary power. . . . (fashion's) hold on individ
ual consumers would be diminished . . . much adver
tising would be ineffective. . . . they would know 
that high price is not a dependable measure of 
quality. . . . would know that for most purchases 
they should pay cash and that where credit is re
quired they should shop around for the lovrest price. ^ 

the profitable practice of fraud would n 
be curtailed. (46:329-330) C 

10 
H 

Another authority, Gwen J. Bymers, in her article f 

in the Journal of Hor.e Economics entitled "Consumer Educa- r 
r 

tion and the Home Economist", states that consumer educa- 5 

tlon should lead to a knowledge of the following: (47:327) P 

1. An understanding of a market economy and the 
consumer's position in it, particularly his re
sponsibility to make intelligent choices. 

2. An understanding of the functions of the price 
system and the merits of flexible, not fixed, 
prices. 

3. Recognition of standards of quality and an ex
pectation that the technical jargon of the 
food science labor textile test tube will be re
duced to layman's level--that is, consumers should 
demand that standards of quality be communicated 
to the purchasing public in nontechnical language. 

4. A knovrledge of sources of information about prod
ucts . 
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5. A knowledge of existing legislation and regula
tory agencies that serve the consumer--that 
protect him if you wish, 

6. An alertness toward fraudulent or misleading 
advertising, "bunke" sales schemes, and the 
like--plus the knowledge of where one might go 
to report same, 

7. A recognition that new or "off beat" selling in
stitutions may be evidence of sound competition 
at work and not detrimental to consumer Interests. 

8. A recognition that families have both a producer 
and a consumer interest and that in some periods, 
and for some families, producer interests will 
and should take precedence. 

9. A recognition of the inherent role of management 
in all consumer decisions--that the same solutions 
are not apt to be right for different households. 

Curriculum Development 

Need for Continual Revision of Teaching Methods 

If learning and teaching are to be effective, teach

ers must constantly strive to improve their teaching methods. 

Curriculum revision involves determination of objectives, 

selection and organization of learning experiences, and the 

making of plans for evaluation. (49:l64-l68 

The present state and structure of the society is 

seen in the schools and transferred through the schools 

into the lives of its children. Education is an agent of 

social change. It prepares individuals for upward group 

mobility by giving them knowledge and skills vrhich make them 

more productive. Generally, there is a belief that education 
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is valuable—at least through high school; that education 

will lead to better jobs and higher incomes; and that edu

cational opportunities should be freely available to all. 

(50:120-124) It appears that education is more responsive 

to social forces than responsible for them. Education 

plays an important part in helping to bring about a converg

ing society with shared values. "Educational policy in the 

United States has as an explicit goal the maximization of 

economic and cultural opportunity." (50:134-143) 

In America the schools are valued as one of the most 

important of all institutions. This is evidenced by the 

fact that all children are required by law to attend the 

public schools until they are sixteen years of age. Accord

ing to Ralph \1, Tyler, the school is expected to emphasize 0 
£ 

three types of learning: (^0:106-110) C 

I 
(a) It provides opportunities for learning complex ^ 

and difficult things which require organiza- •< 
tion of experiences and distribution of practice 
over periods of time. 

(b) It provides opportunities for learning where 
the essential factors are not obvious to one 
observing the phenomenon and vrhere the basic 
principles, concepts, and meanings must be 
brought specially to the attention of the 
learner. 

(c) It provides learning experiences vrhich are 
'purified.' 

Paul Drcssel further states that the central problem of edu

cation is integration and developing individuals who vrill 

seek an integrated view of all knowledge. (51:3) 

H 
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Because it is believed that our survival as a free 

society depends on a high quality education (52:1), the 

schools need to examine the curriculum in a continuous and 

systematic manner. The school administrators and teachers 

have both the privilege and the responsibility for Seeing 

that the students will receive the kind of education which 

will prepare them to be the 'leaders of tomorrow.' 

Curriculum has been defined as all of the directed 

learning experiences of children and youth under the influ

ence of the schools. (53:54) According to Hollis L. 

Caswell in the book Curriculum Crossroads which was edited 

by A. Harry Passow, four groups of professionals need to 

help decide what is important to include in the curriculum: H 

the subject-matter specialist; the person who has attempted r 

to bridge the gap between the subject and the learner; the 2 

curriculum director or general supervisor; and the classroom ^ 
5 

teacher. (54:103-109) Current curriculum guides used as *̂  

the basis for the organization of learning experiences com

monly contain three kinds of elements: concepts, skills, 

and values. (30:112) Taba specifies the following steps 

for efficient curriculum development: (55:12) 

Step 1 
Step 2 
Step 3 
Step 4 
Step 5 
Step 6 
Step 7 

Diagnosis of needs 
Formulation of objectives 
Selection of content 
Organization of content 
Selection of learning experiences 
Organization of learning experiences 
Deterrr.ination of what to evaluate and of 
the ways and means of doing it. 
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Many theories and ideas about curriculum develop

ment have been expressed by educators as they are becoming 

more aware of the need for curriculum revision. Educational 

programs need to be considered in relation to the problems 

which are arising out of a radically changed and very rapidly 

changing world. "Movement from the farm to the urban areas, 

movement out of the cities into fringe areas, dislocation of 

population, changes in philosophies, changes in family liv

ing, new patterns of social organization, changes in educa

tion and occupation and income, changes in the nature of 

social relationships—all are taking place, and all are af

fecting not only teaching but practically all other profes

sions and businesses." (12:83) In today's v/orld people 

need to be trained and educated for family life. (12:83) 
X 

This training is possible through study in consumer buying C 
0 
JO 

units and courses, especially if this study is based on ^ 

the conceptual approach and designed to develop critical "̂  

thinking and reasoning by the consumer. 

Since consumers provide so inadequately for their 

future needs, it seems obvious that they need more education 

in these matters, and/or that the current teaching methods 

and learning experiences used in consumer education need to 

be revised. "There are some who even doubt that most con

sumers are thinking, rational beings because of their ten

dency to concentrate their attention upon the less important, 

immediate expenditures." (56:57) Women do ". . .55 percent 
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of the family buying and a little more of the deciding. 

. . ." (56:7) So this would tend to imply that home eco

nomics teachers, who teach primarily women students, have 

an added responsibility for using effective teaching methods 

as they teach consumer buying. According to Ralph R. Reuter— 

in his article entitled "In the Interest of All the People as 

Consumers" which appeared in the February, I962, issue of 

the Journal of Home Economics--home economists should take 

a greater interest in consumer education. He further states 

that the need which is most immediate and urgent is to in

crease consumer competence. (24:91-95) Teachers need to 

be creative in their teaching and see innovation and experi

mentation as an important part of the job. (26:41-42) 

Harold B. and Elsie Alberty, in writing general 
Z 

principles of curriculum development for individual schools, r 
5 

state that curriculum development is primarily the respon- 5 

sibility of classroom teachers. (57:473-482) They further 5 

state that in the scientific or analytical procedure in cur

riculum development, people should be trained for activities 

they will perform; that one should look to universal func

tions of living as a basis of curriculum content; that cur

riculum development should draw heavily on the learners' 

present-day problems; and that teachers should seek to de

termine and utilize irrmiediate and predicated needs, problems, 

and interests of students as the central points of emphasis. 

(57:482-502) 

1) 
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In recent years the responsibility for learning 

has fallen largely on the shoulders of the student and has 

been of minor concern to the college teacher, whose primary 

objective has been to provide information and skills vrhich 

students under his or her direction.are required to*master. 

(21:248-251) Using Thorndike's and Woodworth's 1901 experi

ments as a beginning point. Hoover has accumulated evidence 

which conclusively demonstrates that methods of learning 

and instruction are of prime importance. (58:50-54) An 

approach that emphasizes opportunities for the learner con

ceives of the content as created by him. Provision for in- H 

dividual needs should be incorporated in the program from C 
ID 

the beginning. (59:266-270) I. T. Orogrodnikov, in his H 

X 
r 
5 

article "The Problems of Improving the Effectiveness of the 

Lesson", makes the statement that " . . . the broader and 

deeper the bond betv/een knowledge and practice, the more > 

active, deeper and more lasting is the pupils' knovrledge. 

He further states (60:29-38) 

Every subject in the curriculum embraces a definite 
number of facts, conceptions, generalizations and 
lav/s, and calls for the mastery of definite habits 
and skills. . . . The pupils' independence and ac
tivity is stimulated by giving them a deeper under
standing and mastery of the basic elements of sci
ence; teaching them to vrork with books, in labora
tories and offices; and how to apply the knovrledge 
they have gained in practice. 

In a study of lecture versus group problem solving. 

Cook determined that the lecture-textbook system of teaching 
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makes its greatest contribution in imparting information, 

but that retention of such information beyond immediate re

call is low. (61:106-111) In an evaluation of teaching 

methods final examination scores are usually used. Hovrever, 

these examinations are concerned with the amount the student 

has studied outside of class--not only with the amount 

learned in class. Therefore, Marvin Nachman and Seymour 

Opochinsky, in their article, "The Effects of Different 

Teaching Methods: A Methodological Study", feel that in 

order to evaluate effectively a certain teaching method, 

student testing should occur immediately after the method «4 

has been used. (62:245-249) jj 
I) 

Home economists can and should aid businesses in H 

speaking to the consumers through education and public re- r 

lations, trade associations, public utilities, and publica- C 
(0 

tions. (63:420-422) If this is to be accomplished, it is > 

essential that there be careful planning for the best use "̂  

of a variety of learning aids. (64:29-32) The very heart 

or core of an educational program is the learning experi

ences of the students. What they do, think about, say, 

write, and feel--these factors determine what they learn. 

(65:237-240) Since America is a mobile society, the teach

ing of clothing selection and its instruction become a com

plex matter. (4) The basic responsibility of a college 

is to provide teaching services that are of the highest 

order possible. The fundamental measure of its achievement 

is the extent to which students are assisted in acquiring 
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knowledge, skill, and understanding. Through teaching an 

educational institution justifies its existence. (66:318-

323) 

In an effort to evaluate instructional procedures 

on the college level, Laverne A. Brooks and Louie R. Davis 

administered a questionnaire to I96 students in the College 

of Education at the University of Alabama. A report of 

this study appeared in the Teachers College Record in March 

of 1955. A majority of those students endorsed the tech

niques which promoted mutual understanding and friendly re

lations of teacher and learner and which gave an opportunity . 

for the class to function more effectively as a group and S 

not just as a collection of individuals. Of the 196, 155 1] 

had had teaching experiences, 56 over ten years. Those with B 

teaching experiences had increased enthusiasm for (1) op- E, 

tional reading assignments in terms of needs and interests 

and (2) lecturing by the professor. Experience tended to 

decrease faith in the effectiveness of (1) oral question-

and-ansvrer recitation, (2) informal class discussions led 

by the professor, (3) field trips, and (4) frequent tests 

as opposed to one final examination. Reaction of students 

became more clearly favorable as classroom activities tended 

to represent vrhat might be termed modern or more liberal 

practices. Respondents to the survey tended to favor those 

methods vrhich depart from traditional and formalized class

room procedures. (67:331-337) 
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Three decades ago the foundations were laid for a 

comprehensive theory of curriculum planning as a result of 

work done by the different commissions of the Progressive 

Education Association. This vras the beginning of planned 

curriculum development. (55:3) Since that time represen-

tatives of the various disciplines have analyzed the needs 'I 

of our rapidly changing society, the needs and desired 

qualities of competent citizens and family members, and 

the theories of learning in order to determine vrhat knowl

edge, attitudes, values, and skills should be stressed by 

the teachers and hopefully internalized by the students. 

As the authorities from the subject-matter areas work with 

the selection and organization of content, they are coming 

to realize that "Curriculum development is a complex under- ^ 

taking that involves many kinds of decisions." (55:6) ^ 

> 

Methods of Curriculum Development 5 

Use of Conceptual Approach 

In developing a curriculum one must consider the 

five major aspects: objectives, content--stated in the 

form of facts, principles, generalizations--learning ex

periences, teaching aids and facilities, and the means of 

evaluation. For an effective program, these five aspects 

of curriculum planning must be closely interrelated. (32:8) 

Current curriculum developments demand "Decisions on the 

selection and organization of content with emphasis on 

\ ... ,. 
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concepts and structure rather than on facts alone or frag

mented knowledge, . . . " (68:viii) John Goodland summar

izes the contemporary theory of curriculum development as 

follows: (69:68) 

The curriculum thrust today is toward the identi
fication and organization of those relatively 
basic concepts, principles and modes of inquiry 
which define the structure of the discipline and 
vrhich serve as tools in the human quest for order 
in what appears chaotic. 

From the quotation by Goodland, it is evident that 

the basis for the method of curriculum organization ad

vocated by most educators and specialists today is the se-

lection of the primary concepts and generalizations. In •* 

order to understand fully this current trend in curriculum * 
X 

planning, it is necessary to know what educators mean when r 
0 

they soeak of 'concepts' and 'generalizations'. Dr. Barbara ;0 
> 

Osbom of the University of Connecticut gives the following 5 
definitions: (70:4) 

Concept—an idea of what a thing should be 
Generalizations--conclusions which may be stated as 

principles, facts of broad application, or be
liefs vrhich show relationships among the ideas 
or concepts that belong together 

Some characteristics of useful concepts and generalizations 

are stated below: 

A concept (35:1) 
. . . can be developed through educational 

experiences; 
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. . . is useful in stimulating search for 
meaning; 

. . . is directive and cumulative. 

A generalization (71:1) 
. . . aid(s) in ease, transfer, and retention of 

learning; 
. . . generates critical and creative thinking; 
. . . (is) applicable to a number of situations; 
. . . provides sufficient information to be 

functional, 

"It has generally been assumed that learning to think opens 

wide the door to future learning." (72:3) Therefore, if 

one accepts these definitions and characteristics of con

cepts and generalizations, and if one believes that in or

der for students to be able to use their learning, they 

must be taught to think—then one understands the value of 

the conceptual approach to curriculum development. In no O 

area of study is this conceptual approach of more value 

than in the area of consumer education. Students must be 

helped to formulate principles vrhich will serve as guides 

in their decision-making as consumers. Paul Dressel stated 

the following in his report at the Home Economics Seminar 

in French Lick, Indiana, in July, I96I: (73) 

. . . concepts are important in the learning process 
because they permit the individual to organize the 
learning in vrhich he engages and also because they 
permit him to deal more intelligently with new 
situations. 

. . . the individual's concepts determine what he 
knovrs, believes, and, hence, to a marked extent, 
vrhat he is and what he is able to do. 

H 



37 

In the recent book Curriculum Crossroads, Caswell 

stressed this idea: "Facts, concepts, and methods of work 

emphasized and developed by the various subject-matter 

fields are essential ingredients of education." (54:110-

111) Gilchrist and Snygg emphatically state that our sur

vival as a free society depends on the development of a 

high quality education; that students must be taught how 

to develop their own philosophies so they can work out their 

own conclusions; and that each subject-matter area can be 

organized into a structure of interrelated concepts which 

organize and give significance to the separate facts and 

thus make possible the deduction of new ones by the stu

dents. (52:1-9) 

At the national level, much progress has been made S ,;| 

in home economics curriculum development projects. These C 

have been 'discipline-centered' rather than 'problem-

centered'. This discipline-centered approach involves con- *̂  

centrating upon one aspect of the curriculum—the content. 

Two major factors seem to support the decision of curriculum 

organizers to take a discipline approach: the rapid accumu

lation of nevr knowledge and the necessity for selecting and 

organizing that material vrhich is most valuable to the stu

dents; and the difficulties encountered in the problem-

centered approaches in helping students to integrate and 

to apply knovrledge from the various fields. (32:1-4) 

n 
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Nationally, home economics education personnel be

gan in 1961 to provide leadership in identifying the basic 

principles, central concepts, and the major ideas in the 

various areas of home economics. In the years 1962-64 a 

total of seven workshops were held for this purpose. Par

ticipants included secondary school home economics teachers, 

college home economics education personnel, state and city 

or area supervisors of home economics, home economics ad

ministrators in colleges and universities, and specialists 

and consultants in the subject matter areas. In June, 1964, 

the seventh national workshop on curriculum development was 

held at the University of Missouri and materials were or- K 

ganized into five sections. (32:1-4) One of these areas JJ 

of study v/as "Textiles and Clothing." 8 

l"lany of the states have been actively engaged in C 
OS 

major curriculum revisions in home economics. Likewise at P 
10 

the local level, groups have undertaken curriculum develop- -< 

ment. It must be realized, however, that the structuring 

of the curriculum is never a finished task since changes 

are constantly occurring in the students, subject content, 

and needs of society. (32:1-4) 

Teaching through concepts involves greater prepara

tion and more work on the part of teachers. They must pre

sent the material to be learned in such a vray that the 

student vrill be able to grasp and formulate his ovm ideas 

about vrhat is to be learned. Thus concepts become important 
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in the learning process because they permit the individual 

learner to organize the learning in vrhich he is engaged 

and also because they allow him to deal more intelligently 

with new situations. The formulation of concepts becomes 

even more significant when one considers that the.Individ-

ual's concepts determine what he knovrs, believes, and there- Ij 

fore, to a marked degree, what he is and what he is able 

to do. (73) 

In Nation's Schools, John I, Goodland says that 

there are four inescapable curriculum tasks: determination 

of objectives, selection of what is to be learned, organi-

zation of v/hat is to be learned, and evaluation of what K 
H 

has been learned. Instructors and students should focus ^ 

on a few general concepts. "The curriculum thrust today B 

is toward the identification and organization of those rela- r 

tively basic concepts, principles and modes of inquiry vrhich 

define the structure of the discipline and which serve as 

tools in the human quest for order in vrhat appears chaotic." 

He further feels that if possible, one should define the 

end product and then vrork backvrard on how to produce it. 
(69:68-70) 

In the conceptual approach to teaching, integrative 

threads play an important role. "An integrative thread is 

any idea, problem, method, or device by which two or more 

separate learning experiences are related." (74:91) As 

teachers try to meet the challenge of the need for continued 
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curriculum revision and revision of teaching methods and 

learning experiences, they need to consider the integrative 

threads that will be used. Major ideas, problems, and 

methods may be used as integrative threads. "Problems may 

serve as the integrating threads for learning experiences 

when the use rather than knowledge of the subject matter 

is stressed." (74:99) Bloom, a professor of education at 

the University of Chicago, feels that there are five cri

teria for integrative threads: They (1) must have continu

ing usefulness in relation to a great variety of problems 

and questions; (2) must be chosen and organized so they can «l 
3 

be altered, improved, and extended in meaning with time and ^ 
10 

future experiences; (3) add meaning to experiences--pennit ^ 
one to compare and contrast experiences vrhich vrould other

wise be unrelated; (4) extend over the entire range of sub

ject matter or experiences in some area of human endeavor; 

(5) must be meaningful to the student and used by him. (74: 

91-99) 

David R. Krathvrohl thinks that educational integra

tion is an organizational experience that takes place in 

the learner's mind. The teacher has tvro roles: to develop 

classroom situations which cause the student to work at 

unifying his experience; to instill in a student the desire 

to do this consistently. There are three levels of inte

grative behavior: (1) the student assimilates a completely 

developed scheme or pattern and its application; (2) the 

£ 

s 
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student arrives, with help, at a pattern selected by the 

teacher; and (3) the student creates his own pattern. (75: 

43-48) 

V.Tien planning learning experiences and in the revi

sion of teaching methods, the teacher needs to keep in 

mind the fact that a student can integrate only those con

cepts which he perceives and only if the task or learning 

experience is within his ability; also effective integra

tion can be obtained more easily if the student realizes 

that the learning is related to his need as a student. 

(76:48-57) 

i'\tl' 

s 
Need for Teaching Decision-Making and D 
Critical Thinking j^ 

R 
•r 

According to an article by Bokara Legendre in the •; 

Amarillo Daily Nevrs, "A great many American consumers are J 

unavrare of vrhat they are buying most of the time." Never- 9 

theless, the vrriter goes on to relate that V7. P. Gullander, 

president of the National Association of Manufacturers, 

has said that "'Consumers should have the freedom to make 

their ovm decisions. . . . It is more effective to educate 

the consumers about vrhat is generally available than to 

standardize each product.'" (40:25) In a special report 

in Good Housekeeping on "Making the Most of Your Family's 

Money", it is pointed out that one should alvrays shop and 
compare quality and price. (78:201) In the NEA Journal 
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the Educational Policies Commission reports that "The pur

pose which runs through and strengthens all other educational 

purposes--the common thread of education--is the development 

of the ability to think. This is the central purpose to 

which the school must be oriented. . . ." (10:13-16) 

Choice-making has a significant bearing on the development 

of mature personalities needed to make a success of family 

living in today's world. (79:271) Any educational process 

that brings about desirably changed behavior can be par

tially evaluated by finding out whether or not the students 

have (1) acquired new knowledge, (2) developed new under- î  

standings, (3) learned new skills, (4) acquired more favor- ^ 
m 

able attitudes, and (5) grovrn in ability to solve problems. H 
i 

The student must become personally involved and active in j 

order to achieve any depth in understanding. (80:205-206) ^ 
CO 

Consumer education has as one of its main purposes > 

the goal of helping the consumer to learn hovr to evaluate 

alternative courses of action in order to arrive at better 

decisions. (8l:23) A person's experiences register with 

him in the form of concepts, values and feelings for things, 

language, skills and habits. The order of the learning 

processes is perception vrhich leads to conceptualization 

and memorization, followed by the try-out and practice, 

and finally further conceptual development. (82) Follow

ing the learning experiences, it is helpful for the teacher 

to ask the students to form concepts and generalizations 

5 
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based on the experiences. The formulation of generaliza

tions by the students serves as a means of evaluation of 

the learning experiences. By forming concepts and generali

zations after a learning experience, objectives are realized 

by the students as they think, debate, and use references. 

As the learner uses a generalization in different ways and 

in new situations, his comprehension of the generalization 

is increased. (83:17-18) 

A basic ability vrhich is needed everyvrhere is the 

ability to investigate and to arrive at intelligent con

clusions. If a teacher can arouse within the student a .̂  

desire to investigate and discriminate before spending, he Jj 
13 

will have done a great deal to insure the student's future <i| 
• 

as a productive and successful citizen. (84:31) So once ^ 
again one realizes that it is of utmost importance to fos- — 

SI 

ter critical thinking in individuals. (85) The classroom > 

is a place where one person has the opportunity to influ- "̂  

ence another to think for himself. (86:392) In order for 

students to be able to use learning, they must be taught 

to think. (70:4) W. Gordon Hullfish and Philip G. Smith 

present this same idea as they write, "It has generally 

been assumed that learning to think opens wide the door to 

future learning." (72:3) They further present this thought: 

"The fact is that a 'right answer' has no greater educative 

value than a vrrong one. What the teacher does after getting 
an ansvrer vrill determine its educative function." (72:197) 
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In curriculum development the teacher should remember that 

the objectives and learning experiences should refer not 

only to the subject matter of the course but also, and es

pecially, to the mental processes of remembering, reasoning, 

appreciating, and being interested. (87:175) 

One of the main variables that largely determines 

what one can get for his money is the quality of thinking 

and planning that precedes one's actual shopping. (88) 

According to a Consumer Education Study, "... the process 

of shopping is largely a mental process. Undoubtedly more 

bad buying results from insufficient forethought and from jj 

muddy thinking than from any other cause." (88:7) Plan

ning has to go beyond individual plans for any one thing 
I) 
H 

to a general consideration of the whole standard of living. I 

(88:11) Because many goods have conflicting qualities, in- 3 
2 

dividuals are forced to choose those they value the most. J 

(88:13) Therefore, it becomes necessary that one be able 

to reason and think critically. Students must be taught 

how to develop their ovm philosophies so they can work out 

their ô -m conclusions. Life must be made to seem meaning

ful to them. Each subject matter area can be organized 

into a structure of interrelated concepts vrhich organize 

and give significance to the students. "There is a need 

for a broad, general education for all. . . . The schools 

must cultivate receptivity to change and must firmly im

plant the concept that lifelong learning is the most 
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important implication for automation. (89:3) 

As teachers formulate objectives for a consumer 

buying course, they must keep in mind what they want to 

achieve as they plan the learning experiences. As has been 

pointed out, one of the main objectives for the development 

of an efficient consumer is the development of the ability 

to reason, make decisions and judgments, and thus do criti

cal thinking. Any teaching aids and evaluation devices 

used must be directed toward this goal. As the teaching 

staff formulates goals, plans, courses, and curriculum, they 

should remember that the educational objectives are the ex- «J| 

plicit formulations of the ways in vrhich students are ex- J 
n 

pected to be changed by the educative process. In the actual .̂  
• 

formulation of objectives, and thus learning experiences, one '* 

should consider the three domains for objectives: (90:7) 

£ 

a. cognitive--includes objectives vrhich concern 70 
recall or recognition of knowledge "̂  
and the development of intellectual 
skills and abilities 

b. affective--includes objectives that describe 
changes in interests, attitudes, values; 
it also includes the development of 
appreciations and adequate adjustment 

c. psychomotor--includes objectives that are manipu
lative or concerned with motor skills 

Since objectives are the goals toward which the cur

riculum is shaped and tov/ard vrhich instruction is guided, 

teachers should seek to formulate and impart concepts vrhich 
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are of the highest possible level in each domain. The 

highest level in the cognitive domain is that of evaluation. 

This involves Judgments about the value of material and 

methods for given purposes; quantitative and qualitative 

judgments about the extent to which material and methods 

satisfy criteria; and use of a standard of appraisal. This 

highest level includes the preceding levels of knowledge, 

comprehension, application, analysis, and synthesis. (90) 

Likewise, the affective domain may be broken dov/n into 

various levels of learning: receiving, responding, valuing, 

organization, and characterization by a value or value com

plex. Under this last and highest affective level, the in

dividual acts consistently in accordance with the values 

he has internalized at this level. (76) 

s 
Use of Films and Television as Teaching Aids ^ 

f 
As v/as stated previously, the vrriter found little 

related study dealing with the effectiveness of various 

teaching methods used in the area of clothing and textiles, 

specifically vrith the use of slides and field trips, the 

two methods which are the subject of this study. Only one 

reference vras found vrhich dealt specifically with the use 

of slides; hovrever, these vrere used to teach clothing con

struction techniques. They did prove to be an effective 

teaching method since the slides could be shovm prior to 

the demonstration and aften^ards the students could refer 

'M 
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to the various steps in a hand viewer. (91) 

In her article entitled "Useful Tools in Teaching 

Consumer Education," Esther Cooley says that "The more il

lustrations used the more vividly we can show the differences 

in value and quality." (92:32) She further suggests the 

use of actual articles plus good well planned posters and 

charts, the flannel board, the use of films and slides, 

and actual trips to market centers. (92:32) It is possible 

for the actual field trips to be one of the most effective 

teaching aids and learning experiences if̂  they could be 

closely supervised by the teacher; this, of course, is im- . 

possible. Nevertheless, the inexperienced college student Jj 

needs help and assistance in arriving at the desired concepts ^ 
t 

and generalizations. 2 

of television in teaching. Because slides and television 

will be presented here. 

\I. J. McKeachie, in his article "The Improvement of 

Instruction" states that there is minimal loss in learning 

by the students in courses taught by television as compared 

with courses taught by conventional methods. (93:351-360) 

A study was carried out at Ohio State University in I962 to 

ascertain whether the effectiveness of group instruction in 

a college clothing course vrhich vras primarily oriented to

v/ard student laboratory activities could be improved through 

Several studies have been done which concern the use .«iri' 

n 
are visual aids v/hich are related, a report of these studies < 
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the use of instructional television. The conclusion was 

that it could be taught as effectively by television presen

tation as by face-to-face lecture. (94) 

There are five main advantages for using television 

for classroom teaching, according to Marilyn Breiding. 

These may apply also to the use of slides. They are listed 

as follows: (95:30) 

a. Students can view many skill operations from 
the same direction they v/ill be performing them. 

b. Moving demonstrations can be followed more 
easily. 

c. The same views are seen regardless of the stu
dent's location. 2 

d. Ihey can see more detail, ov/ing to the magnify- ^ 

£ 

ing powers of the lenses, yet they remain at 
their seats, eliminating the crov/ding around 
the demonstrator. This seems to improve class _ 
room control in demonstration v/ork. ^ 

e. Because television does not require a fully J 
darkened room, it does not prevent note-taking Hj 
or other activities. •< 

Three limitations are also presented: the equipm.ent is ex

pensive; the sets and cameras take up classroom space; many 

v/ires are needed for equipment. These limitations would 

not apply to the making and use of slides. 

In another case an introductory clothing course at 

Purdue University vras selected for experimental study. The 

majority of the students found films and illustrated lec

tures helpful, the study outlines essential, and a text 

with supplementary references preferable to all library 
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references, (96:197) At the National Center for School 

and College Television located at Bloomington, Indiana, 

which was established in I965 with funds authorized under 

the National Defense Education Act of 1958, several conclu

sions concerning the use of television for instruction 

have been reached. Based on v/ide research, one of the first 

conclusions was that television is an effective instruc

tional tool. Instructional television (ITV) is a versatile 

medium: it can be used as a teaching aid for a variety of 

subjects from grade school to graduate school. (97:22) 

Television teaching is 'pure' teaching, and the teacher H 
3 

has ample time to prepare the ITV lessons before class time. f 

Thus no class time is v:asted. (97:23-24) There is some- H 
£ thing fascinating about a TV screen--a fascination that 

transfers easily from the living room to the classroom. 5 
It « 

Many factors produce this effect--the skill of the studio > 

teacher; the variety and change of pace possible with ITV; '̂  

and the screen's capacity for controlling, directing, and 

holding attention, for showing only what is pertinent and 

withholding vrhat is extraneous, and for giving the impres

sion that the teacher is directly involved in a one-to-one 

presentation. Perhaps the greatest advantage for ITV and 

for films and slides lies in the universality and versatility. 

Once the visual aids are made they can be used innumerable 

times and in a variety of situations. "Teachers in the 

smallest schools can have access to the same programs as 
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teachers in the largest metropolitan areas, and pupils in 

both schools can be offered lessons equal in quality. 

Schools are able to offer a wider range of subjects and 

our best teachers can be brought into thousands of class

rooms throughout the Nation." (97:24) 

Increasing Number of Students 

Television, slides, video tapes and films are be

coming even more important in order to teach the students 

in the rapidly growing classes. (98:2T) They may be used 

in conventional classes, in large-group instruction, and H 
n 

in independent study. Large groups of students can be com- J 

bined to save time. (99) This versatility of these mediums H 

takes on even greater significance vrhen one considers the ^ 

menacing shadow of the numbers of students in our rapidly 

grovring schools. In I960 it vras estimated that 70^ of the 
c 
> 

Am.erican families hoped to send their children to college. "̂  

(100:437) This influx will dilute facilities and make new 

more efficient learning aids a necessity. 

Integrative Threads Help in Conceptual Development 

Because of the vast amount of information and the 

wide variety of topics about vrhich the efficient consumer 

must be informed, it is imperative that consumer education 

units and courses be planned to include not only depth study 

but breadth. (48:64) Class time becomes an all-important 
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factor. Thus any teaching method which successfully im

parts vital consumer information in a short period of time 

should be considered valuable. It was for this reason that 

the slides, which are the subject of this thesis, were de

veloped. The writer conducted this study to ascertain 

whether points to be considered in the evaluation of gar

ments --comparison of quality and price--could be taught as 

efficiently and effectively with slides rather than with 

the time-consuming field trips. 

These two teaching methods which are the subject 

of this study--slides and the field trip--could be con- H 
n 

sidered integrative threads to helo the student in the ac- ^ 
O 

quisition of the concept that in consumer buying price is H 
not always an indication of quality. Through experience C 

the writer has found that the freshman student, who makes ]J 
0 

up the majority of the enrollment in this basic clothing > 

construction class, needs supervision and guidance in the 

initial learning experiences. The v/riter found that most 

students could not grasp the purpose of the field trip; 

therefore, she feels that a learning experience vrhich can 

be more closely supervised--such as the slides--is more 

beneficial. "Any experience vrhich enables a student to re

late nev/ly acquired knovrledge and skills to problems or to 

activities involves integration and may encourage the stu

dent to relate the knov/ledge to his own experiences." (77: 

196) 



CHAPTER III 

PROCEDURE 

Selection of the Problem 

One of the units in the beginning course in the 

Department of Clothing and Textiles at Texas Technological 

College, Lubbock, Texas, is concerned wholly with consumer 

buying--or, more specifically, the purchase of ready-made 

garments. Since there is much to be covered in the course, 

as it is primarily a course in basic construction tech- ^ 

niques, the writer considered vrhether some time could be jj 

gained by teaching part of the consumer buying unit by an- ^ 

other method other than the time-consuming field trip which 5 

was currently being used. With the use of the field trip Z 

as a learning experience, each student vrent to three eco- S 

nomically different types of stores to compare the particu- < 

lar item v/hich she chose for the purpose of learning vrhether 

price and the economic level of the store are alvrays an in

dication of the quality of the merchandise. Each student 

gave a v/ritten and an oral report of her findings. Thus 

an entire v/eek of class time was consumed by this one learn

ing experience. Not only vras this relatively large block 

of class time consumed from this consumer buying unit, 

v/hich is only tv/o and one half vreeks in total length, but 

the writer found that since the students were inexperienced, 

52 
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unsupervised, and mostly unaided in their examination of 

the merchandise, they usually did not grasp the concept 

which was to be learned: that the price of an article is 

not always an indication of the quality. These above pre

sented reasons led to the selection of a final topic for 

study by the writer: she chose to develop a series of 

slides to be used in place of the field trip in this unit. 

The study concerning these two teaching methods coincided 

with a study of teaching methods in which the staff of the 

Clothing and Textiles Department was currently involved. 

Therefore, this writer--who was a teaching assistant in 

this department--had the full cooperation of the department 

staff. In the use of both of these teaching methods, the ^ 

conceptual approach was used by the instructors. As has ^ 
C 

already been stated, the purpose of both teaching methods I 

was to help the students arrive at the conclusion that the * '̂  

price of a garment is not always an indication of the qual- < 

ity of that item. 

Preparation of the Slides and Script 

The v/riter, assisted by her husband, prepared the 

colored slides to be used as the experimental method for 

this study. She chose three ready-made dresses that vrere 

of approximately the same price range--$l4.95, $17.89, and 

$19.00--and were also similar in style: each was a varia

tion of the classic shirtwaist dress. Important to the 
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study v/as that each dress represented the type found in 

stores of different economic levels: a college boutique, 

a discount store, and an exclusive dress shop. 

After an examination of the garments, the writer 

selected specific details of construction on each garment 

for photographing. A summary of these points is presented 

in T&ble 3 (Appendix D). The final number of slides used 

totaled sixty-eight in number. A list of these slides ap

pears in Appendix B. 

In order to make the selected items of construction 

as vivid as possible, a different color of corrugated card- ^ 
1 

board was used for the background for each garment. VJhite J 

arrows pointed to the specific points for examination. Af

ter the slides vrere developed, the writer prepared a script-- ^ 

v/ith introductory and concluding statements--for use with 

the slides. Therefore, each class used in the study re- > 
a 

ceived the same information (Appendix C). ^ 

Drafting of the Instrument 

After arriving at the specific topic for study, the 

writer drafted a consumer information survey. This in-

eluded personal information on the students and test ques

tions on the purchase of ready-made garments. 

The instrument developed for use in this study was 

made up of two parts, namely--a personal check list and test 

questions. From the check list information vras obtained for 

^ • 1 
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three of the eight variables used. The students were asked 

to check the number of semesters of high school homemaking 

which they had completed. This information was converted 

to points for use in the computer analysis. Likewise, the 

information on the amount of home sewing done by each stu

dent was converted to points. The point scales shown by 

Tables 1 and 2 (Appendix D) evaluate the rank of each 

choice. The socio-educational position of each student's 

father was converted to points using the Hollingshead Index 

of Social Position (Appendix E). 

After several revisions of the consumer survey, it ^ 

was administered to the writer»s basic clothing construe- 2 
(3 

tion class and to a class in the Home Economics Education H 
I 

Department vrhich was studying methods of evaluation; this ^ 

class v/as composed of senior and graduate students. The -
0 
mm 

survey was given to these tv/o classes in order to check the > 
a 

clearness of the v/ording of the student information sheet ^ 

and the test questions. The author checked them and revised 

the consumer survey. The v/riter vrorked v/ith three students 

from the class on methods of evaluation for further clari

fication and test revision. The completed consumer informa-

tion survey may be seen in Appendix A. 

Formulation of the Scoring Key 

In order to find out hov/ much information the stu

dents had in relation to consumer buying, it was necessary 
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to have some method of scoring the consumer survey. For 

the purpose of scoring, or arriving at right and wrong an

swers, the writer administered the test to a panel composed 

of senior clothing and textile majors and graduate students; 

there was a total of nine panel members. Each of these 

students took the test in order to ascertain the correct 

and incorrect answers and to see how much time was involved 

in the taking of the consumer survey. 

The writer tabulated the results of the tests taken 

by the panel members. As a result of these tests, the 

writer was able to establish a key to be used in scoring ^ 

the student tests. 
s 

Selection of Respondents • 

C 
In the Clothing and Textiles Department at Texas 

5 
Technological College the basic clothing classes, C&T I3I, ff 

are divided into three groupings: beginning, intermediate, ^ 

and advanced. A student is placed in one of these classes 

according to how m.uch experience she has had in home sev/-

ing and in previous homemaking classes. For this study, 

the v/riter chose students from tv/o intermediate classes and 

two advanced classes. The number of respondents included 

a total of eighty-tv/o students. Of this number thirty-

eight students were taught with the v/riter's slides and 

forty-four students went on the field trip. Not all of 

these students could be used in this study, however, be

cause of lack of information on the items listed in the 
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information part of the consumer survey. A total of sixty-

nine respondents were actually used: thirty-one from the 

two classes in which the slides were used and thirty-eight 

from the field trip classes. In order to have as high a 

standard of validity as possible, the same teacher v/as used 

for the two advanced classes and one intermediate class. 

The second intermediate class was taught by another ex

perienced professor. To further increase the validity of 

the consumer survey, the writer gave specific instructions 

which were read to each group of students at the time of 

administration of the consumer survey. ^ 

The Consumer Survey was administered to the stu- » 
n 

dents in the four classes selected for this study. It was jj 

given on the first day of classes (pre-test or Test I, Ap- C 

pendix A). Following the teaching of the consumer buying 5 
a 

unit, which took a period of two and one half weeks, the > 

test was re-given (re-test or Test II). The student sur

veys were scored and a student information table was com

piled. However, the sixty-nine students in these four 

classes v/ere not the final respondents used for this study. 

It was learned by the writer that a longer period of time 

should elapse between the pre-test and the re-test. There

fore, four more classes of students were selected for use 

in this study. There was a total of thirty-eight students 

in the classes in which the slides were used, and a total 

of forty-four who went on the field trip. This gave a total 

< 
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of eighty-two students in the four sections of C&T 13I. 

Of the thirty-eight students who saw the slides, twenty-

four could actually be used in this study; thirty-three of 

the forty-four students who took the field trip were used 

as respondents, ^gain some of the students had to be 

eliminated because of lack of information. This time a 

period of six weeks was allowed between the first and sec

ond tests in order to increase the validity. 

Tabulation of Data 

The tests from the eighty-two respondents v/ere 

scored and marked as being right or wrong according to the 

scoring key of the nine panel members. The items on the A 

information section of the consumer survey were converted C 

to numbers. A table was compiled for each class of stu- j 
a 

dents and it included the follov/ing variables: verbal > 

score, math score, grade point average, score on Test I, 

score on Test II, years of high school homemaking, amount 

of home sev/ing, father's socio-educational level (Table 4, 

Appendix D). The writer obtained the first three variables 

from student registration forms in the office of the Dean 

of Home Economics at Texas Technological College. The 

father's socio-educational level score was obtained by us

ing the Hollingshead Index of Social Position (Appendix E). 
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Analysis of Data 

The data which was collected through the student 

information sheet of the consumer information survey plus 

the scores on the pre-test and re-test was used for analysis 

on the computer. As previously stated, of the thirty-eight 

students who were in the classes taught v/ith the slides, 

only tv/enty-four could actually be used: the reason for 

this was that one or more of the variables was not available. 

Forty-four students were in the tv/o classes taught with the 

field trip; of this number thirty-three students v/ere used. 

Tvro items on the information sheet—the mother's occupation 1 

if employed outside the home and the mother's educational 5 
•i 

background--v/ere not used for this study because there were i 
r 

not enough mothers employed to make a significant difference. Z 
am 

A computer analyst in the College Computer Center 2 

was employed to subject the collected data to the computer. 3 

Using the IBM 7040 computer, an analysis of variance/ 

covariance v/as done using a program from Brigham Young Uni

versity vrhich v/as modified by the Texas Tech Computer Center. 

This analysis v/as performed in order to see if the two groups 

vrere significantly different in vrhat they had learned. Two 

tables concerning the analyses appear in Appendix D: Table 

5--Analysis of Variance/Covariance of Eight Variables In

cluded in the Study and Table 6--Comparison of Mean Scores 

for Eight Variables for Group A and Group B. 



CHAPTER IV 

FINDINGS 

I 
1 

The major concern of this study v/as to ascertain 

the comparative results of two of the methods used in teach

ing the purchase of ready-made clothes in the consumer buy

ing unit in the basic clothing construction course at Texas 

Technological College, Lubbock, Texas. Findings in this 

study are based on the analysis of the consumer buying 

unit's work,.in which two classes--one intermediate and one 

advanced--in the control Group A followed the basic course 

of study using the field trip, and two classes--likewise, 

one intermediate and one advanced--in experimental Group B J 
5 

were taught by slides prepared by the writer. The study S 

attempted to compare the amount of knowledge gained accord- 3 

ing to the method used for teaching the purchase of ready-

made clothing. These comparisons have been stated as the 

hypotheses of this study. It should be understood that 

these tv/o teaching methods--the field trip and the slides--

were only two of the learning techniques used by the teach

ers in this unit of study. However, the classes in which 

the slides were used had additional learning experiences 

and studied additional topics related to consumer buying 

because of the additional class time which the use of the 

slides afforded. As has been previously stated, the slides 
60 
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took only one hour of class time as compared to five hours 

of class time for the field trip. 

Since the number of students in each group in the 

study was different, where possible percentage scores were 

chosen for making the comparisons. The percentage of right 

answers for the tests and re-tests of both groups was com

puted before any comparisons v/ere made. 

Information was gained by the pre-test evaluation 

instrument (Appendix A) which was administered to the ex-

perimental and control groups at the beginning and end of 

the consumer buying unit. The re-test. Test II, was not 

given immediately after the unit's work, but six weeks later, 

in the hope of increasing the validity of the test scores. 

The two classes, forty-four students in the control group--

Group A in v/hich the field trip v/as used--and thirty-seven 
3 

in the experimental group--Group B in which the slides were > 
3 

used—gave a total of eighty-one students. However, only ^ 

fifty-seven students could actually be used in the study 

because of lack of information available on the remaining 

students. Therefore, thirty-three students in the control 

group. Group A, were used, and tvrenty-four in the experi-

mental group. Group B. 

Comnarison of Areas of Information 

as Stated in the Hypotheses 

For comparing the tvro areas of information in each 

hypotheses, items from the information sheet and test were 

» t 

5 :i 

3 
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selected that contained learnings concerning each of the 

areas. In testing the significance of the relationships, 

all seven of the hypotheses were rejected based on the sta

tistical analyses shown in Table 5, Appendix D. 

Hypothesis 1 

Students will show an increase in knowledge and 
a resulting increase in their ability to make 
wise decisions as indicated by their higher 
scores on the re-test after having studied the 
consumer buying unit. 

From the initial stages of this study, the writer 

felt that students would make higher scores on the consumer * 

survey when they took the re-test which would be given • 
3 

after their study of the consumer buying unit. It seemed j 
only logical to assume that a student could improve her z 

score on the same test administered after study and learn- 9 
3 

ing experiences. Therefore, this writer vras most surprised ^ 

when this proved to be true in only three of the four sec

tions (Table 7, Appendix D). Of the thirty-three students 

in the control group who could be used for the study, twenty 

students made higher on the re-test. Test II; tvrelve stu

dents made lower; and one remained unchanged. In converting 

these numbers to percentile scores, one learns that in the 

control group 60.6^ made higher scores, 36.3^ made lovrer, 

and 3^ remained the same. In the experimental group, those 

taught with the slides, t;\renty-four students could be used 

for the study. Of this total, tv/elve students, or 50^, 

< 
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made higher scores on the re-test; and twelve students, 

5050, made lower on the re-test. 

After examining these surprising results, the 

writer considered several explanations. Perhaps some of 

the students made lower on the re-test because of lack of 

motivation: they knew that they had taken the test before; 

also, they were aware of the fact that this was only a con

sumer information survey and that grades would not be taken. 

Another consideration might be that the test vras not truly 

measuring what it was designed to measure--the ability to 

make decisions based on reasoning. It is also possible that I 

the consumer buying unit as it was taught did not signifi- J 

cantly challenge the students by presenting new and thought- .| 

provoking buying guides. Perhaps the test was not a valid 

wise decisions. Another consideration is that the sampling 

suits. 

From a casual observation of the numbers and per

centages of students who did make higher on the re-test, 

one might assume that the control method, the field trip, 

was more successful than the slides in producing an increase 

in knowledge and an increase in the student's ability to 

make wise decisions. After all, 6o.Gfo of the control group 

did actually make higher on the re-test vrhile in the ex

perimental group the number remained unchanged. The 

test in that it did not measure a student's ability to make 4 
•% 
3 

Of students used was not large enough to produce valid re- ^ 
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computer analyses did not support this fact; there was no 

significant difference in the two methods. According to 

the statistical analysis, the teaching methods were equal 

in value. In view of this fact, the writer would suggest 

the use of the slides rather than the time-consuming field 

trip. 

Hypothesis 2 

The number of semesters of high school homemak
ing taken by a student will be positively re
lated to her ability to judge clothes as a con
sumer, 

I 
After examining the scores made on Test I and Test ^ 

II, the writer found no correlation between the test scores ' 
4 

and the number of semesters of high school homemaking taken 5 
m 

by the students. For example, one student who had the high-
5 

est number of semesters of high school homemaking--a total .1 

of 8—made 79 on Test I and 107 on Test II. Another student 3 

in the same class marked that she had no high school home-

making; yet she had a score of 104 on Test I and 111 on 

Test II. Further similar comparisons can be made by ex

amining the entire chart of scores Table 4, Appendix D. 

Hypothesis 3 

The amount of home sewing will be positively re
lated to the student's ability to make value 
judgments as a clothing consumer. 
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In order to convert the amount of home sewing a 

student had done into a usable form, the following point 

values were used. (A more detailed form of this informa

tion which shows the actual number of points of the students 

in each group is presented in Table 3, Appendix D. 

Never Sometimes Frequently 

i»» 

Pajamas and 

Blouses 

Skirts 

Pants 

Dresses 

Suits 

Coats 

/or Robes 0 

0 

0 

0 

0 

0 

0 

1 

1 

1 

1 

2 

3 

3 

2 

2 

2 

2 

4 

6 

6 

It would seem that the student vrho made high on the 

tests administered to them would likewise rank high in 

points given to them for the amount of home sewing which 

they did. This, hovrever, v/as not the case. An examination 

of the scores for home sewing and the corresponding test 

scores reveals no correlation. Several examples are cited 

as follows: 

In the interraediate experimental group, the girl who 
ranked the highest in home sewing with a score of 19 
made one of the lowest scores on Test I--70; she did 
rise to a score of 77 on the re-test. The student 
who far surpassed the others on her first test with 
a score of 123 had had little home sewing experience 
with a score of 3 points. 

3 



66 

In the advanced experimental group, the student who 
greatly out-ranked her other classmates in points 
assigned for home sewing, 20, made far below the other 
students on her first test by scoring only 65. An
other student also earned a score of 10 for home sew
ing, but she made 110 and 104 on Test I and II re
spectively. 

Similar conditions were evident in the classes in the 
control group: in the advanced class the student 
with the greatest amount of home sewing experience, 
20 points, made average grades of 100 and §7 on the 
tests. T\>ro students in this group made I8 points on 
the amount of home sewing they had done. One v/ould 
think that their test scores v/ould be similar. How
ever, one of the girls made 120 and ll4 on the tests 
(the highest score made on Test I), while the other 
student made 84 and I09. A student with only 5 points 
for home sewing made almost as high on her tests by 
scoring 82 and 72. 

I 
No correlation could be observed in the intermediate i 
class of the control group. At first it appeared 
that there might be a relationship since the lowest 
score, 58, was made by a girl xvho had had no sewing 
experience at home. But a closer observation re
vealed that the three students vrho scored highest 
in home sewing vrith scores of II5 made 79^ 82, and 93 
on their first tests. Therefore, no pattern of in
fluence could be established for this variable. 

Hypothesis 4 

The socio-educational level of the student's 
father will influence her consumer judgment. 

The socio-educational level for each student's father 

v/as computed by using the Hollingshead Index of Social Posi

tion which appears in Appendix E. It vras thought by the 

writer that the higher the socio-educational level of the 

father, the higher would be that of the student, and that 

this would influence her judgment as a consumer as indicated 

by her test scores. Nevertheless, an examination of the 

11 
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Index of Social Position scores of the fathers revealed 

no apparent relationships to the students's test scores. 

Two examples in the intermediate control group are typical 

of the lack of the relationship of these variables: the 

student who far surpassed the others with a score of 62 

points for her father's socio-educational level made a 

score of 79 on Test I. In the same section a student whose 

father's ISP (Index of Social Position) vras 11—the lowest 

given—made 90 on Test I. To further show that there was 

no relationship between these variables, four students in 

this same class whose fathers all had ISP scores of 22 made 

test scores of 99, 93, 83, and 67. Similar results v/ere 

evident in the other classes. In the advanced experimental 

class, the student whose father had the lov/est ISP, 22, made 

a high score of II5 on Test I; one who had only 15 points 

for her father's ISP made I05 on the first test; and, finally, 

a girl v/ho had by far the highest father's ISP, 65, scored 

the highest score on Test I, 123. Still, in the intermedi

ate experimental group the student v/ith the same high test 

score of 123 had a lov/ 23 for her father's socio-educational 

level. Similar examinations of other test scores and ISP 

rankings produced like findings. A possible explanation of 

the lack of correlation may be that the students of the 

lower economic ratings were so desirous of better things 

than the family income could afford that they were much more 

observant and appreciative of fine discrimination than the 

others. 
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Hypothesis 5 

Scores on standard tests and the grade point 
average of each student will influence her 
ability to make consumer choices based on rea
soning. 

The standard tests used for this study were the 

verbal and math entrance examinations (Scholastic Aptitude 

Tests) and/or placement tests given to students prior to 

their entrance to this college. The College Entrance Exam

ination Board reports that 

The tvro Scholastic Aptitude Test Scores--SAT-Verbal 
and SAT-Math--are exoressed as numbers on a scale I 
ranging from 200 to 800. (101:5) i 

H 

m 

I 
Not all of the students in these four classes used for the i 

I 
study had these scores; thus, a relatively large number of 2 
students had to be omitted from this study because of lack 4 u* 
of information. Once again there seemed to be no observable 

consistent pattern of relationship between the standard test 

scores and student grade point averages and the ability to 

make wise consumer choices as indicated by the students's 

scores on the consumer information survey. 

Several examples may be cited v/hich will show this 

lack of relationship. In the advanced control (field trip) 

group, the student who made the highest score on Test I (the 

consumer information survey) also made relatively high on 

her verbal and math scores--58l and 555 respectively; like

wise she had a high grade point average of 3-65 out of a 

1 

3 
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possible 4.00, This same student dropped to 102 on Test II, 

In this same section, the student who had the highest verbal 

score, 592, had a math test score of 457 and a grade point 

average of 2,82; she made 101 on Test I and 113 on Test II, 

This same situation or lack of correlation was evi

dent in the other sections. For example, in the advanced 

experimental (slides) group the two students who far sur

passed their classmates on their standard test scores shov/ed 

no relationship on their grade point averages or consumer 

test scores. One student made 559 on her verbal test and 

580 on her math test; she had a grade point average of 2.10 jl 
« 

and made 98 on Test I. However, for some unexplainable rea

son she dropped to 68 on Test II. The other student made j 

high scores of 553 and 562 on her standard tests and had a 

in this same class who (with two others in other classes) 

made the highest score on the consumer information survey, 

123, made scores much lower on her standard tests than the 

other two students cited here as examples. She had a verbal 

score of 4o6, a math score of 420, and a grade point average 

of 2.10. Tnese few examples are typical of the lack of re

lationship between the standard test scores and grade point 

averages and the students's abilities to make consumer 

choices based on reasoning as indicated by test scores on 

the consumer information surveys. 

3 

high grade point average of 3-65; still, she made only 111 i 
1 

on Test I and 119 on the re-test. Test II. A third student •; 
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Hypothesis 6 

11 

The math score in particulr^r should be positively 
related to test scores since math requires reason
ing ability and the test was designed to measure 
a student's (or consumer's) reasoning ability. 

As has been true with the other variables selected 

for this study, an analysis of the math scores and the 

scores on the consumer information survey revealed that 

there was no relationship or correlation. Five students 

from each class used in the study who had similar scores 

on Test I but widely varied math scores were used to con

struct the following charts which will further illustrate 

the lack of correlation: 

Field Trip Groups 

Math 

608 

439 

562 

Advanced Intermediate 

Test I Test II Math Test I Test II 

100 97 477 105 112 

457 
565 
397 

555 

Math 

593 
413 

420 

101 
104 

100 

123 

Advanced 

Test I 

98 
98 

123 

113 
111 

111 

102 

Slide 

Test II 

101 

105 

118 

478 
362 

501 

545 

Groups 

Math 

609 
430 

467 

78 

79 

107 

70 

60 

106 

104 

101 

Intermediate 

Test I 

102 

103 

77 

Test II 

128 

82 

98 

110 

111 

104 

119 

651 

43^ 94 

94 

110 
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Although these particular scores in this chart 

clearly show that there is no apparent relationship between 

the math standard test scores and the students's scores on 

the consumer information surveys, one must consider the pos

sibility that perhaps the consumer buying test did not ac

curately measure what it was designed to measure--a stu

dent's reasoning ability. There is also the possibility 

that the standardized math tests do not accurately measure 

a student's ability to reason. 

Hypothesis 7 

The students taught with the slides will show the 
same or a greater amount of improvement as indi
cated by the test scores and related variables 
than those taught with the field trip teaching 
method. 

The amount of improvement made by the students as 

indicated by a simple analysis of the test scores has al

ready been discussed in relation to the first hypothesis. 

In that discussion the v/riter stated the following: Of 

the thirty-three students in the control (field trip) group 

who could be used for the study, 20 (60.6^) made higher on 

the re-test, 12 (36.3^) made lower, and 1 {3%) made the same 

score. In the experimental (slide) group twenty-four stu

dents were used in the study; 12 (50?^ made higher on Test II 

and 12 (50^) made lower. From these figures one might as

sume that this seventh hypothesis had been proved untrue--

that the students taught v/ith the slides did not show the 

1 
1 

1 
1 
1 
1 
m 
4 

m 

1 
1 
M 

1 
4 
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same or a greater amount of improvement as those taught with 

the field trip method. However, the computer analyses of 

the data presented this conclusion: the teaching methods 

are equal in effectiveness and none of the variables has 

any significant influence on the teaching methods. The re

sults of these findings might have been different if there 

had been more students used in the study or even if the 

numbers used in the tv/o main groups had been the same 

(thirty-three v/ere used in the control group and tv/enty-

four in the experimental group.) 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND î COMl-IENDATIONS 

Summary 

The purpose of this study v/as to evaluate the ef

fectiveness of two of the learning experiences used in the 

teaching of a unit on the purchase of ready-made garments. 

This unit on consumer buying is a part of the basic cloth

ing construction course which all of the home economics 

students are required to take regardless of their specific 

majors. For this study two classes--one intermediate and 

one advanced--made up control Group A; likewise, one inter

mediate and one advanced class comprised experimental Group i 

B. The students in Group A follovred the regular course of 

study in which a field trip was taken: students vrere di- » 

vided into small groups and each group chose a particular 

article of clothing to examine and compare in three stores, 

each of vrhich was of a different economic level. This con

sumed a week of valuable class time of the consumer buying 

unit which was only tv/o and one half weeks in total length. 

Therefore, the writer decided to develop another shorter 

but hopefully equally effective method for teaching this 

concept--that price and type of store are not always an in

dication of the quality of an article. The experimental 

method chosen v/as the use of slides. These color slides 
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(Appendix B) and script (Appendix C) developed by this 

writer were sixty-eight in number; they consumed approxi

mately one hour of class time and thus afforded time for 

additional learning experiences. In this one hour the 

writer hoped to accomplish what was done in the five hours 

of class time devoted to the field trip. (One hour was 

used for explanation and organization; two hours v/ere used 

for the field trip; $nd two hours were devoted to oral re

ports of the trips made by class members.) 

For use in comparing these two teaching methods a 

consumer information survey was developed (Appendix A). 

The first page of the survey concerned personal information 

about the students. Three of the eight variables used 
i 

were taken from this page of information: this information '. 

was converted into point values for comparison purposes. j 

These variables used v/ere the amount of high school home- ' 
making, amount of home sewing, and the Index of Social Po

sition of the father. Following this check list was a test 

on consumer buying; this test v/as designed to test the stu

dent's reasoning ability--not merely the acquisition of 

facts. The consumer information survey was administered 

twice to each class: once before the study of the consumer 

buying unit and again six v/eeks later. These tvro test 

scores, referred to as Test I and Test II, were used as 

two of the eight variables. The remaining variables used 

in the study were the scores on the standardized verbal and 

.hi-
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math tests and the student's over-all grade point average. 

For evaluation of these two teaching methods--the 

field trip and the slides--analyses were made by use of num

bers or point values, percentages, and statistical analyses 

by means of the computer. 

Conclusions 

Eight variables were used for comparison of the 

two teaching methods--the field trip and the slides--in 

the consumer buying unit of the basic clothing course at 

Texas Technological College, Lubbock, Texas. It was be

lieved that these variables--either individually or collec

tively- -would have some effect on the knowledge obtained 

by the students as they studied this unit as indicated by 

their scores on a consumer buying test developed by the 

writer. 

The examination of the variables and test scores 

by numbers, percentile scores, and computer analyses showed 

little or no relationships. No significant differences 

were found between the scores on the standard verbal and 

math tests, the student's grade point average, the number 

of semesters of high school homemaking, the amount of home 

sewing, or the socio-educational level of the student's 

father, as determined by the Hollnngshead Index of Social 

Position. Percentage computations of the test scores made 

by students in the two groups resulted in a slight 
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improvement by those who were taught by the field trip: 

60,^ made higher on Test II as opposed to 50^ of the stu

dents in the slide group. Also, when the average test 

scores on the tests and re-tests were converted to per

centiles and then compared, there was a slight increase in 

student scores on Test II in all but the advanced slide 

group; however, neither the increases nor the decrease of 

scores was significant. 

The computer analyses did not verify these results. 

In fact, these analyses show that neither method has an 

advantage. These findings might have resulted from the 

relatively small and uneven number of students used in the 

survey: thirty-three in the field trip group and twenty-

four in the groups taught with the slides. Or it might 

have been a result of the test itself: perhaps the test 

did not accurately measure the student's ability to reason. 

Another possibility for the difference in findings might 

lie in the differences in student motivations: they recog

nized that Test II vras the same test they had taken before, 

and they also knev/ their scores vrould not be taken as part 

of their course grades. Another possible reason for the 

difference in scores on Test I and Test II might be that 

students in both groups had gained more knovrledge and in

sight of details of construction after their study of the 

unit v/hich would make them more discerning and caused them 

to question the statements more than vrhen the tests were 
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first administered; thus, this resulted in less gain in 

scores than could have been expected. 

Nevertheless, regardless of proposed explanations 

for the difference in percentages of students vrho made 

higher on Test II, the computer analyses of the data did 

show that neither method has an advantage as far as test 

results are concerned and that none of the variables have 

any significant influence on the teaching methods. There

fore, the experimental method may be considered superior 

in at least one way since it gave time for further read

ings and related learning experiences in the consumer buy

ing unit. 

Recommendations 

After conducting this study comparing the two teach

ing methods--a field trip to three stores for the comparison 

of ready-made garments and the colored slides comparing 

three ready-made shirtwaist dresses--the writer makes sev

eral recommendations for teaching and additional studies: 

1. Due to the fact that people are using an increas
ing number of ready-made garments, they should be 
given some specific, usable buying guides. 

2. Clothing construction courses need to make more 
definite application of their teachings and 
learning experiences to the purchasing of ready-
made garments. In other words, there needs to be 
a greater carry-over from construction techniques 
to purchase of ready-mades. 

3. It would be of value to have the study repeated 
v/ith a larger number of students to see if more 
accurate, usable infomation could be gained. 

I ' 
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4. It might prove valuable to stimulate motivation 
in the students to try harder on the consumer 
information survey by making the scores a part 
of their unit grade, 

5. The study might be repeated using classes from 
each of the three classifications of the course--
beginning, intermediate, and advanced, 

6. It might prove interesting to repeat the study 
with a third group for comparison--a group that 
was taught with neither the slides nor the field 
trip. 
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A, CONS LIME R SUP.VEY 

Cloth'ng and Textiles I31 
Texas Technolof:] cal College 

1. Name Date 

h'ow r.any s e r . e s t e r r of c lo th ln ,^ and t e x t i l e s did you 
cor .p le te in h'..Ji\ Gchooi? 

none 1 semes te r 2 s e n e s t e r s 

_3 3c:;.esters 4 semes te r s sun.'ner school 

4-H ot'r.er 

3. Place a oheck In th.c appropriate column to indicate how 
often you ivakc th:eGG garnients at home. 

Never 

Pa.'a'̂ .as and/or robes 

Biouses 

Skirts 

Pants 

Dresies 

Suits 

Coats 

4. Fattier's occupation 
a. Position held 

Soy-ietimes i-reauently 

b. Employino; firm 

5. Father's educationai background (circle the last year 
completed) 

a. Elementary 1 2 3 4 5 6 7 8 
b . High Cchool 1 2 3 4 
c . Col lege 1 2 3 4 5 6 
d. If college graduate, give higb.est degree held 

6. Mother's occupation, if employed outside the home_ 

a. Full-time 
b. Part-time' 
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7 . I - 'o lhcr 's ediioatJ ona l background ( c i r c l e the l a s t yea r 
completed) 

a. Elementary 1 r̂  ^ 4 5 5 
b. Hiyh ;:chool 1 2 3 4 
c . Collcy,c 1 2 3 4 5 6 
d. Id c o l l e g e g r a d u a t e , g ive h" b e s t de.dree he ld 

7 8 

PART A 

I . Th.e infoiTuat * on dound on s e v e r a l l a b e l s i s ,yiven belovr. 
Mark >C by each l a b e l t h a t complies i n a l l r-spects v/ith 
iho 1-60 T e x t i l e F ibe r Products Idientl f c a t i o n Act . 
i.arx 's 

1. 

2. 

3. 

each label th 

Lab-1 A 
Manufacture"! 
Store Namie 
Size 12 
$̂ 9.95 
A?i.-CI0 
35f̂  Cotton 
65^ Bacron 

Label B 
ixj^ri'ooi 
Size 12 
$45.00 

ILCWU 

Label C 79;.̂  Cotton 
25^^ Rayon Viscose 
Q u a l i t y Fabr i c 
i : anufac tu re r 

Label D 
M:anuracturer 
100^1 Wool 
S ize 10 
$80.00 
ILCT/JU 

5. Label E 
Chromspun Acetate 
29^ Cotton 
5̂'̂  Rubber 
11^ Rayon 
I'^j Nylon 
Mianufacturer 
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6. L a b e l F 
'.'-^yv.Q 5 
$ 1 0 . 
AFL-
70̂ "̂  
15r̂  
-I5f̂  

9̂ ^ 
• cf.O 
Wool 
llayon 
Cot 1, or 

Vi; 
1 

^cose 

loe. Acetate Lining 

II. Owe Of tb.e coVlĉ 'e shop;> is 'n.avin.f̂  a January sale. 
Mary, a collr/e freshman, has found three dresses 
•.d̂.'ch. she I'b.cs. Usinf: the '.n'-'n v--tion :̂ iven belovr, 
rate by number tbicse di-esses. in order of their suit-
aoiliuv. 

Mary 
.aypea ranee: 

Need: 

Accessories: 

auburn hair, blue-rxreen 
eyes; fair skin; short, 
stout iMgure 
a dress dor church, dates, 
etc. 
black calf 

Fabric: teal blue boucle 
Label information: manufacturer; 

store nam.e; size; 5^^ Wool, 
W/^ Cotton Knit--the fash
ionable textured look; 
durable moth-proof '̂inish; 
crepe lining (skirt only) 
Regular Price: $29.95 
Sale Price: $20.00 

7. Dress A 

Fabric: vrool vrorsted of char
coal and brovrns 

Label information: manufacturer, 
store name; size; 100^ 
Wool men's v;ear vrorsted; 
soft, naturally resilient, 
vrrinkle resistant; dry 
clean; Si Bonne lining 
Regular Price: $5̂ *̂95 
Sale Price: $23-30 

8. Dress B 
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Fabric: camel doeskin flannel 
(Wool) 

Label Information: manufacturer, 
store name; size; all-new, 
twill-weave, durably 
lustrous doeskin--a luster 
that will last through dry 
cleanings, withstand long 
normal wear, retain a 
fresh nevrness; 77^ Rayon, 
23^ Silk, sheath lining 
Regular Price: $39.95 
Sale Price: J)26.60 

9. Dress C 

III. Carl, a vivid blonde co-ed with bright blue eyes, has 
been invited to a fraternity dinner-dance vrhich is 
three weeks away. She shopped at several stores and 
found a fashionable dress of pastel pink velvet and 
wool crepe (pictured below. Dress A). Carl examined 
it and found these factors: 

(a) 

(b) 

is! 

Label Information: $29.95; 100^ Rayon 
Velvet; lOQffo Wool Crepe; size 12 
Construction details: seams pinked, 
3/8-1/2 inch vride; hem 2 inches wide, 
rayon hem tape; metal zipper; hook 
without eye at neck; no fastener at 
waist; seat of skirt lined; darts 
tapered to points but beginning to 
come unstitched in front; lingerie 
straps 
Very fashionable 
Good fit; the hemline should be checked 
for evenness 

Since Carl is a fairly skilled seamstress, she looked 
at patterns and fabrics after she had shopped for 
ready-mades. She found a pattern that she vrould like 
to make of blue silk (pictured below, Dress B); she 
thinks that it vrould cost approximately $l8.00. 
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Dress A: 
IV-̂p --
Dress 

a"nk velvet 
-- pink v;ool crepe 

Dress B: blue silk 

W'vlch of tb.ese dresses vrould be more suitable in color 
an.d decijjn for Carl? 

Dress A 
Cress B 

11. 

12. 

IV. 

that 
-fter cons • derliv; the infory.vatlon f̂ iven, do you think 

Dress A v.ould be a good buy? 
Yes 
"No 

After con.:lderba'j all of the factors involved, vrhich 
dress do vou think v.'ould be the better investment for 
Carl? 

Â 
B̂ 

Susan shopped for a shirtv:aist school dress at four 
stores. The factors that she observed about the dresses 
are stated belovr. After you have studied the informa
tion ^iven about each of the shirt\;aist dresses, rate 
by number (l,2,3or4) each dress in t/ie blanks under 
each of the headings given below. 

Inforr:iation on la' els and tags: 

13. Dress A: manufacturer; custom created by the 
designer to give maximum comfort; 
size 10; $15-98 . 
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l6. Dress D: 

I'l. Dress B: manufacturer; 100,.$ Cotton, size 10, 
$11.93; store tag 

15. Dress C: manutXacturer; size 10; India Madras; 
hand v:oven; tracJ* tional bleed colors; 
v;ash separately; guaranteed to bleed; 
use m'ld soap, v;arm v/ater; store tag; 
loc;.̂  Cotton; .;'18.00 
mannfncturer; 65̂ a Celanese Fortrel 
Polyester. 35$'b R.-yon; Fortrel--the 
•fiber th'K keeps its proivlGe; complete
ly vrashable v:hen i nstructioi^s are fol-
lov/ed: sun. ruiro and li(^ht don't fade; 
:dvr'ni::ge controlled; resists v/rinkles; 
b.and v.r.siiab̂  e; remove all detachable 
trl:.: '..••sh in : ild. lu':evrarra suds; 
rinse thoroughly; squeeze gently; 
don't use chlorine bleach; use a v;arm, 
never hot iron; size 10; $10.95 

.•. cr;::..ansnip: 
D: 

Dress 3: 

19 Dress C: 

20. Dress D: 

Fabrics and 
21. 

materials 
Dress 

'̂  Inch hem; 3/8 inch pinked seams; 
darts not tapered to points; threads 
not clipped: sleeves puckered, not 
double stitched under ar:.'-:s; frayed 
buttonholes; [̂ ood placket; uneven 
stitches; uniform pleats; snap stitched 
Incorrectly 
poor corners on collar; buttons stitched 
securely; narrovr flat felled seam.s; 
underarm seams of sleeves and bodice 
stitched in one operation; seams do 
not match; uniform pleats; 5 inch hem; 
even stitches 
very strair^i^t uniform stitching; good 
buttonholes; buttons securely stitched; 
3 inch hoiii; unfinished narrov: (3/8 
inch) seams; bodice and straicht skirt 
seams rieot at v/aist; sleeves not double 
stitched under arms, collar under-
stitched, good corners 
long stitc'.ios; 2 inch hem; unfinished 
na"c-rov; (3/8 inch) seams; bodice and 
sXlrt seams do not meet at waist; 
frayed buttonholes; loose threads at 
buttons: nicely made belt; sleeves not 
double stitched under arms 

plastic buttons; yarn dyed; plain vreave 
plaid; not lined; no fiber content 
given, but looked like 100^ Cotton; 
black interfacing, probably cotton; 
no finish given 
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2 3 . Dress C: 

24. Dress D: 
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10(y/j Cot ton; b lack c o t t o n i n t e r f a c i n g ; 
bh ' ck pe.'vrlized b u t t o n s ; no f i n i s h 
p;lven; ya rn dyed; p l a i n vreave p l a i d 
100;j Coi.ton I n d ' a Madras; t r a d i t i o n a l 
b leed colon's; hai^d vroven; p l a s t i c 
b u t t o n s ; p l a ' u v;eavG p l a i d ; yard dyed; 
no iXniiXa r, Iven 
s o l i d brovrn Shar^b^rk; p l a s t i c b u t t o n s ; 
ya rn dyed; p l a i n vreave; no f i n i s h g iven 

F i n a l rank of gai"Tnents: 

/> 
r. 
i 5 . Dress A. 
2 o . 
2 ; . 
0 , ^ 

D r e s s B. 
Dress C. 
Dres>^̂  D. 
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"elovr are sketches of Ihree »-eady-mader. v;i.th their fabric 
.vescrlptions; all are priced at $::̂ L ̂ 3. Crrmcnt speci.l'lca-
tions are listed a.rter t'ne drav; in.̂ s. Undei" er;<:'h garr.ient 
[leading (next v-Ji'_,c) mark an X̂  foi- each factor v;hlch you 
usually consider suitable o" necessa<ry for each particular 
garment. I'.ark 0 for each factor v/hich you do not usually 
consider suitable or necessary for each particular garment. 

Ga"rment A-Blouse: 

Garment 3-Pants: 

printed 
polished 
cotton 
lOC,̂  cotton 
knit 

Garment C-Dress: 
lOO:' vrool c repe 
v.'lth s a t i n bovr 

Garment D-Dress 
10G;J Daeron 
P o l y e s t e r 
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Factors: 

(a) 

(b) 

{ = ) 

(d) 

Label Infoinnation Given: 
1. Price 

Size 
Fiber percentages 
Care instructions 
Finish 
Ics or mater'ah.^ u.vcd: 

4. 
5. 
Fab 
6. '>.-^i-» eco:r.\n color 

o . 
9. 
10. 
11. 
12! 
1-. 
14. 

16. 
17. 
io. Dry 
Construe 

Versatile color 
Caod style 
Dariiionable 
Wr• ulKle resistant 
SturCry, not delicate 
Best quality 
Medium auality 
Poor quality 
A r i: r c:? r i a t e n e s s f o aesign 
Cuo on :̂ raln 
Wasb.able 
Drv clean 

20. 
21. 
22. 
23-

^y ' 
26. 
27. 
28. 
29. 
30. 
31. 
22. 
33. 
34. 
'3 -
37. 
38. 
39. 
40. 
41. 

,, -. i u s 

D-rts 
D?rts 

_ne Doints 

Ide 

w C 

Seams 
Sear.s 

on details: 
tapered to 
retraced at ends 
tied at ends 

.̂ eam..; at least 5/8 inch 
Seams pinked and stitched 

pinked 
overcast 
unfinished 

Hem. 1-1/2 to 2 inches v/ide 
Iicm less t'uan 1-1/2 inches 
Kern m.ore than 2 inches vride 
Mem. inconspicuously stitched 
Mom stitched very securely 
Stitch length 12-l4 per in. 
Stitch length 8-10 per in. 
Plastic zipper 
:Xjtal z'pper 
Lining necessary 
Lining optional 
LinJng unnecessary 
Interfacing necessary 
Interfacing optional 
Interfacing unnecessary 

Design: 
42. Classic 
43. Style 
44. Fashion 

A B D 

1. 
2." 
3." 
n . -
5. : 

6. 
7." 
8."' 
9." 

10." 
11." 
12." 
13." 
m." 
15." 
16.' 
17.~ 
18.: 

19. 
20.' 
21." 
22." 
23." 
24." 
25-' 
26." 
27." 
28." 
29.' 
30." 
31.' 
32.' 
33-' 
34.-
35-' 
36.-
37." 
38.-
39.' 
40." 
41.; 

42. 
43." 
44.-
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ORESr> 2 

1. Filler content and price of dress 

2. Description of dress 

3. Over-all vicvr of dress 

4. Label infmnation 

5. Collar: even outer "̂ige; stays; stitching; Interfacing 

6. F:'u.l.̂h of neck edge 

Deck facing 

8. Belt loops and belt 

9. Duttons 

o Eittonivoles and elastic loop at neck 

.1. Dress opening 

12. Bust darts 

13. Sleeve cap 

14. Metivod used for setting in sleeves 

15. 

16. 

17. 

18. 

Cuff ::ands and p l a c k e t s 

Gide seam v;idth and f i n i s h 

Seams of shou lde r s and an.^holes 

Plem of s k i r t 
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DIdXSG 3 

1. briber c o n t e n t and p r i c e c ' d r e s s 

2 . D e s c r i p t i o n o l d r e s s 

3 . O v e r - a l l viev; o.' d r e s s 

4 . Label i n.form.at" on 

5. Conspicuous thraads at v,\vlstline 

6. Cellar points tacked unevenly 

7. Stitc'.X. ; of collar and neck^Mve seam 

8. Neci: f/cing 

9. r reckl ine hook and eye 

10. Top of :-lpper 

11. .Ctitching of zipper; plaids not matched 

2-13. Dcdice I'nin^ 

l̂ i. Bodice and shirt linings at zipper 

^-0 

21. 

22. 

23-

24. 

W istlin.e seam 

16. Dust darts 

17. Ar::Anole seam̂ s 

18. Shoulder seams 

19. Sleeve ease 

20. Method used fo'̂ ' setting in sleeves; sleeve hem 

Finking of some seams 

Shirt and skirt lining seams unfinished 

Armhole and shoulder seams unfinished 

Center back and vraistline seams unfinished 

25. Lining hem 

26. Skirt hem 
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C. SCRIPT FOR USE WITH SLIDES 

BUYING READY-MADES 

Do you know what makes garments of similar style vary in 
price? Does more money always mean higher quality? To be 
a good shopper, one must learn to judge merchandise values. 
For only after careful examination of the label information, 
fabrics and materials used, and construction details is one 
capabel of making an intelligent choice. Today we shall 
examine three ready-made dresses vrhich are similar in style 
and price. After studying all three garments, vre should be 
able to decide which is the best buy. 

1. The first dress is made of 100^ Dacron Polyester; the 
cost is $19.00, 

2. An over-all view shows that the garment is a green 
striped, tvro-piece shirtvraist dress. It has a tie bow, 
long sleeves, a self belt, and a straight fully lined 
skirt. 

3. The label information includes the store name, the size, 
the fiber percentages and the generic name for Dacron, 
and the price. Neither the manufacturer's name nor 
care instructions are given. 

4. The round collar has an uneven outer edge because the 
silhouette seam vras not stitched accurately. The collar 
does not have vrell defined points. It does seem to be 
interfaced. 

5. The circumference seam of the collar is understitched 
to help keep the seam from showing; the straight edges— 
from the neckline to the collar points--are not under
stitched. 

6. The neck edge is finished vrith a bias strip. 

7. Buttonholes are usually cut in the direction of the pull 
for added durability; these machine-worked buttonholes 
are cut vertically. Both the buttonholes and the but
tons are stitched neatly vrith no loose threads. No in
terfacing is used for reinforcement, however. 

8. The buttons are stitched very loosely, but the button 
shanks do go in the same direction as the buttonholes. 

9. The points of the arrows show that the outside stitch
ing on the skirt zipper is not an even distance from 
the seam. 

if 
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10. On the inside the skirt lining comes to the chain of 
the zipper; the lining is fastened to the skirt at 
the vraistline. The front end of the skirt band (on 
the left) is finished even with the zipper with the 
lap on the back end of the band. The band is inter
faced, 

11. Quite a few loose threads are evident at the lovrer end 
of the zipper. The seam allovrances are not the same 
width at the zipper and are unfinished. 

12. The bust darts . , . , 

13. and the skirt darts are tapered to fine, smooth points 
and the threads are machine tied. 

14. A v/ell-fitted, plain sleeve should have the ease evenly 
distributed, and it should not appear puckered or 
gathered. Observe the puckers on this sleeve. 

15. An examination of the inside reveals that the armhole 
seams turn toward the blouse rather than into the 
sleeve. Notice also that the shoulder seams are not 
pressed open. 

16. The sleeves vrere set in before the seams were stitched. 

17. Both cuff bands and continuous-bound plackets are con
structed correctly and neatly. The cuff bands are in
terfaced. 

18. To evaluate the seam finish used, vre must consider 
several aspects. Are the seam allowances 1/2 to 5/8 
inch wide? Are they of a uniform width? Are they 
finished with a durable seam finish? All of the seams 
on this particular blouse and skirt are 1/2 inch wide 
and they are uniform in vridth; however, the finish 
varies. The side seams of the blouse and parts of the 
skirt lining are pinked. From this vievr of the lining, 
it is clear that the seams vrere not finished before 
they were crossed with another rovr of stitching. The 
skirt seams (not shown) are pinked as the blouse seams 
are. 

19. Neither the shoulder nor the armhole seams have any 
type of seam finish, . . . 

20. . . . and the seams are beginiiing to ravel. 

21. The seams in the skirt lining are pinked in places. 
Hovrever, even the pinking vrould not keep the seams 
from raveling on this particular fabric. 
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23-

24. 

Tlie lower edge of the ivlouse has a shirt-tail hem. 

The lin.'ng hem ''.z uniform In u'idth; the edge was 
turned under as the hem !/as machine sL'tched. 

The sk'rt hem is 2 •nchc;' vMde and even in width; it 
is a r,:M, form vUstance from ti.e fir or. Although cotton 
thread has been used for th.-̂  construction of this 
ready-made, nylon thread b.as been used for hemming 
t:-ie S'-irt. The left arrov; points to one of several 
tangles of thread. In the center oS the picture we 
observe that the ed :e of the hem v;as not securely 
turned under. On the 
has pulled loose. 

right v;e see that ;.'!̂,e hern stitch 

1-2 

1. 

2. 

"or a review of this dress, we shall look again at the 
first tv.o slides. 

Dress 2 costs $l'i.95 and is made of 65^ Dacron Poly
ester an.d 35/̂ ^ cotton. 

The fabi'ic is a greon-gold combination and the dress 
is top-stitched vrith gold tb.read. It has a tie belt 
v;;vic:v runs through large belt loops at the top of 
the natciv pockets. 

3. This is an over-all vie"..' of the dress. 

4. InCormation on the labels includes the r.-:anufacturer' s 
nrm.e. the s"ze, the Giber percentages and the generic 
name of Dacr.vu.. and the price. The hand tag v.ith the 
dra..'ng gives additional information about the dresse 
made by this manufacturer. No care instructions are 
given. 

5-

6. 

he ci'^^cumference of tb.c collar is an even curve. The JL; lu 
collar does have stays to help the collar retain its 
Si.ape. It :-s Interfaced vrith pellon. Instead of un-
derstitchlng, top-stitcbii ng is used to keep the seam 
from s'r.clng. The neckline seam is understitched. 
Tae stitching throughout the dress is neat and accurate. 

The cy^\-:e of the neck facing has been turned under even
ly and edgestitched. The facing is neatly tacked at 
the shoulder seams. 

7. This is another vievr of the facing. 

8. The belt loops at the tops of the pockets are v/ell 
constructed and neat in appearance. So is the tie 
belt. 
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Tne buttonholes and buttons are re!.nfo}'ced v.ith pellon 
interra.clng. There M-, a sir.all button at the neckline. 
me pearlvzed buttons are stitched r.ecurely but v/ith-
OUT: thread shanks. V-ie eye:: do go in the di^er-tJon 
of the iuittonholes. 

A black, elastic loop is used at the neckline corner, 
rne macnlne v;ori;ed buttonholes are cut in the direction 
o. the pull. There are a rev; loose threads at the 
:^uttonholes ;Gnich should le clipped. 

Tne^louer end of Mue dress onon"ng presents a sharp 
(contrast to th.e neat \;orki:ians'r,ip vre* have •j.een thus 
fâ '. The edge of the facing has l̂ een left unf'n'shed 
ana "̂ here are several loose, dangling threads. 

Trie bust darts are tapered to fine points and the 
threads are ;.::cb.Ine tied. 

'yye sleeve cap shov:s no puckers or gathers. 

1-. Tne sleeves v;ere set in before the underarm seams vrere 
stitched. 

15. 11̂-e cuff bands are interfc^ced. The cuff bands and the 
conthvu :•:.:-bound placi:ets are vrell const"ructed. 

16. T:ie side seams of the garm.ent are 1/2 inch wide and 
evaniy pinked. Hov/evor, pinking is not a durable seam 
fini.-̂ h for a gamvent that vrill be vrashed. 

17. The shoulder and armhole seams are raachine overcast. 

It. The hem. is even in vridth. The hem edge vras neatly 
turned under as t'le hem vras stitched. 

1-2 For a rcvievr of 'f:"ls second dress, vre shall look 
bach to t'ne first tvro slides. 

1. The third dress is priced at $17.89; the fabric is a 
blend of 65̂ ^ Dacron and 351̂  Avron Rayon. Contrary to 
the recent la'-"̂ eling lav/, the manufacturer has not 
stated the generic name for Dacron. 

2. The dress has a blouson bodice vrith a slightly lovrered 
v/aistline accented v/ith an inexpensive patent leather 
belt. The bodice and skirt are lined. 

3. Here is an over-all viev/ of this dress. 
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4. The label information includes the manufacturer's name, 
the size, the fiber percentages (without the generic 
name for Dacron), and the price. No care instructions 
are given. 

5. Gathering threads are conspicuous at the waistline. 

6. At the center back the points of the collar have been 
tacked do\«i--unevenly. 

7. The circumference edge of the collar and the neckline 
seam are understitched. The straight edges of the 
collar are not understitched. 

8. The edge of the neckline facing has been turned and 
stitched. Loose threads, as shown here, are evident 
throughout the garment. 

9. A black metal hook and a loose thread eye are used at 
the neckline. 

10. Hov.̂ ever, the hook and eye are so placed that the top 
of the zipper buckles. 

11. Although only one row of stitching should show on a 
zipper, tvro rows of stitching show on this placket. 
Notice that the plaids do not match. 

12. The bodice lining does not come to the zipper as it 
should. 

13. This shovrs the distance of the bodice lining from the 
zipper. 

14. \Je notice that the bodice and skirt linings have not 
been treated alike at the zipper. Though the center 
back seam of the skirt lining is opened tovrard the 
skirt, the seam is opened back in the opposite direc
tion for the lower part of the zipper. 

15. Very inexpensive black tape is used at the vraistline 
and for the hems. The vraistline stay tape is stitched 
unevenly; the seam is raveling because it vras not 
overcast. 

16. The bust darts are slashed and opened. They are 
stitched to fine points and machine tied. However, 
they are pressed up instead of dovrn. 

17. As vre examine the sleeves, vre see that the lining does 
not come to the armhole seams. The armhole seams are 
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pressed into the sleeves but they are unfinished. 
Again we notice loose threads at the shoulders. 

18. The neck facing is tacked at the shoulder seams. The 
shoulder seams are pressed open but are unfinished. 

19. The sleeve ease is evenly distributed with no puckers. 

20. The sleeves vrere set in after the underarm seams vrere 
made. Inexpensive tape was used for the hems of the 
sleeves. 

21. A variety of seam finishes were used on this garment. 
In some places the seams are pinked. 

22. Here we see that the seams of the skirt and skirt 
lining are not pressed open and are unfinished. 

23. The armhole and shoulder seams are unfinished. 

24. The center back and vraistline seams are unfinished. 

25. The hem of the lining is of uniform width and it was 
machine stitched. 

26. Including the tape, the skirt hem is almost 2 inches 
wide; it is even in vridth and machine stitched. 

1-2 v;e shall look again at the first two slides for a re
view of this ready-made dress. 

Do you know now vrhat makes garments of similar style vary 
in price? 
Does a higher price alvrays mean higher quality? 
Can you decide vrhich dress is the best buy? 
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D. TABLES 
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ĉ  

r-̂ |CM 
Co 

VO 

i—i \c\: 
ITS 

i n 

1 ' - V 

-^'" 

rHlOJ 

01 

rH|CM 
CVJ 

OJ 

rHK .̂J 
rH 

H 

^'y: 

o 

r—-1 

c 
<M 

K 

O 

O 

o 

o 

rH 

O 

o 

c:̂  

CM 

O 

o 

t-\ 

H 

rH 

- ^ 

O 

- ^ 

o 

H 

rH 

p 
A

 
rm

.e
d

ia
te

 
2
 

Zi Q) 
O +3 

u c O H 

o 

o 

o 

o 

i H 

o 

o 

o 

rH 

rH 

o 

OJ 

on 

rH 

i n 

o 

o 

o 

o 

o 

P 
A 

n
e
e
d

 
1
 

::$ cj 

o > U T3 
Ci<, 

o 

o 

o 

o 

CM 

o 

o 

o 

m 

rH 

o 

en 

^ 

CM 

o\ 

o 

-rt 

O 

rH 

H 

on 

rH 
05 
-P 
o 

\ ^ 

o 

o 

o 

o 

iH 

<H 

O 

CO 

OJ 

o 

en 

o 

nH 

rH 

Q) 
-P 
G3 
•H 

FQ 0) 

:3 (u 
o -<̂  

O H 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

rH 

o 

o 

o 

o 

H 

O 

o 
P. C! 

O > 

o 

CO 

0 0 

rH 

O 
r-\ 

O 

rH 

(H 

iH 

O 

H 

O 

:3 
H 

> OJ 

P̂  o 
w o 

L̂  ^^ CO 

;=: 0 
•H 

p:: 

iH 
03 

> 

- P 

c: 
•H 
O 

PH 

U 
. - 0) 
0) r: 

C M ^ 

CO CO 

(D (D 
-P -P 
to CO 

CD Q) 

CO 

to 
•H 

s:: CO CO 

p:̂  CM OO 

0) 

H 
OJ 

> 
O H 

+3 

•H 
O 

PL, 

CO 

to 

• H 

0 3 ^ 

0 

O 

(U 
-P 
CO 
(D 

<u 
CO 



I l l 
iB
LE
 
2
 

g 

o 

B2 
aw 
5 ti. 

N 
FR
EQ
l 

A
L
U
E
 o
:
 

o > 
PQEH 

.N
D 
G
R
O
U
 

i 
A
N
D
 P
O
 

W 

:O
UP
 

IR
IE
N 

OP^ 
>H W 
« 

P ^ H 

2S ^ 
§ w S C O 

CO 

>» 

ue
nc

 
o
f
 
F
r
e
q
 

f H 

Ta
b 

I e
n
t
l
y
 

v^ 
cr 
u 

CO 
<1) 

S
o
m
e
t
i
m
(
 

N
e
v
e
r
 

2 - a d n o j f ] 

I - a dno j r ) 

5 -V d n o j o 

I - V d n o j { ] 

e n i B A ^UTOd 

2 - a dno j r ) 

I - a d n o j f ) 

2 -V dnoao 

I - V d n o j o 

e n i ^ A ^^ufOdE 

2 - a dno j r ) 

I - a d n o j r , 

2 -V dnoj:{) 

X-V dnojEO 

a n i B A q-UTOd 

"—'̂ •'"̂ ^ 

•p 
CJ 

rm
e 

OJ 
O 
<H 
O 

0 
Qi 
> j 

E-i 

O 

H 

O 

O 

CM 

VO 

CO 
H 

vo 

f H 

rH 

CM 
H 

in 

vo 

^ 

o 

u o/p 

c cd 
CO 
OJ 

B w 
B 0 

• O j Q 

vo^cxD m i n o 
H H 

o-=r-:;rvD t ^ o 
rA r-i H 

c ^ m ^ in CM o 
H H 

CM GSr-{ CT\Cnr-\ 
r-^ i-i T-\ r-i r-{ 

CM OJ C M ^ V O V O 

o on H onvo ^ 
H 

OMncM CM o on 
iH fH H 

o onvo onrH CM 
rH H 

iH CM O CM O OJ 
H H fH rH 

H H H CM on on 

OJ O O rHVD-=t 

o o ono CMVo 

i n i n o cno\G\ 

O O CM o o c^ 

o o o o o o 

CO CO 
0 CO 0 
CO - P CO CO C/0 to 
Zi JH - P CO 4-3 - P 
O 'H d 0 -H cJ 

o J O H ^ o j ^ : 3 o 
p^p:; W CO PH P CO O 

vo 

CM 
in 

r-\ 
^ 

in 
c^ 

cn 
on 

vo 

rH 

-=t 

vo 

in 

vo 
H 

vo 

cn 
H 

CO 
rH 
a 
-p 
o EH 

(0 
0) 

CQ r H 

0) CO 

•H 0) 
rH +> 
CO Cd 

Ti 
73 TJ 

a
n
c
e
 

e
r
m
e
 

> - p 

H OJ 
1 1 

1 1 
PQ(Q 

G
r
o
u
p

 
; 

G
r
o
u
p

 
: 

ft 

EH 
p< 

•H -d 
^ rH 

EH 0 
•H 

•dpTH 
rH 
0 0 
•H + i 

•H 
' d TZJ 
0 0 
o g 
c u 

A
d
v
a 

I
n
t
e
 

H CM 
1 1 

< < 

ft P̂  
3 HJ 

o o ^1 U 

0 
W 



112 

on 

< 

Q 
M 

00 

M 

n 

H 
< 

O 

o 
:=) 

E-̂  
CO 

O 

o 

o 
fr; 

S 
\^ 
CO 

o 
o 
0 

r H 

CO 
CO 
0 
U 
Q 

1 
1 

0 
o •H 
U 
ft 

- d 
r: 
t\-i 

O G\ 
•. 'CO 
JH • 

J3 ^ -
c: rH 
r-'̂  <> 

r H 

:•: 
0 
•H 
r 

r H 
1—i 

a 
1 

^ 
0 
> 

o 
• 

CM 

C 
O 

• H 
• P 
OJ 

E 
O 

«M 

c 
•H 

rH 
0 
.o 
1-: 

I - ! 

• 
on 

o 
•H ^ 
• p 

o 
:3 
JH 

+J 
CO 

o 
CJ 

^ 
CJ 

O rH 
^rH 

• H o 
rH CJ 
^ i 
O 
p 
f'-i 

m 

• 

o 
0 
f j 

f M 

o 
LO 
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TABLE 4 

COMPLETE VARIABLES OF SUBJECTS 

Group A Field Trip—Advanced 

Total 22 
ysed 15 
not used 

1. 

2. 

3. 

4. 

5 

6. 

7.* 

8.* 

9. 

10. 

11. 

12. 
* 

13. 
14. 

15. 

16. 

17. 

18. 
* 

19. 

20.* 

21. 

22. 

Verbal 

523 

416 

592 

512 

431 

494 

— 

- -

548 

525 

367 

429 

581 

410 

468 

473 

512 

— 

337 

337 

Math 

608 

460 

457 

526 

507 

518 

— 

— 

427 

565 

397 

460 

555 

388 

378 

436 

449 

— 

228 

344 

1 

GPA. 

2.65 

2.29 

2.82 

2.76 

2.82 

2.82 

2.19 

2.63 

2.41 

3.12 

2.00 

3.00 

3.65 

2.18 

2.82 

2.06 

1.50 

2.50 

1.43 

1.35 

Test Test 
I II 

100 97 

78 98 

101 113 

75 86 

79 107 

83 -

89 125 

116 87 

120 114 

104 111 

100 111 

84 109 

114 -

123 102 

96 116 

73 78 

115 113 

108 — 

103 --

117 99 

51 64 

82 72 

Amt. 
HS. 
Home. 

4 

4 

3 

3 

8 

-

2 

3 

3 

0 

3 1/2 

4 

-

3 

5 1/2 

4 1/2 

3 

-

-

2 

6 

4 1/2 

Amt. 
Home 
Sevring 

20 

17 

16 

11 

15 

— 

16 

9 

18 

16 

16 

18 

— 

17 

14 

16 

17 

— 

— 

11 

11 

5 

Father*s 
ISP 

62 

26 

29 

33 

40 

22 

38 

28 

37 

52 

44 

22 

22 

56 

41 

40 

44 

37 

33 

41 

48 

48 



Group A Field Trip—Intermediate 

Total 22 
Used 18 
not used 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8.* 

9. 

10. 

11. 

12. 

13. 

14. 

15. 
•X-

16. 

17. 

18. 
* 

19. 

20. 

21. 

22. 

Verbal 

366 

455 

520 

579 

310 

468 

431 

479 

267 

526 

304 

442 

273 

468 

— 

394 

455 

— 

4o4 

436 

356 

Math 

477 

386 

466 

378 

370 

474 

478 

444 

4l6 

442 

362 

518 

342 

501 

- -

373 

404 

— 

403 

545 

430 

1 

GPA. 

2.24 

2.00 

2.65 

2.41 

2.36 

3.18 

2.21 

1.25 

1.64 

2.00 

1.82 

2.18 

1.93 

2.82 

I.l4 

1.87 

2.71 

1.93 

2.00 

3.00 

2.50 

rest ' 
I 

105 

82 

62 

97 

99 

93 

78 

58 

80 

103 

115 

79 

108 

71 

107 

80 

83 

99 

67 

90 

70 

101 

rest 
II : 

112 

96 

73 

118 

112 

103 

60 

76 

85 

78 

76 

106 

78 

71 

104 

108 

— 

98 

— 

93 

101 

99 

Amt. 
HS. 
Home. 

6 

6 

0 

3 

2 

1/2 

2 

0 

2 

4 

0 

Amt. 
Home 
Sev/ing 

11 

15 

6 

13 

12 

15 

12 

0 

2 

8 

2 

4 1/2 15 

3 12 

3 1/2 0 

8 

1 

1 

3 

0 

3 

1 

2 

10 

9 

11 

10 

0 

12 

4 

13 

Father's 
ISP 

29 

44 

18 

58 

22 

22 

26 

40 

26 

33 

26 

62 

37 

44 

19 

12 

22 

52 

22 

11 

20 

41 
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Total 19 Amt. Amt. 
Used 11 .Post To !: NS. Homo Father's 
not used Verb;il Math GPA. I II Home, oevrin,'̂  ISP 

1. 

2. 

y. 
* 

4. 

5. 

6. 

7. 

8. 

9. 

10. 
* 

11. 

12.* 

13. 

14.* 

15. 

16. 
* 

17. 
•X-

18. 

19. 

— 

506 

501 

— 

559 

293 

325 

4ii3 

hc6 

273 

— 

— 

504 

— 

— 

463 

412 

553 

— 

593 

413 

— 

^3So 

Ij-̂ o 

2} 3 0 

551 

420 

327 

— 

— 

493 

— 

— 

439 

565 

562 

1.35 

3.94 

2.82 

.86 

2.10 

1.38 

2.41 

2.18 

2.29 

.65 

2.36 

1.73 

2.12 

4.00 

3.63 

2.65 

2.00 

3.65 

.1.06 

98 

98 

93 

98 

103 

84 

106 

123 

34 

65 

105 

102 

115 

113 

110 

117 

94 

111 

107 

101 

105 

80 

68 

70 

103 

87 

118 

81 

89 

82 

76 

90 

— 

io4 

— 

— 

119 

3 

4 

3 1/2 

2 

3 

3 

3 

3 

3 

3 

6 1/2 

4 

1/2 

4 

-

4 1/2 

— 

— 

3 

13 

17 

17 

15 

19 

4 

16 

13 

10 

5 

20 

16 

11 

19 

— 

20 

— 

— 

17 

37 

37 

33 

22 

33 

51 

29 

40 

65 

40 

49 

15 

37 

22 

52 

45 

44 

22 

22 
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Groun B Sl ide; ' - - Into>/ ; .ed i a t e 

Total 18 
Uocd 13 

*not UGOd 

* 

1. 

2. 

3. 
* 

4. 

5. 

6. 

7. 

8.* 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. ' 

Verbal 

521 

— 

539 

— 

300 

'P.yO 

366 

I'ath 

532 

— 

609 

— 

458 

4o4 

3'̂ 5 

transfer 

338 

371 

344 

371 

462 

425 

454 

339 

318 

430 

457 

467 

301 

651 

526 

436 

399 

362 

GPA. 

3.05 

^.63 

3.82 

1.59 

?. 36 

2.00 

1.00 

2.00 

2.00 

2.47 

2.88 

2.00 

2.65 

1.94 

3.25 

1.52 

2.41 

Tent 
I 

123 

70 

102 

99 

91 

92 

80 

69 

82 

103 

98 

77 

79 

93 

72 

94 

70 

69 

Tent 
1:1 

— 

77 

128 

100 

110 

78 

106 

— 

75 

82 

81 

98 

92 

94 

89 

110 

66 

55 

Amt 
IIS. 
Horn 

3 

3 

2 

3 

3 

4 

4 

3 

1 

5 

6 

3 

8 

1 

4 

4 

1 

3 

Amt. 
Home 

e. Hev/ing 

3 

19 

10 

7 

16 

1/2 13 

6 

1 

7 

1/2 16 

10 

15 

17 

13 

13 

1/2 17 

1/2 5 

16 

Fa the î ' s 
ISP 

23 

43 

11 

48 

33 

37 

37 

33 

29 

18 

40 

56 

45 

19 

44 

37 

37 

29 
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TABLE 5 

ANALYSIS OP VARIANCE/COVARIANCE OF EIGHT 
VARIABLES INCLUDED IN THE STUDY 

Variables 

Verbal 

Math 

Grade Point 
Averages 

Test I 

Test II 

High School 
Homemaking 

Amount of Home 
Sewing 

Father's ISP 

Source 

Group A 
Group B 

Group A 
Group B 

Group A 
Group B 

Group A 
Group B 

Group A 
Group B 

Group A 
Group B 

Group A 
Group B 

Group A 
Group B 

Degrees of 
Freedom 

1. 
55. 

1. 
55. 

1. 
55. 

1. 
55. 

1. 
55. 

1. 
55. 

1. 
55. 

1. 
55. 

F-Ratio 

1.279 

0.877 

0.010 

0.157 

0.414 

0.020 

2.136 

0.006 

The probability at the 5/̂  level of significance - 4.02 
for the F-ratio. Therefore^, no statistical differences be
tween Groups A and B vrere found for all eight variables. 



118 

TABLE 6 

COMPARISON OF MEAN SCORES FOR EIGHT VARIABLES 
FOR GROUP A AND CROUP B 

Variables 

Verbal 

Math 

Grade Point Averages 

Test I 

Test II 

High School Homemaking 

Amount of Home Sev/ing 

Father's ISP 

Group A 

429.030 

441.576 

2.372 

91.515 

95.576 

34.091 

12.091 

36.727 

Group B 

411.792 

463.542 

2.354 

93.208 

92.542 

34.792 

16.500 

36.458 
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TABLE 7 

SU'l'̂ Mî xY OF AVIlv'vGE SCCRi:S ON TES'i^: AIID ]^^:-TESTS 
OF niE Ti-:o f:ETiiO'\'5 USED 

(Test Scoren Converted to Pe^'centlles) 

105 

100 

•̂5 

?o 

35 

So 
1 

75 

70 

65 

60 

55 

50 

45 

1̂0 

35 

30 

25 

20 

15 

10 

D
 

V
JI

 

. 

:^3.2 

1 

i 

M 

4^ 
to 
P 1^ 

1 

ft 

o 
C5 

LOO.7 

M 

4J 
to 
O 
[-1 

r-\ 
1 

< 

ft 

O 
U 

o 

1 

1 

- J — 

91.0(: 

1 

M 

4J 
CO 
0 

EH 

CvJ 
1 

< 

ft 

o 
C!3 

' ' • 

:^'KOr 

M 
M 

4^ 
to 
0 

OJ 

< 

ft 

o 

01.53 

H 

4^ 
CO 
0 

H 
1 

PQ 

ft 
:̂  
o 
u 
a 

)3.32 

H 
H 

4^ 
CO 
0 

EH 

H 
1 

PQ 

P . 
:^ 
o 
u 
o 

r 

( 
( 36.15 

H 

4J 
to 
0 

EH 

CM 
1 

PQ 

ft 

o 
u 
o 

)1.46 

M 
M 

4-> 
CO 
0 

E H 

OJ 
1 

PQ 

ft 

o 

Key: G-.oup A-1 = Advanced Field Trip; Group A-2 = In-
termediate Field Trip; Group B-1 - Advanced Slides, 
Group B-2 = Intermediate Slides 
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E. INDEX Oi'' :'OCIAL FOSITIOil 

T'ne tvro-factor Index uti?'.:',es occupat'on end educa

tion. Tl-iGse tvro factors are r.cnlod and v.-eighted, and a 

sin̂ l̂e rcore is obtp.lned. The enclosed occupational scale 

v;ill give you an Idea of the way v;e scale occupations. If 

you need a precise occupafonal scaling I will cend you the 

extensive scale v;hioh ̂ ives ;ipec'fic evaluation of every 

occupation in the i:ew Ilaven area. 

T'ne eivcaf-onal c-cale is based upon the years of 

school cc:.-.pleted by the head of the household. Trie scale 

values are as follov:s: 

Years of School Conpleted Scale Value 

Professional 

?our-year collo£:e ̂ r̂aduate 
(A.B.: B.S.; B.M.) 2 

1 - 3 years college 

(also business schools) 3 

High school graduate 4 

1 0 - 1 1 years of school 

(part high-school) 5 

7 - 9 years of school 6 

Under 7 years of school 7 

Occupational position has a factor weight of 7 and 

educational position a factor weight of 4. These weights 

are multiplied by the scale score for education and occupa

tion of each individual or head of a household. The 
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calculated weighted score will give you the approximate po

sition of the family on the over-all scale. For example 

John Smith is the manager of the Safeway store; he com

pleted high school and one year of business college. We 

would score him as follows: 

Factor Scale Score Factor Weight Score x Weip:ht 

Occupation 3 7 21 
Education 3 4 12 

Index of Social Position Score . . . 33 

VThen the Index of Social Position score is calculated, 

the individual may be stratified either on the continuum or 

into a "class." In the case of John Smith I vrould rate him 

a class III on the basis of the position he occupies on the 

continuum of scores and the way we have grouped the scores 

into class levels. 

The range of scores in each class on the tvro-factor 

Index follows: 

Class I.S.P. Scores 

I 1 1 - 1 7 
II 18 - 31 
III 32 - 47 
IV 48 - 63 
V 6 4 - 7 7 

The various combination of scale scores for occupa

tion and education are reproducible in the Guttman sense 

for there is no over-lap betvreen education-occupation com

binations. If an individual's education and occupation are 
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kno\;n you can calculate his score. Conversely if you 

know an " n.d" vUiu:\l':> score you cn calculate both his oc

cupational position, and his educ^ational level. 

Ocouoation Index 

I. hi. -iier execvtivcs of la--ge concerns^ proprietors 
and major proTessionals. 

il. Business ::anagers, proprietors of medium size busi
ness, and lesser professionals. 

III. 

VI. 

VII. 

-•-.dinin'strativa personnel, ov.-ner sm.all business, and 
:..inor proisssionals. 

Cieriaal and sales v.orkers, technicians, and ovmers 
of little business (value under $6,000) 

Si: i lied r.anual employees 

?'~ ''r.ine operators and .ren̂ .i-sr̂ illed er.ployees 

Unskilled er.nloyees 

Excerot fro:.-, letter of February 9, 1955.̂  to Dr. Lyle 
Saunders, Denver, Colorado, from A. B. Hollingshead, Depart
r.cnt of Sociology, Yale University, New Ilaven, Connecticut. 








